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ABSTRACT

The quality of education provided in Kenyan pubpomary schools is
reportedly on a downwards trend. It is out of #oscern that the Ministry of
Education, in partnership with United Nations Crelds Education Fund
(UNICEF) introduced the Child-Friendly schools iaiive as an intervention
aimed at improving the quality of education prodden terms of the
environment, processes, content and learners. Uipoge of this study was to
establish the implementation of child friendly solsoinitiative (CFSI) and its
influence on the quality of education. Further, $hady sought to examine the
following objectives: To establish the implemeraatof inclusion of learners
with special needs in regular schools and its erfte on the quality of
education; to find out the quality of educationpublic primary schools; to
determine the implementation of active participatod parents, pupils and the
community in school governance and how it had arited the quality of
education, to establish the implementation of @ieness in teaching and
learning and its influence on the quality of ediaat to determine the
implementation of gender sensitivity and its luehce in the quality of
education and to find out the implementation ofatiregy hygienic, safe and
protective school environments and its influencettos quality of education
in public primary schools in Nairobi and Kajiadouaties. The study was
informed by the Social Systems theory and the sifpsised approach to
education. This study is significant in that it maform the Ministry of
Education on the influence of CFSI on the qualiteducation. This research
adopted mixed methods design specifically the engitary sequential design.
The study was carried out in Nairobi and Kajiadau@tees. The sample size
comprised of 25 headteachers, 150 teachers, 300spapd 4 QASO'’s.
Purposive sampling was used to select pupils an®&@# while stratified
random sampling was used to select teachers. Dasacollected by use of
guestionnaires, an interview guide and an obsemvathecklist. Content
validity was determined through expert judgememt @onbach’s Coefficient
Alpha was used to establish the reliability of rastents. Qualitative data
was analysed thematically while Quantitative dataswanalysed using
descriptive statistics namely, means and percestdge inferential statistics,
simple linear regression was used. The major fopaihthis study is that all
the five CFSI dimensions positively influenced theality of education. The
study recommends that schools should have committe@lace to oversee
the implementation of the CFSI dimensions.



CHAPTER ONE
INTRODUCTION AND BACKGROUND TO THE STUDY
1.0 Introduction
This chapter consists of the background to theyststdtement of the problem,
purpose of the study, objectives, research questmignificance of the study,
limitations and delimitations, assumptions, thdoett and conceptual

framework and operational definitions of terms.

1.1 Background to the Study

The Child Friendly Schools (CFS) initiative wasraduced worldwide by the
United Nations Children’s Education Fund (UNICER)1990 in response to
the United Nations Convention on the Rights of @iaih. The convention on
rights of children argues that every child hasghtrito an education of high
quality (American Institute for Research [AIR], B)0 The Child-Friendly
schools initiative is a rights-based approach tacaton that strives to ensure

that every child enjoys basic education of goodityua

Child-friendly schools encompass multiple dimensiorwhich include
inclusiveness, active participation of parents,ilgugnd the community in the
school governance, effectiveness in teaching aadhileg, gender sensitivity
and provision of safety, protection, nutrition dnehlth. These dimensions are
expected to translate into quality education irmterof the environment,
learners, content and processes (Katz, 2011; UN|ICHEI9). The five
dimensions are seen as pathways to quality educalibe indicators of

quality education include the school environmemycesses used in the



classrooms, the content taught and the learners.implementation of the
five child- friendly schools dimensions is envisgal as a vehicle towards the
provision of quality education which entails scheolvironments, processes
and content that are child- friendly (UNICEF, 200Bhe quality of education
according to the child- friendly manual entails @@ghenvironments, content
and processes that are inclusive (accommodateelsamith special needs),
gender sensitive, effective, safe, protective aygidmic. It also entails looking
into the learners’ health and nutrition (UNICEF02Q Under inclusiveness,
Child-Friendly schools are child-seeking. This nweahat they look for
children who are out of school and welcome themandgss of their
disabilities (UNICEF, 2009). Once enrolled, chddrare assisted to stay in
school, attend regularly and excel in their studi&sild-friendly schools cater
for the individual needs of learners. The need ifarlusive education is

pressing.

According to United Nations Educational, Scientifiand Cultural
Organization [UNESCO] (2012), there are over seyentlion children who
do not attend school worldwide. Such children naas on the private and
public benefits of education. Child-friendly schedtrive to provide quality
education by utilizing processes such as flexiekching methods, together
with social support, which eventually make the héag experiences of all
children rewarding (Clair, 2011). When schools lempent the dimension of
inclusiveness, they are expected to provide quallycation by ensuring the
physical environment is disability friendly to emaldearners with special

needs to independently and safely navigate theoscoonpound. The learners



are provided with specialized teaching and learmegpurces and are taught

by specialized teachers (UNICEF, 2009).

The second dimension of child-friendly schools ®ive participation of
parents, pupils and the community in school gowsraa According to
UNICEF (2009) the dimension of active participationschool governance
maintains that the parents and pupils should b&veagarticipants in the
school’s decisions making. Pupils should be alloteedemocratically choose
the school prefects. The parents should also behiest in school activities
and actively participate in various school comnestelnvolving parents in the
learning activities of their children promotes stnts’ achievement (Epstein,
1995). According to the rights-based approach taication, active
participation of parents, pupils and the commumstya pathway to quality
education as it enables mobilisation of resourchghvare used to improve
the school environment by maintaining various ptsistacilities and buying
of teaching and learning resources. It also enghasthe welfare of learners
is taken care of such as lunch, counselling antthesase and parental support

(UNICEF, 20009).

Effectiveness in teaching and learning is a dinen®f the child-friendly
schools. It focuses on quality education becausnsures that the learning
environment is conducive and the processes ustghahing and learning are
child-friendly. Quality learning environment is lefted by the availability of
adequate learning resources. A study on effecteesdurces reported that

learners whose schools did not have classroom iaigterere more likely to



attain lower test scores and higher grade repetttian those whose schools
were well equipped (Willms, 2000). A quality leargienvironment ensures
that classes accommodate the right number of pupitdudy done by Willms
(2000) noted that there is a relationship betwekasscsize and student
achievement. It also observed that large classedeh the application of
processes such as child centred pedagogy and resulbw academic
achievement. The dimension of effectiveness inhiegcand learning is a
pathway quality education because it improves thecgsses used in the
classroom and the content taught (UNICEF, 2009)e Thmension on
effectiveness in teaching and learning emphasineth® use of child-centred
teaching and the use of active, cooperative methbtlsaching. It also works
to strengthen the capacity of teachers and expaguearners to relevant and

appropriate curriculum (Clair, 2011).

Gender sensitivity is one of the dimensions of @itiendly schools. It
focuses on the varying needs of boys and girls@odotes enrolment and
equal participation and performance. This dimensaims at provision of
guality education by ensuring that learning resesirand processes used in
class should not be gender biased (Clair, Miske &&eP 2010). Gender
equality is a key requirement to quality basic edion. It was also a goal of
Education for All (goal 5) and one of the elemewfsthe Millennium
Development Goals. Great progress has been attameustain progress
towards the EFA and MDG goals of enrolling andirete boys and girls in
schools, but it is important to introduce new teaglpedagogies, new ways of

learning that enable girls and boys to develop k@in equally (Oxfam,



2005). Gender sensitivity is a pathway to quadidyication because it ensures
that the school environment and the teaching aadhileg processes and

learning resources are gender sensitive (UNICEG9R0

Health, nutrition, Safety and protection in scheolvironments is another
dimension of the Child-Friendly school initiativBgrnard, 1999). According
to the child friendly schools manual, all childreave a right to healthy and
safe learning environment at school (UNICEF, 20@ich an environment is
a pathway to quality education by being concerramlithe whole child and
taking care of the physical and psychological vieeling of all learners as well
as meeting health, nutritional and safety needteamers that may hinder
positive learning outcomes (AIR, 2009). CFS sttivéulfil this dimension by

providing health and nutrition services in the silp clean water and
adequate sanitary facilities, handling cases ankra who are emotionally
and physically abused and the safety of physiaten the school (UNICEF,
2009). Addressing the factors mentioned above lbas beported to increase
the quality of education by increasing learnerteradance, participation, and
educational performance (Glewwe & Miguel, 2008).eé¥ing the health and
nutrition needs of learners contributes to quabfjucation by promoting
regular school attendance Fuller and Clarke (1984%study done on safe
school environments revealed that safe and peatsduhing environments
encouraged regular school attendance and promdigiergs’ academic

achievement (Sutton, 1999).



The studies reviewed demonstrate that effectivelampntation of the CFS
dimensions may translate to quality education miown and that is the focus
of this study. In sum, the CFS framework uses didialensional approach to
transform schools systematically towards qualityaadion by looking into all

factors that influence the welfare of the learr@air, 2011). It focuses on the
improvement of schools environment, processes usetie class, content
taught and the learners’ health and nutritionaldseso as to give an
educational experience that enables all pupils ttaima their maximum

potential (AIR, 2009).

The idea of CFS was started by UNICEF in the 1980ke beginning of the
new millennium, the concept continued to gain motmen The countries
using the CFS model globally have increased fronm33004, to 56 in 2007.
By 2010, one hundred and fifty four developed aadetbping countries had
adapted CFS worldwide. UNICEF supports the impldaaten of the CFS
dimensions (UNICEF, 2010). In Philippines, CFS iative was started in
1999 in 131 schools in the poorest district. Thénnodjective was to improve
the quality of basic education. UNICEF has suppmbttee CFS initiative in
Philippines by providing libraries, computers aralriing in CFS pedagogical
methods (UNICEF, 2009). As a result of implementing CFS dimensions it
was reported that the quality of learning processeBool environment and

students’ achievement had improved.

In Nicaragua, CFS was implemented in 2001. The rfeains was to improve

pupils’ health and provide a hygienic school enwment. Other CFS



dimensions were gradually implemented. By 2008dtundred and forty-
three schools were implementing the CFS dimensibns.quality of learners
in terms of regular school attendance was obse(UWNICEF, 2009). In

Nigeria, there are one hundred and fifty- four @gnschools practicing the
CFS framework. UNICEF has given great support rmgeof infrastructural

development, material resources, libraries and @gaing teachers on CFS
teaching methodologies such as active learning.t Bidsools in Nigeria have
made great strides in providing quality learningimmments and increased

academic achievement (AIR, 2009).

In South Africa, CFS has improved the health andlittan of children. This

has translated to regular school attendance angupés are motivated to
learn. Parents and pupils have been encouragedrtwipate in the school
governance. Learners therefore enjoy the pareapgdast which has increased

the pupils’ academic achievement (Collins, 2011).

1.1.1 Implementation of Child-Friendly schools Initative in Kenya

UNICEF in partnership with the government of Kenp#iated the Child-
Friendly School (CFS) concept in 2002. The mainectiye of the CFS
programme was to promote the provision of rightselolaquality primary
education among the marginalised areas such asrb@a slums, arid and
semi-arid areas and pockets of poverty. This wadeguby the rights-based
child-friendly framework that consists of five dimgons which include
inclusiveness, gender sensitivity, effectiveness awtive involvement of

parents and students in school governance andgmwowf safety, protection,



health and nutrition in school environments (MoEQU13). Both MOEST
and UNICEF worked to promote the CFS dimensionk wifocus on the most
vulnerable areas such as the ASAL areas and thenuwhlums. The main
concern was the low quality of education providedthe public primary
schools in the vulnerable areas which includedsitteol environments, the
processes used in the classrooms, the contentttandhthe learners’ health

and nutrition (UNICEF, 2009).

Piloting was done in eleven districts in the coyntramely: Mandera, Wajir,
Marsabit, Turkana, West Pokot, ljara, Garissa,ldsidMoyale, Kwale and
Nairobi. In 2008, an evaluation was carried outhe eleven districts. From
the evaluation it was noted that learning environtséad improved. Teachers
were more friendly and democratic and the studesmtademic performance
had improved. It was evident that CFS had the agptcenhance the chances
of achieving the Education for All (EFA) and the uedtion related
Millennium Development Goals. The CFS frameworlogisomoted a more
participatory and comprehensive way to plan forligu@ducation (MoEST,

2013).

Following the recommendations made by the evaloateport, CFS was
rolled out by the Ministry of Education through tkd@ectorate of Quality
Assurance and standards to all public primary skshoountrywide in 2008.
The implementation of Child-Friendly schools iniitv@ was done through the
cluster approach. The cluster approach involvedestablishment of Learning

Resource Centres (LRC) where teachers met to del@iecost teaching and



learning materials in a relatively accessible sthibavas anticipated that this
would improve the teaching and learning procesaesolicy level, a CFS
manual was developed to capture the MoOEST’s cdiiaitlen of CFS and the

roles of various stakeholders (UNICEF, 2010).

The CFS was mainstreamed into the educationalipsiguch as the National
Education Sector Plan (NESP) 2013-2018. The NESE3-2018 included
CFS as a strategy to address the rights of chiltregood quality education.
The NESP 2013-2018 states that ‘the governmenteh@asaced UNICEF's
Child-Friendly Schools (CFS) model which providé® tmost appropriate
vehicle for improvement of the quality of educatiam Kenya today”

(MOEST, 2015). The Sessional Paper No 14 of 201tlexh “Reforming

Education and Training” calls for all primary scle®to be child friendly. The
Basic Education Act, 2013 actualizes the Sessiquaber no 14 by
establishing the Education Standard and Qualityursee Council (ESQAC).
Its mandate is to set educational standards anditonothe quality of

education provided in basic education institutigROK, 2013). The Kenya
vision 2030 Medium Plan Il on Education and Tragnoalls for schools to be
child friendly in order to provide globally compete quality education and

training (MoEST, 2015).

For sustainability at school level implementatitre Kenya Primary Schools
Heads Association (KEPSHA) took ownership of thik @at process through
an agreement that involved MOEST, KEPSHA and UNICBkgnificant

capacity building efforts were undertaken to trdeachers to prepare
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affordable teaching and learning resources. Fré@920 2013, extensive
sensitization workshops were conducted to providening on the CFS
concepts to all District Quality Assurance and 8&ads Officers (DQASOS)
and County Quality Assurance and Standards Offi(€RASOs). Efforts
were also made to train head teachers through thESW, UNICEF and
KEPSHA partnerships and also through the KEPSHAiIdad as well as the
National Annual Delegates’ Conferences. The CF&cept was also
introduced in the Primary Teachers Training Colégaurriculum so as to
build local capacity and also mainstream the concefhe education system.
In 2011, Action Research was integrated into CFS aheaper but more

practical mode of implementation.

The right to quality education and standards ispeued by various
international legal frameworks such as conventinrthee Right of the Child,
Universal Declaration of Human Rights and the imional Covenant on
Economic, Social and Cultural Rights (Benard, 199Bhe international legal
framework concerned with the quality of educatiom s$upported by
international political commitments such as the MoDeclaration on
Education for All (Jomtien, Thailand, 1990) and thakar Framework for
Action, of which Kenya is a signatory. Both takegon@ance of quality
education as an important component towards atenhmf education for all.
Dakar Framework insists that quality is at the heareducation. The policy
framework is expected to streamline the implementadf CFS dimensions

which will result to quality education provision.h& focus is to provide
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guality learning environments, processes, contewt le@arners’ health and

nutrition (UNICEF, 2009)

Concerns of poor quality basic education have bdgghlighted at
international, regional and national levels. In &sa-pacific region, a review
of the EFA goal 6, on improvement of quality edimatreported that many
pupils lacked the most basic literacy and numesdals (Adam, 1993). In
Latin-America and the Caribbean, a study on guamngy the quality of
education for all revealed that the state of edanaivas poor and schools
experienced many challenges (Education for All/ iBegl Project in
Education for Latin America and the Caribbean- BFRELAC, 2007). In the
Middle East and North Africa, improving the quality education is being
prioritized as a matter of urgency. An assessmenedy the Southern and
Eastern Africa Consortium for Monitoring Educatibi@@uality (SACMEQ),
revealed that in some countries, less than 10 gar @f the students attained

the standards expected in the curriculum (Spau220

The 2005 and 2012 (EFA) Global Monitoring Repontsted that the quality
of education in most Sub-Saharan countries is penr. The poor quality of
education is reflected by insufficient learning aases, inadequate
infrastructure, inappropriate teaching methods, padr health of learners,
unsafe and uncaring school environments and owedzd classes
(UNESCO, 2012). CFS framework compensates for @rmallenges in the
homes and community that might hinder children tookin school, attend

regularly and excel in their studies (UNICEF, 200®yhen free primary
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education was reintroduced in Kenya in 2003, UNICE&ccessfully
advocated for inclusion of its CFS interventiongl deey strategies in the
Kenya Education Sector Support Programme (KESS&).pTrhis was to
mitigate the challenges arising from the increasadolment of pupils in
public primary schools as a result of FPE in a whiacilitating whole school
improvements. Free Primary Education policy iasexdl the enrolment in
primary schools by almost 50 per cent from 5.9iomlin 2003 to 9.38 million
(Kenya National Bureau of Statistics, 2011). Tha@ased enrolment brought
issues of the quality of education such as inadegiextbooks, overcrowded
classrooms, inadequate infrastructure and insefficisanitary facilities

(Lacrampe, 2017).

All these factors work against the provision of lgyaeducation and hence
compromise the education standards. The EducatorAll assessment in
2010 reported that despite Kenya having made nmajogress towards the
achievement of the goals during the first decale,quality of education was
still low (UNESCO, 2012). Among the most affected aghe marginalised
groups in the non-formal settlements and arid amdigrid regions in Kenya
(MoEST, 2013). UNICEF and MoEST targeted thesasas® as to improve
the quality of education by making the schools d:ifriendly. Earlier reports
before the CFS intervention reported that the stftecture in most public
schools in the non-formal settlements and the anid semi-arid schools was

in a sorry state.
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Concerns of quality education have also been sspck by other scholars,
stakeholders and the United Nations agencies sschdacation in Crisis,

2016; MoEST, 2014; UNICEF, 2014; Glennester e28l1; Sifuna, 2007 as
cited by (Lacrampe, 2017). Several studies redotiat the classes were
dilapidated and lacked enough facilities. Othersl Hmeen closed down

indefinitely by public health officers due to hda#ind safety concerns. It also
revealed the high class-pupil ratio which made thesses unmanageable

(Anyango, 2001; Orina, 2005; Nkonge, 2010).

A study by Okumu (2015) noted that although theas increased enrolment
in schools, majority of the children were learnfagless than what they ought
to be learning in school. Nkonge (2010) reporteak tmost public primary
schools have inadequate learning environments,ingggpropriate teaching
methods, unmotivated teachers and some learnersamurished and some
have ill health. He observes that enhancement efqgtality of education
should be based on developing educational systeatsite integrated and that
respond to the multiple obstacles to children’srigsy. One of the
deprivations that most Kenyan children suffer fras the inability to
participate in or receive quality education, pantcly those from Asal areas
and the slums (MoEST, 2014). In Particular, thelipuprimary schools in
Kajiado and those in the informal settlements inrdda were identified as
having unconducive learning environments and hadchkrs who were living
in difficult circumstances (UNICEF, 2009). The MGiport for Kenya
(2007) quoted in UNESCO (2012) reported that puplienary schools in

Kajiado had serious challenges of providing quaditiucation. It highlighted
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concerns on the inadequate physical facilitiesewand sanitation and poor
health of learners. The MoEST (2009) also repottezl poor quality of
education provided in Nairobi slums which was chemased by overcrowded

classes, poor sanitation, and inadequate infrasneic

Deliberate efforts to make existing schools to @isitiendly ones was
UNICEF'S major focus in Kenya. These efforts foaisen teaching and
learning processes and schools that promote maeresting learning,
providing learners with a highly participative leerg process in a resource
rich environment that is facilitated by well tratheeachers. The goal of rights
—based approach to education which informs CF® isnisure all children
receive basic quality education (UNICEF, 2009; UNKEX 2007). Ten years
since the CFS was rolled out nationally, there isead of establishing the
status of implementation of the CFS dimensions estdblish their influence
on the quality education in Kenya bearing in mihdttit was an intervention

for improving the quality of education.

1.2 Statement of the Problem

Ideally, Child-Friendly schools are expected tovide high quality education
through the implementation of the five dimensiofi$ie quality of education
provided in Kenya'’s public primary schools is howewn a downward trend.
This is demonstrated by various reports that rettealpoor state of public
primary schools in terms of unsuitable learning iemments, lack of
children’s safety and protection while in schoohlnourishment, ill-health of

children and poor learning outcomes. Consideringt t8FS has been in
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existence for 10 years since it was rolled outamatily, of concern to this
study is the status of implementation of the CHS8edlisions. Since the CFSI
was an intervention strategy aimed at improvingdbality of education, the
study seeks to establish its influence on the tyuafi education. Majority of
the studies reviewed focused on the influence ofSICBn students’
performance in Kenya Certificate of Primary Exanim@a The pertinent
guestion that this study seeks to answer is, totvelxéent has the CFS
dimensions been implemented and how have theyenfied the quality of

education provided in public primary schools in sieéected counties?

1.3 Purpose of the Study

The purpose of this study was to establish the emghtation of the Child
Friendly Schools dimensions and their influencetlosm quality of education
provided in public primary schools in Nairobi an@jlado counties with a

view to inform policy and practice.

1.4 Objectives of the Study

The study sought to address the following objestive

i) To establish the implementation of inclusion ofrtess with special needs
in regular schools and its influence on the qualitgducation.

i) To find out the quality of education provided intia primary schools.

i) To determine the implementation of active paratign of parents, pupils
and the community in school governance and itsuiamite on the quality

of education.
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iv) To establish the implementation of effective teaghearning and its
influence on the quality of education.

v) To determine the implementation of gender sensit@and its influence
on the quality of education.

vi) To find out the implementation of provision of e3f protective, health
and nutrition in schools and its influence on thwldy of education in

public primary schools in Nairobi and Kajiado caest

1.5 Research Hypothesis and Question

The study sought to test the following 5 hypothasid one question.

HO.: Implementation of inclusion of learners with sipé&cneeds has no
statistically significant influence on the qualdf/education.

HO,: Implementation of active participation of parengsupils and the
community in school governance has no statisticsiliyificant influence on
the quality of education.

HOs: Implementation of effective teaching and learnimgs no statistically
significant influence on the quality of education.

HO,: Implementation of gender sensitivity has no staally significant
influence on the quality of education.

HOs: Implementation of provision of safety, protectitrealth and nutrition in
schools has no statistically significant influermcethe quality of education in
public primary schools in Nairobi and Kajiado caest

Research Question:

What is the quality of education provided in pulgranary schools?
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1.6 Significance of the Study

The study may be of great use to school managashérs, MOEST officials,
pupils, parents and the community in various wdysschool managers, the
study may provide information that can be usedréate more Child-Friendly
learning environments. Findings of the study mal e high quality physical
facilities and learning resources thus improving fkearning environment
which will in turn enable learners to realize theilt potential. Findings of the
study may be used by the schools’ board of managerte improve
infrastructure and make it safe and protectivetlierpupils. The interests and
welfare of learners with special needs may alsgifeen priority in order to

make the school friendly and accommodative.

Findings of the study may help curriculum develsptr include new and
relevant content in relation to life skills educati health and sanitation
studies in the curriculum as CFS recognizes sufdrtefas key interventions
in promotion of children’s right to hygienic andeah environments. The
pupils may also be the direct beneficiaries of shedy’s recommendations
because their right to quality education may beazed. The study is also
significant to the parents and community becauseay inform them on how
to be involved and supportive to the schools. Thelys also adds to the
existing body of knowledge on the influence of @Htriendly school

initiative in the provision of quality education public primary schools in

Kenya.
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1.7 Limitations

i) The respondents’ attitudes limited them from givoigective and honest

responses. The researcher however created a g@mobrtrawith the
respondents and they participated in the studyidently.

The respondents’ availability was a challenge afebduled appointments
were cancelled several times. This delayed the daitaction. However

the researcher was flexible enough and fitted éréspondents’ schedule.

1.8 Delimitations of the Study

1)

ii)

The study was conducted in public primary schoolsKgjiado and
Nairobi Counties. Private primary schools were edell because they
have different mechanisms of enhancing the quafigducation.

The study was carried out in schools in Kajiado &lairobi Counties.
The schools may be unique and different from schwobther regions in
the country and therefore the findings can only demeralized with
caution.

There are several other factors influencing theliyuaf education;
however this study only focused on the influencehef Child-Friendly

dimensions.

1.9 Assumptions

The study assumed that

)

All the selected public primary schools had impleted the Child-
Friendly Schools dimensions according to UNICEF-MdEnanual.
The selected schools had embraced the CFS ingiand apart from

being interested and positive about reforming theghools, the
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administrators had the necessary skills and knaydexd creating Child-

Friendly schools.

1.10 Theoretical Framework

This study was based on the social systems thedmnghwwas initially

developed by Bertalanffy (1968) and later improbgd<atz and Kahn (1978).
This theory posits that all systems have a comignabf parts whose
functions are interdependent. A system is a sehiofjs or parts forming a
whole. Systems can either be closed or open. Og&rras interact with the
environment while closed systems have no interactith their environment.

The social systems theory deals with open systems.

The open systems theory argues that the uniquebiessganizations is
determined by the unique environment in which thayerate in and
considering that they are structured to accommatiatenique challenges and
opportunities. The open system framework posits dllasocial organizations
share certain characteristics. Open systems om#ms receive human and
material resources (inputs) and transform them primducts and services,

(outputs) using internal, social and technologprakesses (throughputs).

The study used the child friendly schools framewbykUnicef which is a
rights-based approach to education (UNICEF, 2008¢ framework has five
key dimensions which include inclusiveness, eftecteaching and learning,
healthy, safe and protective learning environmeggsder equality and active
participation of parents and students in school egoance. The five

dimensions of CFS are the inputs which all CFSstio achieve.
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These dimensions are implemented in the schoolsclassrooms through
various processes. For inclusiveness, schools aegekhildren and welcome
all learners regardless of disability, economictusta ethnicity or religion.
Under the principle of healthy, safe and proteceéweironments the learners
are supported both physically and emotionally. $tieools also look into the
learners’ health and meet their nutritional neddie lessons are child centred
and encourage active and cooperative learning. Sdmol management
should involve learners and their parents in sclgogkrnance and in decision
making and in other things that affect them. Whiethé is done the learning
environment will be conducive as learners will bellvsupported, included,
engaged and challenged. This will create condul@eening environments
where learners will have opportunities for bettearhing and high quality
learning outcomes. The staff will be friendly amelpful and pupils and their
parents will be consulted in decision making sd #iladecisions are made for
the best interests of learners. This will ensueg tito oppressive or harsh rules

are made which can lead to pupils’ protests.

Active participation of parents, pupils and the oouamity in school
governance enables all stakeholders to be suppoofithe school and this
will ensure smooth running of the school. Implenation of the CFS
dimensions creates conducive learning environmeyusgjity learners, and
processes. These dimensions are interdependenivamkdtogether towards
facilitating the learners to achieve their wholetgmial and provision of

guality education.
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1.11 Conceptual Framework

Independent variables

CFS Dimensions

Inclusiveness
- Number of learners with special needs

- Support given to learners with special needs

- Strategies for seeking learners with special
needs

- Status of including learners with special neg

Active participation of students and parents in
school governance

- Presence of children’s government

- Mode of appointment to the students’ body.

- Presence of BoM, PA

- Activities undertaken by parents and studepts

in school governance
- Status of active participation in school
governance

Effective teaching and learning
- Number of trained teachers
- Teachers student ratio

Dependent variables

Quality Education
Environment
« Content

- Frequency of use of child centred pedagogy
- Strategies used to promote effectiveness
- Status of effective teaching and learning

Gender sensitivity
- Admission of boys and girls

- Number of male and female teachers
- How school promotes gender equality
- Status of gender sensitivity

Safety, Protection, Nutrition &Health

- Availability of School based health services
- Incidences of insecurity

- Availability of school feeding programme

- Safety of the physical environment

- Strategies for provision of safety

- Psychosocial services available
- Status of hygiene, safety and protection

A 4

* Process
e Learners

Figure 1.1: A model showing the CFS dimensions and quality egtation
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The dimensions of Child-Friendly schools are inslesess (inclusion of
learners with special needs in regular schoolgjveaparticipation of students
and parents in school governance, effective tegchimd learning, gender
sensitivity and healthy, safe and protective lesgnenvironments. These
dimensions are interactive, complement each othdradso overlap to some
extent. There is anticipation that the implemeaitabf one of the dimensions
causes a chain reaction which marks the beginningnother dimension.
Figure 1.1 illustrates how application of the CHBehsions leads to quality
education. Inclusiveness, as one of the dimensions, empha#iztsschools
should be accessible and should welcome all chmldmthout any
discrimination. It also encourages schools to lémkout of school children
with the aim of admitting them in their schools.il@+-riendly schools should
respect the diverse groups of learners and engjuality of learning of all
children (for example girls, children of minorityh@ic groups and children
with special needs among others.) Inclusive schebtauld also respond to
diversity by meeting the differing needs of childrénclusiveness increases
the number of learners accessing education esledts disadvantaged

children and provides quality learning environments

Within a school, child-centeredness is practisegpaaagogical approaches
where teachers use child centred methods of tegchiich as active and
cooperative learning which are carried out in aiéyg, secure and protective
learning environment. Child centred teaching meshqatomote critical
thinking, problem solving and teamwork which promajuality students

outcomes.
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The Child centred dimension also maintains thatledisions made should be
for the best interests of the child. Child-Frigndthools are concerned about
the welfare of the children and provide the neagssapport services for the
learners. This includes providing health servicashsas dental, sight and
hearing check-ups, deworming and providing basat iid. Some pupils and
members of staff are trained to give First Aid. Blehools have well equipped
first aid kits. Learners are also taught basiciéryg and how to control and
prevent contraction of diseases such as Malarid, atid AIDS, Cholera, and
others. The school also provides a safe and hygamiironment that ensures

learners are not at risk of contracting diseases.

The school also provides well balanced meals tdyésarners as well as give
them vitamin supplements. When schools meet thihhaad nutrition needs
of learners, they get quality learners who are thgalwell-nourished and
motivated to learn. Unhealthy and hungry pupilsncanearn well. Efforts are
made to provide a safe and protective school enment. Child friendly

schools provide safety and protection to the laarb®th in the classrooms
and in the school compound. The school strives msuee that the

infrastructure meets the set safety standards amddes adequate physical
facilities like classes and toilets. A child fridpdschool environment is
supposed to be safe and peaceful and therefor@oradrpunishment is
prohibited. Elimination of child abuse is encourd@ad various policies are

put in place to guide all stakeholders on thisessu
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Psychosocial support services are provided to éganmvho require them. This
is expected to translate into a quality learningiremment that promotes
positive learning outcomes as well as quality leesrwho feel safe, protected
and supported. The school management encouragasenvent of pupils and
parents in meaningful school governance. This méaatspupils and parents
are active participants in the decision making essc Together, the CFS
dimensions improve the quality of learners, theirmmment and the processes
used in classroom. All these are significant ootes because they improve
the quality of education. This dynamic provide psigiith a better opportunity

to learn and perform well academically as well@sceed in life.

1.12 Operational Definition of Terms

Active participation — it is a core dimension of CFS which refers to
decentralization of school management. Parents)spapd the communities
are involved in meaningful school governance aredcnsulted in decision
making processes.

Child-Friendly school concept— it is a right based approach to education
whose main dimensions are inclusiveness, effeatisenin teaching and
learning, gender equality, hygienic, safe and mtote environments and
active participation of parents and students iroetovernance.

Child-friendly schools initiative — it is a programme that was introduced by
UNICEF whose main aim was to improve the qualitybafsic education
through its five dimensions.

Effective teaching and learning— This refers to a school whose educators

put emphasis on child centred pedagogy and aaesming, focus on teacher
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development, effective instructional supervisiond amonitoring students’
progress.

Health — It refers to one’s physical and mental statevai as the social
wellbeing and not merely the absence of an ailmeiso includes hygienic
conditions in the school environment.

Inclusiveness— it refers to regular schools proactively seekinglooming
and admitting all children regardless of their difaes.

Nutritional needs — This refers to food requirements in terms of amana
quality. Learners need to eat a well- balanced raedl in proportions that
make them feel satisfied.

Quality education — it refers to holistic education given to learneltsis
concerned with the learner’s health and nutritibralso ensures that learners
regularly attend school and are supported by fasiéind the community. It
also refers to application of teaching/learningcesses through which trained
teachers use child centred pedagogies and schamioements that are
hygienic, safe, protective and gender sensitive @mdent which is relevant
and age appropriate.

School environment— It is a setup where children are impacted with
knowledge and the skills and is made up of inftedtre, teachers, pupils and

material resources for teaching and learning.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1 Introduction
This chapter discusses the literature that explhi@®bjectives of the research
and brings out the gaps existing in literature. hias discussed the
implementation of the Child-Friendly school dimems and their influence

on the quality of education.

2.2 Child-Friendly School's Concept

Most children in the world encounter similar expeges of schooling but face
different circumstances due to the differences anilities, resources and
learning experiences. UNICEF introduced the CHileendly Schools (CFS)
initiative which is a multidimensional concept oflueational quality and
addresses the total needs of children as learnéddCEF, 2009). It is a

holistic, system-wide approach to improving edwral quality and places
the child at the centre of the educational refofime Child Friendly Concept
was developed within a rights-based framework wtsehves as a tool that
may be used to pull together the various dimensismsas to improve
educational quality namely; the learners, processemtent and the
environment. These dimensions include inclusivenesffectiveness in

teaching and learning, gender sensitivity, safe gndtective school

environments and active participation of parentsl atudents in school
governance (Aguilar, 2004; UNICEF, 2009). CFS getng conditions for

learning which translate to strong academic, soaml emotional outcomes

that are assessed at student and school levels, @Git1).
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2.3 Implementation of Inclusion of Learners with Sgcial Needs in
Regular Schools and its influence on the Quality dEducation

Inclusiveness is a fundamental component of thddeHriendly Schools. It
aims at reaching out to all excluded children, ipakarly children from poor
families, rural areas, urban slums, minorities ainers with special needs.
The principle of inclusiveness guides the CFS speet all children and rules
out the practices of excluding, discriminating tereotyping on the basis of
difference. Therefore, CFS responds to diversity siyving to meet the
different needs and circumstances of learners. Trespect diversity and
ensure equality of learning of all children regasdl of gender, social class,
ethnicity, and ability (UNICEF, 2009). Child-FrielydSchools are also child-
seeking and are therefore expected to activelyimgadlved in identifying
excluded children and get them admitted in the slsh@nd ensure they
complete the whole primary school cycle (AIR, 200®)clusive education is
a system where learners with disabilities learrhveither regular learners in

the mainstream classrooms (MOE, 2009: ROK, 2005).

Hammarberg (1997) observed that education is a afmeatal right for
children and that every child has unique charasties, interests, abilities and
needs. The principle of non-discrimination togethath recognition of the
uniqueness of every child formed the basis of thlar8anca Statement, which
articulates a strong case for inclusiveness, torenthat learners with special
needs can learn in regular schools. The 23rd Artafl the Convention on
Children’s Right states that governments shoulde tagsponsibility for

ensuring that children with disabilities effectiyelaccess and receive
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education, and other necessary services. The ssrslwuld be provided in a
conducive manner that enables the child to achieedullest possible social
integration and individual development (UNESCO, 201A study by
Manduku, Gichaba and Cheruse (2012) on the assetsineffects of child-
friendly schools on learners’ performance in se&éqgbublic primary schools
in Londiani established that 83.3% of the teacls#msngly agreed that their
schools did not discriminate on the basis of défee. Mariam (2010) also
noted that CFS had put in place policies which bt exclude learners with
special needs. The Child- friendly schools manunalsts that learners with
special needs should learn in the regular schoots avocate for non-
discrimination. It notes that learners with speaie¢ds should not be excluded

and discriminated against on the basis of diffeegiuiNICEF, 2009).

CFS puts great emphasis on children’s right t@duncation of good quality.
In order to give good service to children, schoulsst be experienced by the
learners, their parents and entire families as aweing and inclusive of
learners with diverse backgrounds. The schodhilsl-cseeking, meaning that
it does not just passively wait for learners tooétiut engage in activities for

seeking out all eligible children for admission (IO¥F, 2010).

Child-Friendly schools initiative advocates for @nmment of children with
special needs in the regular schools. The effestadfiding such learners with
special education needs in the regular classro@aidsto have positive results
to those learners. Inclusive education is an ambraa which learners with

special needs in education are provided with edwtan the mainstream
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classrooms. The Ministry of Education in Kenya simoas inclusive education

as a vehicle towards the achievement of the EFAsgtOE, 2009).

The government is emphasizing on inclusive educatiorough regular
schools for children with SNE instead of the comnpuactice of enrolling
such learners in special schools or in speciakusithin the regular schools.
Due to increased demand for special needs educatidnn compliance with
the international development, the government hdspted inclusive
education (MOE, 2009). This approach is expectedntmease access to
education for learners with special needs. Inckistducation focuses on
restructuring of the education system in regardsplysical facilities,
curriculum, instruction and other aspects that enéchildren from enrolling

in schools of their choice and convenience (MOBXChabbott, 2008).

Children with special needs require specialized &t movement, reading,
writing and hearing. These specialized aids inclugaille machines,
spectacles, white canes and hearing aids amongsothkken and Schwartz
(2000) asserted that teachers should ensure thptembmaterial resources are
put in place for smooth inclusion. Eleweke and Ro@@D02); Anderson and
Mundy (2014) established that insufficient facdgiand shortage of relevant
teaching and learning materials are some of thennmdstacles for the

implementation of inclusive education in developaogintries.

Teaching and Learning materials help learners tepzehend various
concepts through the use of various senses. Usesofirces help them to

understand the concept being taught and enables ske learning more real
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and it motivates them to participate in the leagni@larissa (2009) notes that
learning materials should be bought and be usethenclassroom in the

learning processes. This ensures that the teablases enough teaching and
learning materials that are used in the learniroggsses and therefore enable

learners understanding.

Anderson and Mundy (2014) noted that children witlacial needs often need
specialized aids to move about, to read and writéodhear. For example,
children with severe paralysis of the lower limesuired wheelchairs; those
who were visually impaired require braille machispectacles, and white
canes, while those with hearing impairments reqliearing aids where
necessary. They however noted that the physicadgditapped and the
hearing impaired had no specific resources putanepfor them. In particular,
the physically handicapped had been left to copéh whe undesirable
structures and barriers that inhibit their moverse@@iassrooms were not put
in place to suit their needs thus, denying thenessibility and equalization of

opportunities.

The inclusion of students with varying learning d&én the same classroom
gives rise to numerous challengeSimple teaching materials that could
ordinarily be made locally, such as maps, chartsaher illustrative devices
are not available in many educational institutionsdeveloping countries

(Eleweke & Rodda, 2002).



31

The shortage of teaching and learning resourcegelisas other facilities are
major impediments to the implementation of inclesieducation. Olaka
(2016) noted that the quality of the services &arhers with special needs in
Homa Bay is adversely affected by acute shortagpedtialized resources and
equipment. Effective implementation of inclusivdueation in Kenya is
hampered by inadequate facilities, teaching anchieg materials and lack of
equipment and sees CFSI as an intervention (MOB9)20Nyaigoti (2013)
established that material resources in classes wate structured to
accommodate learners with special needs or they m@radequate. The study
by Nyaigoti (2013) focused on institutional factongsfluencing the
implementation of inclusive education. The studyl diot establish the
implementation status of inclusive education ingbkool. It also did not seek
to establish the influence of inclusive educationtlbe quality of education.
The study used survey design. The current studefie sought to establish
the status of implementation of inclusive educatard also determine its

influence on the quality of education.

A study by Kanamba (2014) on the factors that grilce the provision of
child-friendly schools model in primary schools lgembe district, Kenya
found that in the 68 schools that were surveyedenof the schools had
provided adapted toilets to cater for learners wieoe physically challenged.
The study by Kanamba (2014) focused on the factibas influence the
provision of child-friendly schools but did not éinout the status of the
implementation which this study seeks to establidfhe CFSI focuses on

training teachers to improvise learning resourc@sgilocal materials.
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The studies by Nyaigoti (2013) and Kanamba (20B&dudescriptive survey
design. The current study used mixed method, dpaltyf the explanatory

sequential.

Physical facilities and teaching/learning resourqaday a vital role in
achieving inclusive education. According to Chablf@008), the quality and
adequacy of physical facilities, equipment, teaghamd learning materials
determine how effectively inclusive education isb® implemented. Physical
facilities include adapted toilets, pavements, ishand desks, ramps, spacious
classrooms and level playgrounds. Kochung Repawd an (Ministry of
Education, 2009) observed that, pupils with speegdds require a disability
friendly environment to increase their functionabtgntial. Inappropriate
infrastructure like buildings and schools’ abilitg procure the necessary
physical facilities for special needs children wdrarriers to effective

inclusive education.

Studies by Kadima (2006) and Kithuka (2008) founat ¢hat physical

facilities were inadequate; classrooms were overdeal while toilets were
narrow and had no seats for comfortable use byiapeeeds learners. The
two studies focused on the factors influencingithelementation of inclusive
education but did not establish the extent to wiidiools were implementing
the dimension of inclusive education, which therent study sought to do.
According to Kadima (2006) and Kithuka (2008) sdsomeed to be

restructured to cater for all learners.
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According to UNESCO (2012) there are notable ditties faced by learners
with special needs and teachers in inclusive ggttisuch as physical
accessibility. Some areas in the school are noessdcle to a number of
learners, especially those who are physically imgohi UNESCO points out
that in poorer communities, especially in ruralaaseschool environments are
not accessible mostly because buildings are pauodintained and therefore
unhealthy and unsafe for all pupils. Eleweke andd?o(2002) observe that
most schools in the low income areas of Ugandanareequipped to respond
to special needs. They further note that specwlimsources are a major

obstacle to the provision of inclusive educatiomigh quality.

According to Anderson and Mundy (2014) there arenynbarriers such as
lack of wide doors and passageways, stairs, nogsang recreational areas in
most schools in the developing countries. In Ketlya,learning environment,
as well as the location of schools; buildings; aitmes] and furniture pose
accessibility challenge to learners with specialedse and disabilities
(Chabbott, 2008). The ministry of education advigbat the school
compounds where children with special needs opeatatelld enable them to
access education with no hindrance (MOE, 2009; R@BQ5). The CFSI
strives to ensure that schools admit learners spttial needs and also ensure

the physical infrastructure is disability friendly.

Teachers regard themselves as poorly prepared nidusive education
because they lack the necessary training (Malor@)1)2 Professional

development of teachers is crucial in order to eahiinclusive education.
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Avramidis (2000); Opdal and Wormnaes (2001), hankcated the benefit of
professional development in the creation of positiattitudes towards
inclusion. This consists of both the initial andhtiouous training of teachers,
the practice of in-service seminars and distaneenieg. These approaches
ensure a wide distribution of teachers with skillspecial needs education in
all schools. These teachers can then be resoursenseto train others in the
inclusive education practices (Karugu, 2001). Adawg to Skjorten (2001),
teacher education will need to introduce radicangfes so as to prepare
teachers to be able to cope with the challengesndtisive education.
Ainscow (2003) advocated for the inclusion of a poment of special needs
education at various levels of teacher trainingirfiing in the area of special
education enhances understanding and creates vposittitudes towards

inclusion according to Powers (2002).

Stakes and Hornby (2000) advocate that teacherddsharry out assessments
in order to identify, individual learning styles as to meet their needs. Child
centred teaching approaches may not be possibleodhe big class sizes that
some schools have to deal with (Gyimah, 2006). ri&hoand Davis (2004)

observed that the ‘teaching approaches and stestéhemselves were not
adequately differentiated from those that are uwedeach all learners to
justify categorization as specialist pedagogy’. sTkiew, not withstanding,

Florian (2008) observes that what works for sonaeners does not work with
others. This therefore means that if all childree & access the school
curriculum and succeed academically, some formitérdntiation will be

necessary.
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The child-friendly schools manual notes that tlaéning of all teachers at pre-
service and in-service levels should include tiseasof education of children
with special needs, so that teachers are well gedipo work in an inclusive
environment UNICEF (2009). It further points obat among the issues that
should be addressed include the methodology todogted for identifying
children with special needs; classroom managemese of appropriate
pedagogies; skills for adopting curriculum; devéhgpof teaching-learning
materials that are multi-sensory in nature; and hovevaluate the learners

(UNICEF, 20009).

For proper implementation of inclusive educatiorthe classrooms, teachers
should provide an effective and stimulating leagnienvironment for all
children. In addition, teaching experience andntrey significantly influence
teachers’ attitudes (Meng, 2008). Although it isestial for inclusive classes
to have skilled and trained teachers, there isaoatafpe of inclusive teacher
training programmes. This is a problem that needsetsolved if the quota of
trained teachers is to be achieved (Hossain, 2Qiidia, 2005). In addition,
support personnel such as audiologists, psychatgspeech and language
pathologists, communication support workers andrpreters are very few in

most of the developing countries (Eleweke & Rod&{)2).

Vann (1997) noted that learners with special nekdaot always get the full
attention of the teachers and are not able to @ehibeir full potential.
According to AIR (2009), in an evaluation of CF8, Guyana and South

Africa, learners with disabilities were frustratdde to lack of specialized
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teachers. The physical infrastructure of the sclaad also not friendly for the
physically challenged learners. In the six schamlaluated, very few had
successfully included learners with special needbwaere providing quality

education.

In Kenya, training of teachers on inclusion is graed in pre-service and in-
service courses (Ministry of Education, 2003). Hegre not many teachers in
public primary schools have skills to handle leasnwith special needs
because of having been trained in primary teachkzges where pedagogy of
inclusion is inadequate (MOE, 2013). This means thaority of teachers in
public primary schools lack the necessary knowlealge skills for inclusion.
Mckenzie (2010) established in Victoria, Australiaat teachers are likely to
resist inclusive practices on account of lack ofqeate training on special
needs education. There is need to incorporate apeaiication curriculum in
teacher training colleges if the knowledge is tacte all primary school

teachers.

Kadima (2006) established that special needs @mldvere not adequately
catered for in public primary schools due to ladkspecialized skills and
knowledge on inclusion. This has seen many speeiatls children unable to

access schooling in normal learning settings.

Mwangi (2014) in his study on the influence of dHitiendly schools on
pupils participation in Mathare informal settlemeafgo revealed that majority
of the teachers were not adequately trained to lbaledrners with special

needs. This study failed to establish the statusnpiementation of child-
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friendly dimensions. It also focused on the infloenof CFSI on pupil’s
participation. The current study established thelé@mentation of CFSI

dimensions and their influence on the quality afeadion.

Child-friendly schools were introduced by MoOEST éasure that enough
teachers are trained to handle the various categof learners with special
needs. Efforts have been made to provide in setvaeings and workshops
to teachers on inclusive education and child frigppdactices (MoEST, 2013).
Child friendly schools are child-seeking. This riegs teachers to be pro-
active and go out in the community to look for teens with special needs who

are not yet enrolled in schools (UNICEF, 2009).

The aspect of child-seeking makes child —friendlyo®ls different from non-
CFS schools who passively wait for students totvssihools and seek
admission. Koskey (2017) did a study on the infaeenof schools’
inclusiveness on the learning environment in pulpionary schools and
reported that majority of the headteachers 59(79.8%agreed that teachers
reached out to the community to encourage enrolneénchildren with
disabilities. The study by Koskey (2017) used corent mixed methods. The
current study used explanatory sequential mixechatet In Thailand, the
global evaluation report indicated that 68% of gwhool heads said that
teachers went out into the community to encouragellenent of children
with disabilities who were not yet enrolled in sol(AIR, 2009). According
to UNICEF (2009), rights-based or child-friendlyhsols should be child-

seeking schools.
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This entails actively identifying excluded childrand getting them enrolled in
schools. It is further explained that ones in sthiothe children should be
treated as subjects with rights and the state gslikarers with the obligation
to fulfil the rights. Bernard (2005) notes thatldhriendly schools should not
passively wait for learners to enroll but shouldage in activities for seeking

out all eligible learners including those with siéoeeds for admission.

The monitoring and evaluation report on the immatation of CFS in Kenya
by the MoEST (2013) did not capture the inclusidrearners with special
needs. It dealt with inclusive classrooms which eveoncerned with active
participation of learners in the learning procdsstther, there is paucity of
literature on the status of implementation inclesigducation in public
primary schools. This leaves a gap of knowledge tbe extent of

implementing inclusive education in Public Prim&ghools.

2.4 Active Participation of Parents, Pupils and theCommunity in School
Governance and its Influence on the Quality of Eduation

Active participation is a key CFS dimension. Itagnizes children as rights
holders and those who facilitate their rights aty dearers, each having a say
in the form and substance of his or her educatICEF, 2009). The aim of
participation is to enable all children to claineithright to a quality education.
Parents and guardians are enabled to hold schaws governments

accountable in the provision of quality education.
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The convention on the rights of the child (CRC)ldezs that children have
the right to participate in issues that affect theies. Children are also
prepared to take on additional roles of respongibgls they grow. The CFS
concept aims at improving the education qualityptacing the learner at the
centre of education reform (Miske, 2011). Collaltiora among parents,
students, teachers and school managers is verytieffein resource

mobilization in order to support learning in sctofColeman, 1990).

Pupils should be allowed to participate in schoollegnance and in the
implementation of decisions since they are affededctly (Katz, 2011).
Schools have intelligent people whose ideas areontapt for the daily
operations. Learners, teachers and prefects, lnevedtential to give advice
effectively on various issues that affect schoolamgl the quality of learners.
Their input in terms of ideas, suggestions, inggird contributions cannot be
ignored (Clair, Miske & Patel, 2010). Involving lears in decision making
ensures that their welfare is given first prioatyd also enlists cooperation and

good discipline among the learners (Collins, 2011).

Pupils who are involved in the classroom and ireptschool activities feel
safe, engaged and supported. They also have avposédrception about the
school. The Basic Education Act, 2013 establishes ihvolvement of all
stakeholders in the Management of schools (ROK3R0lhe constitution of
Kenya 2010 emphasizes the participation of all pee@pcluding children) in
public life and children’s right (ROK, 2010). Desspthe policies on child

participation, there is a gap between policy aratiice (Lacrampe, 2017).
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Due to the need of children participation in schgoVernance, 47 children’s
governments were set up in all the 47 counties. chldren’s government in
primary schools is as a result of the child-frigntlamework (Olengarum,
2014). Primary schools in Kenya used the prefecsystem which was not
popular and effective because students were hamdfjaged. The students
council system has been used in tertiary collegelssacondary schools and a
decrease in indiscipline has been reported (MoE29T4; Olengarum, 2014).
This is what prompted the need to engage learngosmary schools through
children’s government with members democraticalgced by the pupils
(MOEST, 2014). A study by Noor (2017) reportedttinaajority of the
headteachers indicated that they did not allowdffieials of the children’s
government take part in the management of the $cloxaluations of CFS in
several countries revealed that children had aebethderstanding about
children’s right. They had also become more comfidend had improved their

communication skills (Chege, 2008).

Community involvement in education and in schofd Improves children’s
welfare in school. Communities support schools &sisting teachers in the
classrooms, improving the school infrastructuresueimg regular provision of
clean water and sanitation and giving financial amdind support (AIR,
2009). Musila (2015) observes that community ineahent improves quality
of learners. According to Limo, Jelimo and Kipkoe@016), some of the
schools have not been able to establish strongdek with the community
and other partners especially in poverty strickeas such as the urban slums

and Asal areas.
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The findings concur with Limo, Jelimo, & Kipkoeck(16) who observed that
the minimal interaction between the schools anddtmmunity resulted to
lack of support by the community. The study useafpratic design, however
the present study used explanatory sequential mmethod design. Nduku
(2003) noted that there was need for enhanced kchaumunity relations.
Musila (2015) reported that 60% of the headteacliksagreed that the
community supported the school in various projeGise study by Musila
(2015) focused on school factors that influenceglémentation of child-
friendly schools. The study did not establish tteus of implementation of
the child-friendly schools dimensions, which thegant study sought to do.
The study concentrated on participation of parantsthe community and left
out the pupils. The Basic Education Act (2013) jmtes for the school-
community collaboration in school management. limgortant to note that
community participation in schools is hard to impént and sustain and yet it
is very crucial and essential in the sustained ipiow of quality education
(Benard, 1999). This therefore calls for child4fiiky schools to devise ways
of reaching to the community as the benefits of ostlcommunity

partnerships are numerous and cannot be ignored.

Democracy is the best leadership style for schddis is because schools are
open systems with many interrelated parts. Thee very strong belief that
schools can no longer be managed by one person(dages & Connolly,
2000). Collaboration and involvement of all stakdleos at the school level,
leads to an overall improvement in school perforoeaand promotes the

guality of learners in the school in terms of heattutrition, school attendance
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and discipline. Collaboration in the school’'s plengn process leads to
ownership and sustainability of plans. This findigs an impact on the overall

school environment.

From the foregoing discussion, it is clear thatdygdemocratic leadership is
strongly associated with good schooling (James &by, 2000). Despite
the fact that parental involvement is a key CFSceph parents are still not
involved in meaningful school governance. Parentsrviewed reported that
their main involvement was in the provision of laband materials (UNICEF,
2009; Alina, 2010). In many secondary schoolsche® and learning
conditions and practices are discriminatory and aetocratic (UNICEF,
2009), and learners are hardly involved in decsiconcerning their own

education (Clair, Miske & Patel, 2010).

Naido (2005) observes that parents are supposplayca more dynamic role
in the education of their children. Teachers, mipihd the parents gain from
increased parental involvement which alleviatedlehges such as provision
of learning materials and indiscipline (Lemmer, 2PD0A study by Kanamba
(2014) revealed that good teacher-parent relatiprglsulted in pupils having
positive attitudes towards the teachers, improvescigline and high
achievement. According to Jeynes (2003), parentablvement in the
supervision of their children’s homework improvedeit academic
achievement. Parental involvement in school govereanables the schools
to meet the nutritional needs of learners. Learmargitional needs are likely

to affect class attendance and general schoolcyation (UNICEF, 2009).
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Provision of school meals has proofed to improvkost attendance and
academic achievement (Lloyd, 2005).

In Kenya, low community and parental participationschools are evident.
Nduku (2003) observes that there is a need for nmteraction between

parents and the schools. Schools should welcomengzam well organised

meetings and meaningfully engage them in decisi@akimg especially on

matters concerning their children. Kibet (2010)astigated the role of parents
in enhancing the quality of education in pre-scheoad found out that parental
involvement was low. This study by Kibet focused me-schools and used
the expost facto design. The present study wasdbasgrimary schools and
used explanatory sequential mixed method desigrenid involvement has

been low and limited to enrolling their children 4ohool and paying school
fees since independence (Oketch & Rollerston, 2007 introduction of free

primary education in 2003 further reduced pareptticipation in school

matters. A good number of parents believed thagtheernment had relieved
them all the responsibilities pertaining to theihildren’s education

(UNESCO, 2005). The studies reviewed indicate l@astipipation of parents

in meaningful school governance. In Kenya, variefisrts have been made to
improve the quality of education but none has fedusn using parental
involvement beyond providing funds for schools. TBa&sic Education Act

(2013) provides for parents to be represented & gbhools’ boards of

management and also establishment of a parentsi@sso.
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It is expected that parents will use the two plaif® to exercise their right to
active participation in meaningful school goverrend@he CFSI strives to
involve all stakeholders in school governance agaegy to improve quality
education. Most studies reveal that the biggestlasige is ensuring that
pupils, parents and the community are involved ieamngful school
governance. The studies reviewed did not establise status of
implementation of active participation in schoolvgmance. A study by Kibet
(2010) was based in pre-schools and used expdstdasign. The studies also
did not establish the influence of active partitgpa on the quality of
education. This study therefore sought to findtbetimplementation of active
participation of parents, learners and the commgumtmeaningful school

governance and further investigate its influencéhenquality of education.

2.5 Effectiveness in Teaching and Learning and itsnfluence on the
Quality of Education

Child-friendly schools emphasis on the use of cd:héntred teaching and
learning. This is a teaching method where thelpupe actively involved in
the learning process. It involves active and coajpes learning. The teacher
plays the part of a facilitator. The CFS emphaket teaching and learning
should be child-oriented and customized to theniegr needs of individual
learners (UNICEF, 2009). The choice of the teachiagd learning
methodology is based on what is best for the lgasmnehey work to acquire

the skills, knowledge and attitude as guided incingiculum (Miske, 2011).
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Many scholars have underscored the fact that @rildractive participation in
the learning process improves their ability to cosend and remember the
content taught (Katz, 2011). A study comparingdneih in child- centred with
non-child-centred pre-school in Los Angeles fouhdttchildren in child-
centred classes performed better in maths testsdauty in English (Stipelet
al.,, 1995). Several studies from the United Statesgodr child centred
instructional approaches (Schweinhart & Weikart93)9 Other studies by
Fuller and Clarke (1994) found that learners penfdar much better in

achievement tests in classrooms that are more-chiitred.

A study by Ninnes (2012) in Timer Leste noted onethud of ensuring
effectiveness in teaching and learning is placimg ¢hild at the centre and
encouraging cooperation and democracy in the legrmprocess. In the
classroom environment, teachers in CFS demonsiratenmitment to create
child-friendly classrooms that encourage studensttedent and student to
teacher interaction. The learning environment shobé physically and
psychologically safe. The learners are encouragduktcritical and creative.
Teachers are required to give feedback to pupilsc@ming tasks given
promptly and in a friendly manner (UNICEF, 2009neTCFS advocates for
evaluation using continuous assessment tests damet practical methods
instead of summative examinations. Colby (200Ggddhat many teachers
still used the traditional paper and pencil testsfawtual knowledge that
promotes rote-learning. Katz (2011) observes thather important process
that promotes effective teaching and learning ésdbntinuous assessment of

the learners as a way of monitoring their progress.
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Teachers and learners in Malawi reported that nantis assessment tests
were done regularly and learners were involved onitoring their learning
progress (Miske, 2011). At school level the schelwbuld be committed to
promote professional development for teachers.ulysby Naoreen, Aslan,
Arshad and Nau, (2011) in Singapore found out teathers who were on
staff development programmes were better and mayduptive than those
who were not on any staff development programmewd¥er, Kanamba
(2014) reported that 62.2% of the teachers in Méad not received any

training throughout the year.

A study by Njogu (2016) in Njoro, also found thaajority of the teachers did
not attend any trainings or seminars. An evaluatbrCFS in Phillipines
revealed that in order for schools to enhance &¥eess, they had embarked
on capacity building that enables teachers andtbaelers to comprehend
child development which is critical for planning darselection of the
appropriate teaching practices. In-service coussesmportant because they
keep teachers abreast with new knowledge and peacin the field (Avalos,
2010). The CFS manual requires schools to condweduént in-service
trainings for teachers in order to keep them abre@th new knowledge and
skills (UNICEF, 2009). A CFS evaluation in Southriéé reported that most
teachers indicated that they were provided withoamgopportunities to better
their teaching methodology through seminars, warksh and in-house
trainings. Majority of the teachers agreed thatttheings opportunities had

improved their teaching (UNICEF, 2010).
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According to the child-friendly schools manual, rlears should be provided
with adequate textbook in order to improve the aiéeness of teaching and
learning (UNICEF, 2009). Katz (2011) also notedt thearners should be
given text books as a way of improving effectivenekteaching and learning.
A study by Njogu (2016) in Njoro found that the gupxt book ratio was 1:3.
Kanamba (2014) also revealed that in Meru, thelgagt book ratio was 1:3
while Musila (2015) reported that the pupil textkaatio in Kangundo was
1:4. Kanamba (2014) reported that one of the chg#ie of achieving
effectiveness in teaching and learning in Meruaiskl of adequate learning

resources such as textbooks for teachers and pupils

The three studies by Njogu, Musila and Kanamba wdestriptive survey
design. The present study used the mixed methodgyrdespecifically
explanatory sequential method. The three studiesised on the pupil-
textbook ratio but did not look into the referermoks for teachers which the
present sought to investigate. A study by Muthimd &utinda (2015) on
adequacy and quality of teaching and learning messuprovided by the free
primary education programme in public primary sdeoo Ndaragwa,
revealed that 93.1% of teachers indicated thatafexence books for teachers
were inadequate. The study used cross-sectionakyutesign. From the
literature most of the studies did not focus on téechers’ reference books
which the present study sought to do. Clair (20Eported that teachers
indicated that they did not have teachers’ guid&bdor the subjects they

taught.
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Textbooks for teachers and pupils are said toifatzl the learning process and
improve performance. Textbooks are effective inrowpg the quality of
education (Christopher, 2011). The Child centreddagegy is highly
emphasized in the CFS, however an evaluation by $M0R013) indicates
that most teachers were still using the traditideather- centred methods. As
a result MOEST recommended that teachers shouldabeed on the use of
child centred pedagogy. A study by Chege (2008)nted that in Kenya, most
teachers in upper primary were not using childssehteaching methods. This
study therefore seeks to follow up on the extenwtach child-centered
pedagogy is being used in upper primary. NinnedZ2Moted that CFS in
Timer Leste had exposed teachers to a wide rangewfteaching methods

such as participatory and child-centred methods.

Two studies by Doherty and Hilberg (2007) in lovgeade classes in Latin-
America noted that child centred pedagogy incregagals achievement. In
Philippines a shift from the teacher-centred toldzbentered teaching was
reported in the CFS as reported by one respondeatt interview. He said,

Previously teachers would give a lecture on a ghegic and

the pupils would listen and try to understand wthatteacher

was explaining. Now teachers have a variety of higar

methods and strategies to choose from, opting Hernhost

suitable one for the lesson at hand and the onattracts the

interest of the students in order to maximize ttiairmment of
objectives.” (Osher, 2009)

A study done in Macedonia reported that CFS impiabveir effectiveness in
teaching by revision of the curriculum in all sutigeand including life skills-

based education in the primary education curricullinfurther notes that
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school managers go beyond the traditional focus la@bme instructional

leaders (Clair, 2011).

2.6 Gender Sensitivity and its influence on the Quigy of Education

Gender sensitivity is a key dimension of Child-Bdy Schools. It
emphasizes that both girls and boys must have eqgppbrtunities to
participate fully in a school environment that cattor the basic and varying
needs of girls and boys and the dynamics in femske relationships, and
also be provided resources and learning experietcas facilitate the
realization of human rights that are not gendersdida (UNICEF, 2010).
Gender equality is an important aspect of qualdagid education. It is one of
the goals of Education for All (goal 5) and it waskey element of the
Millennium Development Goals. Although great pragdas been achieved,
to sustain progress toward the goals of EducanorAfl and the Millennium
Development Goals of enrolling and retaining atlsgand boys in school, it is
important to develop new teaching methodologies; ways of learning, and
curricula that enable girls and boys to grow, depgland learn as equals
(Oxfam, 2005). Boys and girls are all negativelyfeeted by gender

expectations and gender bias in schools.

This differentiation translates into gender biagl aifects girls and boys
negatively when one group or the other can access or better educational
resources than the other or when several growranggeers, especially those
who are powerful or admired, enact gender-diffestatl patterns of

instruction or interaction (Kendall & O’Gara, 1996)
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Child-friendly schools promote equality in enrolmenretention and
achievement of both boys and girls. The schoolsegaired to have policies
that enforce policies on equality in enrolment actievement. Chege (2008)
did an evaluation of CFS in Kenya and found out tender equality and
equity had been achieved. A study by Manduku €2@16) on assessment of
the effects of child-friendly schools on learnegpgrformance in Londiani
reported that 91.67% of the headteachers agreédhiia schools had put in
place measures and policies that promoted gendealiggin enrolment and

achievement.

In many instances there is a lack of gender respeness in the classroom
environment, the curriculum, the teaching pedagtigg/teaching and learning
materials, and in school management systems (MI&0@5). Barriers to

access and quality of education, especially fds gaffect all areas of life and
exist in all levels of education. Therefore, edigal access and quality
should to be addressed by multiple interventionthevarious contexts such
as socio-economic, ethnic, religious, and any otliéey also need to be
addressed at the individual level of the learrtes,learners’ interactions in the
classroom with the teacher and with each otheschool, and at the level of
the school within the community and the nationatem in which each school

is embedded (INEE, 2010).

Socially constructed ideas of gender affect edanatiaccess and learning and
therefore gender-responsive schools should addiégbese issues. Child-

Friendly Schools address these issues by posingtigne such as how the
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curriculum is affected by gender; how the teachmtsractions with students
are affected by gender; and whether the schook@mwient is safe for both

boys and girls (Halai, 2010)

Gender equality in education addresses the vangegls of girls and boys and
encourages enrolment and equal participation. (Qigga gender-responsive
environment requires restructuring the culturecpeas, and policies of the
education system so as to meet the varying neatlsaacities of all pupils
(INEE, 2010). It is worth noting that separate dtslfor boys and girls were
reported to have contributed to gender- responsiviKenya'’s public primary

schools (MoEST, 2013).

A study by Anjali (2017) on the UNICEF policy onilkchfriendly schools
practices in Sunshine Boarding school in Nepal fbaat that the school had
separate toilets for boys and girls. It was howekeerved that the male and
female staff shared a common toilet. This was & c&sdy of Sunshine
boarding school. The study was purely qualitatind ased observations and
interviews only. The present study used mixed nuithepecifically the

explanatory sequential design.

In Rwanda, there were separate toilets for boy girld (UNICEF, 2009).
Kanamba (2014) noted that they were separate sdibet boys and girls. A
high ratio of girls to toilet facilities was howaveeported and was singled out
as a barrier for girls’ regular attendance in s¢hdbe study by Kanamba did
not explore other gender issues in education apbed by the CFS manual

which the present study sought to do.
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A gender-responsive school is one in which indigidueeds of both girls and
boys are taken into consideration in academicsyelsas in the social and
physical environment of the school, and in the lnleagiring community. For
instance, the classroom can be arranged in a geeslgonsive manner by
putting girls’ and boys’ seats and desks in a virgy €ncourages girls to speak

out and overcome shyness (Mlama et al., 2005).

A school with a gender-responsive environment makes that each pupil
has access to a safe and clean school environar@hputs into consideration
the different needs of boys and girls. For examplegender-responsive
environment will avail clean, private latrine optg for girls, and provide
clean water (UNICEF, 2009). Equity in the learnimgpcess means that all
learners are exposed to the same curricula regardletheir gender (although
coursework may be taught differently so as to acnodate different learning
styles and needs). All boys and girls should age to learn, explore and also
develop skills in academic and extracurriculanaitgés (United States Agency
for International Development [USAID], 2008). Anj§017) found that boys
and girls were given equal opportunities in clastsvdies. An evaluation of
CFS in Nigeria reported that the school heads #aatl male and female
learners were treated equally and were encouraggghrticipate in school
activities. The students also agreed that boysgarsl were given treatment

opportunities to succeed (UNICEF, 2009).
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Developing gender-responsive curriculum and textbde an important step
towards gender equality in classrooms. Textbookisather materials used for
teaching and learning can perpetuate gender sype=othrough pictures and
text that portray gender-bias of men and women,(grages of boys learning
science or math and girls cleaning houses or cgpkih gender-responsive
curriculum will also put into consideration whatages of masculinity and
femininity pupils are bringing with them to schaahd in the class (INEE,

2010).

It is also necessary to make sure that the comteditthe teaching process is
gender-responsive and gender -equitable. Giveintkerelationship between
curriculum, learning, assessment, and teachingreadohg gender equity in
professional development involves paying attentmmpedagogy, curriculum
content as well as learning resources, the learamgronment, language of
instruction and methods used to evaluate and aksmeers (Oxfam, 2005). It
is especially important for trainers to remind te&xs about gender-equitable
pedagogy, because teachers have the daunting fasleveloping self-
awareness about their teaching practices. Thislvagoteachers’ assessing
their own gender bias and also teaching pupils tmwdentify gender bias

themselves (AIR, 2009).

Materials used for teacher training should be genelgponsive so that all
pupils are exposed to teaching methods that argerater biased and are free
from stereotypes. Teachers should be trained ontbawe inclusive teaching

methods to help integrate pupils marginalized dwesthnicity, poverty, or
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gender discrimination (USAID, 2008). Internationatesearch has
demonstrated unequivocally how important teachdrabeur is as well as
classroom pedagogy in order to move towards geadeality in education

(UNESCO, 2012).

Teachers’ beliefs and practices in the classesated in wider social and
cultural beliefs about males and females and theiflity to go through
education and excel academically (Halai, 2010).kLat proper training in
gender awareness may cause teachers to inadwertemtiforce gender
stereotypes in the classes (USAID, 2008). For exannpMalawi, researchers
have noted that teacher behaviour negatively affgats more than boys
(Kendall, 2006). This potentially contributes tocieased  dropout rates
among girls in primary school and decreased ennaimmesecondary school. It
is therefore important that teachers get to know tweir own perceptions or
expectations affect pupils in the classroom envirent, including the way
they assess learners and how they give feedbaech€es and all education
stakeholders should learn how to identify and da#i gender bias (USAID,

2008).

All stakeholders in the school, including paremd aommunity members can
assist in the development of fair policies and ficas that will ensure schools
have safe, gender-responsive environments (AIR9R®&takeholders or duty
bearers include pupils, parents, community membtyachers and head
teachers, and the government. Each group of dutseb®has a critical role of

creating and supporting a gender-sensitive edutaiistem at all levels.
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At the school level, pupils, teachers, and headhie@ play a key role of
ensuring that the classes, curriculum and procassss are respectful, ethical,
and gender-sensitive. However, the efforts towardating gender-sensitivity
in the curricula, pedagogies and in school enviremi$ must be supported by

all stakeholders (Mlama et al., 2005)

Better school environment improves girls' schoderadance, enrolment,
career goals and examination results. Thus schuedsl to take a realistic
course of action to benefit learners (Oigara, 20KEcording to Sommer
(2011) lack of separate toilets for females andesiahuses girls to be absent
from schools. This is because of lack of privacypeesally during their
menstruation period. In Rwanda girls are advisedto@o to school during
their menstrual period days which sometimes may keaincreased school

drop rate (UNICEF, 2009).

Child-friendly schools strive to provide a gendemstive classroom
environment by ensuring that the curriculum, teaghnethodology, teaching
and learning resources, classroom arrangement tendeaichers are gender
responsive (Mlama, 2005). Gender training for teashs important because
they usually interpret the curriculum according tteeir own beliefs and
perceptions and may not be aware of the discriraigahessages they pass to
the students through textbooks and teaching metk@dssburg & Kamat,

2009).
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An evaluation by UNICEF (2009) on CFS in Macedamported that the text
books for grade one up to grade eight learners natrgender responsive and
highlighted some issues such as the presence esmaad females characters
not being equal, female characters were given stipgaoles and there were
very few female textbook authors. Bernard (2005hdemted a study in
Cambodia on the effects of CFS model and repohatithe CFS schools were
devoted in creating gender responsive school emwviemts by training
teachers to be gender sensitive in the teachingepses and the language they

used.

In Nigeria, the CFS initiative began in 2002, witke goal of building 600
child-friendly schools by 2007 with gender equity the key dimension.
However, the schools achieved an increase in tlegathvenrolment rate in
child-friendly schools but did not manage to redtlee gender gap (UNICEF,
2009). A study by Okeke and Rufai (2003) attemptedfind out the
effectiveness of child friendly, gender-sensitivdh@ols, and its impact on
pupil achievement. The study, however, concentratedjirls’ achievement
and relied on a systematic, longitudinal analysigupils’ grades from school-
based, teacher-made, end-of-school-year promoti@mimations to make
judgments about the progress of pupils’ academimesement. In Kenya, a
study by Chege (2008) on the evaluation of CF3enya reported that CFSI
had managed to raise the girls’ profiles within fehools. Gender equity and
equality was also noted. However, in terms of tharting facilities, the boys’

facilities were neglected compared to the girls’.
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Chege (2008) found that gender equality had b#amed but also noted that
girls needed more private toilets. The presentysadbpted a mixed method
design as opposed to the longitudinal and deseend involved boys and
girls. The study also explored the status of gerdeiality and responsiveness
in the school and classroom environment and thndinence on the processes
used in the class.

2.7 Safety and Protection, Nutrition and Health ad its influence on the
Quality of Education

The term health outlines potential relationshipgwieen spiritual health
interventions and behavioural, emotional and playsibealth outcomes
(MoOEST, 2013). Good health, nutrition and hygid¢rae a direct influence
on the learning outcomes. This is because they mia&ithe possibility of
synergy, improve academic performance and also neehaetention and
transition (Whitman & Aldinger, 2009). Improvingd health and nutrition
gives the greatest educational benefits to the ook the most vulnerable

children.

In as far as health is concerned, the CFS manatdssthat schools must be
hygienic and have adequate water and sanitatiolititsz The school is not a
source of illness but instead facilitates and pra®@ood health. The school
should also have a well-equipped first aid kit antew teachers and pupils
trained on giving first aid. The school should lekéd to a local health
facility where learners can be taken in case okmnass (UNICEF, 2009).
Learners should be taught how to control and prieseme of the infectious

diseases and proper hygiene (Glewwe & Miguel, 2008)
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Therefore CFS should provide life skills-based tieaducation. Physical
education should also be frequently taught asadmates good health. The
school should be able to provide psycho- sociapstpto learners through
guidance and counselling services (UNICEF, 2009esE services promote
the physical as well as the psycho-socio emotibealth of the children. The
school should also organize to de-worm the learndtfs the consent of the
parents (Jukes, Drake & Bundy, 2007). Child-frignsichools strive to meet
the nutritional needs of learners where necessamne learners come from
homes that are not able to provide the childreh aisingle meal. The school
should be able to identify such children and plamprovide a well- balanced
meal to the learners. Nutritional supplements dapn ae provided to such
learners (UNICEF, 2010). School feeding programipesitively influence

school attendance, enrolment and academic perfaen@gdelman, Gillian &

Lehrer, 2008).

Provision of health services in schools contributekearning by reducing the
rates of absenteeism and poor attention in cl&sk children cannot be able
to attend school regularly. Studies from China, @ai India and Mexico

reported that children’s sickness is the major eaafsabsenteeism (Carron &
Chau, 1996). School-based health interventions ongr academic

performance in developing countries. School — bas¥drming programmes
in Guinea, were reported to have increased acadpsariormance and the

quality of learners (Williams & Leherr, 1998).
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According to Paternite (2005), schools should pteviealth services such as
assessment, prevention, intervention and guidandecaunselling services.
These services ensure that schools are able tadprsafe and healthy
learning environments for all learners. Health @&y provided in schools
also address pupils’ behaviour and discipline, @ribute to promote pupils
learning outcomes. Learners cannot achieve muclschool if they are
struggling with health issues. Specifically, sickildren are not able to
concentrate in schoolwork and so perform poorhadademics as well as in

social interaction (Clemencia, 2014).

Nutrition from food is critical for both physicalnd mental function and
growth. Although adequate nutrition is criticalr fthe body and mind to
function, it is less attainable by some pupils ttw@ number of factors, such
as socio-economic status, cultural barriers, aegip preferences (UNICEF,
2010). Many of the academic and behavioural obssaitiat pupils face in the
classroom are fuelled by inadequate nutrition ao#t bf understanding about
what nutrition is all about and its importance (&n@011). Attempting to fix
the issue of undernourishment is critical in thegjuor advancements in all
areas of school achievement and the assurancegot futures for all pupils.
Children who are undernourished have been foundhawee significant
difficulties in school achievement, in both acaderand behavioural areas
(Jukes, Drake & Bundy, 2007). Institutional-baseéding programmes have a
positive influence on school attendance, enrolmantl achievement in

learning (Adelman, Gillian & Lehrer, 2008).
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Reports from the global evaluation on CFS show tieatrly all schools had
feeding programmes as a key service towards promobf student
engagement and learning (AIR, 2009). CFS ensurdgreh safety and
protection while in school. The school compound niessafe for children to
walk around and play. It should be well fenced #mal gate well manned to
monitor the people coming in and out, it should m¢e open ditches or holes
(UNICEF, 2009). The school buildings should compiith the building
regulations and school safety manual. Learnersildhbe protected from
abuse and harm. There should be clear channebtpofting abuse or harm
(Pinheiro, 2006). As such, CFS does not tolerat@dsment and antisocial
behaviour. Non-violent discipline is applied anddeers are not allowed to
use corporal punishment or use abusive languagehdolearners. The
classrooms should be well ventilated and well WN(CEF, 2009). They
should also not be overcrowded and the recommenldsd- pupil ratio of
1:40 adhered to. Codes of conduct protecting learnem sexual harassment,
abuse, bullying, corporal punishment, stigma arstrdnination should be
established and enforced. The schools should bg fdee zones and alcohol
use should be prohibited. The learners shouldsiael when in school in order

to maximize their full potential (UNICEF, 2009; MS8E, 2013).

Safety is a basic and fundamentally important neetdack of safety
undermines learning, teaching and healthy developwidearners. For a long
time, schools have paid a lot of attention to ptgissafety while ignoring
social and emotional safety. Bullying contributes pgupils feeling unsafe

socially, emotionally and physically. It also makesgils feel unsafe in school
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and as result it affects their learning ability drehlthy development. Schools
should work with families and community leadersarder to create safe,

caring school communities (Pinheiro, 2006).

Learning environments are made up of physical, lpgsocial and service
delivery elements. Studies have shown that thditgquaf the physical

facilities affect learning (Carron & Chau, 1996;I\Wwis, 2000). The conditions
in the class like lighting, ventilation, floor sade, proper roofing and walls
also affect learning. The class size also influsmoerformance. A study done
by Willms (2000) showed that there is a relatiopgbetween class- size and

students’ performance.

According to the MOEST (2013), construction andesafmanual, an
appropriate school infrastructure should be well Well ventilated and
durable. Classrooms should be able to accommodaerécommended
number of 40 pupils. This in turn improves the f@ag environment and
prolongs the lifespan of the building. The doorwahould be enough for
emergency purposes, open outwards and should Hotked from outside at
all when pupils are inside. The classroom windolcutd not have grills and
should easily open. Floors should be level and dy& klean to avoid falls.
Floors should be cemented to prevent generatialusif which can be a health
risk to teachers and learners. A healthy and sa#rament will promote
teaching and learning and eventually the learngeidormance will improve

(Rimer, et. al., 2002).
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The furniture used in classrooms especially th&kslstiould be suitable for
use by both boys and girls. Poorly made or unsl@talesks can cause
physical deformities such as curvature of spineytreation of chest and
roundness of shoulders. Such deformities will loter learners’ self-esteem
and will adversely interfere with teaching and teag leading to poor
learning outcomes. Psychosocial elements such asefig and safe learning
environments influence the learner’'s participataord achievement in class.
Issues of bullying, sexual harassment and corppugishment affect the
quality of the learning environment (Pigozzi, 200Bgcording to Kanamba
(2014) corporal punishment was still rampant in msahools. The literature
reviewed has shown the importance of hygienic, sai@ protective school
environments. The present study seeks to findremutavels of hygiene, safety
and protection in the school and classroom enviemimas a principle of

CFS.

2.8 The Quality of Education provided in Public Pimary Schools

Thereis no universally acceptable definition for qualggucation (Adam,
1993). Many scholars have come up with many défimst of education. This
study used the UNICEF definition of quality eduoatiwhich is rights-based
and also used in the child friendly schools framéwand the Dakar
framework (Chabott, 2008; UNICEF, 2009). UNICEF aggizes five
dimensions of quality namely; environment, contéedrners, processes and

outcome.
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The five dimensions are founded on the rights efwhnole child (UNICEF,
2009). Dakar Framework insists that quality ishet heart of education.) The
focus is to provide quality learning environmenggspcesses, content and
learners’ health and nutrition. The UNICEF defimitiof quality focuses on
expanding the quality of education definition fratre popular measure of
cognitive abilities done through examinations (Giath 2008). School
qguality should not only be defined in terms of ctige abilities of learners
but should also include non-cognitive measures waitliocus on holistic
development of every child (Reddy, 2007). Of concgiould be the learning
environment, the teaching and learning processcah&gent and as well as the

learners.

The right to quality education and standards ippsued by various
international legal frameworks such as conventiorthee Right of the Child,
Universal Declaration of Human Rights and the imional Covenant on
Economic, Social and Cultural Rights. The interoral legal framework
concerned with the quality of education is suppbiig international political

commitments such as the World Declaration on Edocdbr All (Jomtien,

Thailand, 1990) and the Dakar Framework for Actiohwhich Kenya is a

signatory. Concerns of poor quality basic educatiane been highlighted at
international, regional and national levels. In &sa-pacific region, a review
of the EFA goal 6, on improvement of quality edimatreported that many

pupils lacked the most basic literacy and numeskdis.



64

In Latin-America and the Caribbean, a study onrgui@eing the quality of
education for all revealed that the state of edacaivas poor and schools
experienced many challenges (EFA/PRELAC, 2007)thénMiddle East and
North Africa, improving the quality of education keing prioritized as a
matter of urgency. An assessment done by the Soufifaca Consortium for
Monitoring Educational Quality (SACMEQ), revealdtat in some countries,
less than 10 per cent of the students attainedstdmedards expected in the

curriculum (Spaul, 2012).

In discussing the quality of learners, UNICEF (200%tes that UNICEF'S

framework on quality identifies health, nutritiondaregular school attendance
as important indicators of quality education. Tlealth and nutrition status of
learners affect their consistency in school attendaconcentration in class
and general participation in school. Provision oficl meals and medical
facilities like first aid kit, school health unitan be provided by parents and
community partnership (Lloyd, 2005). The child-frity schools are guided
by the CRC which emphasize the importance of chiltdr right to participate

in school governance.

In developing countries, it has become increasiegigent that that education
expansion without adequate attention to educatigality is an inefficient
social investment (UNESCO, 2005). The 2005 and 2(BEA) Global
Monitoring Reports, noted that the quality of ediwain most Sub-Saharan

countries was very poor.
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The poor quality of education is reflected by irdiignt learning resources,
inadequate infrastructure, inappropriate teachimghods, and poor health of
learners, unsafe and uncaring school environmerdsoaercrowded classes
(UNESCO, 2012). Children in Kenya especially thénewable from the Asal
areas and the informal settlements are deprivedsacto quality education
(Save the child, 2006; MoEST, 2014). The childrehowattend school
regularly also face the issue of getting low gyaditiucation. The low quality
of education is reflected in poor teacher managgémemak financial
management and control systems, wastage and higherwf dropouts, high
teacher-pupil ratio, overcrowded classes, unfithea training programmes,
inadequate infrastructure especially in Asal ai@as failure to cater for the
educational needs of vulnerable children and possessment methods
(MoEST, 2012). Concerns of quality education hale® &#een expressed by
other scholars, stakeholders and the United Natigsademy such as
Education in Crisis, 2016; MoEST,2014; UNICEF,2013lennester et al,

2011, Sifuna ,2007 as cited by (Lacrampe, 2017).

The Free Primary Education policy increased theleent in primary
schools by almost 50 per cent from 5.9 million 802 to 9.38 million (Kenya
National Bureau of Statistics, 2011). The increaselment brought issues
of the quality of education such as inadequatebte#s, overcrowded
classrooms, inadequate infrastructure and insafficsanitary facilities. The
government, in partnership with UNICEF, introdudb& CFS initiative to

improve the quality of education.
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Manduku et al (2016) did a study on effects of atiiiendly schools on
learner’'s performance in selected public primarkiostés in Londiani sub-
county which reported that infrastructural facdgi were not friendly to
learners who were physically impaired. The studgoakstablished that
implementation of child-friendly model improved dants’ performance in
K.C.P.E. Similarly, Koskey (2016) found that theypical facilities in most of
the school were not designed to accommodate alhdes especially those

who were physically challenged.

According to Kadima (2006) and Kithuka (2008) sdsomeed to be
restructured to cater for all learners. Similadgcording to UNESCO (2011)
there are notable difficulties faced by childrenhagpecial needs and teachers
in inclusive settings such as physical accesgibithich schools should
address when they go inclusive. Kanamba (2014) rreppathat the pupil
textbook ratio was 1:3 while Musila (2015) reportldt pupil textbook ratio
was 1:4. Kanamba (2014) revealed that good teguwhremt relationship
resulted in pupils having positive attitudes tovgattle teachers, improved
discipline and high achievement. The studies reggwocused on the
students’ performance in KCPE as a measure oftgualhe Dakar framework
expanded the quality of education to go beyonddestes. The present study
therefore focused on the quality indicators given WNICEF and Dakar
framework namely learners, processes, content amdoament. The studies
reviewed mostly used descriptive survey. The prestndy used mixed

method design specifically explanatory sequential.
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2.9 Summary of Literature Reviewed and Research Gap

A critical review of past literature shows that amber of conceptual and
contextual research gaps existed in relation to @héd-Friendly schools

dimensions and their influence on the quality ofication. The monitoring

and evaluation report on the implementation of @F&enya by the MOEST

(2013) did not capture the inclusion of learnershvapecial needs. It dealt
with inclusive classrooms which were concerned \aithive participation of

learners in the learning process. Most of theditme is on studies done in

other counties. The Global evaluation of CFS ditincdude Kenya.

Further, there was paucity of local literature e status of implementation of
inclusion of learners with special needs in puplicnary schools. Most of the
studies focused on establishing factors influending implementation of
inclusion of learners with special needs; Nyaig@®h13), Kanamba (2014),
Musila (2015). This left a gap of knowledge on #t@us of implementation of
inclusion of learners with special needs in pubpliznary schools which this
study sought to fill. The studies reviewed did establish the influence of
CFS on the quality of education. A study done byavigi (2014) focused on
the influence of CFS model on pupils’ participatioAnother study by Njogu
(2016) focused on the influence of CFS model onlestis’ performance in
KCPE. The present study therefore sought to f#l gap of establishing the
influence of CFS on the quality of education. Madt the studies used
descriptive design. The present study used mixetthadedesign specifically

explanatory sequential.



68

Most of the studies reviewed on active participatod parents and pupils in
school governance focused on factors influenciegrtiplementation of active
participation of parents, children or the communityschool governance.
They did not establish the status of implementatiamely Musila (2015),
Kanamba (2014), Obonyo (2017). A study by Kibetl@0was based in pre-
schools and used expost facto research designprésent study was based in
primary schools and used mixed method. Studie€B8 reviewed did not
find out its influence on the quality of educatiaich the current study

investigated.

Concerning the implementation of effectivenesseaching and learning, a
study by Okeke and Rufai (2003) attempted to fidl the effectiveness of
child friendly, gender-sensitive schools, and iitpact on pupil achievement.
The study, however, concentrated on girls’ achiex@mand relied on a

systematic, longitudinal analysis of pupils’ gradi®sn school-based, teacher-
made, end-of-school-year promotion examinationsnéke judgments about
the progress of pupil’'s academic achievement. Bhusly adopted a mixed
method design as opposed to the longitudinal ore Jtudy focused on
students’ achievement while the present study featusn the quality of

education. Studies by Njogu (2016) and MandukalgR016) also looked

into the influence of CFS on students’ achievemérite present study
established the influence of implementation of @ffeness in teaching and

learning on the quality of education.
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On the implementation of gender sensitivity, ongdgtreviewed by Anjali
(2017) was a case study of Sunshine Boarding schodl was purely
gualitative. Only interviews were conducted to eolldata. The present study
used mixed method where both qualitative and gtaivie data was collected.
Other studies reviewed used descriptive surveygdeSitudies by Manduku et
al (2016), Kanamba (2014), Musila (2015) did notaklsh the status of
implementation of gender sensitivity. The studiesiewed explored the
influence of gender sensitivity on students’ acadermerformance or

completion rates of girls.

Studies reviewed on the health, nutrition and safe protective school
environments focused on assessing whether schatompliant with the set
policies but did not find out the influence on tlgality of learning

environment which this study sought to explore.di&s by Njogu (2016),
Obonyo (2016) and Kanamba (2014) did not find taéus of implementation
and also the influence of health, nutrition, safatyl protection on the quality
of education. The study by Kanamba (2014) did nqgilere other gender
issues apart from the toilet issue. The preseulydfuerefore sought to fill the

gaps identified on gender sensitivity.

While studies have been conducted in Kenya on fadttat promote quality
education, (Anyango, 2001; Orina, 2005; Nkonge,201he researcher did
not come across any that addresses all the faictdtee rights-based Child-

Friendly schools framework.



70

UNICEF (2009) notes that Child-Friendly schools eharacterized by strong
democratic leadership, inclusiveness, gender sehsitsafe and protective
schools, health and nutrition promotion and usehold centred pedagogy.
Further, the researcher did not find any study itnagstigated the influence of
the CFS dimensions on provision of quality educatio Kenya. There is
insufficient empirical data on the extent to whi€@FS dimensions are
influencing quality education in the developing nties. It is due to this
paucity of studies that prompted this study to tile research gap on the
influence of Child-Friendly schools initiative inqvision of quality education

in public primary schools in Nairobi and Kajiadogiya.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter discusses the overall methodologieahéwork. It covers the
research design, study locale, variables, targepulption, sampling
procedures, sample size, instruments, data calegbrocedures, validity,

reliability, piloting, data analysis and ethicaugs.

3.2 Research Design

To achieve the study objectives, the researched osged methods design
specifically the explanatory sequential design.sTdesign has two phases.
The first phase involved collection of quantitatigata first and the second
phase involved collecting qualitative data to eiplar elaborate on the
guantitative results. A general picture of the aeslke problem through the
results of quantitative data is given. The qualietata is then used to refine,

extend or explain the general picture (Creswelll&B, 2011).

The design allowed the researcher to examinenthgence of CFSI on the
provision of quality education from quantitative tala collected through
guestionnaires in the first phase and also fromlitqtime data collected
through interviews and observations in the secdmake. It also enabled the
researcher to determine the status of child frieedk in public schools and
how the CFS dimensions were being implemented bo#mntitatively and

qualitatively.
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Therefore, this design enabled the researcherfitterguantitative results by
using the qualitative data. Through this desige tksearcher gathered
pertinent information from various stakeholdersareling the influence of
CFSI on provision of quality education in a genevaly and also in a more
detailed manner. This is important because th&ugsuts together various
strengths and non- overlapping weaknesses of qatwéi methods (large
sample size, trends, generalizations) with thosqualitative methods (small
sample size, details, in depth) (Patton, 1990)he Tesign allowed the
researcher to comprehensively bring out evidensedaeveloping trends of

providing quality education as experienced in tiC

3.3 Location for the Study

The study was conducted in two selected countig&eimya, namely; Kajiado
and Nairobi. UNICEF & MoEST’s main focus was onpioving the quality
of education in the marginalised areas such asiten slums and Asal areas
through the CFSI. In Particular, the public primaghools in Kajiado and
those in the informal settlements in Nairobi wedentified as having
unconducive learning environments and had learmdre were living in

difficult circumstances (UNICEF, 2009; UNESCO, 20MbEST, 2009)

3.4 Target Population
The study was carried out in 110 public primarycsdh situated in the
informal settlements of Nairobi and 90 public prisnachools in Kajiado that

were implementing the Child-friendly schools iniive.
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Therefore the target population for the study casgar of 200 public primary
schools head teachers. A total of 1201 class Baedchers were targeted for
the study of which 722 were in Nairobi and 479 wer&ajiado. The target
population for pupils comprised of 2396 Class 7 armlpils, of whom, 1439
were in Nairobi and 957 were in Kajiado. A total D4 County Quality
Assurance and Standards Officers (CQASO'’s) weigetad for the study of

which 9 were in Nairobi and 6 in Kajiado.

3.5 Sampling Techniques and Sample Sizes

3.5.1 Sampling Techniques

Schools

First, the researcher obtained a list of 110 puttimary schools in the non-
formal settlements in Nairobi that were implemegtihe CFS dimensions
from Nairobi county education office. Similarly estl of 90 public primary
schools implementing CFS was obtained from Kajiabointy education

office.

The schools were listed according to their respedub-counties hence each
sub-county formed a stratum. Through proportioditecation, the number of
schools to be selected from each sub-county waaingat. Orodho (2009)
notes that proportionate sampling provides a satgaleis proportional to its
size in the population. Simple random sampling waed to select the
specific schools to be included in the study. Twes done by writing the
names of the schools in a given sub-county on spaglers. The papers were

then folded and put in a container where they sardfled.
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The number of papers picked was according to thgimed number of
schools. (See Table 3.1) The papers were pickedioraly. This procedure

was used for all the sub-counties.

Sampling of respondents

Head Teachers

All the head teachers of the selected schools weteded in the study. Head
teachers were included in the study because tleeymatharge of the schools.
Teachers

From a target population of 1201 teachers, 12.5%eveampled as study
respondents which was 150 teachers. A sample §i28% is the minimum
acceptable sample size for small samples (Gay,)19%2rough proportionate
allocation (150 divided by 1201 multiplied by 722sulted to 90 teachers in
Nairobi. In Kajiado, 150 divided by 1201, multiglidoy 479 resulted to 60
teachers. To get the number of teachers in Naipepischool, 90 teachers
were divided among the 15 schools which resultesl tmachers per school. In
Kajiado 60 teachers were divided among the 10 dshwbich resulted to 6
teachers per school. From each of the sampled kchoeach sub-county, 6
teachers were selected. Stratified random sampksgd on gender was used
to select the specific study respondents. Strdtif@dom sampling allows all
the sub-groups to be represented in the study (ARiA5). This was done by
first establishing the number of male and femasehers in class seven and

eight.



75

Six papers were written yes (3 for male and 3 éndle) and the remaining
were written no. The papers were put in two sepdrakes, one for the male
teachers and the other one for the female teach#es. shuffling the papers,
the teachers were requested to pick one paperfeanithe respective boxes.
The teachers who took the papers written yes welected to participate in

the study. This procedure was repeated in all theds.

Pupils

From a target population of 2396 pupils, 12.5% Wwhias 300 were selected
to participate in the study. A sample size of 1G%hie minimum acceptable
sample size for small samples (Gay, 1992). Thrqurgiportionate allocation

(300 divided by 2396, multiplied by 1439) equalsl8D pupils in Nairobi. In

Kajiado (300 divided by 2396, multiplied by 957)uats to 120 pupils. To get
the pupils to be selected per school in Nairob@ f8pils were divided among
the 15 schools which resulted to 12 pupils. In &g, 120 pupils were
divided among the 10 schools which resulted to WRilp. Therefore 12

pupils were selected to participate in the studgaoh sampled school.

Pupils from standard seven and eight were sampledopively. The two
classes were chosen because they would compreheigdiéstions better so as
to give objective and accurate responses. Purposavepling allows the
researcher to use the cases that have the requoimrdhation (Mugenda &
Mugenda, 2003). Stratified random sampling basedyender was used to

select 12 pupils from class 7 and 8 who particigpatethe study.
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Stratified sampling enables the researcher to tlawedesired representation
from various subgroups in the population (Mugenddégenda, 2003). The
pupils from class 7 and 8 who were present thatwiese used. They were
divided into two groups according to gender. Twgbapers were written yes
and the rest were written no. Six papers were puheé girls’ box and the
other 6 were put in the boys’ box. The pupils werguested to pick a paper
from the respective boxes. The pupils who pickedgapers written yes were
selected for the study. This procedure was useskl@ct pupils from all the

schools.

County Quality Assurance and Standards Officers

CQASO’s were included in the study because they iarcharge of

maintaining quality education standards in the sthoPurposive sampling
and proportionate random sampling were used toctsdlee CQASO’S.

Purposive sampling allows the researcher to usectses that have the
required information (Mugenda & Mugenda, 2003). gomtionate random
sampling ensures that all the sub-groups are repted in the sample

according to their population sizes (Orodho, 2009).

3.5.2 Sample Size

Schools

From a total of 200 schools, 25 schools which vigx&% of the total number
of schools participated in the study. A sample ©f 10% is the minimum

acceptable sample size for small samples (Gay,)1992
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From Nairobi, 15 (13.6%) schools drawn from theoinfal settlements were
selected for the study while in Kajiado 10 (11.1¢hools participated in the

study.

Headteachers

Head teachers from the sampled schools participatdte study because they
are in charge of the schools and therefore hase fiand information on what
goes on in the school. 15(13.6%) headteachers Kairobi and 10(11.11%)

from Kajiado participated in the study. This gavetatal of 25(12.5%)

headteachers out of 200 from the two counties.

Teachers

Teachers from the sampled schools were involvetthenstudy because they
facilitate the teaching and learning in the schodlsey are also in regular
contact with the school environment, the pupilsfeptss and the school
management. From a target population of 1201 ethdso participated in the
study were 150 (12.5%) teachers of which 90 teacivere in Nairobi and 60
were in Kajiado. A sample size of 10% is the minimacceptable sample size
for small samples (Gay, 1992). Six teachers froohed the sampled schools

participated in the study.

Pupils
Pupils from the sampled primary schools particigate the study because
they are the recipients of the services providettiénschool and so were better

placed to give information that would be valualdethe study.
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From a target population of 2396, those selectedatticipate in the study
were 300 (12.5%) of which 180 were in Nairobi ar2d ivere in Kajiado. A
sample size of 10% is the minimum acceptable sasiptefor small samples
(Gay, 1992). Twelve pupils from each of the sam@eklools participated in

the study.

County Quality Assurance and Standards Officers

Nairobi has 9 CQASQO’s and Kajiado has 5 makingtal tof 14. A total of 4
(28.6%) CQASO'S in the two counties participatedtie study of whom
2(14.3%) were in Nairobi and 2 (14.3%) were in Hdp. CQASO’s were
included in the study because they are in chargemohitoring and

maintaining the quality of education standardsimgchools.

Table 3.1:
Sample Size
Respondents
County Head teachers Teachers Pupils CQASO
No. % No. % No. % No. %
Nairobi 15 136 90 125 180 125 2 14.3
Kajiado 10 11.11 60 125 120 125 2 14.3
Total 25 24.71 150 25 300 25 4 28.6

3.6 Research Instruments

The researcher used the following instruments lecodata.

1. Child Friendly School and Quality Education Questiaire for Head
teachers.

2. Child Friendly School and Quality Education Questiaire for Teachers.
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3. Child Friendly School and Quality Education Questiaire for Pupils.

4. Child Friendly School and Quality Education Obsgion Checklist.

5. Child Friendly School and Quality Education Intewi Guide for
CQASO’S

i) Child-Friendly school and Quality Education questionaire for head
teachers

The first section of the questionnaire sought denaqaigic information of the

respondents. The second section asked pertineatmation on the status of

implementation of CFS dimensions in schools andgiality of education.

This was done using a five point Likert scale adl a® open and close ended

guestions.

Questionnaires were used for this study becaugeah inexpensive way to

gather data from a potentially large number of oesients. Mugenda and

Mugenda (2003) observe that it is the only feasitde to reach a number of

reviewers large enough to allow statistical analgdithe results.

i) Child-Friendly school and Quality Education questioinaire for
teachers

The first section of the questionnaire sought bemkgd information of the

teachers. The second section sought pertinentniaioon on the status of

implementation of the CFS dimensions in their sthared the quality of

education. This was established by using a fiventplikert scale as well as

open and close-ended questions.
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i) Child-Friendly school and Quality Education questioinaire for
pupils
The first section sought the background informatbthe pupils. The second
part sought pertinent information on the statushefimplementation of CFS
dimension and the quality of education using a fieet likert scale and open
and close- ended questions.
iv) Child-Friendly school and Quality Education observaion checklist
The observation checklist checked whether schoats domplied with the
CFS dimensions. This included the safety and ptioteeneasures taken by
the school, quality and adequacy of physical inftecsure, learning resources,
inclusion of learners with special needs and megstaken to accommodate
them, provision of healthcare, hygiene, and cleasteww Mugenda and
Mugenda, (2003) note that a researcher utilizeslzervation checklist to
record what he or she observes during data calleciihe researcher used a
checklist of compliance to CFS dimensions.
v) Child Friendly School and Quality Education Interview Guide for
CQASO’S
An interview guide was used as a follow up on tmplementation of CFS
dimensions and the strategies that were being @&eswell & Plano (2011)
note that interviews allow for further probing acldrifications. This is in line
with the research design that was used which wadaeatory sequential
whereby; after collection of quantitative data, lgative data was collected

through interviews for further probing.
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3.6.1 Validity

Content validity was got by seeking expert judgenfesm the researcher’s
supervisors, who are lecturers in Kenyatta UnitgrsDepartment of

Educational Management, Policy and Curriculum S#sidas proposed by
Mertens (2005). They assessed and rated the relewdrthe content used in
the questionnaires, interview schedule and observathecklist. The

researcher then computed a content validity indée. rating scale was 1-not
relevant, 2-somewhat relevant, 3-quite relevartiglly relevant (Waltz et al,

2005). Items with a content validity index of 0.@Bd above were retained.
Items below 0.75 were modified or discarded based tioe expert’s

recommendations (Amin, 2005).

3.6.2 Reliability

The researcher used the internal consistency tgeéni This entailed
administering a single test to a sample of subjéidie scores obtained in one
item in the instrument were correlated with theeotitems in the instrument.
Cronbach’s Coefficient Alpha was computed to deteemhow the items
correlate among themselves. Reliability co-efficiembove 0.7 for all
guestionnaires. Gay (1992) observes that a cooelab-efficient of 0.7 and

above can be regarded as a high reliability.

3.6.3 Piloting
A pilot study was conducted before the actual nesem order to ensure that
all the research instruments gave the informatieeded (Bryman 2001,

Gorard, 2003).
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The research instruments were pretested in thifésreht schools in Kajiado
and Nairobi counties that were not part of the nstudy. Thirty participants

per group took part in the pilot study as recomneeioly (Hertzog, 2008).

3.7 Data Collection Procedures
Data collection was done in three phases as recoaedeby Orodho (2009)
namely, pre-field logistics, fieldwork logistics drpost field logistics. Each

phase is discussed below.

Pre field phase

In this phase, the researcher checked the phyay@alit of the questionnaires
to ensure they were neat and easy to use. All testopnnaires to be
distributed were given an identification numbereTiesearcher ensured that
proper spacing between words was done and alsbedethe clarity of the
instructions and explanations given. A researcihmgewas obtained from
National Council for Science and Technology (NACOST An approval
letter from the university was also sought. Theeagsher also sought
clearance from Kenyatta University Ethical Reviewon@nittee. The
researcher prepared a work plan showing detaNsuabdus activities and tasks
to be done throughout the research process. ltshlewed the timeframe for
accomplishing various phases of the research dsaw¢he parties that would

be involved.

Fieldwork logistics
This is the actual fieldwork exercise. The researcmade reconnaissance

visits to the selected schools to familiarize hghwhe geographical area.
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The researcher also created a good rapport withegpmondents so as to build
their trust and cooperation. Once a good rappod evaated, the researcher
issued the questionnaires to the respondents. Thefitled questionnaires
were collected after two weeks. The researcheragked on carrying out the

interviews after analysing the quantitative data.

Post- field logistics

After collecting the instruments from the field etihesearcher checked their
completeness and then edited and coded them. Cmudplestruments were
numbered appropriately in readiness for analysis.

3.8 Data Analysis

The objectives 1,3,4,5 and 6 generated quangtatata which was analysed
using descriptive statistics namely; frequenciesrcgntages and means
(Creswell & Plano, 2011) and the inferential statisised was simple linear
regression. The level of significance was 0.001(p&D). Objective 2
generated quantitative data which was analysedgudescriptive statistics
namely means and percentages. The findings ofttlthy svere presented in
tables, figures and graphs. All the six objectigemerated qualitative data
which was analysed thematically and was presemte@éxtual and pictorial

form.

3.9 Logistical and Ethical Considerations
This study was conducted in an ethical manner wtier@esearcher obtained:
authority to conduct the research from Kenyattavensity Graduate school,

ethical approval and clearance from Kenyatta UmsierEthics Review
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Committee; research permit from National Commissitor Science,
Technology and Innovation (NACOSTI), permission nfroNairobi and

Kajiado counties, education departments and frareélpective schools.

The researcher also enlisted informed consent thmmeachers, headteachers
and CQASOs. Permission to use pupils for the study sought from their
parents or guardians through an assent form. &kearcher also ensured
confidentiality by instructing the respondents twinclude their names on
the data instrument. The researcher also obsernied and decorum by
displaying desirable mannerisms as well as googwebr. The researcher
acknowledged all writings and research work citecavoid plagiarism. The
logistics of conducting the research was coordthdig the researcher in

collaboration with the administrators of the regpecschools.

3.9.1 Care and Protection of Research Participaat

All headteachers, teachers and pupils were giveacaal opportunity to be

sampled to participate in the study. The researehksted informed consent
from the teachers, headteachers and CQASOs. Théaleeh taking them

through the informed consent before participatingthe study. They were
made to understand the objectives of the study made an independent
decision on whether to participate in the studynot. The participants’

responses were kept confidential and used for relsgaurposes only. The
participants were instructed not to include thames in the data instruments.
Permission to use pupils for the study was soughinftheir parents or

guardians through an assent form.
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3.9.2 Protection of Research Participants’ Confientiality

The protection of research participant’s confidaityr was assured by:

* Ensuring that those who had access to the datacted maintained
confidentiality. The information shared was notctbsed in a way that
that could reveal the identity of the respondent.

* Maintaining confidentiality of records. This enall separation of data
from identifiable individuals or source and storiig@ code linking data to
individuals securely.

* Ensuring anonymity of individual participants anahagols in the
dissemination of the study to protect their idemntit

* Presenting the study findings in ways that did distlose the identity of
the participants.

3.9.3 Informed Consent

An informed consent form for CQASOs, headteacherd #eachers was

provided. This form contained all aspects of ethammnsiderations. Refer to

Appendix V and VI.

3.9.4 Assent Form
A pupils’ assent form was provided since the stwag using pupils who are
minors as key participants. The assent form isideal/in Appendix VII and

contains the necessary ethical considerations.
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3.9.5 Parent’s Consent Form
The permission of Parents of the pupils selectquhtticipate in the study was
sought. The consent form is provided in Appendik add contains the

necessary ethical considerations.

3.9.6 Community Consideration in the Research

Permission to conduct the research in the Nairoli Kajiado was sought
from the respective county education offices. Témearch findings would be
shared with the participating schools. They woukb ée shared with the
quality assurance and standards offices for pugpaxfeimprovement of
education quality and also share the status ofa@amphtation of the CFSI

dimensions in their respective counties.
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CHAPTER FOUR

RESEARCH FINDINGS AND DISCUSSION

4.1 Introduction

The purpose of this study was to establish the emphtation of the Child-
Friendly School dimensions and their influence ba guality of education
provided in public primary schools in Nairobi an@jlado counties with a

view of informing policy and practice.

4.2 Response Rate

Questionnaires were distributed among 25 headtesch®0 teachers and 300
pupils. The questionnaires that were returned \#8rbcom headteachers, 126
from teachers and 256 from pupils. The responge i@ head teachers’
guestionnaires was 100%, for teachers was 85.33%farpupils was 84%.

The response rate for all the questionnaires weepdable. Baruch and Holton
(2008) note that the acceptable response rate destipnnaires in social

sciences is 52.7% and above.

This chapter presents findings, interpretation atidcussion along the
following thematic areas which are informed by stedy objectives.
i) The implementation of inclusion of learners witpesial needs in
regular schools and its influence on the qualitgadcation.
i) The quality of education provided in public primaghools.
i) The implementation of active participation of p#se pupils and the
Community in school governance and its influencethan quality of

education
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iv) The implementation of effectiveness in teachingd Brarning and its
influence on the quality of education.

v) The implementation of gender sensitivity and muence on quality
of education.

vi) The implementation of provision of safety, proiect health and
nutrition in schools and its influence on the qiyalof education
provided in public primary schools in Nairobi andjtado counties.

4.3 Demographic Information

The study collected demographic information froodgtrespondents namely;
head teachers, teachers and pupils. The demogréapmes captured in the
study include respondents’ gender, age, and educaind periods of time

they were involved in certain activities.

4.3.1 Gender of Respondents
The study sought to find out the gender of the srdpnts and the results

obtained are shown in Table 4.1



Table 4.1:

Gender of Respondents

89

Nairobi Kajiado Total
County n % n % n %
Head teachers
Male 9 36 6 24 15 60.0
Female 6 24 4 16 10 40.0
Total 15 60 10 40 25 100.0
Teachers
Male 39 30.95 24 19.05 63 50
Female 38 30.16 25 19.84 63 50
Total 77 61.11 49 38.89 126 100.0
Pupils
Male 74 28.91 53 20.70 127 49.61
Female 78 30.47 51 19.92 129 50.39
Total 152 59.38 104 40.62 256 100.0

a) Gender of the Headteachers

With regard to the gender of headteachers, Taldlesdows that majority

15(60%) of the head teachers were male, of whor6%J3were in Nairobi

and 6(24%) were in Kajiado. 10(40%) of the heatltess were female, of

whom 6(24%) were in Nairobi and 4(16%) were in Kdg.

Gender of the Teachers

Concerning the gender for teachers, Table 4.1 slioatshere were 63(50%)

male teachers who participated in the study, of wl89(30.95%) were from

Nairobi and 24(19.05%) were from Kajiado. Similarthere were 63(50%)

female teachers of whom 38(30.16%) were from Naienid 25(19.84%)

were from Kajiado.



Gender of the Pupils
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With regard to the gender for pupils, Table 4.lorép that majority 129

(50.39%) of the pupil respondents were female witié(49.61%) were male.

4.3.2 Age of Respondents

The respondents were asked to indicate their agg$h@ results are shown in

Table 4.2

Table 4.2:

Age of Respondents

Age Male Female Total

n % n % n %
Head teachers
20-30Years O 0.0 0 0.0 0 0.0
31-40 Years 2 8.0 0 0.0 2 8.0
41 -50 Years 6 24.0 4 16.0 10 40.0
51-60 Years 7 28.0 6 24.0 13 52.0
Over 60 Years O 0.0 0 0.0 0 0.0
Total 15 60.0 10 40.0 25 100.0
Teachers
20-30 Years 16 12.70 15 11.90 31 24.60
31-40 Years 18 14.29 18 14.29 36 28.58
41 -50 Years 6 4.76 34 26.98 40 31.74
51-60 Years 6 4.76 13 10.32 19 15.08
Over 60 Years O 0.0 0 0.0 0.0
Total 46 36.51 80 63.49 126 100.0
Pupils
11 years 0 0.0 0 0.0 0 0.0
12 years 12 4.68 5 1.95 17 6.64
13 years 57 2227 64 25.00 121 47.27
14 years 58 22.66 58 22.66 116 45.31
15 years 0 0.0 2 0.78 2 0.78
Total 127 49.61 129 50.39 256 100.0
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a) Age of Headteachers

Regarding the age of headteachers, the resultabie®.2 show that majority
13(52%) of the head teachers were between 51-68 pédy of whom 7(28%)

were male and 6(24%) were female. Those betweebO4years old were

10(40%) of the headteachers of whom 6(24%) wereeraall 4(16%) were
female. Only 2(8%) of the headteachers were 31etisyold and both were
male. The results show that there were no headheesavho were 30 years

old and below.

b) Age of Teachers

With regard to the teachers, Table 4.2 shows tBé31474%) of the teachers
were 41-50 years old of whom 34(26.98%) were fenaale 6(4.76%) were
male. 36(28.58%) of the teachers were 31-40 yddrsobwhom 18 (14.29%)

were male and another 18(14.29%) were female. Aontyn19(15.08%) of

the teachers were between 51-60 years old of whdn7@%o) were male and

13(10.32%) were female.

b) Age of Pupils
Concerning the age for pupils, Table 4.2 reportst th21(47.27%) of the
pupils who participated in the study were 13 yeddswhile 116(45.31%) of

the pupils were 14 years old.
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4.3.3 Highest Professional Qualifications of the Rpondents

The headteachers and teachers were further requirgalicate their highest
professional qualifications. The professional duedtions were categorized
into; PhD, M.Ed, B.Ed, Diploma, PGDE, ATS1, ATS2, &d any other not

among the listed. The results are reported in Talde

Table 4.3:
Highest Professional Qualifications for Head teachers and Teachers

Headteachers Headteachers

Nairobi Kajiado Nairobi Kajiado Total

Males Males Females Females

n % n % n % n % n %
PhD 0 0 0 0 0 0 0 0 0 0
M/Ed 4 16 3 12 2 8 1 4 10 40
B/Ed 5 20 3 12 4 16 3 12 15 60
Diploma O 0 0 0 0 0 0 0 0 0
ATS1 0 0 0 0 0 0 0 0 0 0
ATS?2 0 0 0 0 0 0 0 0 0 0
P1 0 0 0 0 0 0 0 0 0 0
Total 9 36 6 24 6 24 4 16 25 100

Teachers Teachers

Nairobi Kajiado Nairobi Kajiado Total

Males Males females Females

n % n % n % n % n %
PhD 0 0 0 0 2 159 O 0 2 1.59
M/Ed 8 6.35 3 238 |9 714 2 1.59 22 17.46
B/Ed 5 397 3 2.38 |4 3.17 5 3.97 17 13.49
Diploma 7 556 6 476 |11 8.73 3 2.38 27 2143
ATS1 6 476 2 159 | 3 2.38 3 238 14 11.11
ATS2 9 7.14 5 397 |6 476 4 3.17 24 19.05
P1 4 317 5 3.97 |3 238 8 6.35 20 15.87
Total 39 3095 24 19.05/38 30.16 25 19.84 126 100
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a) Highest Professional qualifications of Headteacher

On the aspect of the highest professional qualiioa obtained by
headteachers, Table 4.3 shows that the highestgsiohal qualification was
M/Ed and the lowest was B/Ed. There were 10(40%hefheadteachers who
had M/Ed as their highest professional qualificasi@f whom 7(28%) were
male and 3(12%) were female of whom, 6(24%) werBlairobi and 4(16%)

were in Kajiado. However majority, 15(60%) of thead teachers had
Bachelors of Education degree as their highest eawaxd qualifications of

whom 8(32%) were male and 7(28%) were female arB6%] were in

Nairobi and 6(24%) in Kajiado. There were no headchers with PhD,

Diploma, ATSI, ATS2 or Plcertificates in NairobichKajiado.

b) Highest Professional qualifications for Teachers

With regards to teachers, Table 4.3 shows that khglhest professional
gualification was PhD while the lowest was P1. Timelings indicate that
2(1.59%) of the teachers had PhD and both wereléfran Nairobi County.
Those with P1 were 20(15.87%) of whom 9(7.14%) weade and 11(8.73%)
were female. There were 27(21.43%) teachers whodngldmas as their
highest professional qualifications of whom 13(294} were male and

14(11.11%) were female.

The head teachers were asked to indicate the nuohlyears they had served

in their current stations. The results obtainedreperted in Table 4.4
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Table 4. 4:

Number of Years Headteachers Had Been in the Current Station
n=25

Number of Nairobi Kajiado
years served in Male Female Male Female Total
the current

n % n % n % n % n %
station
1-5 years 2 8 1 1 4 1 4 5 20
6-10 years 2 2 2 8 2 8 32
10-15 years 4 16 3 12 2 8 1 4 10 40
Over 15years 1 4 0 0 1 4 0 0 2 8

According to Table 4.4, majority 10(40%) of headdeers had been in their
current school as head teachers for 10-15yearswi@th 6(24%) of these
headteachers were male and 4(16%) were female.y @§@%) of the

headteachers had served in their current schoolsvier 15years and both
were male. One was in Nairobi County and the otthrex was in Kajiado

County.

Concerning the gender for head teachers, the fysdaf this study show that
there were more male head teachers who participatéide study than the

female head teachers. According to CFS manualdiimension on gender
equality emphasizes that schools should give egp@brtunities to both males
and females in various positions in schools (UNICHEBD9). The findings for

gender of teachers show that there was an equaisesgiation of both genders
in the study. The findings on gender for pupilswhbat although there were
more female pupils who participated in the studhg tepresentation of both

genders was almost equal.
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Concerning the age of headteachers, the findingsi®study show that all the
age groups were represented in the study excepghdése below 30yrs. The
findings on teachers’ age show that all the teahage groups were
represented in the study. The findings on pupilg a&how that they had
attained the recommended age of 13 and 14 yeab® tm class 7 and 8
respectively. This can be attributed to the faat #tcording to Kenya's Basic
Education Act, 2013 the minimum age for admissito a primary school in
Kenya is six years (ROK, 2013). The pupils samplede from class 7 and 8

so they are expected to be 13 and 14 years old.

The findings on headteachers’ highest professignalification indicate that
all the headteachers had met the minimum requirssmeeeded to head a
primary school in Kenya. According to the CareesdgPession Guidelines for
teachers, a primary school headteacher must bessegsion of a Bachelors of
Education Degree (Teachers Service Commission,)20hé Child-Friendly
Schools Manual notes that the school heads must &idequate qualifications
and training to be able to implement the CFS dinogss effectively and
exercise authority in a positive manner. Having tkequired professional
gualifications also enables school heads to cople and win the respect and
support of teachers, pupils and the local commu@itMICEF, 2009). The
findings on headteachers’ professional qualificatimdicate that all the
headteachers had the potential to implement the @m$ensions and

transform schools to become child-friendly.
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The findings on teachers professional qualificatiandicate that all the
teachers who participated in the study had attaiiheaninimum qualifications
required to teach in Primary Schools in Kenya. Adogy to Career
Progression Guidelines for teachers in Kenya, theinmum professional
gualification for a primary school teacher in Kengaa P1-Primary Teacher

Education Certificate (TSC, 2017).

The CFS manual notes that teachers are centraktedhool reform and that
the success of implementing Child-Friendly schaulsdels depends on the
professional qualifications of teachers. The marudher notes that teachers
in CFS should have the requisite level of educaéind training required for
teachers (UNICEF, 2009). Teachers with the requinecbfessional
qualifications are able to operate effectively witlthe challenging rights-
based, child-centred and interactive pedagogyishat the heart of the Child-
Friendly Schools (UNICEF, 2009). The findings omdeers’ qualifications
indicate that all teachers had the professionallifqpaions required to

implement the CFS dimensions and provision of gualilucation.

The findings on the number of years headteacheaisblean in their current
stations indicate that the headteachers had be#reincurrent stations long
enough to be able to give accurate information eomng the implementation

of Child-friendly schools initiative in their schiso
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4.4 Implementation of inclusion of learners with spcial needs in regular

school and its influence on the Quality of Educatio

The first objective sought to establish the implatagon of inclusion of

learners with special needs in regular public prymszhools and its influence
on the quality of education provided. Inclusionledrners with special needs
is a fundamental component of Child- Friendly Sdbolh seeks to ensure that
every child, regardless of their special needs disdbilities amongst other
factors, has access to basic education of hightgu@his dimension helps in
meeting the fundamental human right of educatiorafiochildren. To address
this objective, the study sought to find out theetyf inclusion adapted by the
schools. The data was sought from headteacherthandsults are reported in

Table 4.5

Table 4.5:

Type of Inclusion Adapted by Schools n=25

Nairobi Kajiado Total
Type of Inclusion Adapted

n % n % n %
School has a Special Unit 2 8.00 1 4.00 3 12.00

Learners with special needs learnin 13 52.00 9 36.00 22 88.00
regular classes

Any other Inclusions 0O 000 O o0.00 0 0.00

Total 15 60.0 10 40.0 25 100
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The results in Table 4.5 show that the regular slshibad embraced inclusion
as reported by majority 22(88%) of the headteach#s indicated that their
schools included learner’s with special needs m riégular classes. Of the
schools that admitted learners with special needegular classes, 13(52%)
were in Nairobi and 9(36%) were in Kajiado Counffe findings in Table
4.5 indicate that there more schools in Nairobiudimg learners with special

in regular classes than in Kajiado.

Table 4.5 shows that only 3 (12%) schools, 2 (8%oNairobi and 1(4%) in
Kajiado had Special Units. Figure 4.1 shows a sgpecnit for mentally

challenged learners in a regular school.

Figure 4.1: A special unit for mentally challenged learnes in a regular

school

The study sought to find out from the headteachbescategories of learners
with special needs enrolled in the regular schobie results are captured in

Table 4.6
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Table 4.6:

Categories of Learnerswith Special Needs

n=25

Categories of learners with Nairobi Kajiado Total
special needs admitted n % n % n %
Visually impaired learners 6 24.00 3 12.00 9 36.00

Physically challenged learners 10 40.00 8 32.00 18 72.00
Hearing impaired learners 5 20.00 4 16.00 9 36.00
Mentally handicapped learners 7 28.00 4 16.00 11 44.00
Intellectually challenged 9 36.00 6 2400 15 60.00

Any other Special learners enrolled 0 0 0 0 0 0

Table 4.6 shows that among the various categoffidsaoners with special
needs, majority 18(72%) of the schools had physicethallenged learners
enrolled in schools, of which 10(40%) were in Nhirand 8(32%) were in
Kajiado. The schools that had admitted intelledyuethallenged learners were
15(60%), of whom 9(36%) were in Nairobi and 6(24%gre in Kajiado.

Table 4.6 also shows that 11(44%) of the schoots hantally handicapped
learners, 7(28%) in Nairobi and 4(16%) in Kajiadde schools that had
visually impaired learners were 9(36%) of which24%) in Nairobi and

3(12%) in Kajiado. The schools that had learnerth Wiearing impairments
were 9(36%) of which, 5(20%) were in Nairobi and8¥o) in Kajiado. The

results in Table 4.6 show that regular Public Primschools in Nairobi and

Kajiado admitted various categories of learner$\sfiecial needs.
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The study sought to establish whether the schoalsiged any support
services for learners with special needs from legaliiers and the results are
captured in Table 4.7

Table 4.7:

Does the School Provide any Support Services for the Learners with Special
Needs?
n=25

Yes No

Support services for learners with special needs n % n %

Does the School provide support services for lgarne

with special need 17 68 8 32

According to the results in Table 4.7, the schpots/ided support services for
learners with special needs as shown by majorit{68%) of the head
teachers. However, 8(32%) of the headteachers ataticthat no support

services were provided for learners with specialdseby their schools.

The researcher further sought to establish froenhiadteachers, the types of
support services provided to learners with spewgds. Among the support

services provided by schools included:

Adapting learning and teaching resources for leaméh special needs.

Organizing guidance and counseling sessions famérs with special

needs.

Providing extra time for learning to the learneithvgpecial needs.

Teaching Braille and provision of braille machines
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» Teaching sign language
* Physiotherapy services

* Provision of porridge and lunch

The study sought to find out from the headteachbesstrategies that schools
had put in place to seek for learners with specedds. Through an open-
ended question in the questionnaire, the headteaetwre required to state
the strategies and the responses are reportedla 8.

Table 4.8:

Strategiesin Place to Seek for Learnerswith Special Needs

n=25

Strategies in place to seek for learners with spedineeds n %

Sensitization of parents and encouraging them tollechildren 10 40
with special needs to schools during parents mgetin

Facilitating friendly environment for learners wipecial needs 1 4
Providing guidance and counseling to parents andreh with 1 4
special needs

Sensitization of parents through public baraza aleslucating 12 48
children with special needs

Public advocacy in collaboration with other bodies 1 4

The results in Table 4.8 show that there were tarmraon strategies used by
schools to seek for learners with special needsleT&48 shows that 12(48%)
of the headteachers used sensitization of parentpublic baraza about
educating learners with special needs. 10(40%heheadteachers sensitized
parents and encouraged them to enroll children wpacial needs during

parents meetings.
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The study sought to find out from the headteachtbesmeasures the schools
had put in place to ensure that learners with speoseeds were not
discriminated against while in school. The headieexwere required to state
the strategies they had put in place to ensuradesuwith special needs were
not discriminated. The results obtained indicated the most commonly used
strategies were:
* Creation of awareness and sensitizing all stakehnslth the school
about learners with special needs.
» Giving equal opportunities for participation in carricular activities
to all pupils including those with disabilities.
* Ensuring that learners with special needs are septed in the
prefects’ council.
* Provision of equal learning opportunities for &ainers regardless of

their disabilities.

The study then sought to establish from the heatdtes, the inclusion of

learners with special needs in regular public prymechools and the results
are shown in Table 4.9. The responses from hecliteswere obtained from
guestions using 5-point likert scale (1 - 5). Thals was; 5 for Strongly the
Agree, 4 for Agree, 3 for Neutral, 2 for Disagraad 1 for strongly disagree.
The items generated continuous data. Means of wariadicators were

established. The scale used to interpret the imgh¢ation according to means
was 1-1.80 (very low), 1.81-2.60 (low), 2.61-3.#@0o(erate), 3.41-4.20 (high)

and 4.21-5 (very high) according to (Boone and Epr2012).
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Table 4.9
I mplementation of Inclusion of Learnerswith Special Needsin Regular Schools
n=25
Strongly  Agree Neutral Disagree  Strongly
Agree Disagree
n % n % n % n % n % Mean Standard
Deviation
The school admits learners with special need 6 24 13 52 8 3 12 1 4 3.8 1.08
Teachers seek out for children with special n¢0 0 0 0 16 36 12 48 1.68 0.75
who are no yet enrolled in schools
All stakeholdes are sensitized on inclusion 10 40 10 40 1 4 4 16 O 0 4.04 1.06
learners with special needs
The school has a policy on inclusion of learr 8 32 9 36 2 8 5 20 1 4 3.72 1.24
with special needs
Learners with special needs are 17 68 8 32 0O O 0 0 0 0 4.68 0.48
discriminated against in the school
Overall Implementation 3.58 0.92
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It is explicit from Table 4.9 that learners witlpegial needs were not
discriminated against in the schools as shown [{@8P%) and 8(32%) of the
headteachers, who strongly agreed and agreed teghecthat learners with
special needs were not discriminated against irs¢heols. In terms of means,
the indicator that stated that learners with spemads were not discriminated
against had the highest mean (4.48) which indicatesty high

implementation.

According to Table 4.9, the schools admitted learveith special needs as
reported by 6 (24%) and 13(52%) of the headteadckleosstrongly agreed and
agreed respectively that schools admitted learmélts special needs. The
results in Table 4.9 indicate that in majority beétschools, teachers did not
seek out for children with special needs who wereyet enrolled in schools,
as reported by 12(48%) and 9(36%) of the headteschdno strongly
disagreed and disagreed respectively that teadeets out for children with
special needs who were not yet enrolled in schdolderms of means, the
indicator that stated that teachers seek out fibdreim with special needs who
were not yet enrolled in schools had the lowestn(@a68) which indicated

very low implementation.

According to an interview with one QASO officerjglobservation could be
attributed to the fact that many teachers had hearkload and therefore did
not get time to go door to door in the community.

Another QASO officer said,
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Proactively seeking out pupils from their homesigood idea
but | don't think we are ready for it now.... Teacheare
overworked and not motivated to go that extra m¥leu also
know, the insecurity in this country especially dném the slums
complicates the issue further not forgetting that all homes
will be welcoming.
According to Table 4.9, the overall implementathinclusion of learners
with special needs in regular schools had a me&b®f which indicated high
implementation. To test the null hypothesis: Impdatation of inclusion of

learners with special needs has no statisticatjpicant influence on the

quality of education, simple linear regression wssd.

Firstly, the relationship between the independet @ependent variables was
established. The scale used was; 0.10 to 0.29-weaklation, 0.30 to 0.49-
medium correlation, 0.50 to1.0-strong correlaticnaading to (Cohen, 1988).
The percentage of variance in the dependent variall a result of the
independent variable was also established. Thdtseste recorded in Table

4.10.

Table 4. 10
Mode Summary for Implementation of Inclusion of Learners with Special

Needs in Regular Primary Schools and its Influence on the Quality of

Education

Model R R Square Adjusted R Std. Error of the
Square Estimate

1 756 571 552 3.91147

a. Predictors: (Constant), implementation of inidnsf learners with special

needs
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The results shown on Table 4.10 indicate that R @&S6 which means that
there was a strong and positive relationship batwdée dependent and
independent variables. The R Square was 0.571caitinly that 57.1% of the
variance in the dependent (quality of educationks ves a result of the
independent variable (implementation of inclusidnlearners with special

needs. This implied that the model was fit to mpietictions.

Analysis of Variance (ANOVA) was done to establike significance level.
A significance level that is equal or less than0Q,0(p<0.001) indicates that

there is a statistical significance. The resulésracorded in Table 4.11.

Table 4. 11

ANOVA? on the Inclusion of Learners with Special Needs and Quality of

Education

Model Sum of Df Mean Square F Sig.

Squares

Regression 468.350 1 468.350 30.612 .000°
1 Residual  351.890 23 15.300

Total 820.240 24

a. Dependent Variable: quality of education
b. Predictors: (Constant), implementation of inaos of learners with

special needs
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The results on Table 4.11 show that the signifieahevel was 0.000,
(p<0.001) implying that implementation of inclusioh learners with special
needs in regular schools had a statistically sicaitt influence on the quality

of education. The null hypothesis was thereforeategd.

Table 4.12

Coefficients” for the |mplementation of Inclusion of Learners with Special
Needs and Quality Education

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 77.445 6.739 11.492 .000

implementatior

1 of inclusion of
1.192 .215 .756 5.533 .000

learners  witl

special needs

a. Dependent Variable: Quality of education

Table 4.12 shows that the predicted quality of atoo is equal to 77.44
+1.192. This means that the quality of educatiamaased by 1.192 for each
unit of increase of the implementation of inclusiohlearners with special

needs.
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The findings on the types of inclusion show thajangy of schools admitted
learners with special needs in the regular classsooKoskey (2017) in her
study on the influence of schools’ inclusivenesthmlearning environment in
Public Primary Schools in Nandi North Sub-countyurfd that majority of

learners with special needs were learning in thestr@am classes.

A study by Manduku, Gichaba and Cheruse (2016)ssessment of effects of
child-friendly schools on learner’s performanceselected Public Primary
schools in Londiani Sub-County also reported thatosls had embraced
inclusion of all learners regardless of their défeces in abilities in the
mainstream classrooms. Inclusion of learners sgcial needs in the regular
classes is in tandem with the CFS manual whichiregall schools to be
open and welcoming to all children regardless efrthabilities or disabilities.
It further notes that the rights- based approaadédiacation which informs the
child friendly schools stresses that all childreavdr a right to quality
education since they are right holders (UNICEF,200he National Special
Education Policy framework for Kenya, also recomdwethat learners with
special needs should learn with the regular learnar the mainstream

classrooms (MOE, 2009).

The findings on special units show that a few sthdwd special units.
Special units are classes set aside where leamtrsevere disabilities are
taught alone without mixing with other learners (2009). The National
Special Education Policy framework for Kenya ndtest learners with severe

disabilities such as the mentally challenged andrihg impaired may be
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unable to learn in the regular classes. In sucleszathe National Special
Education Policy framework for Kenya recommendd #hach learners can

learn in special units or classes in the mainstregimools (MOE, 2009).

Mariga, McConkey and Myezwa (2014) point out thia¢ tuse of special
classes or units may result to exclusion. They s&lthat learners in the
special classes or units should graduate after siorme and learn in the
regular classes. Alternatively, learners with sevenpairments can attend
some subjects in the special classes but spendohtis¢ time in the regular

classrooms (Mariga et al, 2014).

The findings on the categories of learners admitte@gular schools indicate
that regular schools were enrolling children in sithools regardless of their
disabilities or special needs in education. Sonm®als had admitted various
categories of learners. The results on the enrdlraerarious categories of
learners with special needs in regular schoolscatdi conformity with the

Child-Friendly Schools’ framework which recommerntiat schools should

admit all learners regardless of their disabilil@dICEF, 2009).

The findings of this study show that majority otheols provided support
services for learners with special needs. The chi&hdly schools manual
observes that beyond class, inclusive schools dhprdvide other support
services (UNICEF, 2009). Peresuh and Borchan (1998heir study on

special education in Zimbabwe reported that in Zbwe, students with
visual and auditory challenges had access to resgopms where they learnt

sign language and braille to supplement the maastrprovision.
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Child friendly schools are required to ensure thet learners with special
needs are comfortable in the regular schools. Timgings on the support
services for learners with special needs show ttatschools provided the
recommended and relevant support services for dearwith special needs.
They are expected to be provided with all the dssleservices they require in
order to achieve their full potential. Some of thasic services include
counselling, physiotherapies, meals, individualize@drning and clinical
assessments (UNICEF, 2009). The global evaluatieport on CFS
recommended that schools should encourage inchessgeby waiving school
fees, introducing school feeding programs, offetir@gsport for learners with
disabilities, conducting home visits and use oftirgrade learning system for

learners with special needs (AIR, 2009).

The findings on strategies for seeking out learwvath special needs show
that schools were not proactive in seeking fornees with special needs who
were not yet enrolled in schools. They simply waitparents in school or in
community gatherings. The Child--Friendly Schoolaral recommends that
teachers in Child Friendly Schools should be pigacand seek out for
learners with special needs who are not yet emfdleschools (UNICEF,
2009). This involves going door to door in the desitial places. The aspect of
seeking out learners with SNE is what makes CHerdifit from non CFS. It
is also important to note that some parents wiildn living with special
needs may not be willing to take them to schoothSuearners may denied

their right to education and that is where CFS ®me
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The results on the measures schools had put ine placensure non-
discrimination of learners with special needs, ¢atk that the schools were
committed in ensuring that learners with speciadsewere not discriminated
against in the school. The principle of non- diseniation articulates that
learners with special needs should be accommodatéite regular schools
and treated without discrimination. The"2&vrticle of the Convention on
Children’s Rights states that learners with disaéd should access education
in a conducive environment that enables the chldce achieve the fullest

possible social integration and individual develeat(UNESCO, 2012).

The findings on whether learners with special needse discriminated
against in schools indicate that majority of théaasis did not discriminate
learners with special needs. Similarly, a studyMgnduku, Gichaba and
Cheruse (2012) on assessment of effects of Chighély Schools on
learners’ performance in Londiani Sub-County reparthat majority (83.3%)
of the teachers strongly agreed that their schdmlsnot discriminate on the

basis of difference.

Mariam (2010) in her study on quality educationotigh Child-Friendly

Schools also noted that CFS had put in place sliaithich did not exclude
learners with special needs. The Child- friendlgassds manual recommends
that learners with special needs should learn m régular schools and
advocates for non- discrimination. It notes thatriers with special needs
should not be excluded and discriminated againsthenbasis of difference

(UNICEF, 20009).
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The findings on admission of learners with spec&dds in the regular school
show that majority of regular schools admitted heas with special needs.
The findings on admission of learners with speaéds in regular schools
show compliance to the policy that directed allasih to adapt the Child
Friendly Schools Initiative and accept all learneeggardless of their
disabilities (MOEST, 2012). Inclusion of learnerghaspecial needs in regular
schools is further supported by the ConstitutiorikKehya, the Children’s Act
and Persons with Disabilities Act. Inclusive edumais an approach in which
learners with disabilities are provided with ediumatin the mainstream
classrooms (MOE, 2009). The Ministry of EducationKenya considered

inclusive education as a vehicle towards the aem®nt of the EFA goals.

The findings on seeking out for learners with spleceeds show that majority
of the schools did not seek out for learners wihcgal needs who were not
yet enrolled in schools. This is an indication tte#ichers were not proactive
in seeking out for learners with special needs wkeye not enrolled in
schools. The findings on seeking out for childrathwpecial needs who were
not enrolled in schools concur with Koskey (2017hose study on the
influence of schools’ inclusiveness in the learn@gvironment in Public
Primary Schools in Nandi North Sub-county, foundttimajority of the
headteachers disagreed that teachers reached othetaccommunity to

encourage enrolment of children with disabilities.
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The results on schools not seeking out for learmetls special needs who
were not yet enrolled in schools, is contrary te firactice in Thailand as
reported in the global evaluation report which gaded that 68% of the school
heads said that teachers went out into the comgntmgncourage enrollment

of children with disabilities who were not yet elhed in schools (AIR, 2009).

According to Child-friendly schools manual, riglhtased or child-friendly
schools should be child-seeking schools. This Bntactively identifying
excluded children and getting them enrolled in sthadt is further explained
that once in schools, the children should be toeagesubjects with rights and
the state as duty-bearers with the obligation ifil fthe rights (UNICEF,
2009). Bernard (2005) in his summary paper ondzhieéndly schools notes
that child friendly schools should not passivelyitwar learners to enroll but
should engage in activities for seeking out aljiele learners including those
with special needs for admission. According to MigR011), stakeholders in
child-friendly schools are supposed to activelyksaat all eligible learners for
enrolment. Once enrolled, the school ensures thltren stay in school and
attend regularly. The findings indicate that theerall implementation of
inclusion of learners with special needs was highis is in compliance with

the CFS framework (AIR, 2009).

The findings on the model summary Table 4.10 shaw there is a strong and
positive relationship between the implementatiomofusion of learners with
special needs and quality of education. The reshlbsv that the model was fit

to make predictions.
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The findings on inclusion of learners with speaakds and it influence on
quality education concur with Koskey (2017) whoabsshed that there was a
positive relationship between inclusiveness and tehool learning
environment. The rights-based approach to educatmuires schools to
provide disability friendly learning environmentshere learners with special
needs are enabled to achieve their full potentidlICEF, 2009). The findings
of ANOVA on the influence of implementation of imsion of learners with
special needs and quality education show that im@igation of inclusion of
learners with special needs positively influendasel quality of education. The
findings of coefficients show that an increasemplementation of inclusion
of learners with special needs increased the guefiteducation. The 3
Article of the Convention on Children’s Rights s&that governments should
take responsibility for ensuring that children withisabilities effectively
access and receive education and other necessaigese The services should
be provided in a conducive manner that enableshheé to achieve the fullest

possible social integration and individual develeatn(UNESCO, 2012).

4.5 Quality of Education in Public Primary Schoolsin Nairobi and

Kajiado Counties

The second objective sought to establish from deateachers, the quality of
education provided in regular schools in referendaclusion of learners with
special needs. A 5-point Likert scale was usedodlewvs; 5 for Strongly
Agree, 4 for Agree, 3 for Neutral, 2 for Disagraad 1 for Strongly Disagree.

The items generated continuous data.
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The results are reported in Table 4.13. Means oiowa indicators were
worked out. The scale used to interpret the lewa#lsquality education
according to means was 1-1.80 (very low), 1.81-2(B@w), 2.61-3.40
(moderate), 3.41-4.20 (high) and 4.21-5 (very higtgording to (Boone and

Bonne, 2012).
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Quality of Education in Terms of Disability Friendly Learning Environment in Public Primary Schools in Nairobi and

Kajiado counties

n=25

Strongly Agree Neutral Disagree Strongly

Agree Disagree

n % n % n % n n % Mean Std

Deviation

:Qteedséchool has adapted toilets for learners widtis > 8 5 8 8 32 8 32 5 20 250 116
The school h_as enoggh specialized teaching ew, 4, 7 288 32 7 o8 2 8 292 104
for learners with special needs
Learn_ers Wlth spe_(:lal nee_d_s_ are encouragec ;o 4. 9 36 4 16 2 8 0 0 4.08 0.95
participate in co- curricular activities
The school has ramps for use by physically chaéd 5 8 3 12 5 920 8 3 7 o8 2 40 126
persons
The school provides counselling services to pumth 36 9 36 6 24 1 4 0 0 4.04 0.89
special needs and their parents
'rll'gggzers and pupils are friendly to learners V\mdacal 32 9 36 5 20 3 12 0 0 3.88 101
The school has enough adapted desks andsclft;m 3 o 8 5 920 12 48 4 16 2 44 112
learners with special needs
The school has enough special needs teachers titel
learners with special needs 3 12 9 36 2 8 5 20 6 24 3.40 0.96
Overall Quality 3.21 1.05
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Table 4.13 shows that learners with special needse wencouraged to
participate in co-curricular activities, as indeatby 10(40%) and 9(36%) of
the headteachers who strongly agreed and agrepdctagly that learners
with special needs were encouraged to participat®4icurricular activities. In
terms of means, the quality indicator on learneith Wpecial needs being
encouraged to participate in co-curricular actegthad a mean of 4.08 which
was rated as high quality. Table 4.13 also shoved #thools provided
counselling services to pupils with special neats$taeir parents as shown by
9(36%) headteachers who strongly agreed and an®{3é€6) who agreed
that their schools provided counselling servicepupils with special needs
and their parents. In terms of means, the quafitiicator on provision of
counselling services to pupils with special neets their parents had a mean

of 4.04, which indicated high quality of education.

On the aspect of adapted desks and chairs, 4(16%b)12(48%) of the
headteachers strongly disagreed and disagreedctiegbe that the schools
had enough adapted desks and chairs for use melsarith special needs. In
terms of means, the quality indicator on provissdradapted desks and chairs
had a mean of 2.44 which indicated low quality. ®hether schools had
ramps for use by the physically challenged, 7(28%) 8(32%) of the
headteachers strongly disagreed and disagreedctiegbe that the schools
had provided ramps for use by the physically cingéel persons. In terms of
means, the quality indicator on provision of ranigsuse by the physically

challenged had a mean of 2.40, which was ratedvasg|liality of education.



118

The findings on provision of ramps were furtherfaoned by the observation
results which showed that some schools did not hdigability friendly
infrastructure as shown in Figure 4.2 where a skchad steep stairs and had
no provision of ramps. However, some schools haderramps as shown in
Figure 4.3 which makes the mobility of learners whoe physically

handicapped easy since they are able to navigatedmool compound with

minimal or no assistance at all.

Figure 4.2: A School with steep stairs and no provisionf@amps for the

Physically Impaired

Figure 4.3: A school with a ramp to cater for physicallychallenged

learners who use wheelchairs as well as the Visualmpaired
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The findings in Table 4.13 report that 5(20%) a886) of the headteachers
strongly disagreed and disagreed respectivelydtiadols had adapted toilets
for learners with special needs. In terms of med#ms,quality indicator on
provision of adapted toilets had a mean of 2.54¢ckwindicated low quality.
According to Table 4.13, on average, the qualityedtication in terms of
being disability friendly had a mean of 3.21, whioldicated the quality was

moderate or average.

The study sought to establish from the headteachHersquality of education
in terms of the physical facilities, teaching aedrhing resources. A 5-point
Likert scale was used as follows; 5 for Stronglyrdey 4 for Agree, 3 for
Neutral, 2 for Disagree, and 1 for Strongly Dis&greThe results are reported

in Table 4.14.

Means of various indicators were worked out. Theesased to interpret the
levels of the quality of education according to neavas 1-1.80 (very low),
1.81-2.60 (low), 2.61-3.40 (moderate), 3.41-4.2@(hand 4.21-5 (very high)

according to (Boone & Bonne, 2012).
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Table 4. 14:

Quality of Education in Relation to Physical Facilities, Learning Resourcesin Public Primary Schoolsin Nairobi and Kajiado

n=25
Physical facilities and resources  Strongly  Agree Neutral Disagree Strongly
agree disagree
n % N % n % n % n % Mean Standard
Deviation
School location in conducive f(13 52 9 36 0 0 3 12 0 0 4.28 0.98
learning
School compound istt@active anc10 40 12 48 0 0 3 12 0 0 4.16 0.94
welcoming
There are garbage bins in designe12 48 13 52 0 0 0O O 0 0 4.48 0.51
areas
School buildings are clean and w6 24 12 48 3 12 4 16 0 0 3.80 1.00
maintained
Classrooms are properly roofedyhi 7 28 13 52 1 4 4 16 0 0 3.92 1.00

strong walls and cemented floor

Classrooms are well ventilated 13 52 12 48 O 0O O 0 0 4.52 0.51
Each pupil has adesk and chair 11 44 11 44 1 4 2 8 0 0 4.24 0.88
Each class has a chalkboard thal5 60 10 40 O 0O O 0 0 4.60 0.50
put in a place where all pupils ¢

see clearly
The classrooms are clean ¢4 16 6 24 0 0 7 28 8 32 2.58 0.95
organized
Each class is provided with chall 44 11 44 O 0 3 12 0 0 4.20 0.96

duster and other teaching materials

Overall Quality 4.08 0.82
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Table 4.14 reports that 15(60%) and 10(40%) of lieadteachers strongly
agreed and agreed respectively that the classrbaohghalkboards that were
placed where all pupils could clearly see. In terofismeans, the quality
indicator on chalkboards had a mean of 4.60 whiuficated very high
qguality. On whether classrooms were well ventdatEable 4.14 reports that
13(52%) and 12(48%) of the headteachers strongheealg and agreed
respectively that the classrooms were well velain terms of means, the
indicator on ventilation of classrooms had a mefd.62, which indicated
very high quality. The findings in Table 4.14 shthat 7(28%) and 8(32%) of
the headteachers strongly disagreed and disagregpkeatively that the
classrooms were clean and well organized. The tgualdicator on the
cleanliness and organization of classrooms had annw 2.58, which
indicated low quality. However, on average, the ligpeof the physical
facilities and learning resources was high as etéat in Table 4.14, with a

mean of 4.08.

The study sought to find out through observatibe,ddequacy of the physical
facilities and learning resources. The resultsraported in Table 4.15. The
scale used was 1-1.80 (not available), 1.81-2.68 &dequate), 2.61-3.40
(neutral), 3.41-4.20 (adequate) and 4.21-5 (vepgadte) according to Boone

and Bonne (2012).
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Adequacy of the Physical Facilities and Teaching/Learning Resources.

Observation Results

n=25
Physical facilities Very Adequate  Neutral Not Not Total
and adequate adequate available
teaching/learning n % n % n % n % n % Mean Standard
resources Deviation
Offices and 5 20 11 44 14 8 32 0 0 352 1.16
staffrooms
Thereisalibrary 2 8 3 12 14 12 48 7 28 232 1.18
Desks and chairs 11 44 11 44 14 2 8 0 0 424 .88
Clean water for 4 16 9 36 2 8 10 40 0 O 3.28 1.17
drinking and
washing
Playground 14 56 11 44 00 0O O 0 0 456 .51
First aid boxes 0O 0 5 20 00 1352 7 28 212 1.05
Teaching/learning 2 8 6 24 2 8 10 40 5 20 260 1.29
resources are
displayed
Garbage bins 10 40 9 36 14 5 20 0 0 396 114

Table 4.15 shows that majority 14(56%) and 11(44%dhe schools had very

adequate and adequate playgrounds respectivelymBaa for adequacy of

playgrounds was 4.56, indicating very adequate.
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Results on adequacy of desks and chairs show 1§44 %) of the schools had
very adequate desks and chairs and another 11(4dB6pls had adequate
desks and chairs. Desks and chairs had a mear24fwhich indicated very
adequate. According to Table 4.15, it was obsetved 13(52%) of the
schools did not have adequate first aid boxes ang28%) of the schools the

first aid boxes were not available.

The mean for adequacy of First aid boxes was (2#l#ith indicated not
adequate. The observation results on libraries dhaivlibraries in 12(48%)
of the schools were not adequate and in 7(28%)dshthe libraries were not
available. The mean for adequacy of libraries veas (2.32) which indicated
not adequate. The study sought to establish from hHbadteachers the

classroom-pupil ratio. The results are reporte@iahle 4.16.

Table 4.16:

Classroom-Pupil Ratio

n=25
Class-Pupil Ratio Nairobi Kajiado Total

n % n % n %
1:1-40 2 8 1 4 3 12
1:41-50 4 16 3 12 7 28
1:51-60 5 20 4 16 9 36
1:61-70 3 12 2 8 5 20

1:71 and above 1 4 - - 4 4
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Table 4.16 shows that majority of the schools hadenpupils in a class than
the recommended number of 1:40 by the Ministry déation. Only 2(8%)
of the headteachers in Nairobi and 1(4%) in Kajiaddicated that the
classroom/pupil ratio was 1:1-40. The ratio of118® was the most common
as indicated by 5(20%) of headteachers in Nairolol 4(16%) in Kajiado.
4(16%) of the headteachers in Nairobi and 3(12%¥Kafiado indicated the
classroom/pupil ratio as 1:41-50. A classroom/pugtio of 1:61-70 was
reported by 3(15%) of the headteachers in Nairabi Z28%) in Kajiado. A
classroom-pupil ratio of 1:71 and above was repoy 1(4%) of the
headteachers in Nairobi while in Kajiado there wase. The findings in
Table 4.16 show that the classroom/pupil ratiosawegher in Nairobi than in

Kajiado.

The study sought to find out from the headteachtesToilet-Pupil ratio for

girls and the results are reported in Table 4.17.

Table 4.17:
Toilet-Pupil Ratio for Girlsin Nairobi and Kajiado Counties
n=25

Toilet-Pupil Ratio Nairobi Kajiado Total

N % n % n %
1:1- 25 2 8 1 4 3 12
1:26-35 6 24 4 16 10 40
1:36-45 4 16 2 8 6 24
1:46-55 2 8 2 8 4 16

1:56 and above 1 4 1 4 2 8
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Table 4.17 shows that majority of the schools iir&ta and Kajiado had high
toilet-pupil ratios. Only 2(8%) of schools in Nauicand 1(4%) in Kajiado had
attained the recommended toilet- pupil ratio whgh:25. Majority 6(24%) of
the schools in Nairobi and 4(16%) in Kajiado hawiket- pupil ratio of 1:26-
35. Those who indicated that the toilet-pupil ratias 1:36-45 were 4(16%) in
Nairobi and 2(8%) in Kajiado. Those who indicatkdt the toilet/pupil ratio
was 1:46-55 were 2 (8%) of the headteachers inoNaand another 2(8%) in
Kajiado. Only 1(4%) of the headteachers in Nairabd another 1(4%) in
Kajiado indicated that the toilet-pupil ratio was56 and above. The study
sought to find out from the headteachers the tpilgtil ratio for boys. The

results are reported in Table 4.18.

Table 4. 18:

Toilet -Pupil Ratio for Boysin Nairobi and Kajiado

n=25
Toilet-Pupil Ratio Nairobi Kajiado Total

n % n % n %
1:1- 30 3 12 2 8 5 20
1:31-40 7 28 4 16 11 44
1:41-50 3 12 3 12 6 24
1:51-60 2 8 1 4 3 12

Table 4.18 shows that majority of the schools iiréta and Kajiado had high
toilet-pupil ratios. Only 3(12%) of the headteachar Nairobi and 2(8%) in

Kajiado indicated that the toilet/pupil ratio wag-BO.
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Those who indicated that the toilet-pupil ratio Wwia81-40 were the majority
as indicated by 7(28%) of headteachers in Nairali4(16%) in Kajiado. A
toilet-pupil ratio of 1:41-50 was reported by 3(1R%f headteachers in
Nairobi and another 3(12%) in Kajiado. A toiletgduratio of 1:51-60 was

reported by 2(8%) of the headteachers in NairodiEHA%) in Kajiado.

The study sought to find out from the teachers, ghality of education in

terms of content and processes. A 5-point Likeatesgvas used as follows; 5
for Strongly Agree, 4 for Agree, 3 for Neutral, @rfDisagree, and 1 for
Strongly Disagree. The results are reported in dabll9. The items

generated continuous data. Means of various itaficavere established. The
scale used to interpret the levels of the qualityeducation according to
means was 1-1.80 (very low), 1.81-2.60 (low), 23640 (moderate), 3.41-

4.20 (high) and 4.21-5 (very high) according to@Be and Bonne, 2012).
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Table 4. 19:
Quality of Education in Terms of Content and Processesin Public Primary Schoolsin Nairobi and Kajiado Counties
n =126

Strongly Agree Neutral Disagree  Strongly

Agree Disagree

n % n % n % n % n % Mean Std.

Deviation

The curriculum is relevant to learners' lives 48 38.09 55 4365 23 1825 O 0.00 O 0.00 4.20 0.73
The course content is accordingthe leamers o 31 7, g3 5000 23 1825 0 000 O 000 413 0.70
mental level
Ig:gzers adapt lessons for learners with sp 55 5557 50 3968 40 31.74 0 000 0 000 3.97 0.78
There are adequate course books 37 29.36 54 4285 23 1825 12 952 O 0.00 3.92 0.93
Lessons are interesting and comprehensive 41 3253 54 4285 25 1984 6 48 O 0.00 4.03 0.85
Course content is regularly reviewed 33 26.19 59 46.82 33 26.19 1 079 0 0.00 3.98 0.75
Co-curricular activities are done in the school 49 38.88 55 4365 21 1666 1 079 0 0.00 4.21 0.74
The school monitors teachers armval g3 5619 54 4285 27 2142 9 714 3 238 383 0.98
departure time from school
The school provides teachers with the neces o 5495 56 4444 25 1984 5 396 1 079 401 0.86
teaching materials
The School monitors teacher punctuality g5 5000 53 4206 8 634 1 079 1 079 440 0.72
attend classes
Non —examinable subjects like P.E. life ski
pastoral care and peace education are te71 55,88 50 39.68 5 3.96 0 0.00 O 0.00 452 0.58
regularly
The school organises workshops and semi,, 1904 37 2936 43 3412 18 14284 317 347 1.06
for teachers
Overall Quality 406 0.81




128

Table 4.19 shows that majority 71(55.88%) and 5@&@%) of the teachers
strongly agreed and agreed respectively that tineemaminable subjects like
P.E, Life skills, Pastoral care and peace educatiere taught regularly. In
terms of means, the quality indicator on teachihgan-examinable subjects
regularly had a mean of 4.52, which was rated ag lgh. On whether
schools monitored teachers’ arrival and departume from school, 63(50%)
and 53(42.06%) of the teachers strongly agreedagmeled respectively that
schools monitored teachers’ arrival and departune from school. In terms
of means, the indicator on monitoring of teacharsival and departure time
had a mean of 4.40, which indicated very high dqualOnly 24(19.04%) and
37(29.36%) of teachers strongly agreed and agresgectively that schools
organized workshops and seminars for them. Thatguatlicator on schools
organizing workshops and seminars for teachersahatkean of 3.17 which
indicated moderate. Table 4.19 shows that the twguality of education in

terms of content and processes had a mean of 4léhwindicated high

quality of education.

The study sought to find out from the teacherstéx¢book- pupil ratio in a

class and the results are shown in Table 4.20.
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Table 4.20:
English Text Book -Pupil Ratio in class 7 and 8
n=126
Nairobi Kajiado Total

Text Book/ Pupil Ratio in n % n % n %
Class
11 6 4.77 4 3.17 10 7.94
1:2 34 2698 10 7.94 44 34.92
1:3 20 1587 18 1429 38 30.16
1:4 10 7.94 9 7.14 19 15.08
1:5 7 5.56 8 6.34 15 11.90
Total 77 6112 49 38.88 126  100.00

Table 4.20 shows that majority of pupils in Nairalnd Kajiado shared the
English textbooks with their peers. An English tedk/pupil ratio of 1:2 was
reported by majority 34(26.98%) of the teacherdlairobi while majority of
the schools in Kajido had a textbook-pupil ratio ®f3 as shown by
18(14.29%) of the teachers. The textbook/pupibrat 1:1 had was reported
by a minority 10(7.94%) of which 6(4.77%) were iraifdbi and 4(3.17%)
were in Kajiado. One of the OASOs interviewed ekmd that the
government was committed in ensuring the 1:1 teoibpupil ratio is
achieved in all schools. However, most schools d¢tellenges of increased
enrollment. He further explained that books werenprto tear and wear and

others got lost in the hands of pupils.

The study sought to find out from the teachers, dhality of education in
terms of the physical facilities and teaching agarhing resources in relation

to gender sensitivity.
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The results are reported in Table 4.21. A 5-poiikieit scale was used as
follows; 5 for Strongly Agree, 4 for Agree, 3 foeblitral, 2 for Disagree, and 1
for Strongly Disagree. The results are reportedable 4.19. The items

generated continuous data.

Means of various indicators were worked out. Theesased to interpret the
level of the quality of education according to meavas 1-1.80 (very low),
1.81-2.60 (low), 2.61-3.40 (moderate), 3.41-4.2@hand 4.21-5 (very high)

according to (Boone and Bonne, 2012).



Table 4. 21:

Quality of Education in Terms of Gender Sensitivity in

Primary Schoolsin Nairobi and Kajiado counties

131

Physical Facilities, Learning Resources and Processes in public

n=126
Strongly Agree Neutral Disagree Strongly Mean Std.
Agree Disagree Deviation
n % n % n % n % n %
Teaching and learning resources are geb5 43.65 53 42.0612 952 5 396 1 0.79 424 0.84
sensitive
Teachers are trained on gender awareness 62 49.20 54 42855 39 4 317 1 079 437 0.78
Boys and girls are given equal learn51  40.47 56 44.44 10 793 9 7.14 0 0.00 4.18 0.86
opportunities
The school encourages both boys and girlsi50 39.68 50 39.68 21 16665 396 0 0.00 415 0.84
participate in co-curricular activities
Boys and girls are given equal opportunities 42 33.33 49 38.88 22 17.46 12 952 0 0.00 3.97 0.95
school governance
The school has enough toilets for girls 18 1429 15 11.90 10 7.94 52 41.27 37 29.37 254 0.92
The school has enough toilets for boys 11 8.73 13 10.32 18 13.9558 46.03 36 2857 2.47 0.87
Overall Quality 0.70 0.86
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Table 4.21 shows that majority 62(49.2%) and 548%) of the teachers
strongly agreed and agreed respectively, that &xachad been trained on
gender awareness. The quality indicator on trainiegchers in gender
awareness had a mean of 4.37, which indicated gty quality. According

to Table 4.21, majority 55(43.65%) and 53(42.06%j}he teachers strongly
agreed and agreed respectively that the teachiddeanning resources were
gender sensitive. The indicator on gender sensitofi teaching and learning

resources had a mean of 4.24 which indicated vigty duality.

On whether schools had enough toilets, Table 4epbrts that 37(29.37%)
and 52(41.27%) of the teachers strongly disagreeddeésagreed respectively
that schools had enough toilets for girls. The iggahdicator on whether
schools had enough toilets for girls had a mea@.®4, which indicated low
guality. Concerning boys’ toilets, 36(28.57%) &8{46.03%) of the teachers
strongly disagreed and disagreed respectivelygtladvols had enough toilets
for boys. The mean on boys’ toilets was 2.47, whiaticated low quality.
However, the overall quality of education in teraiggender sensitivity had a

mean of 3.70, indicating high quality.

The study sought to find out from pupils, the dyabf education by
establishing; the care given to learners when taysick while in school,
school attendance/absence, the level of Parentdigna support and level of
parents’ involvement in pupils learning. The stgdyght to establish from the
pupils, the types of medical care given when a Ipigls sick in school and

the results are reported in Table 4.22.
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Table 4.22:

Type of care given When a Pupil Falls Sick in School

n=256
Type of medical care given Nairobi Kajiado Total
when a pupil falls sick in™ % n % n %
school
First Aid by teachers 27 1055 19 742 46 17.97
Treated by school nurse 2 0.78 1 0.39 3 117
Taken to a health center 20 781 14 547 34 13.28

My  parents/guardian  are

called to take me to hospital 103 40.24 70 27.34 173 67.58

Total 152 59.38 104 40.62 256 100

Table 4.22 shows that most schools in Nairobi Kagado did not provide
medical care to pupils when they fell sick in sdhdis is shown by majority
173(67.58%) of the pupils of whom 103(40.24%) a®q427.34%) were in
Nairobi and Kajiado respectively. They indicatedtttheir parents/guardians
were called to take them to hospital when theydiek in school. A minority
3(1.17%) of the pupil respondents indicated thatytlwere treated by the
school nurses. Of the 3 pupils, 2(0.78%) were ardbi and 1(0.39%) was in
Kajiado. One of the QASOs interviewed explained thast schools could not
afford to construct a medical facility in the schodnother QASO noted that
the maintenance of a medical facility had cost iogbions which most

schools could not afford and hence not sustainable.
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The researcher analyzed the number of days pupilksleen absent from
school from the class registers and the resultairndd were shown in Table

4.23.

Table 4.23:

Number of Days Pupils Were Absent During the Term the Data Was

Collected n=256
Days Absent from Nairobi Kajiado Total
school in the term n % n % n %

0 90 35.16 62 24.22 152 59.38
1 23 8.98 15 586 38 14.84
2 14 547 9 351 23 8.98
3 9 352 6 234 15 5.86
4 5 195 4 156 9 3.52
5 2 0.78 2 0.78 4 1.56
6 1 039 1 039 2 0.78
7 1 039 1 039 2 0.78
8 2 0.78 1 039 3 1.17
10 2 078 1 039 3 1.17
14 2 0.78 1 039 3 1.17
49 1 039 1 039 2 0.78

Total 152 59.37 104 40.61 256 100
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Table 4.23, shows that most pupils in Nairobi araiado attended school
regularly as shown by 152(59.38%) of the resporglevito had not been
absent from school in the term the questionnaire adaministered. In Nairobi
they were 90(35.16%) and in Kajiado they were 622%) who had not been

absent. The highest number of days that pupils alesent was 49 days.

The pupil respondents were required to give thearsfor being absent from

school and the results obtained were reportedamdble 4.24.

Table 4.24:

Reason for Being Absent from School

n=104
Reason Nairobi Kajiado Total
n % n % n %

Sickness 49 47.11 33 31.73 82 78.85
Not paying school levies 4 385 2 192 6 5.77
To take care of sick siblings 4 385 3 288 7 6.73
Was late and decided to ste4 385 2 192 6 5.77
home

Feared to be bullied - - 1 09 1 0.96
Had not finished homework 1 019 1 192 1 0.96
Bereavement - - 1 09 1 0.96
Total 62 58.85 44 4229 104 100

Table 4.24 shows that the main cause of absentdeismschool in Nairobi
and Kajiado was sickness. Majority 82 (78.85%) loé tpupil of whom
49(47.11%) and 33(31.73%) were in Nairobi and Khgiarespectively

indicated that they had been absent from schootaaekness.



The study sought to establish from the pupils, #dent to which
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Parents/guardians supported their children in hoonlewnoral support, books

and stationary, and meals and the results are shoWable 4.25.

Table 4.25:
Extent to Which Parents/Guardians Supported their Children n=256
Parents/
Not Little Fair Good Great Std.
guardians Mean
at all Extent extent extent extent Dev.
support
n % n % n % n % n %
Homework 50 19.53 23 9.16 23 9.16 60 23.44 93 36.33 3.65 1.36
Moral 1 039 6 234 14 547 36 14.06 199 77.73 469 0.68
Support
Books & 7 273 9 352 27 1055 58 22.66 155 6055 4.39 0.94
stationary
Meals 1 039 5 195 16 6.25 27 1055 207 80.86 4.72 0.67

Table 4.25 shows that parents and guardians siggbdneir children by

providing them with meals as shown by majority BW/86%) of the pupils to

a great extent. The least support children got ftle@ir parents/guardians was

in homework, as shown by 50(19.53%) of the pupi®vindicated that the

parents did not support them in homework at all 28(®.16%) who indicated

that their parents supported them in homeworklitll@ extent only.
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The study sought to find out from the pupils, thenber of learners who had

attended nursery or pre-unit before joining Class.o

4.30%

m Attended nursery

EDidnot attend nursery

Figure 4.4 Learners who attended nursery or pre-unit befae joining class

one n=256

Figure 4.4 shows that majority of the pupils hamraded nursery schools or
pre-units before joining class one as shown by ntgj@45(95.70%) of the
pupil respondents. A minority 11(4.30%) showed tiety had not attended

nursery or pre-unit before joining class one.

The study sought to find out from the pupils, th@algy of education in terms

of the support pupils get from their parents/guamdi and the school. The
results are recorded in Table 4.26. A 5 point lilseale (1 - 5) was used. The
scale was; 5 for strongly Agree, 4 for Agree, 3Nmutral, 2 for Disagree, and

1 for strongly disagree. The items generated cootis data.
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Means of various indicators were established. Tdadesused to interpret the
level of quality according to means was 1-1.80 yMew), 1.81-2.60 (low),
2.61-3.40 (moderate), 3.41-4.20 (high) and 4.214y( high) according to

(Boone and Bonne, 2012).



Table 4.26:
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Quality of Education in Terms of Support Parents Gave the Learners and How Nutritional and Health needs of Learnerswere

met by the School.
n=256
Quiality of Education Strongly Agree Neutral Disagree Strongly Mean Std.
Agree Disagree Dev.
n % n % n % n % n %
My parents help me with homework. 11 432 25 992 30 1191 100 39.68 86 34.13 259 1.26
My parents attend class meetings. 173 68.11 55 21.65 18 7.09 4 157 4 1.58 453 0.82
| get encouragement from family. 207 8182 35 13.83 3 1.19 3 119 5 1.97 472 0.73
The school provides lunch. 133 52,57 41 16.20 20 7.91 14 553 45 17.79 3.80 1.55
My parents monitor my school work 104 41.43 77 30.68 35 1395 11 438 24 9.56 3.90 1.26
Sometimes | am absent due to hunger 15 6.10 3 122 8 3.25 20 8.13 200 81.30 443 1.06
The school provides medical services. 51 20.24 45 1785 26 10.32 48 19.05 82 3254 283 1.54
| regularly attend school. 182 71.65 43 16.93 12 4.72 2 0.79 15 5091 448 1.05
Overall Quality 391 1.16
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Table 4.26 shows that majority 207(81.82%) and 383%) of the pupils
strongly agreed and agreed respectively that theyegcouragement from
their families. In terms of means, the quality cator on pupils’
encouragement from their families had a mean o2,4indicating very high
guality. On whether pupils were absent from schiha to hunger, majority
200(81.30%) and 20(8.13%) of the pupils stronglyadreed and disagreed
respectively with the statement that “Sometimemlabsent from school due
to hunger.” On whether schools provided medicalvises to pupils,
82(32.54%) and 48(19.05%) of the pupils stronglyadreed and disagreed
respectively that their schools provided medicabises to pupils. In terms of
means, the quality indicator on provision of meb&ervices to pupils had a
mean of 2.83, which indicated moderate. On averthgee was high (mean of
3.91) quality of education in terms of support pésegave the learners and

how nutritional and health needs of learners wese m

The findings on whether schools had ramps showrttagbrity of the schools
did not have ramps for use by the physically cingiézl persons. The findings
on ramps for the physically challenged concur viddmamba (2014) whose
study on school factors influencing the provisioihcbild friendly school
environments reported that 68 of the schools swdelacked disability
friendly infrastructure such as ramps. Learners whace physically
handicapped and the visually impaired may not bie &b move around

independently with such infrastructure.
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According to Kadima (2006) in his study on schoattbrs influencing
provision of child friendly school environment, sdfs need to be restructured
to cater for all learners. Kithuka (2008) also wota his study on factors
affecting the implementation of inclusive educatjolicy in public primary
schools in Kitui North that schools’ physical emnment in majority of
schools were not disability friendly. Similarly,@rding to UNESCO (2011)
there are notable difficulties faced by childrenhagpecial needs and teachers
in inclusive settings such as physical accessgybiithich schools should
address when they go inclusive. Frederickson €@dl4) in their article on
mainstream and special schools inclusion partnessipointed out that
successful inclusion of learners with special naadggular schools can only

be possible if adaptation of school environmermase.

The findings of this study on provision of adapteitets indicate that majority
of schools did not have adapted toilets for uséebyners with special needs.
The findings on lack of adapted toilets for leasneiith special needs, is in
line with Kirk & Sommer (2006) whose study on gendesponsive school
sanitation and health, revealed that the inaccidiggibf latrines for learners

with disabilities acted as a major barrier to isohun in Uganda. The findings
on lack of adapted toilets also concur with Mandekal (2016) whose study
on effects of child-friendly schools on learner&rformance in selected public
primary schools in Londiani sub-county reported th&astructural facilities

were not friendly to learners who were physicathpaired.



142

Koskey (2017) also found that the physical fa@$tsuch as toilets in most of
the school were not designed to accommodate alhdes especially those
who were physically challenged. Inclusive educatiomost African schools
result in isolation and frustration for childrentiwspecial needs due to lack of
the necessary support and resources for meaningtllsion (Eleweke &

Rodda, 2012).

The findings of this study indicate that the oveguality of education in
terms of disability friendly environment was moderaThe child-friendly
schools manual stresses that all regular primahods should have a
disability friendly learning environment. It statéhat: ‘child friendly schools
should provide enabling learning environments, udolg accommodating

children with physical and mental learning disaig’ (UNICEF, 2009).

The CFS manual further notes that special adaptftmr learners with special
needs must be incorporated into the design andtidmcaf water and
sanitation facilities and in the classrooms. Huither observed that the needs
of children with disabilities are usually ignoredsimply forgotten (UNICEF,
2009). A disability friendly environment increagke functional potential of
learners with special needs. The physical faciig®d school infrastructure
determine how effectively the inclusion of learnavgh special needs is
implemented (ROK, 2005). The Kochung report citedMOE (2009) on the
appraisal of Special Needs Education noted thahées with special needs,

required barrier free environment to maximize tieictional potential.
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The findings of this study on chalkboards, showt thth schools had a
blackboard that was put in a place where all pupiisld see it clearly. The
findings on blackboards resonate those of MuthinchMutinda (2017) whose
study on adequacy and quality teaching and lean@sgurces provided by the
free primary education programme in Public schaol®Ndaragwa Division

established that all the study schools had adegqinatiéboards that were well
positioned for all learners to see. The global eatibn report on CFS in South
Africa reported that 90% of the classrooms hadktiwdrds placed where all
students could see (AIR, 2009). Chalkboards impreaching effectiveness
and enable teachers to manage the classrooms.arfédiie most commonly
used medium for presentation of lesson contentki®an 2015). The child

friendly schools manual notes that all classrooe®dna chalkboard placed in
front of the classroom. The chalkboard when plaoedont of the classroom

encourages a focus on the teacher and also aatseasurce for learning. The
manual further points out that the chalkboards banmade from local

materials and community maintenance utilized (UNFCEOQ9).

The findings of this study on whether classroomsewesntilated show that
majority of the classrooms were well ventilated.eTfindings on well

ventilated classrooms concur with Mango (2013) werstsidy on school based
factors influencing quality of free primary educetiin public primary schools
in Navokholo district found that majority of theaskrooms were well

ventilated.
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The global evaluation on CFS reported that 82%uddlrclassrooms and 67%
of urban classrooms in South Africa had adequatdilagon (AIR, 2009).
The child friendly schools manual notes that classrs must be well
ventilated in order to maintain a healthy interrealvironment. Proper
ventilation allows circulation of fresh air whiclomtrols heat and excessive

humidity (UNICEF, 2009).

The findings of this study indicate that the classns were not clean and were
not well organized. The findings on the cleanlinekslassrooms concur with
the global evaluation which reported that majootyhe schools had dirty and
disorderly classrooms (AIR, 2009). The child frigndchools manual notes
that classroom should be kept clean since thdteiplace where pupils spend
most of their time when in school. A clean and weljanized classroom is
welcoming and conducive for learning. The manualhier points out those
teachers should engage learners in the arrangeamhtcleaning of the
classrooms. The duties should be equally sharechgralb pupils in the class

(UNICEF, 20009).

The findings of this study on adequacy of playgasirshow that all the
schools that participated in the study had playgdsu Similarly, a study by
Olulemi (2012) on creating child friendly schoohtaing environments for
Nigerian children found that 96.4% of the schodiattparticipated in the
study had playgrounds. The global evaluation on GIE® reported that
majority of the schools had playgrounds (AIR, 2009)is is an indication that

most schools ensure that pupils have open spacetafong.
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Gleave and Cole (2012) in their study on effecttaok of play on children’s
lives, note that play is important for the physjcalental, intellectual and
social wellbeing of the pupils. Children who argegi time to play in school
are well behaved and learn better than those wie ha access to play.
Availability of play grounds increase the attendamate of school children
and also decreases the dropout rate (Gleave & Qfl&2). The United
Nations Convention on Rights of Children (UNCRC)tiéle 31cited in
UNICEF (2009) notes that children have a right laypThe child friendly
schools manual ensures that children’s right ty @aactualized in schools by
recommending that all schools must have safe ptaygls and adequate time
for play allocated (UNICEF, 2009). In line with shithe American Academy
for Pediatrics recommends that children should hatveeast 60 minutes of

outdoor play every day (IED-NAPE, 2014).

The study findings on adequacy of desks and clsaiosved that majority of
schools had adequate desks and chairs. It was leowesgerved that most of
the desks were in poor condition such as rouglasasf and broken legs, and
detached tops of desks. Similarly, Ogada, Opiyo &fanbua (2015) did a
study on quality of education for the pastoraliat®ublic Primary Schools in
Kajiado County and found that desks and chaiguiolic primary schools in
Kajiado central were adequate but in a poor st&epils need comfort when
sitting, reading and writing and the desks and rehplay a major role in
ensuring that comfort. The desks and chairs shbeldvell designed and

correctly sized (Higgins, et al, 2005).
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The child-friendly schools manual notes that ealkihdcshould be given a
comfortable seat and working area (UNICEF, 2009)e Tindings of this
study on adequacy of first aid boxes indicate thast schools did not have
first aid boxes. It was also observed that those were available were not
adequately equipped. According to the child frignsithools manual, every
school should have a well - equipped first aidWiich can easily be accessed.
The first aid kits enable schools to provide emecgecare in school

(UNICEF, 2009).

On whether schools had libraries, the findings shioat majority of schools
did not have libraries. The findings of this studlyich report that majority of
the schools did not have libraries, concur with|&@hi (2012) who reported
that majority of the schools did not library fatiés in Nigeria. A study by
Obonyo (2015) on Factors influencing implementatdchild friendly model

in public primary schools in Nyando sub-countypaisported that majority of
schools did not have libraries. In sub SaharancAfrischool libraries in
primary schools are either not available or argaor conditions or both
(Etsey, 2005). Lack of libraries in schools is & saate of affairs as the
benefits attached to school libraries are enorm@asool libraries provide
access to reading materials and hence promotedangeeulture which in turn

underpins the development and strengthening ofatite skills (Lingam

&Lingam, 2013). Access to books in school librarieads to increased
vocabulary, better comprehension, improved writisgills and self-

expression (Makotsi, 2011).
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The child-friendly schools manual notes that ailafriendly schools should
have a library that is well equipped with relevaabks and learning resources
(UNICEF, 2009). Concerning the class-pupil ratize findings of this study
show that majority of the schools had exceededghemmended number of
pupils in a class. The recommended class ratiod8@ (MOE, 2008; MoEST,
2013). The findings of high class-pupil ratio conavith Musila (2015)
whose study on school factors influencing impleragah of Child - Friendly
programmes in public primary schools in Kangundd-Sounty, found out
that majority of schools had very high class-pugltios. The ministry of
education in Kenya reported that class-pupil raid:60 to 1:90 in public
primary schools (MoEST, 2010). The high class-pugiio was attributed to
increased enrolment of pupils in the schools duéedree primary education.
A study done by Willms (2000) on investments to tiaoye children’s
educational outcomes in Latin America noted thadrehis a relationship
between class size and student achievement. Ttg By Willms (2000) also
observed that large classes hinder the applicatigorocesses such as child

centred pedagogy and result in low academic achiené

The results on the toilet-pupil ratio for girls shthat majority of the schools
did not have enough toilets for girls. The recomdeehtoilet-pupil ratio for
girls is 1:25 (MOE, 2008). The findings on the ébil pupil ratio concur with
Kanamba (2014) whose study on school factors inflirey provision of Child
friendly school environment in public primary scloadan Igembe North

District, reported a high ratio of girls to toiletcilities.
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A study by Sommer (2011) on integrating menstrygliéne management into
the school water, sanitation and hygiene ageegarted that lack of enough
toilets acts as a barrier for girls to attend s¢hodhe child friendly schools

manual notes that schools should provide sufficiantessible, private, secure

and clean toilets (UNICEF, 2009).

The findings on the toilet-pupil ratio for boys iodte that majority of the
schools did not have enough toilets for boys. Tihdifigs on the high toilet-
pupil ratio for boys show that majority of the solehad not complied with
the recommended toilet-pupil ratio for boys. Thenistry of education
recommends one toilet for 30 boys (MOE, 2008; MoE&T13). Inadequacy
of latrines may lead to urination and defecationuad the toilets which
becomes a breeding ground for faecal-oral disealeslso promotes

absenteeism and dropping out of schools (Somméd,)20

The findings of this study on teaching of non-exaahie subjects indicate that
non-examinable subjects like Physical Educatiostd?al care, Life skills and
Peace Education were regularly taught. A study dondacedonia on Child
friendly schools reported that schools improvedrtefectiveness in teaching
by revision of the curriculum in all subjects amtluding life skills-based
education in the primary education curriculum (€l&011). Children are
exposed to numerous physical and physiologicalateréhat jeopardize their
health and safety in schools. Child - friendly smlsamitigate these problems
by implementing life skills-based health educatasnpart of schooling among

other measures (UNICEF, 2010).
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The findings of this study on English textbook-pgumtio indicates that
majority of the schools had not complied with teeammendation by the
Ministry of Education of one book per pupil. Thetidaal policy on textbook-
pupil ratio is 1:1 (MoEST, 2010). A study on schdattors influencing
provision of Child friendly school environment imlgic primary schools in
Igembe North District by Kanamba (2014) reporteat the English textbook-
pupil ratio was 1:3. Musila (2015) did a study $chool Factors influencing
implementation of Child-friendly programmes in pigbprimary schools in

Kangundo Sub-County and reported that English te&kpupil ratio was 1:4.

A study by UNESCO (2005) reported that half of sithools in southern and
Eastern Africa had English textbook - pupil ratmfseither 1:6 or 1:7. The
availability of enough textbooks contributes to eefive teaching and
promotes the literacy levels of learners (UNESCOQS). Textbooks are
important resources for teaching because they migtdetermine the content
to be taught but also the teaching methodology fldman, 2006). Text books
are the dominant definition of curriculum in schodince they cover the
content as stipulated in the syllabus. They fat#itstudents to study directly
and independently and enable then to construct imgam their own (Rice,

2003). Child-friendly schools strife to promoteesffive teaching and learning
and one way of achieving this is by ensuring thapils have enough

textbooks (UNICEF, 2009).
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The findings of this study on training of teachersgender awareness show
that most schools trained teachers on gender aesserLack of proper
training in gender awareness may cause teacheirsattvertently reinforce
gender stereotypes in the classes (USAID, 2008) ekample, in Malawi, a
study on strengthening gender and education pragiagin the 23 century,
noted that teacher behaviour negatively affecteds gmore than boys
(Kendall, 2006). This potentially contributes tarieased dropout rates among
girls in primary school and decreased enrolmensanondary school. It is
therefore important that teachers get to know hbeirtown perceptions or
expectations affect pupils in the classroom envirent, including the way
they assess learners and how they give feedbaach€es and all education
stakeholders should learn how to identify and aati gender bias (USAID,

2008).

The findings of this study on gender sensitivity tehching and learning
resources show that teaching and learning resowsed in the classrooms
were gender sensitive. The findings on gender seitgiof teaching and
learning resources contradicts an evaluation dgneMICEF (2009) on CFS
in Macedonia, which reported that the text booksgade one up to grade
eight were not gender responsive. It further hggitied some issues such as
the presence of male and female characters nog legjnal, female characters

were given supporting roles and there were veryféanale textbook authors.
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The child-friendly schools manual notes that depelg gender-responsive
curriculum and textbooks is an important step talsagender equality in
classrooms (UNICEF, 2009). Textbooks and other nadgeused for teaching
and learning can perpetuate gender stereotypesgimnpictures and text that
portrays gender-bias of men and women (for exampiages of boys learning
science or math and girls cleaning houses or cgdkiA study on gender
responsive pedagogy by Mlama et al (2005) notet dhgender-responsive
curriculum puts into consideration what images afsoulinity and femininity
pupils are bringing with them to school and in tlass. Bernard (2005)
conducted a study in Cambodia on the effects of @B8el and reported that
the CFS schools were devoted in creating gendeponssve school
environments by training teachers to be genderitsensn the teaching
processes and the language they used. The findingss study show that
there was high quality of education in terms of dgnsensitivity in the

environment, processes

The findings of this study on the type of care ipiere given when they fell
sick in school show that most schools did not pievinealth services in the
school. Similarly, Kibet (2010) in his study orather-parent partnership for
enhancing quality in pre-school education in U&sishu district reported that
most schools did not have good access to healilititec The health status of
learners plays a vital role in their school lifeterms of academic success,
concentration and participation (McCain & Mustad®99). It is therefore
important for the school to provide the essentedlth care services that may

be required in a school.
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According to the child-friendly manual, schools glibhave health clinics and
suggests that the doctor’s office can be integratiga the school layout and
function as a school clinic and community healthtee Children’s health is
crucial for the learning process (UNICEF, 2010)eTdhild-friendly schools
manual explains that child-friendly schools stritee promote physical and
psychological health of all children. It furthersasts that every child has a
right to receive prompt treatment or medical attentvhen sick. It is in line
with this that child friendly schools are requiredprovide the best possible

health care services to learners (UNICEF, 2009).

The findings on the number of days pupils were abgadicate that most
pupils attended school regularly. A study by Fuded Dellagnelo (1999) on
how to raise children’s literacy, reported that fdnldren to perform well
academically, they have to attend school consigtebéarners’ exposure to
curriculum significantly influences their achievemeExposure to curriculum

comes from attending school regularly.

The findings on support given by parents’ show tha¢ least support
parents/guardians gave was in homework. This i;mewith Musila (2015)
who reported that majority of the pupils disagréeat their parents supported
them in doing homework. Kibet (2010) also foundttparental involvement
in their children’s homework was fairly low. This however contrary to the
requirements of the CFS which insist that parelntailsl actively participate in

the learning activities of children such as homdwor
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There is need for strengthening the interactionts/éen the schools and the
parents in order to reap the benefits associatddpairental support in schools
(UNICEF, 2009). The CFS infrastructure standaathsl guidelines for
Rwanda points out that beyond the learners ownrimldilities, motivation
and prior knowledge, learning occurs when the hooogpmunity and the
schools cooperate and work together to form a ptiote circle that nurtures

and develops the learner’s growth (RMOE, 2009).

The findings on learners who attended nursery kefaining class one, show
that majority of primary school pupils had attenchensery or pre-unit before
joining class one. A study on school readiness bigd3(2012) indicates that
positive experiences at an early age are importarpreparing a quality
learner. A study in Latin America found out thateatlance of pre-schools
combined with high level of parental involvementassociated with high
academic achievement and reduced repetition ofegrawnl primary schools

(Willms, 2000).

Pre-school and nursery experiences lay a strongdttion for lifelong

learning. It also influences the speed and extérdopuiring literacy and
numeracy skills when the child starts formal leagn{Britto, 2012; UNICEF,

2010). A study by Currie (2005) on health dispasitand gaps in school
readiness, noted that children who were deniedwsdequtrition, emotional
support and mental stimulation during their eayang of life are usually not
ready to learn when they join school. Britto (20I®tes that poor school

outcomes reflect lack of school readiness.
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The results on encouragement of learners inditeteléarners received a lot
of encouragement from their parents. The findingshe study on pupils’
encouragement by parents corroborate with Oshat,(009) whose study on
UNICEF'’S Child-Friendly Schools programming, obsshthat most students
in Child-friendly schools reported that their paseprovided emotional and
material support. The child friendly schools franeekvrecognizes that parents
have a primary responsibility in the well- beingtbéir children. In view of
this, parents are expected to give moral suppado@wagement and material
support to the children (UNICEF, 2009). The resaltsvhether learners were
absent from school due to hunger indicate that ntgjof the learners
nutritional needs were met and therefore attendbdd regularly. Learners’
nutritional status is likely to affect class attande and general school
participation (UNICEF, 2009). Provision of schooleafs has proofed to

improve school attendance and academic achieveeyt, 2005).

The findings of this study on provision of medisalvices by the school show
that most schools did not provide medical servicekearners at all. Earlier
results showed that the parents/guardian weredctdliéake pupils to hospital
when pupils fell sick in school and only a few rged treatment from the
school nurse or health center whenever this ocduriféhe guide for

programme managers in East Asia and the Pacifiassassing child-friendly
schools, notes that engagement of families in thevigion of quality

education is among the most effective and lastimgrvention in a school

(EAPRO, 2006).
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The findings of this study show that on averagerdatwas quality of education
in terms of parental support and also in meeting nitritional needs of

learners.

4.6 Implementation of Active Participation of Parers, Pupils and the
Community in School Governance and its Influence orthe Quality of
Education

The third objective sought to determine the impletagon of active
participation of parents, pupils and the commumtgchool governance and
its influence on the quality of education. Thidberause active participation is
a key dimension of the child-friendly schools. THimension enables schools
to operate in the best interests of the child dad promotes accountability.
Involvement of the community and parents promotésractions which are a
pre-requisite for developing credible educatiompland also help to attract

external support in terms of resources and services

The study obtained information from headteacheradivities in the school
that parents were encouraged to actively partieipatough an open-ended

guestion and the responses are recorded in Tdble 4.
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Table 4.27:
Activities Parents were Encouraged to Actively Participate in the School
n=25
School Activities Nairobi Kajiado Total
n % n % n %

Participating in school 12 48 8 32 20 80
development  projects and

construction of school buildings

e.g. toilets, fences, and minor

repairs

Attending school functions 11 44 7 28 18 72
Cleaning the compound an 7 28 5 20 12 48
cutting (pruning) trees

Providing Moral support to 6 24 5 20 11 44
pupils and teachers

Providing professional guidanct 5 20 4 16 9 36
and services e.g. engineers

Financial support and resourc 4 16 3 12 7 28
mobilization

The findings in Table 4.27 show that parents wereoaraged to actively
participate in school development projects and ttooson of buildings
within the school such as toilets, fences and mirggrairs as shown by
20(80%) of the headteachers of whom, 12(48%) wendairobi and 8(32%)

were in Kajiado.

The findings of this study on activities that padsemvere encouraged to
participate in the school were further supportedtliy observations made
where parents were found planting trees and graisei school compound as
shown in Figure 4.5. Parents were also involvedhm pupils learning as
shown in Figure 4.6 where the school had invitegkipiz to demonstrate the

use of digital tablets in the learning process.
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Figure 4.6: Teachers demonstrating how to use digital taéts for learning
to parents
The study sought to find out from the head teactitexparental participation

in the provision of support services to schoolse Thsults are reported in
Table 4.28. Means of various indicators were ewtiabll. The scale used to
interpret the implementation according to means was30 (very low), 1.81-
2.60 (low), 2.61-3.40 (moderate), 3.41-4.20 (higimd 4.21-5 (very high)

according to (Boone and Bonne, 2012).
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Table 4. 28:
Parental Participation in Provision of Support Servicesto Schoolsin Nairobi and Kajiado Counties n=25
Strongly Agree Neutral Disagree Strongly
Agree Disagree
n % n % n % n % n % Mean Std
Deviation
Parents mobilize resources to support school dpustat projects 9 36 12 48 3 12 1 4 0 0 416 0.80
Parents assist in maintenance of their childreissipline 9 36 9 36 5 20 2 8 0O O 400 0.9
Parents facilitate the provision of teaching arainéeng resources 0O O 15 60 6 24 4 16 0 0 344 0.77
There is a good working relationship between parant teachers 8 32 12 48 4 16 1 4 0 0 408 0.81
Parents give moral support to the pupils 12 48 11 44 2 8 0 0 0 0 440 065
The community gives services to the school 0O O 4 16 0 0 9 36 12 48 332 0.75
Parents give voluntary services to the school 8 32 11 44 6 24 0 0 O O 408 0.76
Parents support the school feeding programme 4 16 11 44 5 20 3 122 8 348 116
3.87 0.83

Overall Implementation
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Table 4.28 shows that parents gave moral suppdtte pupils as shown by
12(48%) and 11(44%) of the headteachers who styoagteed and agreed
respectively that parents gave moral support topthls. In terms of means,
the indicator on provision of moral support fronrgras to the pupils had a
mean of 4.40, which indicated very high implemeantatConcerning resource
mobilization, 9(36%) and 12(48%) of the headteaslsrongly agreed and
agreed respectively that parents mobilized ressurme support school
development projects. The indicator on resource ilirabon by parents to

support school development projects had a meariléf #hich indicated high

implementation. On whether the community providedvices to the schools,
Table 4.28 indicates that 12(48%) and 9(36%) of ibadteachers strongly
disagreed and disagreed respectively that the comtynprovided services to
the schools. The mean on the services, commuiptesded to schools was
3.32 which indicated moderate implementation. OV@arental participation

in school activities was had a mean of 3.87 whicldidated high

implementation.

The study sought to find out from the headteachesways in which pupils
were involved in school governance through an ogreated question and the

responses are shown in Table 4.29.
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Table 4.29:

Ways Pupils were Involved in School Governance  n=25

Ways of Involving Pupils in school Nairobi Kajiado  Total

governance n % n % n %

Children government (Child parliament) 11 44 8 32 19 76
Pupils participating in election of school 10 40 7 28 17 68
prefect

Consulting pupils on issues pertainingtotr 9 36 6 24 15 60
welfare in school

Involving pupils in child rights awareness 7 28 5 20 12 48
meetings

Allowing pupils to monitor and report 6 24 4 16 10 40
indiscipline cases

»

24 4 16 10 40
20 4 16 9 36

Encouraging Peer guidance and counselin

ol

Allocating different classes and prefects to
lead the assembly

Results in Table 4.29 show that pupils were invdl#e school governance
though children’s government as shown by 19(76%j)hef headteachers of
whom 11(44%) were in Nairobi and 8(32%) were ini&dp. Pupils also
participated in election of prefects as indicateg b7(68%) of the
headteachers of whom 10(40%) were in Nairobi a28%/( were in Kajiado.
Table 4.29 shows that the headteachers consultgit mn issues pertaining
to their welfare as reported by 15(60%) of the hemchers of whom 9(36%)
and 6(24%) were in Nairobi and Kajiado respectiv&gsults in Table 4.29
show that 12(48%) of the headteachers reportedthiegt involved pupils in

child-rights awareness meetings.
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The study sought to establish from the headteacht®e impact of involving
parents and pupils in school governance througbpam-ended question and

the responses were recorded in Table 4.30.

Table 4.30:
I mpact of Involving Parents and Pupilsin School Governance

n=25

Impact of involving parents and  Nairobi Kajiado Total

pupils in school governance
n % n % n %

Schools were able to mobilize 13 52 8 32 21 84

resources which were used

in school projects

Promotion of good discipline 10 40 7 28 17 68
among the pupils

Enhanced Better academic 9 36 6 24 15 60
performance

Enhanced good relationships 9 36 6 24 15 60
within school community

Promoted trust and positive 13 52 8 32 21 84
attitude towards the school and

sense of belonging

Encouraged transparency and 10 40 7 28 17 68
accountability

Created awareness on various 8 32 6 24 14 56
issues to parents and the

community

Table 4.30 shows that among the impact identifiedneolving parents in

school governance in Nairobi and Kajiado was mpdailon of resources
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which were used in various school projects as atdit by 21(84%) of the
headteachers of whom 13(52%) and 8(32%) were imoNiaiand Kajiado

respectively. The findings of this study on theauat of involving parents in
school governance show that parental involvementompted trust and
positive attitude towards the school and creatsgrese of belonging among
the parents as indicated by 21(84%) of the headé&zacof whom 13(52%)

were in Nairobi and 8(32%) were in Kajiado.

The researcher sought to establish from the hecttea whether there were
any projects financed and supported by the commuwmd the results are

reported in Table 4.31.

Table 4.31:
Projects Financed and Supported by the Community
n=25
Statement Nairobi Kajiado Total
Yes No Yes No Yes No
n % n % n % n % n % n %

The school has
projects 6 24 9 36 4 16 6 24 10 40 15 60
supported by

the community

Table 4.31 shows that majority of the schools dad have any projects
financed and supported by the community as shownl®0%) of the
headteachers of whom 9(36%) were in Nairobi andl%(2were in Kajiado.
Only 10(40%) of the headteachers of whom 6(24%)ewier Nairobi and
4(16%) in Kajiado indicated that there were prgenttheir schools that were

financed and supported by the community.
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The findings in Table 4.31 show that majority oé thchools in Nairobi and
Kajiado had no projects supported by the commufibhe headteachers who
indicated that they had projects that were finanaad supported by the
community listed the projects as reported in T&hB2.

Table 4. 32:
Projects Supported by the Community in the Last Five Years n=25

Projects Supported by the Community Nairobi  Kajiado Total

in the Last Five Years n % n % n %

Supporting the school feeding programs2 20 1 10 3 30.00

Providing hand wash containers in 1 10 1 10 2 20.00
classrooms

Sinking boreholes 1 10 - - 1 10.00
Fencing the school 3 30 1 10 4 40.00

Construction of school kitchen, toilets 2 20 1 10 3 30.00

and staff houses

Results in Table 4.32 show that the main projebtt tvere financed and
supported by the community included fencing theostlcompound. Findings
from the observation show that the community happsted some school

projects such as construction of the school fescghawn in Figure 4.7.
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PERIMETER
WALL

CONSTRUCTE
D THROUGH
COMMUNITY
FUNDING

Figure 4.7: Perimeter wall constructed by the community

Other projects that the communities supported wéee school feeding
programs. Headteachers also indicated that the cmities helped in the
construction of toilets, kitchen and staff housHse study sought to find out
from the headteachers, whether the school partedpan any outreach

activities in the community and the results arenshn Figure 4.8.

Does the school participate in any outreach activities in
the community?

W VYes

W No

Figure 4.8: School participation in community outreach atvities n=25
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Figure 4.8 shows that majority of the schools dmt participate in any
outreach activities in the community as indicated 20(80%) of the
headteachers. Only 5(20%) of the headteachersaitedicthat their schools

participated in outreach activities in the commynit

One of the QASO’s who was interviewed explained tha low participation
of schools in community outreach activities coudddttributed to lack of time.
He noted that schools were struggling to improwertiean scores and any free
time was used for class work. He said for thisapgen, the head teachers and
teachers had to be sensitized in order to embiaeadea of developing a
whole child. Another one said that some schooldiggate in outreach
activities through some clubs and societies likeuts; girl guides and school
choirs. He however noted that it was an area theg wnot given a lot of

attention as needed.

The headteachers who indicated that their schoafcypated in outreach

activities in the community listed the outreach\attés shown in Table 4.33.

Table 4.33:
Outreach Activities Carried Out by Schools in the Community

n=25

Outreach activities the schools undertake in the

community n %

Visiting and consoling bereaved pupils and teachers 15  60.00
Visiting the sick learners and parents 9 36.00
Entertainment and presentations in community femsti 12  48.00

Cleaning the streets and market near the school 4 16.00
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Results in Table 4.33 show that the outreach diets/that schools carried out
in the community included visiting and consolingdseed pupils and teachers
as indicated by 15(60%) of the headteachers. Tinigs in Table 4.33 also
show that another common outreach activity was retenent and
presentations in community functions as shown by438%) of the

headteachers.

The study sought to find out from the headteachtrs, participation of
parents, pupils and the community in school gowsrea The results are
reported in Table 4.29. A 5-point Likert scale wased as follows; 5 for
Strongly Agree, 4 for Agree, 3 for Neutral, 2 foisBgree, and 1 for Strongly
Disagree. The items generated continuous data. ehrarious indicators
were established. The scale used to interpretntipbeimentation according to
means was 1-1.80 (very low), 1.81-2.60 (low), 23640 (moderate), 3.41-

4.20 (high) and 4.21-5 (very high) according to@Be and Bonne, 2012).
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Table 4.34:

Active Participation of Parents, Pupils and Community in School Governance n=25
Active Participation of Parents and Strongly Agree Neutral Disagree Strongly Mean  Std.
Students in School Governance Agree Disagree Deviation

n % n % n % n % n % n %

There is an active BOM & PA in this school17 68 7 28 1 4 0 0 0 0 4.60 0.63
Pupils elect own leaders in this school 17 68 5 20 1 4 1 4 1 4 4.47 0.92
There is an Active pupils government 10 40 13 52 1 4 0 0 0 0 4.33 0.62
Parents are encouraged to support th10 40 10 40 5 20 0 0 0 0 4.20 0.78
children in school work
Parents are informed of school activities 13 52 8 32 1 4 1 4 0 0 4.33 0.9
The school seeks stakeholders' opinions ¢10 40 13 52 1 4 0 0 0 0 4.33 0.62
suggestions
Learners views are listened to 18 72 5 20 0 0 1 4 0 0 4.60 0.83
The School promotes a good workinl5 60 7 28 3 12 0 0 0 0 4.47 0.74
relationship between teachers and parents
The school organizes teachers and parel3 52 8 32 1 4 1 4 0 0 4.33 0.9
meetings
The school Involves the community 18 32 7 28 5 20 5 20 0 0 3.73 1.16
school activities
The school community based heal7 28 7 28 8 32 3 12 0 0 3.67 1.05
services
The school has linkages with communit10 40 7 28 5 20 1 4 1 4 3.87 1.25
ECD centres
There is a committee for overseeing CFO 0 5 20 2 20 8 32 7 28 2.33 1.11
implementation
Overall Implementation 3.76 0.88
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Table 4.34 shows that majority 17(68%) and 7(2&%)he headteachers strongly
agreed and agreed respectively that they had d8taed of Management (BOM) and
Parents’ Association (PA) in their schools. Theéi¢ator on presence of active BOM
and PA in schools had a mean of 4.60, which indtatery high implementation.

Majority 18(72%) and 5(20%) of the headteacher®nsfly agreed and agreed
respectively, that learners’ views were listenedriderms of means, the indicator on
learners’ views being listened to had a mean 00,4which indicated very high

implementation. Concerning schools seeking stakieins! opinions and suggestions,
10(40%) and 13(52%) of headteachers strongly agaeeldagreed respectively that

schools sought stakeholders’ opinions and suggestio

Findings in Table 4.34 report that 8(32%) and 7(2&%the headteachers strongly
disagreed and disagreed respectively that theiodshhad committees in place to
oversee the implementation of the CFSI. In termmeéns, the indicator on whether
schools had committees to oversee the implementaficCFSI had a mean of 2.33,
which indicated low implementation. The findingstbfs study on whether schools
had committees for overseeing implementation of ICFEeal that most schools did
not have committees charged with overseeing théemgntation of CFSI. One of
the QASO’s explained that the activities of makischools child friendly were
incorporated in other sub- committees such as d$cHewelopment committees.
Another QASO had this to say:

‘The idea of child friendly schools is quite newdahas not been

understood by many stakeholders. The headteachensemg trained

on how to engage parents and the community. Oneg aine fully

competent, they should be able to form committees start off the
activities of making the schools child friendly.’
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Table 4.34 shows that the overall implementatioradfve participation of parents,
pupils and the community in school governance hatkan of 3.76, which indicated
high implementation. To test the null hypothesisnplementation of active
participation of parents, pupils and the communityschool governance has no
statistically significant influence on the qualdy education, simple linear regression
was done. The relationship between the indepenaedtdependent variables was
established. The scale used was; 0.10 to 0.29-e@aklation, 0.30 to 0.49-medium
correlation, 0.50 to1.0-strong correlation accogdio (Cohen, 1988). The percentage
of variance in the dependent variable as a reduth® independent variable was

established. The results are recorded in Table 4.35

Table 4.35:

Model Summary for I mplementation of Active Participation of Parents, Pupils and
the Community in School Governance and its Influence on the Quality of

Education

Model R R Square Adjusted R Square Std. Error of the
Estimate

1 .840° .705 .693 3.24091

a. Predictors: (Constant), implementation of acipegticipation of parents, pupils

and the community in school governance.

The results in Table 4.35 indicate that R was 0.84@ch means that there was a
strong and positive relationship between the depeihdnd independent variables.
The R square was 0.705, indicating that 70.5% ef \thAriance in the dependent
variable (quality of education) was as a resultthed independent variable (active

participation of parents, pupils and the commuimtgchool governance).
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The Analysis of Variance (ANOVA) was done to esigtbkthe significance level or P

value. A significance level that is equal or lelsant 0.001, (p<0.001) indicates that
there is a statistical significance. The null hymsis was implementation of active
participation of parents, pupils and the communityschool governance has no
statistically significant influence on the qualdy education. The results are recorded

in Table 4.36.

Table 4.36:
ANOVA for Implementation of Active Participation of Parents, Pupils and the

Community in School Governance and its I nfluence on the Quality of Education

ANOVA?®
Model Sums of Df Mean Square F Sig.
squares
Regression 578.660 1 578.660 55.092 .000
1 Residual 241.580 23 10.503
Total 820.240 24

a. Dependent Variable: quality of education

b. Predictors: (Constant), implementation of acipagticipation of parents, pupils
and the community in school governance

The results in Table 4.36 show that the signifieahevel was 0.000, (p<0.001)
implying that implementation of active participaticof parents, pupils and the
community in school governance had a statisticalynificant influence on the
quality of education. The null hypothesis was tfae rejected. This means that
implementation of active participation of paremspils and the community in school

governance positively influenced the quality of eahion.
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Table 4.37:
Coefficient for Implementation of Active Participation of Parents, Pupils and the

Community in School Governance and its I nfluence on the Quality of Education

Coefficients’
Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 60.455 7.307 8.273 .000
implementation
. of active 974 131 .840 7.422 .000

participation

a. Dependent Variable: quality of education

Table 4.37 shows that the predicted quality of etion is equal to 60.45 +0.974.

This means that the quality of education incredse0.974 for each unit of increase
of the implementation of active participation ofrgmts, pupils and the community in

school governance.

The findings on activities that parents were enaged to participate in show that
parents were encouraged to participate in schogldpment projects. The findings
of this study on the activities parents were enaged to actively participate in school
concur with Alina (2010) whose study on Child fiigy schools in Lamjung, noted

that the main involvement of parents in schools prasision of labour.

Sheldon (2010) conducted a study on parental imrobent in education and reported

that usually, parents assisted in homework, camgdiscipline, paying school fees
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and attending school functions when invited. Thédcfriendly schools manual
reports that there are many benefits associatddméaningful parental involvement.
Parental involvement in school governance enabkleenps to hold schools and
governments accountable and also safeguards teeestd of the pupils. The right
based approach to education emphasizes the impertdrsafeguarding the interests
of the children by encouraging involvement of pésepupils and the community in
decision making (UNICEF, 2009). Parental involveimisra key concept in the child
friendly school and emphasis is made that pardmsld be involved in meaningful
school governance. Parents and guardians are eéndblehold schools and

governments accountable in the provision of quadycation (Miske, 2011).

The results of this study on resource mobilizatnparents indicate that parents
mobilized resources to support school developmemegts. The findings on resource
mobilization by parents concur with Coleman (199@pse study on foundations of
social theory noted that collaboration among parestvery effective in resource
mobilization in order to support learning in schwolResources from parents enable
schools to provide quality education by ensuring #thool environment is well
maintained. According to the child-friendly schoolanual, mobilization of resources
from the families and the community has many bésefuch as construction of
classrooms, sanitation facilities, sustaining faggprogrammes and provision of paid

and unpaid labour (UNICEF, 2009).

The study findings show that in most schools, parassisted in maintenance of their
children’s discipline and also in the provisionl@rning materials and school meals.
Similarly, a study by Naido (2005) on educationa@cehtralization and school

governance reported that parents are requiredap @lmore dynamic role in the
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education of their children. Lemmer (2005) did adst on parental involvement in
teacher education in South Africa, and reported tis@chers, pupils and the parents
gain from increased parental involvement which védiees challenges such as
provision of learning materials and indiscipline. study by Kanamba (2014) on
school factors influencing provision of Child-frigly school environments in public
primary schools in Igembe North District revealbdttgood parental involvement in
school affairs resulted in pupils having improvescigpline and high achievement. A
study by Jeynes (2003) on the effects of parentallvement in children’s academic
achievement, noted that parental involvement im@dothe quality of education

through provision of learning resources and maemer of the physical facilities.

The findings of this study on whether communitiesvided services to the schools
indicate that the communities did not provide aagiEes to the schools. Similarly,
Koskey (2017) in a her study on influence of isoheness on school environment in
public primary schools in Nandi North sub-countyeported that majority of
headteachers and teachers disagreed that the cotmmprovided voluntary services
to the schools. A study by Musila (2015) on schdaktors influencing
implementation of child friendly programmes in palprimary schools in Kangundo
sub-county, also found that schools did not getsarpport from the community. The
child-friendly schools manual notes that commuimityolvement in education and in

school life improves children’s welfare in school.

Communities support schools by assisting teaclmetla classrooms, improving the
school infrastructure, ensuring regular provisidnclean water and sanitation and
giving financial and in-kind support ( UNICEF, 2Q08IR, 2009). Musila (2015)

observes that community involvement improves quadit education by providing
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essential services such as medical care. A studindasive education and child
friendly schools by Christopher (2011) observest ttee community should be
involved in activities that may improve the qualdy education. An evaluation of
UNICEF'S Child-friendly school project in Cambodiaoted that community
involvement is hard to implement and sustain desftitbeing the most essential
element in provision of quality education (Benat899). The Basic Education Act
(2013) for Kenya provides for collaboration betwedka schools and community in

the management of schools as an effort of providungity education (ROK, 2013).

TThe results of this study on ways in which pupilere involved in school
governance, show that pupils were involved in sthgavernance through the
children’s governments. The objective of the claids government is to enhance the
learner’'s experiences in school and also improwe dbality of their education
(MOEST, 2014). The findings of this study on waygpis were involved in school
governance indicate that learners were consultadsues pertaining to their welfare.
The results on ways pupils were involved in schgolernance contradict Noor
(2017), whose study on improving access to quatiiycation in Garrisa and Turkana,
reported that most headteachers did not allow tidren’s government officials to

take any active role in school management.

The findings on involvement of learners in schoovegnance show that pupils
participated in child-rights awareness meetingse Timdings on participation of
pupils in child-rights awareness meetings arene lith the evaluations of CFS in
several countries, Kenya included, which reveahad through the CFS, most pupils
had a better understanding of their rights. An @at@bn on child friendly schools

initiative in Kenya by Chege (2008) reported thedrhers were more confident and
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ready to express themselves after the CFS implaxtient The findings of this study
on ways pupils were involved in school governanu#icate that the schools were
involving learners in meaningful school governandee Convention on the Rights of
the Child (CRC) declares that children have a righparticipate in issues affecting
their lives (Miske, 2011). The Child Friendly Scle®aoncept aims at improving the
education quality by placing the learner at thetreenf education reform (UNICEF,

2009; Miske, 2011).

The findings of this study on impact of involvingrents in school governance concur
with a study entitled, from good to great by Cdlli(2011) which revealed that
involvement of parents and the community in schgavernance promoted
cooperation and resource mobilization. A study smmool —based management
initiatives in Sri Lanka by Madura (2014) foundattparents and the community in
Sri Lanka were supporting schools to meet the dhidohdliness criteria by improving
the classrooms through provision of reading corndight and ventilation,
construction of perimeter walls, painting classrgo@nd provision of learning

resources.

The findings on the impact of involving parentsschool governance also concur
with Psacharopoulos and Patrinos (2008) whose strdyeducation and human
capital reported that parental and community ingofent is important for provision
of quality education. The child-friendly schools moal notes that parental
involvement contributes to the successful implemton of CFS and provision of

guality education (UNICEF, 2009).
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The findings of this study on whether schools hadjgets supported by the
community concur with Limo, Jelimo and Kipkoech 1B), whose study on
evaluation of school health promoting programmesthe implementation of Child -
friendly schools initiative in primary schools ineKya, observed that there was
minimal interaction between the schools and themamty which resulted to lack of
support by the community. A study on factors iaflaing enrolment and grade
retention rates in public schools by Nduku (20@8ported that there was need for

enhanced school-community relations.

Similarly, Musila (2015) reported that 60% of thealdteachers disagreed that the
community supported the school in various projettss is despite the fact that the
Basic Education Act (2013) provides for the schammmunity collaboration in
school management (ROK, 2013). Community parttedpain schools is hard to
implement and sustain and yet it is very cruciafl @ssential in the sustained
provision of quality education (Benard, 1999). Tthierefore calls for child-friendly
schools to find ways of reaching out to the comruas the benefits of school-

community partnerships are numerous and canngrimead.

The findings on the school projects supported leydbmmunity are in line with the
global evaluation on UNICEF Child-friendly schogisogramming, which reported
that communities supported schools by assistinghtga in the classrooms,
improving infrastructure, ensuring regular provisiof clean water and giving

financial and in-kind support (AIR, 2009).
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The findings of this study on whether schools hativa BOM and PA show that
almost all schools had active Parents Associat{®dg and Board of Management
(BOM). This could be attributed to the fact thdie tBasic Education Act, 2013
provides for parents to be represented in the dshboards of management and also
establishment of a parents association (ROK, 2013s expected that parents make
use of the two platforms to exercise their riglitsttive participation in meaningful
school governance. The findings of this study comog learners ‘views being
listened to, concur with Collins (2011) who repdrtbat majority of schools actively
engaged learners in school governance and this teadeers feel safe, engaged and
supported. He further observes that pupils shoaldllmwed to participate in making
decisions on issues that directly affect them. ditl-friendly schools manual asserts
that the aim of promoting children’s participatisrto enable them claim their right to

quality education (UNICEF, 2009).

The findings on stakeholders suggestions beingiderexdl for implementation is in
line with Claire, Miske and Patel (2010), whosedsgtwn developing standards for
quality basic education in Central and Eastern peirpointed out that learners,
teachers and parents have the potential to givel galvice effectively on various
issues that affect schooling and the quality ofrlees. Their input in terms of ideas,

suggestions and insights cannot be ignored.

The CFS dimension of active participation of pasempupils and the community in
school governance recognizes children as rightemsldnd those who facilitate their
rights as duty bearers, each having a say in thm #nd substance of his or her
education (UNICEF, 2009). The aim of active pgoation in school governance is

to enable all children claim their right to qualéglucation (AIR, 2009).
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The findings of this study on whether schools haohmittees for overseeing
implementation of CFSI, reveal that most schoots ribt have committees charged

with overseeing the implementation of CFSI.

The findings of this study indicate that there wagh implementation of active
participation of parents, pupils and the commumtgchool governance. The child-
friendly schools manual notes that creation ofdgs between the schools and the
communities is critical and that schools shouldvetto promote a strong sense of
community. It is further explained that schoolsrid operate in isolation but operate
within given communities which makes it importard establish harmonious
relationships (UNICEF, 2009). In child-friendlyhsml, parents and the community
have a duty to ensure that the government prowjdedity education in the schools.
Parents and communities in CFS must be closelyivedan all aspects of the schools
and also be ready to support by sharing the castgrtds promotion of quality

education (UNICEF, 2009).

The results on the model summary show that thers aastrong and positive
relationship between implementation of active pgvtition of parents, pupils and the
community in school governance and quality of etlouna The findings on the
Analysis of Variance (ANOVA) indicate that implentation of active participation
of parents; pupils and the community in school goagace positively influenced the
quality of education provided. According to thehtigtbased approach to education,
children as right holders and those who facilitdweir rights as duty bearers, have a
say in the form and substance of their educatiadIQEF, 2009). The aim of active

participation in school governance is to enablechildren to claim their right to
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guality education. Parents and guardians are ethébleold schools and governments

accountable in the provision of quality educatioiN(CEF, 2009; Miske, 2011).

4.7. Implementation of Effectiveness in Teaching/lagning and its influence on
the Quality of Education

The fourth objective sought to establish the immatation of effectiveness in
teaching/learning and its influence on the quatifyeducation. Effectiveness in
teaching and learning is a key dimension of CF$ediive teaching and learning is
important because it enables the learners to actjuér desired knowledge, skills and
attitudes. It facilitates the production of indegent thinkers who can make
constructive contributions and also think critigalVarious indicators were used to
measure the Implementation levels of effectivenesgaching and learning. These
include the; frequency of attending-service trainings, textbook-pupil ratio,
instructional materials, Child centered pedagogyl atrategies for promoting

effectiveness of teaching and learning.

The researcher sought to establish from teacheespnamber of in-service trainings
teachers had attended within the last 12 montl20iyY. The respondents were given
the following choices; none, once, twice, and trar any other and the results

obtained are reported in Table 4.38.
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Number of In-service Trainings Attended in the last 12 Months

n=126

Number of in-service trainings Nairobi Kajiado Total

attended n (%) n (%) n (%)

None 20 1588 12 952 32 2540

1 15 1190 10 7.94 25 19.84

2 28 2222 18 1429 46 36.51

3 14 1111 9 7.14 23 18.25

Total 77 61.11 49 38.89 126 100.00

Table 4.38 shows that majority of the teachers airdbi and Kajido had attended 2

in-service trainings in the last 12 months (in 2043 shown by 46 (36.51%) of the

teacher respondents of whom 28 (22.22%) were imolaand 18(14.29%) were in

Kajiado. Those who had not attended any in-sertra@ings in the last 12 months

were 32 (25.40%) teachers of whom 20(15.88%) weidairobi and 12(9.52%) were

in Kajiado.

The teachers were required to rate the instrudtisunaervision by their head teachers.

The results obtained are captured in Table 4.39.

Table 4. 39:
Rating of I nstructional Supervision of Head teacher n=126
Nairobi Kajiado Total

Rating n % n % n %
Excellent 9 714 7 5.56 16 12.70
Satisfactory 62 49.20 40 31.75 102  80.95
Unsatisfactory 3 2 2 1.58 5 3.97
Poor 3 2.38 - - 3 2.38
Total 77 60.72 49 38.89 126 100.00
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Table 4.39 shows that the headteachers instradtsrpervision was satisfactory as
shown majority 102(80.95%) of the teachers of whain49.20%) were in Nairobi
and 40(31.75%) were in Kajiado. A minority 3(2.38&6)the teachers from Nairobi
indicated that the instructional supervision wasrpehile in Kajiado there was none
who rated the headteachers instructional supervia®poor. The findings in Table
4.39 show that instructional supervision of heaclteas was satisfactory in Nairobi

and Kajiado.

The study sought to find out from the teachersfitbguency of checking lesson plans

and professional record for teachers and the geatdtshown in Table 4.40.

Table 4.40:
Frequency of Checking Professional Records n=126
Nairobi Kajiado Total
Checking of Professional Record
n (%) n (%) n (%)
Daily 9 7.14 5 3.96 14 11.11
Weekly 49 3889 31 2460 80 63.49
Monthly 10 793 7 556 17 13.49
Termly 9 7.14 6 476 15 11.90
Total 77 611 49 38.88 126 100.00

Table 4.40 shows that the professional recorde werstly checked on weekly basis
as shown by 80(63.49%) of the teachers of whom 88@%s) were in Nairobi and

31(24.60%) were in Kajiado. However, 15(11.90%)teers of whom 9(7.14%) were
in Nairobi and 6(4.76%) in Kajiado, indicated thheir professional records were

checked on termly basis.
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The study sought to find out from the teachers,stingtegies that schools had put in
place to enhance effectiveness in teaching anditegar The results obtained are

reported in Table 4.41.

Table 4.41:

Strategies to Enhance Effectivenessin Teaching and Learning

n=126
Strategies for effectiveness in teaching and leamg n %
Provision of teaching and learning materials anxtbmoks to
pupils and teachers 44 34.92
Use of child centered teaching and learning 21 16.66
Organizing workshops and seminars - in service sgsurand
seminars for teachers 12 9.52
Checking of professional records 10 7.93
Ensuring the teachers complete the syllabus 7 5.55
Assisting slow learners 4 3.17
Encouraging team work among the staff, pupil anémus. 6 4.76
Giving continuous assessment tests 12 9.52
Ensuring teachers attend to their classes 10 7.93

The findings on Table 4.41 show that the most comlynased strategy for ensuring
effectiveness in teaching and learning was promisg§ teaching and learning
materials and textbooks to teachers and pupilsnd€ated by 44(34.92%) of the

teachers.
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The researcher sought to establish from teacheesEffectiveness in Teaching and
Learning using answers obtained from questionsgusipoint Likert scale. The scale
was; 5 for strongly Agree, 4 for Agree, 3 for Neailitr2 for Disagree, and 1 for
strongly Disagree. The items generated continuais. deans of various indicators
were established. The scale used to interpretrtipdementation according to means
was 1-1.80 (very low), 1.81-2.60 (low), 2.61-3.400¢erate), 3.41-4.20 (high) and

4.21-5 (very high) according to (Boone and Bonrtd,2).
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Table 4. 42:
Effective Teaching and Learning
n=126
Teaching and Learning Statement Strongly Agree Neutral Disagree Strongly  Mean Std.
Agree Disagree Deviation
n % n % n % n % n %

Child Centered and interactive methods 39 3195 74 58.73 11 873 1 0.79 1 0.79 4.18 0.69
Teaching and learning are in use
Locally available resources are availak 33 26.19 67 5323 23 1825 2 1.59 1 0.79 4.02 0.76
and used in teaching/learning
There is effective supervision of th 37 29.36 66 5242 20 1587 1 0.79 2 159 4.08 0.79
curriculum
Subjects like life skills, pastoral care, P 28 2222 58 46.03 25 19.84 10 7.93 5 3.96 3.75 1.02
are taught and planned for
Learners take part in co-curricular activitie 61 4841 47 3730 15 1190 1 0.79 2 159 4.30 0.83
in the school
Teachers are provided with reference boo 59 46.82 55 4365 10 793 1 0.79 0 0.00 4.37 0.67
Overall Implementation 4.12 0.66
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Table 4.42 shows that majority 59(46.82%) and 5%#%) of the teachers
strongly agreed and agreed respectively that teschvere provided with
reference books. The mean for provision of refezdmaoks for teachers was

4.37, which indicated very high implementation.

Table 4.42 shows that 39(31.95%) and 74(58.73%hefteachers strongly
agreed and agreed respectively that teachers ub#d- centered and
interactive methods of teaching. The mean foraisshild-centred interactive
methods for teaching was 4.18, which indicated higplementation. The
overall implementation of effectiveness in teachamgl learning had a mean

of 4.12, which indicated high implementation.

The study sought to establish from the headteachbes percentage of
teachers who used child-centered teaching methodfower and upper
primary classes. The results are reported in Tdkl2. The study measured
the percentage using 5-point Likert scale as fddto% for Over 80%, 4 for

60% - 7 9%; 3 for 41% - 59%, 2 for 1% - 40%, arfdrlLess than 1%.

Table 4.43:
Number of Teachers Who Used Child-Centered Teaching Methods
n=25
Std.
Level <1% 1%-40% 41%-59% 60%-79% >80% Mean Dev
n % n % n % n % n %

Lower
primary O 0.00 0 0.00 5 20.00 9 36.00 11 44.00 4.15 0.80
Upper

primary O 0.00 O 0.00 4 24.00 11 44.00 10 40.00 4.08 0.76
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Table 4.43 shows that more than 80% of teachemgpper primary used
child-centred teaching methods as indicated byD0ojdof the headteachers.
The study sought to establish from the teacheis,nlost frequently used

Child Centred teaching method and the resultseperted in Table 4.44.

Table 4.44:

Most Frequently used Child Centered Teaching Methods

n=126
Teaching Not at Very Std.
Method All Rarely Often often Mean Deviation

n % n % n % n %

Group work 0O 0.00 13 10.31 54 42.85 59 46.82 3.40 0.64
demonstration 0 0.00 18 14.28 56 44.44 52 41.26 3.30 0.68
Role Play 56 44.44 43 34.12 24 19.04 3 2.38 2.75 0.75

Discussion 3 238 6 4.76 46 36.50 68 53.96 3.46 0.70

According to the results in Table 4.44, discussimese the most frequently
used as shown by 46(36.50%) and 68(53.96%) ofd¢hehers who indicated
that discussions were used often and very oftgmewely. Role play were
the least utilized as shown by 56(44.44%) of tleehers who did not use role
play at all and 43(34.12%) who indicated that thexely used role play. The
findings of this study on the use of discussiores samilar to the observation
done in the classrooms where it was observed heattost frequently used
child centered method was discussions as shownigard-4.9 and Figure

4.10.
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It was however observed that the use of discussi@assa challenge in schools
where the number of pupils in a class was too higle. teachers were not able
to interact with all the groups and class contrakvalso a challenge. One of
the QASO’s who was interviewed pointed out that sichools with many

pupils in a class had the challenge of using rédg pnd demonstration. He
noted that teachers were continuously being tragrethe various pedagogies
to use in big classes. Another one noted that exadpted to use the teaching
methods that were less time consuming given tleat ilad only forty minutes

for a single lesson and a few doubles.

Figure 4.9 Learners using group work as a child centredetaching Method
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|

Figure4.10: A discussion session by learners in a class

The study sought to find out from the pupils, theeat to which teachers

involved pupils in the learning process. The resaie shown in Figure 4.11.
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4.35%_ 2.77% ~0-40%
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Figure 4.11: Extent to which teachers involved pupils idearning n=256

pupils

Figure 4.11 shows that teachers involved pupilshe learning process as
shown by 153(59.68%) of the pupil respondents. thdy sought to establish
the methods that teachers used to evaluate theegsognd achievement of
learners. The results are reported in Table 4.45.

Table 4.45:

Methods Used by Teachers to Evaluate the Progress and Achievement of

Learners n=126

Main method of evaluating Nairobi Kajiado Total
progress and achievement n % n % n %
End of term exam 7 556 24 19.04 31 24.60
Continuous Assessment Tests 69 5476 6 476 75 59.53
Projects 1 0.79 19 15.08 20 15.87

Any other - - - - - -
Total 77 61.11 49 38.88 126 100
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According to the results in Table 4.45, the mairihod of evaluating progress
and achievement of learners was through continuessessment tests as
shown by 75(59.53%) of the teachers. Majority 69{6%) of the teachers
who indicated they used continuous assessment we=ts in Nairobi. In
Kajiado, the main method for evaluating learnersgpess was through end
term examinations as shown by 24(19.04%) of thehts. Only 20(15.87%)
teachers indicated they used projects to assessetsa of whom 1(0.79%)

was in Nairobi and 19(15.08%) in Kajiado.

To test the null hypothesis: Implementation of efffeeness in teaching and
learning has no statistically significant influenae the quality of education,
simple linear regression was used. The relationsbiveen the independent
and dependent variables was established. The ssatk was; 0.10 to 0.29-
weak correlation, 0.30 to 0.49-medium correlatiod50 tol.0-strong

correlation according to (Cohen, 1988). The peagmtof variance in the
dependent variable as a result of the independerdble was established. The

results are recorded in Table 4.46.

Table 4.46:
Model Summary for I mplementation of Effective teaching and learning and

itsinfluence on the quality of education

Model R R Square Adjusted R Std. Error of the
Square Estimate
1 572 327 322 7.39383

a. Predictors: (Constant), implementation of effestess in teaching and

learning
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The results on Table 4.46 indicate that R was OwfiZh means that there
was a strong and positive relationship betweerddpendent and independent
variables. The R square was 0.327, indicating 32af% of the variance in
the dependent (quality of education) was as a tresulthe independent

variable (implementation of effectiveness in teaghand learning).

Analysis of Variance (ANOVA) was done to establish significance level or
P value. A significance level that is equal or lékan 0.001, (p<0.001)
indicates that there is a statistical significan€he results are recorded in

Table 4.47

Table 4. 47
Anova on the Implementation of Effective Teaching and Learning and its

I nfluence on the Quality of Education

Model Sum of Df Mean Square F Sig.
Squares
Regression 3300.540 1 3300.540 60.373 .000°
1 Residual 6778.928 124 54.669
Total 10079.468 125

a. Dependent Variable: quality of education
b. Predictors: (Constant), implementation of effestess in teaching and

learning

The results on Table 4.47 above show that the faignce level was 0.000,
(p<0.001) implying that implementation of effectisss in teaching and
learning had a statistically significant influerme the quality of education.

The null hypothesis was therefore rejected.
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Table 4.48:
Coefficients for mplementation of Effective teaching and learning and its

influencein the Quality of Education

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Beta
Error
(Constant) 53.546 10.199 5.250 .000
1 implementation o]
1.620 .208 572 7.770 .000
effectiveness

a. Dependent Variable: quality of education

Table 4.48 shows that the predicted quality of atoo is equal to 53.54

+1.620.

This means that the quality of education increased.620 for each unit of

increase of the implementation of effectiveneseacthing and learning.

The findings on the number of in-service trainitggchers had attended show
that majority of the teachers had attended twoemvise trainings. However,
some teachers indicated they had not attendedrasgrvice training in the
last 12 months (in 2017). A study by Kanamba (2Gd# factors influencing
provision of Child-friendly school environment inlgic primary schools in
Igembe North district, reported that 62.2% of teashreceived no training

throughout the year.
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Similarly, Njogu (2016) conducted a study on inflae of child friendly
schools models on pupil’'s performance in KCPE imrbljsub county and
found that majority of the teachers had not attdra®y trainings or seminars.
An evaluation of CFS in Phillipines revealed thatarder for schools to
enhance effectiveness, they had embarked on cggagditling that enabled
teachers and headteachers to comprehend childogeweht which is critical
for planning and selection of the appropriate tesglpractices (AIR, 2009).
In-service courses are important because they tesahers abreast with new
knowledge and practices in the field (Avalos, 2010he CFS manual,
requires schools to conduct frequent in-servicimitigs for teachers in order

to keep them abreast with new knowledge and gkilldICEF, 2009).

The findings on strategies used to enhance effautiss in teaching and
learning, show that the most commonly used stratégy ensuring
effectiveness in teaching and learning was promisibteaching and learning
materials and textbooks to teachers and pupils.findeags on strategies used
to ensure effectiveness in teaching and learning eonsistent with
Christopher (2011), whose study on inclusive edanaénd child friendly
schools reported that instructional materials weffective in improving the
guality of education. The findings of this study rovision of teachers with
reference books as a strategy for enhancing efesadss in teaching and
learning are in line with Kanamba (2014) who paihtaut that one of the
strategies of achieving effectiveness in teaching l@arning is provision of

adequate learning resources such as textbooksipos@and teachers.
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The findings of this study on effectiveness in teag and learning indicate
that child centered and interactive methods oftte@cand learning were in
use in most schools. The CFS manual recommendsetheting and learning
should be child-oriented and customized to thenliegrneeds of the learners

(UNICEF, 2009; Miske, 2011).

The findings on the use of child-centred teachirethmds show that majority
of teachers in upper primary used child-centredche® methods. The
findings of this study on the use of child centtedching methods, contradict
Chege (2008) whose evaluation of child friendlyasuh initiative in Kenya,
reported that most teachers in upper primary wereusing child-centred
teaching methods. An evaluation of child friendbhsols projects by Ninnes
(2012) noted that teachers both in upper and lgsierary reported that CFS
had exposed them to a wide range of new teachinthade such as
participatory and child-centered methods. AIR (2008ints out that learning
is central to education and so the child as thenérashould be central in the
process of teaching and learning. The CFS manuakrbat the child as the
learner should be at the centre of the teachinglearthing process and not a
passive recipient of knowledge from the teachetee TFS manual further
notes that the teaching process should be inteeaathere learners are free to
observe, explore, reason and even question (UNIQEED). The findings on
the extent to which teachers involved pupils in l&ening process show that

majority of teachers involved learners in the l@agrprocess.
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The results on the involvement of pupils in therd@ag process are in line
with CFS manual which asserts that CFS encouragigeand cooperative
learning (UNICEF, 2009). A study by Katz (2011) e@ffectiveness in

teaching and learning in child friendly schoolsaded that involvement of
learners improves their ability to comprehend aachember content. The
child friendly schools monitoring tool for Kenya tes that involvement of
students in learning makes the lessons excitirgjudents and improves their

retention, participation and achievement (UNICEFL®.

The findings of this study show that the main mdtld evaluating progress
and achievement of pupils’ progress and achievemastthrough continuous
assessment tests. The results on evaluation oheesr progress and
achievement through the use of continuous asse$ds®sa concur with the
findings of a study done on the assessment methedd in CFS, which
reported that many teachers still use traditiorapgp and pencil tests of
factual knowledge that promotes rote learning areimorization (Colby,

2000). The CFS manual notes that teachers are reglqubp regularly

(continuously) monitor and assess students’ pedioga and give prompt
feedback. The aim of the assessment and feedbagckngrove the students’

learning (UNICEF, 2009).

The findings of the model summary show that theas w strong and positive
relationship between implementation of effectivenesteaching and learning
and the quality of education. This implies that thedel was fit to make

predictions and other conclusions.
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The findings on the Analysis of Variance (ANOVAXdicated that the
implementation of effectiveness in teaching andnlieg positively influenced
the quality of education provided. According to tBES manual, the rights-
based approach to education recognizes that tepelid learning should be
child-oriented and customized to the learning needsndividual learners

(UNICEF, 20009).

These results concur with Ninnes (2012) who noteat bne method of
ensuring effectiveness in teaching and learninglaxing the child at the
centre and encouraging cooperation and democratlyeiriearning process.
Many schools adopt child-centred methods to enhautee learning. A
study on student-centred learning models repottat €hild-centred methods
for teaching and learning, promote interest antcali thinking (Hesson &

Shad, 2007).

4.8 Implementation of Gender Sensitivity and its Ifluence on the Quality

of Education

The fifth objective sought to determine the implema¢éion of gender
sensitivity in the school environment and its iefhge on the quality of
education. Gender sensitivity is a key dimensiorclofd-friendly schools.
This dimension ensures that boys and girls havealegpportunities to
participate fully in schools. The headteachers wequired to indicate the
number of boys and girls admitted in the schoomfrd012 to 2015. The

results are reported in Table 4.49.
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Average Annual Admission of Boys and Girls Admitted in the Schools from

2012 to 2015.

n=25

Gender

2012

2013

2014

2015

Average

n

%

%

% n %

Boys 730
Girls 555
Difference 175

56.81 747
43.19 559
13.62 188

57.20 770
42.80 588
14.40 182

56.70 782
43.30 571
13.40 211

57.80 757
42.20 568
15.60 189

The results in Table 4.49, show that, on averabe, 4chools admitted

757(57.13%) boys and girls 568(42.87%) over théopde2012 to 2015. The

difference between the number of boys and the gidsiitted was at 189

(14.26%).

The study sought to establish from the headteaclieestrends in average

admissions in a school per year as captured in&igji 2. n=25
70
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Figure 4.12: Trend of average annual admission per school
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According to Figure 4.12, the number of admissitorsboth boys and girls
was increasing over the period 2012 — 2015. Howeheradmission of girls
slightly decreased from 49.00 in 2014 to 47.58 @2 The study sought to
establish from the teachers, the strategies sch@mgut in place to enhance
gender sensitivity. The findings are reported ibl&at.50.

Table 4.50:

Strategies put in Place to Enhance Gender Sensitivity n=126

Strategies for gender sensitivity n %

Giving equal opportunities for both boys and girls

leadership positions and responsibilities in tHeost 60 47.62
Encouraging healthy competition between both arld gi

in curriculum and co -curricular activities 23 18.25
Encouraging mixing of boys and girls when doing

activities. 17 13.49
Meeting the essential needs of both genders 7 5.56

Giving equal learning opportunities in the school

regardless of gender 6 4.76
Discouraging teachers from using gender biased

language or examples in class 3 2.38
Sensitizing stakeholders on gender sensitivity 3 2.38

Table 4.50 shows that the most common strategiesnbancing gender
sensitivity was giving equal opportunities for leeship and other
responsibilities to both boys and girls, as weleasouraging mixing of boys
and girls when doing activities. The results in [€a$.50 show that schools
encouraged boys and girls to mix when doing aatisjtwhich contradicts the
observations made where boys formed their own dson groups and the

girls also discussed alone.
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One of the QASO'’s interviewed reported that leasneere allowed to form

discussion groups as they wished. She noted thatost cases teachers just
gave tasks to already formed groups. Another QAB€eKved that learners
should be allowed to join discussion groups whbey tare free to participate

and are comfortable, bearing in mind they werdenadolescence stage.

Figure 4.13: Discussion groups composed of either boys @irls in class 7

The study sought to find out from teachers, thedgesensitivity in the school
and classroom environment using a 5-point Likedlesas follows; 5 for
strongly Agree, 4 for Agree, 3 for Neutral, 2 foisBgree, and 1 for Strongly
Disagree as shown in Table 4.51. The items gertecatatinuous data.

Means of various indicators were established. Tdadesused to interpret the
implementation according to means was 1-1.80 (@ny), 1.81-2.60 (low),
2.61-3.40 (moderate), 3.41-4.20 (high) and 4.214y( high) according to

(Boone and Bonne, 2012).



Table 4.51:

I mplementation of Gender Sensitivity

200

n=126

Strongly . Strongly Std.

Agree Agree Neutral Disagree Disagree Mean Deviation
Gender Sensitivity % % n % n % n % n %
The school Promotes equality in enrolment,
retention and achievement 40 3174 72 57.14 11 873 2 160 1 0.80 4.17 0.73
Instructional materials reflect and promote
gender balance in roles of both 44 3492 62 49.20 18 1428 1 080 1 0.80 4.15 0.75
Teachers are trained on gender awareness45 3571 54 4285 22 1746 3 244 2 1.63 4.07 0.89
The school discourages discrimination and
stereotypes 71 56.34 43 3412 8 6.34 2 161 1 0.81 4.44 0.77
Boys and girls are treated equally in
teaching, seating, asking questions 79 6269 44 3492 2 160 1 080 0 0.00 458 0.57
School enforces a policy on dropouts,
pregnancy, truancy, child labour 30 2380 60 4761 23 1825 8 6.40 4 3.17 3.82 1.00
The school has separate toilets for boys and
girls 92 7330 27 2142 4 323 2 160 1 0.81 4.65 0.70
There are separate toilets for male and
female staff 92 7330 27 2142 4 323 2 160 1 0.81 4.65 0.70
Overall Implementation 426 0.76
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Table 4.51 shows that majority 92(73.30%) and 242%) of the teachers
strongly agreed and agreed respectively that #a#iools had separate toilets
for boys and girls as well as for male and femé#idf.sThe mean for schools
having separate toilets for boys and girls andniate and female staff was

4.65, which indicated very high implementation.

Findings in Table 4.51 show that 79(62.69%) and3442%) of the
headteachers strongly agreed and agreed respgdtinatlboys and girls were
treated equally in teaching, seating and askingtipres. In terms of means,
the indicator on equal treatment of boys and guds 4.58, which indicated
very high implementation. The findings on genders#évity are in line with
the observations done which showed that almossd@ibols had separate

toilets for boys and girls as shown in Figure 4.14.
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Figure 4. 14: Separate toilets for boys and girls

The findings in Table 4.51 indicate that 40(31.7480) 72(57.14%) strongly
agreed and agreed respectively that schools prairegjaality in enrolment,
retention and achievement. With regards to instvoet materials,
44(34.92%) and 62(49.20%) of the teachers stroraglyeed and agreed
respectively that the instructional materials retibel and promoted gender
balance in the roles of males and females. Conugitnaining of teachers on
gender awareness, 45(35.71%) and 54(42.85%) otetheher respondents
strongly agreed and agreed respectively that teachere trained on gender
awareness. The overall implementation of gendesitety had a mean of

4.29, which indicated very high implementation.
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To test the null hypothesis: Implementation of gandensitivity has no
statistically significant influence on the qualitf education, simple linear
regression was used. The relationship betweemttependent and dependent
variables was calculated. The scale used was; t0.0029-weak correlation,
0.30 to 0.49-medium correlation, 0.50 tol.0-straogrelation according to
(Cohen, 1988). The percentage of variance in thEem#ent variable as a
result of the independent variable was establistibd.results are recorded in
Table 4.52.

Table 4. 52:

Model Summary for Implementation of Gender Sensitivity and Quality of
Education

Model R R Square Adjusted R Std. Error of the
Square Estimate
1 582 339 334 7.33087

a. Predictors: (Constant), implementation of gesgasitivity

The results on Table 4.52 indicate that R was OWwBZh means that there
was a strong and positive relationship betweerddpendent and independent
variables. The R square was 0.339, indicating 3328% of the variance in
the dependent (quality of education) was as a tresulthe independent

variable (implementation of gender sensitivity).

Analysis of Variance (ANOVA) was done to establtble significance level.
A significance level that is equal or less than0Q,0(p<0.001) indicates that

there is a statistical significance. The resulésracorded in Table 4.53.
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Table 4.53:
Anova for Implementation of Gender Sensitivity and its Influence on the

Quality of Education

Model Sum of Df Mean Square F Sig.

Squares

Regression 3415.505 1 3415.505 63.554 .000
1 Residual 6663.963 124 53.742

Total 10079.468 125

a. Dependent Variable: quality of education

b. Predictors: (Constant), implementation of gersgasitivity

The results on Table 4.53 show that the signifieahevel was 0.000,
(p<0.001) implying that implementation of gendernsavity had a
statistically significant influence on the qualiyf education. The null
hypothesis was therefore rejected.

Table 4.54:

Coefficientsfor Gender Sensitivity and Quality of Education

Model Unstandardized  Standardized t Sig.
Coefficients Coefficients
B Std. Beta
Error
(Constant) 83.480 6.199 13.466 .000

1 implementation o]
1.432  .180 582 7.972 .000
gender sensitivity

a. Dependent Variable: quality of education
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Table 4.54 shows that the predicted quality of atloo is equal to 83.48
+1.432. This means that the quality of educatiamaased by 1.432 for each

unit of increase of the implementation of gendesgevity.

The results of this study on the trends of admrssioboys and girls show that
more boys were admitted in the school comparedrts. £FS emphasizes on
equality where boys and girls are given equal ojppaties to learn (UNICEF,

2009). The findings of this study on gender sewigjtishow that majority of

the teacher respondents agreed that the schoolsdpadate toilets for boys
and girls and also for the male and female staffe Tindings show that
majority of schools treated boys and girls equallge findings on treating
boys and girls equally, are in line with Anjali @0 who found that boys and
girls were given equal opportunities in class atgis. A study by Sommer
(2011) on integrating menstrual hygiene managenmatthe school water,
sanitation and hygiene agenda, points out thatdéseparate toilets for boys
and girls causes girls to be absent from schoak €buld be due to lack of

privacy especially during their menstruation.

Provision of separate toilets for boys and girlsswaported to have
contributed to gender- responsivity in Kenya's pabprimary schools
(MoOEST, 2013). The findings on gender sensitivionaur with findings of
Anjali (2017) whose study on the UNICEF policy onild-friendly schools
practices in Sunshine Boarding school in Nepal fbaat that the school had

separate toilets for boys and girls.
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Similarly, a study by Kanamba (2014) on schooldexinfluencing provision
of Child friendly school environment in public prary schools in Igembe
North District, noted that there were separatestsifor boys and girls. A high
ratio of girls to toilet facilities was however mped and was singled out as a

barrier for girls’ regular attendance in school fiéenba, 2014).

The findings of this study on promotion of equalityenrolment, retention and
achievement, concurs with Chege (2008) whose etiafuaf CFS in Kenya
found out that gender equality and equity had baemeved. A study by
Manduku et.al (2016) on assessment of the effdathilal-friendly schools on
learners' performance in Londiani reported tha6®% of the headteachers
agreed that their schools had put in place measum@golicies that promoted
gender equality in enrolment and achievement. QGerabpiality is an
important aspect of quality basic education. INEB1Q) in their article on
gender equality in and through education note thabder equality in
education, addresses the varying needs of girls ly$ and encourages
enrolment and equal participation. It further notésit attaining gender
equality calls for restructuring of culture, praets and policies in the
education sector so as to meet the varying needscapacities of both

genders.

The findings on gender sensitivity of instructionalaterials however
contradict the findings of a CFS evaluation done Wyicef (2009) in

Macedonia which noted that the textbooks for grade to eight were not
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gender responsive and highlighted some issueghi&gresence of male and

female characters not being equal and females lggheg supporting roles.

The increase of gender sensitivity in textbookghe current study can be
attributed to CFS trainings where teachers andoasithave been made aware
of the gender issues to address. A study by AikemehRao (2010) on quality
education for gender equality, reported that irdtomal materials such as
textbooks are an integral aspect of the curricullmstructional materials are
important and influential mechanisms through whielrners are exposed to

ideas about gender (Aikman & Rao, 2010).

The findings on teachers’ training on gender awassnndicate that majority
of the teachers had been trained on gender awareiié® findings on
teachers training in gender awareness is in lind Winsburg and Kamat
(2009), whose study on the political orientatioristeachers, reported that
gender training for teachers is important. Theyhier explain that teachers
usually interpret the curriculum according to thewn belief and perceptions
and may not be aware of the discriminatory mess#ugg pass to students
through textbooks and teaching methods (Ginsbukgagat, 2009). A study
by Bernard (2005) on Child-friendly schools, poiatg that CFS in Cambodia
had achieved gender-sensitivity in the teachingcgsses and the language
used in class as a result of devoting a lot of tiraaing teachers on gender

issues in education.
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The findings show that implementation of gendersgesity was very high.
This shows compliance to the CFS. Gender sengitivischools ensures that
learners are not disadvantaged because of thettegéNICEF, 2009). The
findings on the model summary show that there wadr@ng and positive
relationship between implementation of gender ¢$weitgi and quality
education. This implies that the model was fit t@aken predictions. The
findings on the Analysis of Variance (ANOVA), indie that the
implementation of gender sensitivity positively lugnced the quality of
Education. The right-based approach to educatimphasizes that both boys
and girls must be accorded equal opportunitiesattigipate fully in a school
environment that caters for the basic and varyiegds of girls and boys

(UNICEF, 2010).

4.9 Implementation of provision of Safety, Protectn, Health and

Nutrition in Schools and its influence on the Quaty of Education

The sixth objective sought to find out the implenation of provision of
safety, protection, health and nutrition in schoafsd its influence on the
quality of education in public primary schools inaidbi and Kajiado
counties. Safety, Protection, Nutrition and Healtd key dimensions of child-
friendly schools and enable schools to focus onathele child by addressing
issues like health and nutrition which can affegarhing negatively. This
dimension facilitates creation of conducive leagnianvironments where

learners are able to realize their full potential.
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The study sought to establish from the pupils, ékent to which corporal
punishment was used in the schools within Nairoloi dajiado Counties. The

results obtained are shown in Table 4.55

Table 4.55:

Extent to which Corporal Punishment was used in the Schools n=256

Extent to which corporal

punishment was used in

schools Nairobi Kajiado Total

n % n % n %
Not Practiced 6 2.34 7 273 13 5.07
Low 28 10.94 14 547 42 1641
Fairly High 77 30.08 49 19.14 126 49.22
High 10 391 8 3.12 18 7.03
Very High 31 12.11 26 10.16 57 22.27
Total 152 104 256 100

Results in Table 4.55 show that corporal punishnveed fairly high in the
schools as indicated by 126(49.22%) of the pugdilwlitom 77(30.08%) were
in Nairobi and 49(19.14%) in Kajiado. Those whaligated that corporal
punishment was very high in their school were 5742%) of whom

31(12.11%) were in Nairobi and 26(10.16%) were @i&do. Only 13(5.07%)
pupil respondents of whom 6(2.34%) were in Nairabd 7(2.73%) were in
Kajiado indicated that corporal punishment waspractticed in their schools.
The findings also show that corporal punishment ngker in Nairobi than in

Kajiado.
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The findings in Table 4.55 indicate that corporahigshment was fairly high in
primary schools within Nairobi and Kajiado Countidsiterview results
indicated that the use of corporal punishment heduced in almost all
schools. One of the QASO's interviewed had thisag:

The use of corporal punishment has greatly reduced.

But we have some teachers who still believe inctiee.

In such cases we advise the headteachers to digmour

the practice in their schools. We also talk to lbeas on

the same when we are doing our school visits.
The study sought to find out from the pupils, thenter of pupils who had

experienced insecurity while in the school. Theulteare reported in Figure

4.15.

B Experienced
mnsecurity

m Not experienced
mnsecurity

Figure 4.15 Pupils who had experienced insecurity whilaithe school

The results, in Figure 4.15 show that majoritytloé respondents had not
experienced insecurity while in the school as iatdid by 148(57.81%).

Those who had experienced insecurity while in tt®sl were 108(42.19%).
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The pupils who indicated that they had experienosécurity while in the
school were required to highlight the most commommk of insecurity
experienced in school and the results recorde@biel4.56.

Table 4.56:

Most Common Forms of I nsecurity Experienced by Pupils While in School

n=108

Most common forms of Nairobi Kajiado Total
insecurity experienced n % n % n %
Bullying 19 1759 7 6.48 26 24.07
Sexual harassment 3 278 2 18 5 4.63
Verbal abuse 4 371 2 185 6 5.56
Theft of Personal items 38 35.18 33 3056 71 65.74
Total 64 59.26 44 40.74 108 100

The results in Table 4.56 show that the most comrdoom of insecurity
experienced in school in Nairobi and Kajiado wasfttlof personal items as
indicated by 71(65.74%) of whom 38(35.18) were mirbbi and 33(30.56%)
were in Kajiado. Only 5(4.63%) of the pupils of wha3(2.78%) were in
Nairobi and 2(1.85%) were in Kajiado indicated ttie# most common form

of insecurity in the school was sexual harassment.

The study sought to find out the number of days week that pupils were
taught Physical Education (P.E) in their class Hredresults are recorded in

Table 4.57.
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Table 4.57:
Number of Days per Week that Pupils were Taught Physical Education
n=256

Number of days of Physical Nairobi Kajiado Total
Education (P.E) per week n % n % n %
None 30 11.71 22 8.59 52 20.31
Once 32 125 22 859 54  21.09
Twice 17 6.64 11 430 28 10.94
Thrice 63 2461 42 1641 105 41.02
Four Times 9 352 6 234 15 5.86
Five Times 1 0.39 1 0.39 2 0.78
Total 152 59.37 104 40.62 256 100.00

The results in Table 4.57 show that majority of thepils in Nairobi and
Kajiado were taught Physical Education (P.E) thtags in a week as shown
by 105(41.02%) of the pupils of whom 63(24.61%) evém Nairobi and
42(16.41%) were in Kajiado. However, 52(20.31%)tlué pupils of whom
30(11.71%) were in Nairobi and 22(8.59%) in Kajiaddicated that they did

not have any day for P.E.

Implementation of Safety and Protection in the Schal Environments

The study sought to establish from the pupils, Ithplementation of safety
and protection in primary school within Nairobi aKadjiado Counties. The
study used questions which were measured using gwnt likert scale. The
scale was; 5 for strongly Agree, 4 for Agree, 3Nlautral, 2 for Disagree, and

1 for strongly Disagree. The items generated caotis data.
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Means of various indicators were established. Tdadesused to interpret the
implementation according to means was 1-1.80 (@ny), 1.81-2.60 (low),
2.61-3.40 (moderate), 3.41-4.20 (high) and 4.214y( high) according to

(Boone and Bonne, 2012). The results are repontdclle 4.58.
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Table 4.58:
I mplementation of Safety and Protection in the School Environments n=256
Safety and protection Strongly Agree Neutral Disagree Strongly Mean Std.
Agree Disagree Deviation
n % n % n % n % n %
The school compound is well fenced 124 48.43 49 19.14 35 13.67 24 937 24 9.37 3.88 1.35
There is a watchman in charge of
securing the compound 186 7265 40 1562 18 7.03 7 273 5 195 455 0.88
School closely monitors all visitors into
the compound 75 2929 51 1992 41 16.01 35 13.67 34 13.28 354 1.44
Effective guidance/ counseling services
for all pupils 159 62.10 56 2187 22 859 10 3.90 9 351 435 1.03
The school enforces thmolicy against
use of corporal punishment 33 1289 26 10.15 37 1445 84 3281 76 29.68 2.44 1.35
The school responsibly disposes waste 47 18.36 31 12,10 35 13.67 86 3359 57 2226 271 1.42
There are clear channels of reporting
bullying and abuse in the school 43 16.79 61 2382 46 17.96 58 2265 48 18.75 2.97 1.38
There are no open ditches or holes in
the school compound 93 36.32 74 2890 29 1132 23 898 37 1445 364 1.42
| feel safe in the school. 66 2578 51 19.92 62 2421 42 1640 35 13.67 3.15 1.40
Implementation 3.8 1.29
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Table 4.58 shows that majority 186(72.65%) andLB®2%) of the pupils
strongly agreed and agreed respectively that twere watchmen in charge of
securing their school compounds. The observatignlte also showed that

majority of the schools had watchmen at the gagdeshawn in Figure 4.16.

Figure4. 16: A Watchman manning a school gate

On schools enforcing the policy against corporaligliment 76(29.68%) and
84(32.81%) of the pupils strongly disagreed ancglised respectively that

their schools enforced the policy against use gb@@l punishment.

Concerning disposal of waste material, 57(22.268%6) 86(33.59%) strongly
disagreed and disagreed respectively that theioashresponsibly disposed
waste material. The findings on wastage disposaivsiinat majority did not

dispose waste material responsibly.
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The findings of this study on whether schools resgady disposed waste
material concur with the observation results wrssme schools had poorly

disposed the waste material as shown in Figure 4.17

Figure4.17: Poor garbage disposal in a school

Findings in Table 4.58 report that majority 159(6®46) and 56(21.87%) of
the pupils indicated that there were effective goime and counseling services

available for all pupils.

The results in Table 4.58 show that majority 58§82) and 48(18.75%) of
the pupils indicated that schools had not estadisklear channels of

reporting bullying, sexual abuse or physical alingle school.
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Implementation of Nutrition and Health

The study sought to establish from the pupils thplémentation of nutrition
and health in the schools. A 5 point likert scaigs used to establish the
implementation of nutrition and health within thenpary schools in Nairobi
and Kajiado Counties. The scale was; 5 for strodgjyee, 4 for Agree, 3 for
Neutral, 2 for Disagree, and 1 for strongly disagréhe items generated
continuous data.

Means of various indicators were established. Tdadesused to interpret the
implementation according to means was 1-1.80 (V@my), 1.81-2.60 (low),
2.61-3.40 (moderate), 3.41-4.20 (high) and 4.2145y( high) according to

(Boone and Bonne, 2012).

The findings are reported in Table 4.59.
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Table 4.59:
Nutrition and Health among Pupilsin Primary School n=256
Nutrition and health Strongly Agree Neutral Disagree S'Frongly Mean Std'. .
Agree Disagree Deviation
n % N % n % n % n %
11 aal
Leamers have access to a nutritious school Mgl o) o/ o9 5304 29 1132 24 937 63 24.60 3.28 1.58
program
i nal
t;;r:;: are taught to practice proper persegal oo 1o oy 3515 27 1054 30 1171 19 742 379 125
I ha
Leamers are taught ways of preventing tia, cocoo ge 3350 11 429 5 195 5 200 445 0.83
transmission of harmful diseases
Learners receive supplemental medical sevicss 1) 55 54 937 33 1484 74 2890 90 3515 2.33 1.34
e.g. immunization
. ) .
Leamers are provided with regular physicZ;,  gcog 23 1589 22 850 35 1367 142 5546 2.05 1.40
examinations.
. . ) o
Leamers are provided with adequate time exg 3 /3 g7 3789 38 14.84 33 12.89 28 10.93 350 1.28
space for P.E in school hours
There is adequate medical first Aid equipment19  7.42 53 20.70 32 1250 68 26.56 82 32.03 244 1.33
fAr
The school has regular supply of clean water %71 2 40 1718 30 1171 70 27.34 65 2539 2.76 1.46
drinking and washing
School has clean latrines 5 1.95 15 585 22 859 66 2578 147 5742 169 0.9
Overall Implementation 292 1.26
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Table 4.59 shows that majority 150(58.59%) and3820%) of the pupil
strongly agreed and agreed respectively that leamere taught ways of
preventing the transmission of harmful disease® Mean was 4.45, which
indicated very high implementation. Concerning pee hygiene,
90(35.15%) and another 90(35.15%) of the pupilsnstly agreed and agreed
respectively that learners were taught how to pragiroper personal hygiene.
The mean was 3.79 which indication high implemeotat This was also
confirmed by the observation results where schbat$ provided clean water
and instructed learners to wash their hands aiting the washrooms as

indicated in Figure 4.18.

Figure 4.18:Instructions to wash hands after visiting theoilet and a pupil

washing hands.
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Table 4.59 reports that 81(31.64%) and 59(23.04#4he pupils indicated
that they strongly agreed and agreed respectively learners had access to
nutritious school meals. Table 4.59 reports th&890.5%) and 74(28.90%) of
the pupils strongly disagreed and disagreed respéctthat they received
supplemental medical services e.g. immunizatiomoding and vitamin A.
The mean was 2.33 which indicated low implementatibhe findings in
Table 4.59 report that majority 147(57.42%) and266{8%) of the pupils
strongly disagreed and disagreed respectively that schools had clean
latrines. The mean was 1.69 which indicated vewyilaplementation. One of
the QASO'’s interviewed explained that the cleardmef most school toilets
had improved. Another QASO explained that watertsige in many schools
contributed to schools failing to maintain the dig@ess standards in the

toilets.

Concerning regular physical examination Table 4&B&ws that 142(55.46%)
and 35(13.67%) of the pupils strongly disagreed disdgreed respectively
that learners were provided with regular physicaneination. The mean was
2.05 which indicated low implementation. One of QASO'’s interviewed

observed that most schools did not have the hehakickups and noted that
parents were encouraged to do so privately. Amo@ASO noted that

schools created awareness to parents on issuesaith hcheck-ups and
advised them accordingly. Table 4.59 shows tha8BP23%) and 68(26.56%)
of the pupils strongly disagreed and disagreedecsgely that the schools
had adequate First Aid equipment. The mean was 2i€h indicated low

implementation.
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These results concur with the observation finditiggt showed that most
schools did not have first Aid kits. It was alsbserved that most of the
schools that had the first aid kits had not adesjyaquipped them as shown

in Figure 4.19.

Figure 4. 19 A poorly equipped school first aid kit

The overall implementation of safety, protectionfrition and health had a

mean of 3.36 which indicated moderate implementatio

To test the null hypothesis: Implementation of trgasafe, hygienic and
protective school environment has no statisticalynificant relationship on
the quality of education, simple linear regressiwwas done. Firstly, the
relationship between the independent and dependeables was established.
The scale used was; 0.10 to 0.29-weak correla®8) to 0.49-medium

correlation, 0.50 to1.0-strong correlation accogdim (Cohen, 1988).



222

The percentage of variance in the dependent variall a result of the

independent variable was established. The resudtseaorded in Table 4.60.

Table 4.60:
Model Summary for Implementation of Provision of Safety, Protection,

Health and Nutrition in School.

Model R R Square Adjusted R Std. Error of the
Square Estimate
1 718 516 514 3.07565

a. Predictors: (Constant), implementation of safgiptection, health and

nutrition

Table 4.60 shows that R was 0.718 which meanstliea¢ was a strong and
positive relationship between the dependent andpeddent variables. The
R square was 0.516, indicating that 51.6% of theéamae in the dependent
(quality of education) was as a result of the imdwent variable

(implementation of safety, protection and health).

Analysis of Variance (ANOVA) was done to establikh significance level or
P value. A significance level that is equal or lésan 0.001, (p<0.001)
indicates that there is a statistical significan€be results are recorded in

Table 4.61.
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Table 4.61:
Anova for I mplementation of provision of Safety, Protection, Nutrition and

Health in Schoals.

Model Sum of Df Mean F Sig.

Squares Square

Regression 2561.245 1 2561.245 270.755 .000°
1 Residual 2402.751 254 9.460

Total 4963.996 255

a. Dependent Variable: quality of education

b. Predictors: (Constant), implementation of safptptection, nutrition and
health

To test the null hypothesis:

Implementation of safety, protection, nutrtion amehlth has no statistically

significant influence the quality of education.

The results on Table 4.61 above show that the faignce level was 0.000,
(p<0.001) implying that implementation of safetyptection, nutrition and
health had a statistically significant influencetba quality of education.

The null hypothesis was therefore rejected.
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Table 4.62:

Coefficients for I mplementation of provision of Safety, Protection, Nutrition
and Health in Schools

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Beta
Error
(Constant) 25.480 1.895 13.448 .000

implementation 0
safety, protectiol .485 .029 .718 16.455 .000
,health and nutrition

a. Dependent Variable: quality of education

Table 4.62 shows that the predicted quality of atlon is equal to 25.48
+0.485. This means that the quality of educatramaased by 0.485 for each
unit of increase of the implementation of safetyptection, nutrition and

health.

The findings on use of corporal punishment indi¢htg corporal punishment
was fairly high in majority of schools. A study Bjanamba (2015) on school
factors influencing provision of Child friendly sebl environment in public
primary schools in Igembe North District, also fduwout that corporal
punishment occurred in the schools sampled in Maounty. A study by

Obonyo (2017) on factors influencing implementatodrchild friendly model

in public primary schools in Nyando sub-county,aeed that 91% of the

students indicated that teachers used corporaspmant to a great extent.



225

This is despite the fact that there is a policyt thens corporal punishment in
Kenya. He asserts that research on this area, ltheeigsitive is imperative.
Corporal punishment is also outlawed in the couasystated in article 29 of

the Constitution of Kenya 2010 (Republic of Keng@10).

The findings on number of PE lessons pupils haal week, show that despite
a considerable number of schools not allowing glsinlay for P.E, most of
the schools had three days for P.E. There are msaintifically proven
benefits of Physical Education. In a study by (Whiset. al, 2012), on
transformational teaching and child psychologicakedh satisfaction,
motivation, and engagement in Elementary SchootiehlyEducation, quality
teaching of P.E was shown to enhance cognitivdss&id behavior among
elementary school children. Another study by Simmeck and Hackett
(2013) entitled ‘Do the duration and frequency biysical Education predict
academic achievement, self-concept, social skdts consumption, and body
mass Index,” reported that even when P.E is offeaedow frequencies,
participation is associated with improved mentalltheand overall health. The
CFS manual recommends that Physical Education dhmutaught frequently

as it promotes good health (UNICEF, 2009).

The findings on schools having fences and watchiaetne gates indicate that
majority of the school compounds were fenced andtnud them had a
watchman in charge of securing the school compodi findings on
schools having fences and a watchmen at the gateuc with Njogu (2016)

whose study on influence of Child-friendly schoatsodels on pupil’'s
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performance in KCPE in Njoro Sub-County, establisiieat most schools
were well fenced. Fences define the extent of th®a compound and also
eliminate intruders. A strong and sturdy fence ymisolic of safety and

security in the school (Miske, 2011).

The findings of this study concerning the enforcetn&f the policy against
the use of corporal punishment, show that schoolshdt enforce the policy
against the use of corporal punishment, which corsfithe earlier findings in
which pupils indicated that corporal punishment \iady high. A study by
Kanamba (2015) on school factors influencing priovisof Child friendly
school environment in public primary schools inndee North District, also
indicated that corporal punishment was still in.USinilarly Obonyo (2016)
in his study on factors influencing implementatiminchild friendly model in
public primary schools in Nyando sub-county, repdrthat teachers used
corporal punishment to a large extent. This is degbe fact that corporal
punishment is banned in Kenya according to Artt9eof the Constitution of

Kenya 2010 (Republic of Kenya, 2010).

The findings of this study on use of corporal pament are consistent with
Pinheiro (2006) whose study on violence againdticim, observed that even
when prohibited by law, corporal punishment, verbbluse, gender-based
violence and other forms of psychological humibas are widespread in
school environments. The findings on use of corppuaishment differ with
those of the global evaluation, which reported that school heads, teachers

and parents indicated that corporal punishmentiega eliminated in schools.
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The elimination of corporal punishment was attré@auto the implementation
of the child friendly schools dimensions (UNICER)0®). It is however
reported that although most school heads and tesadied embraced the
elimination of corporal punishment and the no thee policy for corporal
punishment, most teachers were frustrated by |dchlternative ways of
instilling discipline which has the same type opmet on student behavior as
corporal punishment (UNICEF, 2009). The use of ooap punishment in
child-friendly schools as reported in this studyldobe attributed to the fact

that teachers lack alternative and effective methodliscipline students.

The findings on provision of effective guidance aomlnselling services,
show that majority of schools provided effectiveidgunce and counselling
services. The findings of this study on provisidneffective guidance and
counselling services, concur with Musila (2015) ststudy on school factors
influencing implementation of Child-Friendly prognanes in public primary
schools in Kangundo Sub-County, reported that emati support was
provided to students whereby 71.4% of the teacagrsed that psychological
services such as counselling were availed to thelests. Physical and
emotional health of a child is vital for achievi@FS. The child-friendly
manual notes that child friendly schools shouldetalare of the emotional,
psychological and physical well-being of the cheldr while in school

(UNICEF, 2009).
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The results of this study concerning personal maieindicate that majority
of the pupils strongly agreed that learners weretia to practice proper
personal hygiene such as washing hands, bathingparshing teeth. The
results on health and nutrition further show tleatrhers were taught ways of
preventing the transmission of harmful disease$ sscHIV/AIDS, TB and
abuse of drugs. The results on health and nutrérerconsistent with Glewwe
and Miguel (2008) whose study on the impact ofcchigalth and nutrition on
child education in less developed countries, recendrd that learners should
be taught how to control and prevent some of thectious diseases as well as
proper hygiene. The child-friendly manual notes t6&S should offer skill-
based health education that promotes proper hygaree prevention of
diseases (UNICEF, 2009). An Evaluation of schookltfie promoting
programmes and the implementation of Child-Friensityools initiative in
Primary Schools in Kenya by Limo et al (2016) naotieat life skills education

was taught regularly in most schools.

The findings of this study on schools not esthimig clear channels of
reporting bullying, sexual abuse or physical abgseatradict Pinheiro (2006)
whose study on violence against children, recommeérttat schools should
have clear channels of reporting abuse or harm.dm® manual points out
that child friendly schools should not tolerate dsment and antisocial
behavior (UNICEF, 2009). The Convention on the Rghf the Child (CRC)

highlights the obligations of government to faeilé children’s rights to learn

in safe and secure environments.
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State parties are expected to protect children fedimforms of violence,
neglect and abuse. The CFS are required to ensatadachers administer
discipline to students in a manner that is consistath the dignity of the

student (UNICEF, 2009).

The findings on access to nutritious school medalgwsthat majority of
schools provided nutritious school meals. The figdi of this study on
learners’ access to nutritious school meals conatlr Obonyo (2016) whose
study on factors influencing implementation of dhitiendly model in public
primary schools in Nyando sub-county, reported tH&.4% of the
headteachers agreed that they had a regular fegaimgramme in their
schools. Although adequate nutrition is criticat the body and mind to
function, it is less attainable by some pupils (GEF, 2009). It is for this
reason that CFS strive to meet the nutritional seefl learners where
necessary. Institutional-based feeding programe laapositive influence on
school attendance, enrolment and achievement mifga(Adelman, Gillian
& Lehrer, 2008). The child friendly schools manuadicates that schools
should provide school meals to the learners esihecihe needy ones

(UNICEF, 20009).

The findings on provision of supplementary medisatvices, show that
majority of schools did not provide supplementargdial services. A study
by Obonyo (2016) found out that 50% of the schoewormed learners while
the other 50% indicated that they had no arrang&r&deworming learners

in the school.
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Limo et al (2016) found that schools did not makieres to provide basic
health and nutrition services such as supplements geworming. The
findings on whether schools had clean toilets iagid¢hat majority of schools
had dirty toilets. The findings of this study omtgischool latrines concur with
Njogu (2016) whose study on influence of child4fidéy schools models on
pupil’'s performance in KCPE in Njoro sub-county fouthat majority of the
schools had dirty toilets. The Child-friendly Sclkeomanual notes that schools
should ensure that the toilets are kept clean Isecduty toilets can be sources
of diseases to the pupils. The child-friendly sdeamanual also points out
that schools should not expose pupils to diseasgslaould therefore observe

cleanliness in all essential areas in the schaolpound (UNICEF, 2009).

The findings on provision of regular physical exaations indicate that
majority of schools did not provide regular physiesaminations for learners.
A study by Paternite (2005) on School-Based mehé&alth programs and
services, reported that schools should provide tineakrvices such as
assessment, intervention, prevention and guidandeaunseling. Clemencia
(2014) did a study on the relationship between 8kBased mental health
services and academic achievement, and reportédetiraers cannot achieve
much if they are struggling with health issueskSikildren cannot be able to
concentrate in schoolwork and so perform poorlyadgademics as well as in
social interaction (Clemencia, 2014). The chiledfly schools manual
reports that CFS are expected to provide basiaheald nutrition services

such as school meals and deworming (UNICEF, 2009).
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The findings on schools having first aid kits shinat majority of the schools
did not have first aid kits and those who had théragd not adequately
equipped them. The findings of this study on latkirst Aid kits in schools
concur with Limo, Jelimo and Kipkoech (2016), whl én evaluation of
school health promoting programmes and the impléatenm of Child
Friendly schools initiative in Primary Schools irei/a, and established that
majority of the public primary schools did not haust aid kits. The child
friendly schools manual notes that every schooukhtave a first-aid kit
which is accessible and well equipped. The manughér observes that first
aid kits help to respond to immediate medical &msce to pupils in the
absence of a medical facility or before more comensive medical care is

administered (UNICEF, 2009).

The findings of this study show that implementatioinsafety, protection,
nutrition and health was moderate. This means sblavols need to focus on
the learners’ welfare especially in terms of thealth. The findings on the
model summary show that there was a positive anoingt relationship
between the implementation of safety, protectiomtrition and health and
provision of quality education. This implies tithe model was fit to make
predictions. The findings on the Analysis of Vana{ANOVA), indicate that
implementation of safety; protection, nutrition amehlth positively influenced

the quality of education.
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According to the rights-based approach to educaatirchildren have a right
to healthy and safe learning environments at scl®ath environments focus
on the whole child and take care of the physicdl psychological well-being
of all learners. They are also committed in meethrgghealth, nutritional and

safety needs of learners that may hinder posigaening outcomes (UNICEF,

2009).
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter summarizes research findings, presemsconclusions and
makes policy recommendations. It also gives suggestwhere further

research could be carried out guided by the resdardings.

5.2 Summary

The purpose of the study was to establish the ime@fgation of child friendly

schools initiative and its influence on the qualitly education provided in
Nairobi and Kajiado Counties with a view of informgi educational practices
in Kenya. The study was guided by the following sbjectives; To establish
the implementation of inclusion of learners withesjal needs in regular
schools and its influence on the quality of edwsgtio find out the quality of
education provided in public primary schools, to tedmine the

implementation of active participation of paremspils and the community in
school governance and its influence on the qualitgducation, to establish
the implementation of effectiveness in teachingfies and its influence on
the quality of education, to determine the impletaBon of gender sensitivity
and its influence on the quality of education arml find out the

implementation of provision of safety, protectiamytrition and health in
schools and its influence on the quality of edwsatn public primary schools
in Nairobi and Kajiado counties. The sample sizengased of 25

headteachers, 150 teachers and 300 pupils of putrh@ary schools as well as
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14 Quality Assurance and Standards Officers (QARQ'se study locale was
Nairobi and Kajiado counties in Kenya. Data wademdéd through the use of
guestionnaires for headteachers, teacher and papilsvell as interview
schedules for the QASO’s. Observations were atstedn the classrooms
and in the school environment. The data were aedlysing descriptive and
inferential statistics. The Mixed Method researasign, specifically, the
Explanatory Sequential was used. Below is a summitlye main findings as

per objectives.

5.2.1 Summary of the study findings
Objective 1: To establish the implementation of Inlusion of Learners
with Special Needs in Regular Schools and its influnce on the quality of

Education

The study established that implementation of inolusf learners with special
was high. Learners with special needs were notidigtated against in all the
regular schools. Majority of the headteachers mgid that all stakeholders in
the schools were sensitized on inclusion of learnwéth special needs. The
study however found that teachers did not go td $ee the children with
special needs who were of school going age and n@&reget enrolled in the
schools. Majority of the headteachers reported thay used sensitization
through public barazas as a strategy to seek olgdoners with special needs
to enrol in the regular schools. Implementationnaiusion of learners with

special needs positively influenced the qualitgdiication.
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Objective 2: To find out the Quality of Education povided in public
primary schools in Nairobi and Kajiado Counties

The study found that learners with special needsewencouraged to
participate in co-curricular activities. The schoallso provided counselling
services to the learners with special needs and theents. The study
established that most schools did not have adogdt=ks and chairs for
learners with special needs. Most schools had mapsafor use by the
physically challenged. The quality of educationténms of being disability

friendly was moderate.

Majority of schools had dirty classes. High classne pupil ratios were
reported in schools. High textbook-pupil ratio weaported in majority of the
schools. Majority of the schools did not have erotgilets for both boys and
girls. Majority of the schools did not provide meali care to learners and
pupils indicated that their parents were called niteey fell sick in school.
Most of the pupils indicated that they had not baksent from school during
the term. Majority indicated that the parents sufggbthem to a great extent
by providing meals. Parents-guardians gave the Bgsport to the children
with homework assignments. Almost all pupils h&graded nursery or pre-
unit before joining primary schools. Most teacheas been trained on gender
awareness and most of the teaching and learninguness were gender
sensitive. The quality of education in terms ofdgnsensitivity was high. The
content taught in most schools was relevant tankrat lives. Majority of the
teachers were trained and used child-centred peggagbhe quality of

processes and content was high.
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Objective 3: To determine the implementation of Aatve Participation of
Parents, Pupils and the Community in School Governae and its

Influence the Quality of Education

There was high implementation of active participatof parents, pupils and
the community in school governance in the schadkgjority of the schools
encouraged parents to participate in infrastruttdeaelopment activities in
the school. Pupils were involved in school goveoeatihrough the children’s

government/parliament.

Regarding the impact of involving parents, pupiled ahe community in
school governance, majority of the schools repotted they had instilled a
sense of trust and positive attitude towards theoslc and a sense of
belonging. It had also enabled parents to mobitegources for school
development projects. Almost all schools had acBwoards of Management
and Parents’ Associations and learners views wstenkd to by the school

management.

With regard to school-community relations, mosttbé schools had no
projects supported or financed by the communitystvi the schools did not
participate in community outreach activities. M#jrof the schools did not
have committees charged with overseeing the impiéatien of Child-

Friendly Schools Initiative. The study establishidt implementation of
active participation of parents, pupils and the samity in school governance

positively influenced the quality of education.
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Objective 4: To establish the implementation of Efctive Teaching and
Learning and its influence on the Quality of Educaibn

The study established that the implementation d&écéfe teaching and
learning was high. Majority of the teachers ha@rated in-service trainings
twice during the term. The instructional supervisad head teachers was rated
satisfactory by majority of the teachers. Most loé teachers’ professional
records were checked on weekly basis. Majorityhaf schools used child
centred and interactive methods of teaching anchileg Discussions were
the most frequently used while role play was thestleutilized child centred
method. The most common strategy for promoting ctitfe teaching and
learning was provision of teaching and learningemals and textbooks to the
teachers and pupils. The study established thatemmgntation of effective
teaching and learning positively influenced theliqgaf education.

Objective 5: To determine the implementation of Geder Sensitivity and

its Influence on the Quality of Education

The study established that there was very high eamphtation of gender
sensitivity in the schools. There was gender pantthe admission of boys
and girls in the last five years. The main strateged by majority of schools
to achieve gender sensitivity was giving equal opputies for leadership,
responsibility and activities. Most schools hadved separate toilets for
boys and girls and also for the staff. Regarding glender of headteachers,
majority of the schools had male headteachers credp#o the female
headteachers. Implementation of gender sensitpasitively influenced the

quality of education.
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Objective 6: To Find out the implementation of prwision of Safety,
Protection, Nutrition and Health and its influence on the quality of
Education

The study established that implementation of piowi©f safety, protection
nutrition and health was moderate. Corporal punaftnwas fairly high in
most schools as confirmed by majority of the leesnklajority of the learners
had not experienced any form of insecurity in tikbo®l. Those who had
experienced insecurity in school identified the m@®mmon form of
insecurity as theft of personal items. Most schomkre fenced and had
watchmen at the gates. There were effective gugland counselling services

for pupils in most schools.

Majority of the schools did not enforce the polayainst the use of corporal
punishment and most of the schools did not havanclatrines for pupils.
Implementation of hygiene; safety and protectiorsifpeely influenced the

quality of education.

5.3 Conclusions
This section gives conclusions based on the firglofghe study per objective.
5.3.1 Implementation of Inclusion of Learners with Special Needs in
Regular Schools and its influence on the quality dEducation
1)  With regard to implementation of inclusion of lears with special
needs in the regular schools, this study found t@atimplementation
was high. Most schools were not discriminating neas with special

needs.
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i) Majority of the teachers were not proactive in seglout for learners
with special needs who were not yet enrolled irosth

lii)  The study established that implementation of inolusf learners with
special needs in regular schools positively infeesh the quality of

education.

5.3.2 Quality of Education provided in Public Prmary Schools

Concerning the quality of education,

i)  This study established that the quality of the sthemvironment in

terms of being disability friendly was moderate.

i)  The quality of education in terms of the physiailities and learning
resources was high, however there were schoolsdidanhot have

enough classrooms and toilets.

1)) The quality of education in terms of parental saurpfor learners’ was
high. However meeting the learners’ health andithtr needs by the
schools was moderate. The quality of educatioerms$ of content and

processes was high.

5.3.3. Implementation of Active Participation of Paents, Pupils and the
Community in School Governance and its Influence orthe Quality of
Education

)] Implementation of active participation by parenpgipils and the

community in school governance was high.
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There was active participation of parents in sclymslernance in most
schools particularly in the BOM and PA. Pupils mapated in school
governance through the children’s government digraents.

However some schools did not participate in anyeagh activities
within the community and there were schools thad ha projects

supported by the community.

Majority of the schools did not have committees deersee the
implementation of CFSI.

The study established that implementation of acpeaeticipation of

parents, pupils and the community in school govareapositively

influenced the quality of education.

5.3.4 Implementation of Effective Teaching and Learing and its

Influence on the quality of education.

)

ii)

Implementation of effective teaching and learningsvihnigh. Majority
of the schools had effective teaching and learstrategies in place.
Most schools used child centred and interactivenods of learning.
The most frequently used child centred method wasudsion while
the least used was role play.

The study established that there was a positivduante of
implementation of effectiveness in teaching andnlieg on the quality
of education. An increase in the implementationetiéctiveness in

teaching and learning increased the quality of atioe.
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5.3.5 Implementation of Gender Sensitivity in the &ool Environment

and its Influence on the quality of education.

)

ii)

This study established that implementation of gersénsitivity in the
schools was very high. The schools had providedrsép toilets for
boys and girls and staff.

The main strategy for achieving gender sensitiwieis through giving
equal opportunities for leadership, responsibgiad activities in the
schools to both boys and girls. However there werere male
headteachers than female headteachers.

The study found that implementation of gender $miityi positively
influenced the quality of education. An increasemplementation of

gender sensitivity increased the quality of edweati

5.3.6 Implementation of provision of Safety, Proteen, Nutrition and

Health and its influence on the quality of educatio.

)

ii)

This study established that implementation of gafgirotection,
nutrition and health in the schools was moderate.

Corporal punishment was fairly high in the schaasl most schools
did not enforce the policy against the use of caappunishment.

The study established that implementation of cngatiygienic, safe
and protective school environments positively iaflaed the quality of
education. An increase in the implementation afiéye, safety and

protection increased the quality of education.
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5.4 Recommendations

This section makes study recommendations accotdirthe findings which
are in line with the study objectives. The recomdations made are based on
the findings of this study. Recommendations father research have also
been given.

5.4.1 Policy Recommendations

The study came up with the following policy reconmdations according to

the study findings and as per the objectives

Objective one To establish the implementation of inclusion ediiners with
special needs in regular schools and its influemcthe quality of education
This study recommends the following:

1) The Ministry of Education should introduce a newpakment in the
schools, charged with the task of proactively ssglout for learners
with special needs in the community who are nobkeguat in any schools.

i) The Ministry of Education should come up with aipplrequiring all
schools to proactively seek out for learners in tdoenmunity with

special needs who are not enrolled in schools.

Objective 2: To find out the quality of education in publiampary schools
The study recommends that:
i) The Ministry of Education should allocate more rgses towards
expansion of physical facilities in the schools entlassrooms and

toilets.
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i) Schools where government funds is not adequateldshibwough the
Board of Management (BOM) and Parents Associatidti)(
encourage mobilization of resources from the paremell-wishers
and the community in order to expand the physigailifies.

Objective 3: To determine the implementation of active pagpation of

parents, pupils and the community in school gowazaaand its influence on

the quality of education.

This study recommends that:

i) The Ministry of Education should have a policy iage which will make
it mandatory for all schools to have committees dweersee the
implementation of CFSI.

i) The Board of Management and Parents Associatiomsdlistrive to build
partnerships and collaborations between the sclamaldhe communities.

i) The ministry of Education through the Quality Asswe and Standards
officers should ensure that schools undertake acireactivities in the
communities.

Objective 4: To establish the implementation of effectivenesteaching and

learning and its influence on the quality of ediarat

i) Kenya Institute of Curriculum Development (KICD) asltd train
teachers on how to use a variety of child centrethods effectively
and on the new role of teachers as facilitatordeafning in child-

friendly schools.
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Objective 5: To determine the implementation of gender sensiti&nd its
influence on the quality of education. The studyoramends that:

i) The Teachers’ Service Commission (TSC) should ensbere is
gender balancing so that both genders are equepyesented in
heading schools.

Objective 6: To find out the implementation of safety, protenti nutrition
and health and its influence on the quality of edion. This study
recommends that:

i) The Ministry of Education and KICD should trairatkers on the use
of alternative ways of disciplining learners tha¢ aon-violent as an
effort to eradicate the use of corporal punishment.

i) The Ministry of Education should enforce the polayeady in place

against the use of corporal punishment in schools.

5.5 Suggestion for Further Research

This study suggests further research in the folhgvareas:

i)  On the inclusion of learners with special needstualy should be
carried out to find out the retention and completrates of learners

with special needs learning in the regular schools.

i) A study should also be carried out to find out wdthools are not

participating in outreach activities within the camnity.
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lii)  This study used the mixed methods design with ayheelination on
guantitative data. A similar study should be cafrieut using a

different research design probably with more oflitatave data.

Iv)  This study was carried out in Nairobi and Kajiadosimilar study can

be conducted in other parts of the country.
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APPENDICES
Appendix I: Introduction Letter

Gladys Kinyanijui

P.O. Box 74432-00200
Nairobi
Date:.......c..coveeneen.

cevenennn...Public Primary School

Nairobi.
Dear Sir/Madam,

RE: ACADEMIC RESEARCH PROJECT

| am a Ph.D student from Kenyatta University. | lwi® conduct a research
entitledI mplementation of Child-Friendly schoolsinitiative and itsinfluence
on quality education in public primary schools in Nairobi and Kajiado
Counties. A questionnaire and an interview guide have beeaigded for the
purpose of collecting relevant information in respe to the research
objectives of the proposed study. | am kindly exjing you to give me
permission to collect data on the aforementiongtttiiom randomly selected

members of staff, pupils and the headteacher.

The study is purely for academic purpose and tfenmation collected will be
treated confidentially. Strict ethical principleslivbe adhered to. The study
outcomes and reports will not contain any refersnoendividuals.

Your acceptance will be highly appreciated.

Yours Sincerely,

Gladys Kinyanjui
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Appendix Il

Child -Friendly Schools Questionnaire for Headteachrs
PURPOSE
The purpose of this questionnaire is to collecbinfation on implementation
of the Child-Friendly Schools Initiative and howhias influenced the quality
of education provided in public primary schools Nairobi and Kajiado
Counties in Kenya.
INSTRUCTIONS
This questionnaire is composed of three sectiorscti® one is on
demographic information, section two seeks to fiodt the levels of
implementation of the child-friendly schools dimems and section three
seeks to gather information on the quality of etiocain terms of the

environment, content, processes, teachers ancelsarn

Kindly respond to the questions asked. You areradsthat the responses
given will be kept in confidence and used for reskegurposes only. Please
do not write your name anywhere in the questioenair section one, tick the
responses that you find suitable in the providexl o section two and three,
Indicate the responses that you find suitable ensiiaces provided. Also insert
a tick where appropriate in the box provided.
Section 1: Demographic information
1. Kindly indicate your gender. Male [ ] Female ][
2. What is your age bracket (years)?

20-30 [ ] 3140 [ ] 41-50 [ ]

51-60 [ ] over60 [ ]
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. What is your highest academic qualification?

PhD [ 1 MEd [ ] BEd [ ] Diploma [ ]
PGDE [ ] ATSI[ ] ADS[ ] P1 [ ]

Any other (SPecify)......ccooviiiiiiiiin .

. How long have you been a headteacher at your dwstation?

Below 1 year [ ] 1-5 years [ ]

6-10 yrs [ ] 11-15years [ ] over 25 yedrs]

Section 2: Implementation of inclusion of learnersvith special needs

. Indicate the number of boys and girls admittedhi@ $chool in the years

given

2012 2013 2014 2015

Boys

Girls

. Which type of inclusion has your school adapted?

a) The school has a special unit

b) Learners with special needs learn in the requksses.

C) ANY Other (SPECITY) oveieiiiiiiieiee e

. Indicate the category of learners with special seedrolled in your
school.

a) Visually impaired [ ]

b) Hearing impaired [ ]

c) Physically handicapped [ ]

d) Mentally handicapped [ ]
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€) ANY Other (SPECITY) oiiieiiiiiiiiee e
8. a) Does the school provide any support servicesemners with special
needs?
YES [ ] NO [ ]
b) If your answer is yes in No (a), state some he#f support services

provided for learners with special needs in youwost.

9. What strategies has your school put in place tk se# learners with

special needs who are not yet enrolled?

10.What measures has the school put in place to erieatdearners with

special needs are not discriminated against whisehool?

11.In the questions that follow, please indicate ytwel of agreement or
disagreement with the statements given concermaolysion of learners
with special needs in your school. The answerseadram Strongly Agree

(5), Agree (4), Neutral (3), Disagree (2), Strgnisagree(1)
Statements 5 4 3 2 1

i) The school admits learners with special needs |:| |:| |:| |:| |:|
i) Teachers seek out for children with special neeﬁ| I:I |:| |:| |:|
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Statements 5 4 3 2 1
who are not yet enrolled in schools.

iii) All stakeholders are sensitized on inclusion c|:| |:| |:| |:| |:|

learners with special needs.

iv) The school has a policy on inclusion of IearneD |:| |:| |:| |:|

with special needs.

v) Learners with special needs are not discriminatl:'-l I:I I:I I:I I:I

against in the school.

Levels of active participation of parents, the commnity and students in
school governance
12.Mention some of the activities in the school thatgmts are encouraged to

actively participate in.



269

14.Please indicate your level of agreement or disagee¢ with the
statements given concerning parental participatioprovision of support
services in your school. The answers range fronon8ty Agree (5),

Agree (4), Neutral (3), Disagree (2), Strongly Djisse (1)

Statements 5 4 3 2 1

i) Parents mobilize resources to support schqj |:| |:| |:| |:|
development projects

i) Parents assist in maintenance of their children’
discipline rlil I:I I:I I:I I:I

iii) Parents facilitate the provision of teaching arD |:| |:| |:| |:|

learning resources

iv) There is a good working relationship betwee|:| |:|

[]

L1 L

parents and teachers

v) Parents give moral support to the pupils I:I I:I

N
L1

L1 L
L1 L

vi) The community gives services to the school I:I I:I

vii) Parents give voluntary services to the school

N

viii)  Parents support the school feeding programmD I:I

O OO

15.In your opinion, what is the impact of involving rpats and pupils in

school governance?
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16.a) Are there any projects in the school financed anpported by the
community?
Yes [ ] No [ ]
b. If your answer is yes in A, state some pihgjects supported by the

community in the last five years.

a) Does your school participate in any outreachviéies in the
community?
Yes [ ] No [ ]
a) If your answer is yes in No A, mention some of tligreach activities

the school undertakes in the community?

17.Does the school organise seminars/workshops foheza?
Yes [ ] No [ ]
If your answer is yes, please indicate the numbbereachers who have

attended seminars and workshops this term

Seminars and Workshop Attendance Number

Total Number of Teachers in the school

Number of teacher attended seminars and workshigp

term
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18.1In the questions that follow, please indicate ytwel of agreement or

disagreement with the statements given concerratigeaparticipation of

parents, the community and students in the govemahyour school.

The answers range from strongly Agree (5), Agreg [Meutral (3),

Disagree (2), Strongly disagree (1)
Active participation of parents and students in schol 5 4 3
governance
1) There is an active BOM & PA in the school |:| |:| |:|
i) Pupils elect their own leaders (prefects) democaiiyi |:| |:| |:|
lii) There is an active pupils government in the school |:| |:| |:|
Iv) Learners views are listened to and put inlD |:| |:|
consideration
v) School informs parents of school events and pupiD |:| |:|
progress
vi) Stakeholders suggestions & decision are considered
implementation I:I I:I I:I
vii) The school encourages parents to support thenireimil |:| |:| |:|
in learning at home.
vii)  The school promotes a good working relationshlip:|
between parents and teachers. I:I
iX) The school arranges for teachers and parents rgseti
to discuss the pupils work. ID__I I:I I:I

X) The school involves the community in schoclj |:| |:|

activities.

L1 L
1L

1L
1L

1L

R

1L

1L

L1 L

1L
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xi) The school has linkages with community based hea[“_—l |:| I:I |:| |:|

providers.

xii) The school has linkages with community-based ECI‘:| |:| |:| |:| |:|

centres.

Section 3: Teaching/ learning Processes
19.1n the question that follows, please indicate lakitig the percentage of
teachers who use child-centred teaching methodsenlevels given in
your school.
Statement Over 60%- 41%- 0%- Less than
80% 79% 59%- 40% 19%

1) Percentage of teacher

who use child centred
teaching and learning
methods in lower
primary.

i) Percentage of teacher

who use child centred
methods of teaching and
learning in upper

primary.
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20.To what extent would you agree or disagree withftflewing statements

concerning the quality of the teaching and learnpmgcesses in your

school? The answers range from strongly Agree @&gyree (4), Neutral

(3), Disagree (2), Strongly disagree(1)
Statements 5 4 3 2 1
1) Learners are given challenging class work. I:I I:I I:I I:I I:I
i) Teachers listen to learners’ views and suggestions. |:| I:I |:| I:I I:I
iii) Teaching-Learning resources are displayed in thgseks. I:I |:| I:I |:| |:|

Iv) Teachers use relevant teaching resources. I:I I:I I:I I:I I:I
v) The language used in the school is understood by ﬁ |:| |:| |:| |:|

learners.

vi) The school has ECD classes. L1 L1 L L

vii) Learners are required to attend ECD classes bef0|:| |:| |:| |:| |:|

joining class one.

vii)  Teachers regularly assess the learners’ progress. |:| |:| |:| |:| |:|

Quality of education in terms of disability friendly school environment,
learning resources, content and processes
Statements 5 4 3 2 1

1) The school has adapted toilets for learners witrcigp |:| |:| |:| |:| |:|

needs

i) The school has enough specialized teaching resotoce |:| I:I |:| I:I I:I

learners with special needs
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lii) Learners with special needs are encouraged tocipent I:I I:I I:I I:I I:I
In co- curricular activities

iv) The school has ramps for use by physically cha#dng I:I I:I I:I I:I I:I
persons

v) The school provides counselling services to pupith

L1 0 0O O

special needs and their parents

vi) Teachers and pupils are friendly to learners witacgal |:| |:| |:| |:| |:|

needs

vii) The school has enough adapted desks and chairs |':| I:I I:I I:I I:I

learners with special needs

vii)  The school has enough special needs teachers |:| |:| |:| |:| |:|

handle learners with special needs

Quality of education in relation to physical facilties, learning resources

N
w

2 1

L1
N
N
L1

mininlnln

Statements 5
i) School location in conducive for learning
i) School compound is attractive and welcoming

i)  There are garbage bins in designated areas

HENENEN
HpEpEEE
HENENEN

iv)  School buildings are clean and well maintained
v) Classrooms are properly roofed, have strong wall

and cemented floor

vi)  Classrooms are well ventilated |:| |:| |:| |:| |:|
vii)  Each pupil has a desk and chair I:I |:| |:| |:| |:|
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vii)  Each class has a blackboard that is put in a plaq:| |:| |:| |:| |:|

where all pupils can see clearly

ix)  The classrooms are clean and organized |:| |:| |:| |:| |:|

X)  Each class is provided with chalk, duster and Othﬁ |:| |:| |:| |:|
teaching materials
21.Indicate the classroom-pupil ratio in your school
1:1-40[ ] 1:41-50 [ ] 1:51-60 [ ]

1:61-70[ ] 1:71 and above [ ]

22.Indicate the toilet —pupil ratio for girls in yoschool

1:1-25  [] 1:26-35 []  1:36-45] ]

1:46-55 [ ] 1:56 and above []

23.Indicate the toilet-pupil ratio for boys in yoursol

1:1-30 [ ] 1:31-40 [ ] 1:41-50 [ ]

1:51-60 [ ]
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Appendix 11l

Child-friendly Schools Questionnaire for Teachers

PURPOSE

The purpose of this questionnaire is to collecbinfation on implementation
of the Child-Friendly Schools Initiative and howhias influenced the quality
of education provided in public primary schools Nairobi and Kajiado

Counties in Kenya.

INSTRUCTIONS

This questionnaire is composed of three sectiorscti®& one is on
demographic information, section two seeks to fiodt the levels of
implementation of the child-friendly schools dimems and section three
seeks to gather information on the quality of etiocain terms of the

environment, content, processes, teachers ancelsarn

Kindly respond to the questions asked. You areradsthat the responses
given will be kept in confidence and used for reskegurposes only. Please
do not write your name anywhere in the questiomndir section one; tick the
responses that you find suitable in the providexl o section two and three,
Indicate the responses that you find suitable éensiiaces provided. Also insert

a tick where appropriate in the box provided.
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Section 1: Demographic Information
1. Kindly indicate your gender Male [ ] Female 11
2. What is your age bracket?
20-30years [ ] 31-40years [ ] 41-50yearg ]
51-60years [ ] over60years [ ]

3. What is your highest academic qualification?

PHD [ 1 MEd [ ] B.Ed [ ] Dipma [ ]
ATSI1 [ 1 ATS2 [ ] P1L [ ] PR ]
Any other specCify..........cooiii i

4. How long have you been in the teaching profession?

Below 1 year [ ] 1-5years [ ] 6-10years ]|

11-15 years [ ] 20-25years [ ] over25yedrs]
Section 2: Implementation levels of effectiveness teaching and learning.
5. Give the number of in-service trainings you haverated in the last 12

months

None[ J1[ ] 2[ ] 3 [ ]OthersspCi....cccccoeevevriiriiiiiiiiiiiiiiieennns
6. What is Textbook- pupil ratio in your class?

1] ] 1:2] ] 1.3 ] 141 ] B[ ]
7. Rate the instructional supervision of the headteach

Excellent [ ] Satisfactory [ ] Unsatisfactor [ ]Poor[ ]
8. How frequently are your lesson plans and other gasibnal records

checked?

Every day [ ] Weekly [ ] Monthly [ ]

Termly [ ] any other (Specify) ....cceevvviveiiiiinnnnnn.
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9. What strategies has the school put in place to reméh&ffectiveness in

teaching and learning?

In the questions that follow, please indicate ytawel of agreement or
disagreement with the statements given concernifigcteveness in
teaching and learning in your school. The answange from Strongly
agree (5), Agree (4), Neutral (3), Disagree(2)o&gty disagree(1)
Statements 5 4 3 2 1

1) Child-centred and interactive methods 1"__| I:I I:I I:I I:I

teaching and learning are in use.

i) Locally available resources are available a‘j |:| |:| |:| |:|

used in teaching and learning
iii) There is effective supervision of thd | [ ][] [ ][]
curriculum
Iv) Subjects like life skills, pastoral care, PE a

OO0 OoQ

taught and planned for

v) Learners take part in co-curricular activitieD |:| |:| |:| |:|

in the school

vi) Teachers are provided with reference booky | [ ] [ ] [ ] [ ]
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Implementation levels of Gender Sensitivity

10.What strategies has the school put in place toreghgender sensitivity in
the school?
In the questions that follow, please indicate ytawel of agreement or
disagreement with the statements given concernarglgr sensitivity in
your school. The answers range from Strongly a§jeelgree(4),
Neutral(3), Disagree(2), Strongly disagree(1)

11.

Statements 5 4 3 2 1

i) The school promotes equality D |:| I:I |:| |:|

enrolment, retention and achievement
i) Instructional materials reflect ar‘tl I:I I:I I:I I:I
promote gender balance in the roles of

males and females.

iii) Teachers are trained on genderawaren|:| |:| |:| |:| |:|
iv) The school discourages discriminaticr:l I:I I:I I:I I:I

and stereotypes

v) Boys and qirls are treated equally ln_—l I:I I:I I:I I:I

teaching, seating, asking questions

vi) School enforces a policy on dropoutl:l |:| I:I |:| |:|

pregnancy, truancy, child labour

vii) The school has separate toilets for bq:| |:| |:| |:| |:|
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Statements 5 4 3 2 1
and girls.

viii)  There are separate toilets for malea|:| |:| |:| |:| |:|

female staff.

Section 3: Quality Education
12.How many days have you been absent from school thanth?

13.How often do you use the following child centreddieing methods?

Teaching Very Often Rarely Not at all

method often

Discussions

Group work

Role playing

Demonstrations

14.What are the main methods used for evaluating pesgand achievement
of learners in your school?
End of term exam [ ] Continuous Assessmestsi¢ |
Observations [ ]

ANY OthEr (SPECITY) vt
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15.1n the questions that follow, please indicate ytwel of agreement or
disagreement with the statements given conceriiagjtality of content
and processes used in your school. The answers ritogn Strongly

agree(5), Agree(4), Neutral(3), Disagree(2), Stlpdgagree(1)

Quality education in terms of content and processes

Statements 5 4 3 2 1
The curriculum is relevant to IearnersI:I I:I I:I I:I I:I
lives

The course content is according to tII:I I:I I:I I:I I:I

learners' mental level

Teachers adapt lessons for learners W'r_—l I:I I:I I:I I:I

special needs

There are adequate course books |:| |:| |:| |:| |:|
Lessons are interesting antl I:I I:I |:| |:|

comprehensive

Course contentis regularly reviewed [ | [ ] [] [] []
Co-curricular activities are done in thl:l I:I I:I I:I I:I

school

The school monitors teachers arrival a1:| |:| |:| |:| |:|

departure time from school

The school provides teachers with tID |:| |:| |:| |:|

necessary teaching materials

The School monitors teacher punctuality [ | [ ] [] [] []
attend classes

Non —examinable subjects like P.E. life

skills, pastoral care and peace educatio|:| |:| |:| |:| |:|

are taught regularly

The school organises workshops anT':I I:I I:I I:I I:I

seminars for teachers
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16.In the questions that follow, please indicate ytawel of agreement or
disagreement with the statements given concernimg dquality of
education in terms of gender sensitivity in physitailities, learning
resources and processes in your school. The ansamge from Strongly
agree (5), Agree(4), Neutral(3), Disagree(2), Sitpulisagree(1)
Statements 5 4 3 2 1

Teaching and learning resources al:l I:I I:I I:I I:I

gender sensitive

Teachers are trained on gend|:| |:| |:| |:| |:|

awareness

Boys and girls are given equal IearninD I:I I:I I:I I:I

opportunities
The school encourages both boys ar:l I:I I:I I:I I:I
girls to participate in co-curricular
activities

Boys and girls are given equa

oo OO

opportunities in school governance

The school has enough toilets for girls |:| |:| |:| |:| |:|

17.Indicate the textbook —pupil ratio of English boaks/our class.

11 ] 1:2] ] 1:3] ] 1471 ] 15[ ]
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Appendix IV

Child-friendly Schools Questionnaire for Pupils

PURPOSE

The purpose of this questionnaire is to collecbinfation on implementation
of the Child-Friendly Schools Initiative and howhias influenced the quality
of education provided in public primary schools Nairobi and Kajiado

Counties in Kenya.

INSTRUCTIONS

This questionnaire is composed of three sectioesti@ one is collecting
demographic information, section two seeks to fiodt the levels of
implementation of the child-friendly schools dimems and section three
seeks to gather information on the quality of etiocain terms of the

environment, content, processes, teachers ancelsarn

Kindly respond to the questions asked. You areradsthat the responses
given will be kept in confidence and used for reskegurposes only. Please
do not write your name anywhere in the questiomndir section one; tick the
responses that you find suitable in the providexl o section two and three,
Indicate the responses that you find suitable éensiiaces provided. Also insert

a tick where appropriate in the box provided.

Section 1: Demographic information

1. Kindly indicate your gender. Male [ ] Female |
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2. What is your age?

11[r] 12 [] 13 [ 1 14 T[]

Others (SPECITY).....coiiiiiiieieiiiii e ettt e e e e e e e e e e e eeeees
3. Which class are you in? 7 [ ] 8 [ ]
4. How long have you been in this school?

lyear[ ]2years[ | 3years[ ] 4 yeardpyears| |

byears|[ | 7years[ | 8years|[ ] eth(specify).......cccccrviiiiiirrinnnnnn.
Section 2: Implementation levels of safety, protemn, nutrition and
health
5. a)To what extent is corporal punishment used irsti®ol?

Very high [ ] high [ 1 Fairlyhigh [ ]

Low [ ] Notpractised [ ]
6. a. Do you experience any form of insecurity whilgéhe school?

Yes [ ] No [ ]

b. If your answer is yes in number 6a, take of the most common forms

of insecurity you experience in school?

a. Bullying [ ]

b. Sexual harassment [ 1]
c. Verbal abuse [ ]
d. Theft of personal items [ ]

e. Any other (SPECIfY)....ccuuuuuuiiiiiiii e



285

7. How many days in a week do you do Physical EdusaiE) in your
class?
a. Once
b. Twice
c. Thrice
d. Fourtimes
e. Five times
f. Others (SPECITY)....uu it
8. By using a tick, indicate the extent to which yguese or disagree with the
following statements concerning the safety, prad@ctnutrition and health
in your school. The answers range from stronglye&g(s), Agree (4),
Neutral (3), Disagree (2), Strongly disagree(1)

Safety and protection 5 4 3 2 1

i) The school compound is well fenced | | | | | | | || |

i) There is a watchman in charge of securing the dchoo

compound

iii) School closely monitors all visitors into the schoo

compound

Iv) There are effective guidance and counselling sesvic

available for all pupils

v) The school has a policy against use of corporfal_‘
L L)L

punishment

vi) There are clear channels of reporting bU||yin9'U9¢X| NEREREE

abuse or physical abuse in the school
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vii) The school responsibly disposes waste materials

without harm to stakeholders

viii)  There are no open ditches or holes in the schoal—‘

compound

ix) | feel safe in the school. | |

Nutrition and health

X) In my school learners have access to a nutritio ,_‘

school meal program

xi) Learners are taught to practice proper personrl—‘

hygiene e.g. washing hands, bathing, brushing teeth

etc.

xii) Learners are taught ways of preventing the

transmission of harmful diseases such as HIV/AIDS,

TB etc and abuse of drugs.

xiii)  Learners receive supplemental medical services

e.g. immunization, deworming, vitamin A etc

xiv) Learners are provided with regular physical

examinations to test hearing, eyesight, and gene’aﬂ“
health.
xv) Learners are provided with adequate time and spanL‘

for physical exercise during school hours

xvi)  There is adequate medical first Aid equipment | |

xvii)  The school has regular supply of clean water for

drinking and washing

xviii)  School has clean latrines | |
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SECTION C

Quality of education in terms of learners’ health,nutrition and school

attendance

9. How do you get treatment in case you fall sickahal?

a. First aid by teachers [ ]
b. Treated by the school nurse [ ]
c. Taken to a health centre [ ]

d. My parents/guardians are called to take me to kalspi |

10.How many days have you been absent from schootehis?

11.1f you have been absent this term, kindly give td@son for being absent

fromM SCNOOL. ... e
12.Indicate the extent to which your Parents/guardisumgport you in the
given areas
Great Good Fair Little Not at all

extent extent extent extent

Homework

Moral

Support

Books &

stationary

Meals
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13.Did you attend nursery or pre-unit before joinirigss one?
Yes [ ] No [ ]

14.Using a tick, indicate the level at which teachaergolve you in the
learning process. The responses range from Very tdd), High (H),
Neutral( N) ,Low (L), Very low (VL)
What is the level at which teachers involve yothie learning process.
vVH [ 1 H [ ] N [ 1 L [ M T[]

15.By using a tick, indicate the extent to which yauee or disagree with the
following statements concerning the support you detm your
parents/guardians and the school. The answerg famg strongly Agree
(5), Agree (4), Neutral (3), Disagree (2), Strondiyagree(1)

Statements S 4 3 2 1

i) My parents help me with homework. LT 1] [ ]]

i) My parents attend class meetings. LT T[] [ ]]

i) 1 get encouragement from my family. L ] ]

iv) The school provides lunch for learners. | | | | | | | ||

v) My parents monitor my school work. L ] ]

vi) Sometimes | am absent from school because r‘f—‘ 101 11

hunger.

vii) The school provides medical servicestolearnerd | | | | | | | |

viii) I regularly attend school. L ]

THANK YOU
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Appendix V

Interviewee Consent Form for CQASOS

Kindly read the information below to enable you idecwhether or not to

participate in the study.

Purpose of the research

My name is Gladys Kinyanjui, a PhD student at Ketaybniversity. The title
of the proposed study is Evaluation of implementatf the Child-friendly
schools initiative and its influence on quality edtion in public primary
schools in Nairobi and Kajiado counties, Kenya.

The purpose of this interview is to solicit inforie@ on the status of

implementation of CFSI in public primary schoolsdNairobi and Kajiado.

Procedure to be followed

You will be expected to participate in a face toefanterview where you will
be asked various questions about CFS initiativeesyou are directly involved
with quality assurance standards in schools. Yaxelthe right to refuse to
participate in the study. Participation in the stusl voluntary and you can
withdraw from study anytime without any consequenc¥ou are free to ask

guestions related to the study any time.

Time

This interview will take approximately 30mins.
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Discomforts and risks
There are no anticipated risks associated withgyaating in this study. In the
event that you are uncomfortable, you may refusespond to the questions

and you are also free to terminate the intervieytiare.

Benefits

Your participation in this study will provide inforation that will assist to
determine the implementation levels of the CFSatite.

The study findings will be shared with policy makand other stakeholders in
schools in order to improve the quality of eduaatiprovided in public

primary schools through the CFS dimensions.

Confidentiality

Your participation in the study will be kept cordiatial and your identity will
not be disclosed whatsoever. Your responses wiidsggned a code number
and the list connecting your name will be kept urldek and key and will be

destroyed after data analysis. You will not be gdainywhere in the study.

Participation and withdrawal

Your participation in this study is voluntary anduymay withdraw at any
time without any penalty.

Contact Information

For further enquires, you may contact Prof. Jotikdembo on 0724326363 or
Dr. George Onyango on 0727454510 or the Kenyattaddsity Ethical

Review Committee secretariat on Chairman.kuerc@kkea

secretary.kuerc@ku.ac ker ercku2008@gmail.com
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Participant’s statement

The nature and purpose of this study has beenlclegplained to me. | have
been given a chance to ask questions and they haem answered
satisfactorily. | understand that my participatim this study is entirely
voluntary and that | can withdraw anytime withoay genalties. | understand
that my records will be kept in private and that mdentity will not be
disclosed whatsoever.

| therefore agreedo not agree to participate in this study. (Underline the
appropriate response)

Code of participant.....................

Signature... Date.....ccoooviieiiiinn.
Signature of witness........................ Date.....ccoovvviiiiiiinne.
Investigator’s statement

I, the undersigned have explained to the voluntkarly, in a language he/she
understands, the procedure to be followed in thelysiand the risks and
benefits involved.

Name of INVestigator..........cooviiiei i

Investigator's signature..........................Date. ..o
Thank you.

Contact for research team,

Gladys N Kinyanjui (investigator)

Kenyatta University, P.O. Box 43844-00100 Nairddenya
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Appendix VI
Consent Form for Teachers and headteachers
Kindly read the information below to enable you idecwhether or not to

participate in the study.

Purpose of the research

My name is Gladys Kinyanjui, a PhD student at Ketay&niversity. | wish
to conduct a research entitled Evaluation of im@etation of the Child-
friendly schools initiative and its influence onaljty education in public
primary schools in Nairobi and Kajiado countiesnia.

The purpose of this questionnaire is to solicibinfation on the status of
implementation of CFSI and the quality of educatiopublic primary schools

in Nairobi and Kajiado.

Procedure to be followed

You will be expected to participate by respondingwritten questions in a
guestionnaire. The questions are about the implatien levels of CFS
initiative and the quality of education in your ech You have the right to
refuse to participate in the study. Participationthe study is voluntary and
you can withdraw from study anytime without any @iées.. You are free to

ask questions related to the study any time.

Time

This questionnaire will take approximately 15mirsute fill.
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Discomforts and risks
There are no anticipated risks associated withgyaating in this study. In the
event that you are uncomfortable, you may refusespond to the questions

by omitting them.

Benefits

Your participation in this study will provide inforation that will assist to
determine the implementation levels of the CFSatite.

The study findings will be shared with policy makand other stakeholders in
schools in order to improve the quality of eduaatiprovided in public

primary schools through the CFS dimensions.

Confidentiality

Your participation in the study will be kept cordiatial and your identity will
not be disclosed whatsoever. Your responses wiidsggned a code number
and the list connecting your name will be kept urldek and key and will be

destroyed after data analysis. You will not be gdainywhere in the study.

Participation and withdrawal
Your participation in this study is voluntary anduymay withdraw at any

time without any penalty.

Contact Information
For further enquires, you may contact Prof. Jotikdembo on 0724326363 or

Dr. George Onyango on 0727454510 or the Kenyattaddsity Ethical
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Review Committee secretariat on Chairman.kuerc@kkea

secretary.kuerc@ku.ac ker ercku2008@agmail.com

Participant’s statement

The nature and purpose of this study has beenlclegplained to me. | have
been given a chance to ask questions and they haem answered
satisfactorily. | understand that my participation this study is entirely
voluntary and that | can withdraw anytime withoay genalties. | understand
that my records will kept in private and that mendity will not be disclosed
whatsoever.

| thereforeagred do not agree to participate in this study. (underline the

appropriate response)

Investigator's statement

I, the undersigned have explained to the voluntkarly, in a language he/she
understands, the procedure to be followed in thelysiand the risks and
benefits involved.

Name of iNVestigator.......cc.ovoiiiiiiii e

Investigator's signature..........................Date. ..o
Thank you.

Contact for research team,

Gladys N Kinyanjui (investigator)

Kenyatta University, P.O. Box 43844-00100 Nairddenya
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Appendix VII
Assent to Participate in a Research Study

[“12-14 Year Olds’]

TITLE: Implementation of Child-Friendly Schools Initiative and Its
Influence on Quality Education In Public Primary Schools In Nairobi and
Kajiado Counties, Kenya.

My name is Gladys Kinyanjui, and | am a studernthatKenyatta University. |
am doing a research study on Child Friendly Schdalsould like to tell you

about this study and ask if you will take parttin i

What is a research study?

A research study is when people like me colleaitaof information about a
certain thing to find out more about it. Beforeuyaecide if you want to be in
this study, it's important for you to understandywham doing the research
and what is involved.

Please read this form carefully. You can discuswiih your parents or

anyone else. If you have questions about thisarebgjust ask me.

Why am | doing this study?
| am doing this study to find out if your schooldkild friendly. This study is

not part of your school work, and you won't be gichd

Why am [ talking to you about this study?
| am inviting you to take part because you attemquilalic primary school and

you may be having the information | need for mydgtu
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What will happen if | am in the study?
If you agree to be in the study and your parente germission, | will ask you

to:

* Fill in a guestionnaire

You will be asked to tick the responses that yad fsuitable in the boxes
provided. This will take about 20 minutes.

In case there is a question that you do not waahgwer, you are free to leave
it blank.

Total time Thequestionnairewill take abou20 minuteof your time.

Study location This will take place in your class.

Are there any benefits to being in the study?
There is no benefit to you personally for takingtpa this study. But | hope
that the results of the research will help to inwer¢he child-friendliness and

quality of education in your school.

Are there any risks or discomforts to being in thestudy?
You might get bored or tired and decide that yoo'd@ant to finish filling in

the questionnaire. If so, just tell me that you wtarstop.

Who will know about the study?
You, your parents and the researcher are the amig evho will know the
details of your study participation. | will not ug®ur name or any other

personal information that would identify you.
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You will not be asked to write your name in the sgfiennaire. The
information you give will be kept safely and onhetresearcher will be able to
access it.

Do you have to be in the study?

No, you don’t. Research is something you do onlyoifi want to. No one will
get mad at you if you don’t want to be in the stullgd whether you decide to
participate or not, either way will have no effext your grades at school.
You are advised to discuss with your parents alpout participation in the
study and read this form with them before you deeuthether to participate or
not.

Do you have any questions?

You can contact me if you have questions aboutsthdy, or if you decide
you don’t want to be in the study any more. You talk to me at any time
during the study. My phone numbel0i822860238.

ASSENT FOR THE PUPIL (12-14 years old)

If you decide to participate, and your parents agtevill give you a copy of
this form to keep for future reference.

If you would like to be in this research study, plase write your name on

the line below.

Child's Name/Signaturanvfitten by child Date

Signature of Witness Date

Signature of Investigator/Person Obtaining Assent Date
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Appendix VIII
Consent Form for Parents
Kindly read the information below to enable youideonvhether to allow your

child to participate or not to participate in thedy.

Purpose of the research

My name is Gladys Kinyanjui, a PhD student at Ketay&niversity. | wish

to conduct a research entitled Evaluation of im@etation of the Child-

friendly schools initiative and its influence onaljty education in public

primary schools in Nairobi and Kajiado countiesnia.

The purpose of this questionnaire is to solicibinfation on the status of
implementation of CFSI and the quality of educatiopublic primary schools

in Nairobi and Kajiado.

Procedure to be followed

Your child will participate in the study by respangl to written questions in a
guestionnaire. The questions are about the implahen levels of CFS
initiative and the quality of education their schotou have the right to refuse
your child to participate in the study. Participatiin the study is voluntary
and you can withdraw from study anytime without @eyalties. You are free
to ask questions related to the study any time.

Time

This questionnaire will take approximately 15mirsute fill.
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Discomforts and risks

There are no anticipated risks associated withgyaating in this study. In the
event that the child is uncomfortable, he/she nefyse to respond to the
guestions by omitting them.

Benefits

Your child’s participation in this study will proge information that will assist
to determine the implementation levels of the Qfitaitive.

The study findings will be shared with policy makand other stakeholders in
schools in order to improve the quality of eduaatiprovided in public
primary schools through the CFS dimensions.

Confidentiality

Your child’s participation in the study will be kieponfidential and his/her
identity will not be disclosed whatsoever. His/hesponses will be assigned a
code number and the list connecting his/her nantiebeikept under lock and
key and will be destroyed after data analysis. ke/will not be quoted
anywhere in the study.

Participation and withdrawal

Your consent and your child’s participation in thstudy are completely
voluntary and your child may withdraw at any timghout any penalty. We
will also seek your child’s assent to participaefdoe he or she begins the

study.
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Contact Information
For further enquires, you may contact Prof. Jotklembo on 0724326363 or
Dr. George Onyango on 0727454510 or the Kenyattavdgsity Ethical

Review Committee secretariat on Chairman.kuerc@kkea

secretary.kuerc@ku.ac ker ercku2008@agmail.com

Parent’'s/Guardian’s statement

The nature and purpose of this study has beenlclegplained to me. | have
been given a chance to ask questions and they haem answered
satisfactorily. | understand that my child’s pagation in this study is
entirely voluntary and that | can withdraw anytimwgéhout any penalties. |
understand that any records related to the stutlyoevkept in private and that
my child’s identity will not be disclosed whatsoeve

| therefore agred do not agree my child to participate in this study.
(Underline the appropriate response)

Signature/thumbprint ...
Name of Parent/Guardian ..........ccccccvceeeeeeriininnnnn. Date..........coevvennnes
Name of child...............coiiii i,
Signature/thumbprint.............oooo

Name Oof WItNESS... ..ot e e e e e

Investigator's statement
I, the undersigned have explained to the Childiepaguardian clearly, in a
language he/she understands the procedure tolbeéal in the study and the

risks and benefits involved.
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Name of INVestigator..........cooviiieii i

Investigator's signature..........................Date .o

Thank you.
Contact for research team,
Gladys N Kinyanjui (Investigator)

Kenyatta University, P.O . Box 43844-00100 Nairddenya
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Appendix I1X

Interview Guide County Quality Assurance and Standads Officers
Name of interviewer:
Time of the interview:
Objectives of the interview:
The purpose of this interview is to gather infonmaton the status of
implementation of CFS dimensions in public primaghool in Nairobi and
Kajiado. It further seeks to find the influence GFSI on the quality of
education provided in public primary schools infdhi and Kajiado.
After introduction, the research may start with grah questions on the status
of implementation of CFSI in public primary schaolterms of inclusiveness,
effectiveness in teaching and learning, gender lggudaygienic, safe and
protective environments and involvement of paresmsl pupils in school

governance. The researcher will take notes as alltape record the

responses.
Objective Main Question Possible Probing Questions

To  establish - Inclusion of| - Findings indicate that teachers do
the status of learners with not proactively seek out children
implementation special needs in  with special needs who do not go|to
of child public  primary school. Please enlighten me on this.
friendly schools? - Are the regular schools ready |to
schools accommodate learners with spegial
dimensions in needs?

Public Primary - From the findings, it was evident
Schools in| -Active participation that schools do not participate |in

Nairobi and| in school community outreach activities. Wh

at
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Kajiado

Counties

governance.

-effective  teaching -

and learning

Gender sensitivity | -

Hygiene, safety andvery dirty in most schools...pleas

protection. comment on this.

-why is corporal punishment still beir
practised in the schools.

-the toilets were singled out as bei

contributes to this scenario.

Why is it that most schools do npt

have the community taking up sor

projects?

It was evident from the results th

ne

at

although teachers were using child

centred pedagogies, most of the
were not effective. it was also not

that teachers preferred discuss

and group work and avoided othe

like role playing. Please comment
this.

Why is it that most teachers a
females in the schools and the ma
are few?

In most schools observed, why is
that the discussions groups were (¢
similar gender i.e. boys only or gir|
only.

Why do most schools lack schqg

based medical checkups.

les

t

Is

ol

g

5
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Appendix X:

Observation Checklist

Adequacy of the physical facilities and teachingglarning resources

Physical facilities ang
teaching/learning

resources

Very

adequate

Adequate

Neutral

Not

adequate

Not

available

Offices and staffrooms

Desks and chairs

Clean water for drinkin

and washing

Playground

First aid boxes

Teaching/learning

resources are displaye(

Garbage bins
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Appendix XI
Consent Form for CQASOS
Kindly read the information below to enable you idecwhether or not to

participate in the study.

Purpose of the research

The purpose of this interview is to solicit inforiem on the status of
implementation of CFSI in public primary schoold\airobi and Kajiado.

You will be expected to participate in a face toefanterview where you will
be asked various questions about CFS initiativeesyou are directly involved
with quality assurance standards in schools.

Time

This interview will take approximately 30mins.

Risks

There are no anticipated risks associated withgyaating in this study.
Benefits

The study findings will be shared with policy makand other stakeholders in
schools in order to improve the quality of eduaatiprovided in public
primary schools through the CFS dimensions.

Confidentiality

Your participation in the study will be kept cordiatial and your identity will
not be disclosed whatsoever. Your responses wiidsggned a code number
and the list connecting your name will be kept urldek and key and will be

destroyed after data analysis. You will not be gdainywhere in the study.



306

Participation and withdrawal

Your participation in this study is voluntary anduymay withdraw at any
time without any penalty.

Contact

For further inquires and participation about thesearch. Please contact
Gladys Kinyanjui at Kenyatta University on mobilember 0722860238.
Agreement

The nature and purpose of this study has beenclegplained and | agree to
participate in this study. | understand that ame fte withdraw anytime
without any penalties.

Signature:

THANK YOU
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Appendix XII

Kenyatta University Ethics Review Committee Approvéa

KENYATTA UNIVERSITY

ETHICS REVIEW COMMITTEE
Fax: 8711242/8711575 P. O. Box 43844,
Email: kuerc.chairman@ku.ac.ke Nairobi, 00100
kuerc.secretary@ku.ac.ke Tel: 8710901/12
Website: www.ku.ac.ke
Our Ref: KU/ERC/APPROVAL/VOL.1 (35) Date: 13™ April 2017

Gladys N. Kinyanjui
Kenyatta University,
P.O Box 43844,
Nairobi

Dear Gladys,

APPLICATION NUMBER, PKU/574/1662: TITLE “Implementation of Child-friendly Schools
Initiative and its Influence of Quality Education in Public Primary Schools in Nairobi and Kajiado
Counties, Kenya”

1. IDENTIFICATION OF PROTOCOL

The application before the committee is with a research topic application Number,

PKU/574/1662: TITLE “Implementation of Child-friendly Schools Initiative and its Influence of Quality
Education in Public Primary Schools in Nairobi and Kajiado Counties,” Received on 3™ April 2017
and Approved on10" April 2017

2. APPLICANT

Gladys N. Kinyanjui
3. SITE

Nairobi and Kajiado Counties

4. DECISION

The committee has considered the research protocol in accordance with the Kenyatta University
Research Policy (Section 7.2.1.3) and the Kenyatta University Review Committee Guidelines AND
APPROVED that the research may proceed for a period of ONE year from 13" April, 2017.
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ADVICE/CONDITIONS

1. Progress reports are submitted to the KU-ERC every six months and a full report is submitted
at the end of the study.

ii. Serious and unexpected adverse events related to the conduct of the study are reported to this
committee immediately they occur.

iii. Notify the Kenyatta University Ethics Committee of any amendments to the protocol.

iv. Submit an electronic copy of the protocol to KUERC.

When replying, kindly quote thg,app_llcatlon number above.
If you accept the decnslgp.l; hégi*;&n dvlce and conditions given please sign in the space
Provided below an ;x/etnni‘ to KUZERE a’éc .of the letter.

oho

DR. TITUS KAHIG \“’
CHAIRMAN ETHICS vi:k*w COMMHTTF E,

I (/\Clc‘««ﬁ i ..K!v&&f\‘\& ..l.\ ....... accept the advice given and will fulfill the conditions
therein.

Signature............ G SN 2 P Dated this day of.;Q,L::./..Ff o 2017.

¢e.

DVC: Research Innovation and Outreach
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Appendix XII

Research Authorization

o T,

; “\ 2 g
NACOSTI
£ Y 4
“y .Myj

i

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: « 25:4-20-221 RARA o™ Ploor, Utalin House

2241349,310571,2219420 Churn Fhghway
Fax: +254-20-318245, 318249 O Box 3062300100
Email: secretary@nacosti.go.ke NATROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

NACOSTI/P/16/21281/10499
15™ April, 2016

Gladys Njoki Kinyanjui
Kenyatta University
P.O. Box 43844-00100
NAIROBL

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on
“Implementation of the child friendly schools initiative and its influence on
quality education in public primary schools in Nairobi and Kajiado
Counties, Kenya,” 1 am pleased to inform you that you have been authorized
to undertake research in Nairobi and Kajiado Counties for the period ending
13" April, 2017.

You are advised to report to the County Commissioners and the County
Directors of Education, Nairobi and Kajiado Counties before embarking
on the research project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

DR. STEPHEN K7 KIBIRU, PhD.
FOR: DIRECTOR-GENERAL/CEO

Copy to:

The County Commissioner
Nairobi County.

The County Director of Education
Nairobi County.
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Appendix XIV

Research Permit

THIS IS TO CERTIFY, THAT:
MS."GLADYS NJOKI'KINYANJUI

of KENYATTA UNIVERSITY, 74432-200
nairobi;has been permitted to conduct
researchin'Nairobi County

on'the topic: “TMPLEMENTATION OF THE‘

CHILD FRIENDLY SCHOOLS INITIATIVE
AND-ITS INFLUENCE -ON QUALITY
EDUCATION'IN'PUBLIC PRIMARY

. SCHOOLS I.NAIROBI AND KAJIADO
COUNTIES; KENYA

for the period ending:
13th “April,2017" "

%

Applicant's )
Signature®

CONDITIONS

You must report to the County Commissioner and
the County Education Officer of the area before
embarking on your research. Failure to do that
may lead to the cancellation of your permit

. Government Officers will not be interviewed

without prior appointment.

... No questionnaire will be used unless it has been

approved.

J"Excavation, filming and collection of biological

“specimens are subject to further permission from
the relevant Government Ministries.

."You are required to submit at least two(2) hard

copies and one(1) soft copv of your final report.
The Government of Kenya reserves the right to
modify the conditions of this permit including

"iits cancellation without notice

Permit No : NACOSTI/P/16/21281/10499
Date Of Issue : 15th April;2016
Fee Recieved :USD 24.2

hl-Commission for Sciencey
echnology & Innovation’®

REPUBLIC OF KENYA

A

/ \ Fioi
\
A e i
e
National Commission for Science,
Technology and Innevation

RESEARCH CLEARANCE
PERMIT

SerialNo.A 8646 i

CONDITIONS: see back page



