
"-,.::> v r
@)Of

/ "

(i) ?
; - .

J
I

)
A SURVEY OF THE STRATEGIES USED BY PP~Y

SCHOOL HE..Z\DTFACHERS rn HANDLn~G PROBLEfvlS

IN 11A.l\,fISI DIVISION OF KAKAHEGA DIS'fRICT r

vlESTEPN PROvrNCE

by

AMADALO ~·1l'l.URICEI'/USr1illIl'1.
r'"

\

A'I'HESIS SUBMITTED IN PA....'IT:LALFULFILL.M£Nf

FOR THE DEG~ OF IvJt'.S'l'E..ll OF

- EDUCATION (PRIJ\1ARY T}"]'-\.CHEH:!::""DUC'.ATION)
, ! /

-
rn THE KENYATrA U1\JIVERSITY

Musasia Amadalo
A survey of the
strategies used by

IIIIIIIIIIIIIIIIIIIIII~IIIIIIIIIII~IIIIIIIIIIIIIIIIII
92/199785

SEPIV1BE"R{ 1936•

..
KENYATTA UNIVERSITY LIBRARY



(i:i)

DELLA..RATION

. \

rflUS THESIS IS MY ORIGINAI .•' VvDRK

AND HAS Nor BEEl:1 PRESENI'ED FOR

A DEGREE IN ANY OI'HER UNIVERSITY

( ..

/

~.""""~'"

. .'. .

Al'1ADAJ:.D Ml\URICE MUSASIA

TFIE THE~~IS HAS BEEN SUBMrI'TED FDR

EYAMINATION Ir.JITH ~wAPProVAL AS

tJNIVY.illSITY SUPERVISOR

tI~_·-_
DR. NELSON M. K.ARAGU

DEPJ.\Rl'MENI' OF EDUCAI'r00IAL ADI'-ITNISTFATION

PLt-\l\fNING .Al\;'D CtJRl~ICUl!JH DEVELOPMENT,

FACULTY OF F:1X.JCl\TIONf

KENYATI'A UNIVERSITY.

f

\

(



(Li.L)

DEDICi"\TION

This piece of work is dedicated first to the memoryof my
/

late mother, Mrs. Zilpah H.malitsi M.lsasia and second to my

father, Mr. REUbenM.lsasia, for the gift of life.

I "Jill always remembermymothers' concern, when as a

little boy of eight years ~le t~ght me the rudLmentaries of

rrultiplication.

-,
I always rerrember the constant urgings of myfather to

work hard. He always seemedto knowwhenmy spirits were

fled.gingly low. He rrade me fight on. He pr shed me from

primary school right upto University.

To these two, who started rre off' on this long academic

journey I dedicate this piece of rumble WJrk.

\

J,,



ACKN(J;\7LEDGEMENTS

I wish to eA~ress my sincere gratitude and appreciation to

~l those who gave Ire invaluable help and support; ,during the

coar-se of this research vork, I 'WCUldspecifically like to

commendthe following:-

Firstly, Dr. N.M.Karagu, my supervisor whotaught Ire howto

write. His 91idance , patience, tolerance and encruragenent

during this time have been deeply appreciated.

Secondly, to the Headteachers in Hamisi Divis ion who gave

Ire all the answers to the cpestions I posed to them. The

Lnforrnat.i.onprovided enabled Ire to write this piece of work.

They were a pl.easure to work with, always ready to add further

details. I say thank you to them.

I )
Thirdly, to myfamily for the understanding they showed

(

during these t imes of trials. To Gilbert Mllanda, Fhristine
/

Mlnalitsi and to Rosila Khavosa I say thank you for bearing

with me. This time was real.Iy yc:urs.

. ,

I

Fmrthly, to Miss Irene NyaTTlrurafor the t.ypoqraphi.cal.

assistance. Her patience was bcurrtifu L as she helped give the

report its final shape.

"

Toall these ~ople andall the others I have not nent ioned

I amqreat.Iy indebted.



/

(v)

TABLEOF CQ\lTEN'fS

Title Page

Declaration

Dedication

Acknowl.edqerrent;

Table of Contents

List of: Tables

Abstract

CHAPI'ERONE:The Problem and its major corrponents

1.1 Backgrrund to tile Problem

1.2 Statement of tile Problem

1.3 The Purpose of tile study

1.4 The Signif icance of the S~:dy

1.5 Ass.mptions f 0 the Study

1.6 Definition of tenns used in the Study
\

" .'/

1.7 Scope and Limitations of the Stll?-y

1.8 Design and Iv:etilodologyof the Study

1. 9 Q.Iestions Raised in the Study

1.10 Organizations of the Rest of the Study

2.0 _Reviewof_~he Related Literature
.

2.1 Irrpor+ance of +he School Headteacher

Page-,

(i)
(ii)

(iii)

(iv)

(v)

(v.i.L)

(viii)

1

, 7

7

9

10

D

14

15

16

18
19



/ .

(vi)

Page

2.2. The Roles of the Prim3.ry School Headteacher 23

J
2.3 Delegation of Responsib.iLi.t.y 35

2.4 slmrrary of all Li.t.er'atu're Reviewed 3)

/

CHlWI'ER THREE

3.0 !12thodology of the Study 42
3.1 The Sample Description and Size 42
3.2 The Research Instruments 43. I

3.3 Administration of Research Tools 44
3.4 Collection of Data 44
) .5 'I'reatrnent; of Data Obtained 45

CHAPI'ERFOUR \

4.0 Analysis and Interpretation of Findings 46
4.1 Introduction 46
4.2 Analysis of Findings 47
4.3 Interpretation of Findings 56
4.4 8.lmrraryof Findings

)

jJ
I 64 I

I

\
. \

CH:i\P'I'ER FIVE

5.0 8.lmnaryI Conclusion and Recorrmendations 66

5.1 8.lrnrrary 66

5.2 Conclusion ,67

705.3 - Recomrendat.i.ons

5.4 8.lggestions for further Research 72



(vii)

Bibliography

Appendices , ,

Letter to the Headteacher

The Questionnaire

Time Schedule for Study

The Bldget,

'LIST OFTABLES

Table 1 Sex of +he Respondents

Table 2 - AgeofLhe Respondents

Table 3 - Expc;!ience~of Respondents as Headteachers

Table 4 - Qualj£ication of the Headteachers

Table 5 - First Priority Step on General Problem

Solution

Table 6 Total Items Ticked on Problem Solution

Table 7 - Difficulty Choice as First Priority

Table 8 - Breakdownof School,ComrrunityProblenE

Response

. Table 9 - Responses to Changes in Cllrrimlum and

Instruction j
!

Table 10 - Blend of the Headteachers Choosing StepIJise

Analysis of ilirriculu.rn and Instructional

Problems

,Table 11 - First Priority step in Handling Acqli~dtion

Page

73

75
75
67

87

88

47
48
49 ,

\

50

52
53

54

55

60

61

of .funds: to Finance School Proqranmas 63



j
(v i.i.i.)

ABSTRACT

A survey of the strategies used by primary school headteachers
'\-

in handling problems in Hamisi Division of KakamegaDistrict
\

Western Province.

EUrpose of tlle Sb~dy

The prrpose. of this study was to explore the methods and
'- I, ,

strategies dev~elopedand used by headteachers in handlD1g

school administrative probl.ems, The intricacies, the schemings,

lobbyings that enable the headteacher to tackle no.rel problems

t and keep the school afloat, CL.'1dthus prcvide a good edlcation

to children entmsted to his care.

M::>desof delegation; crtteria of choice of Vlhom"1hat is ,

delegated to was also explored,

Proceedure of the study
J
(

J
A grcup of headteachers was selected at the AID Is office and

targeted for study. A cpestionnaire was ismed to this qrcup

personally. This was support.ed by a f o.l.Iow up Irrterv Iew to try

and clarify someof the issues that were not very clear. The
<,

findings were again collecte:l personally as per the arrangenent

prior- madewith ,the respondents.

.:
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Limitations of the Study

The researcher was limited by' tirre allocated to this stud'! ...•

A period of 11 weeks did not a.LLow enrugh dlration for-a rrore

elaborate study. funds were another srurce of limitation. Tne

three thrusand fixed rate that was allowed for tru.s study was

not -even enc:ughfor the report as it is, let alone attempting a

study that ccu Id have been rrore elaborate and extensive. The

nature of the project too causedafurther limitation. It was

expressly stated that the study \\BS only ,'equivalent to a three

hcur paper hence it shruld meet that condition.

Findings of the Study·

MJst headteachers ccu Ld not choose the right steps to be

employedduring ProblemSolving process. Bzen for those who

could pick these steps rot the right order was not observed.

Sex and gQalification did not seem to affect the strategies
I
I

developed by the headt.eachers to solve problems. It seerred that

exper.i.enceand age of a headl.eacher had a lot to do wi.th what,

steps a headteacher co.rLd take to solve an admlnIst.rat.ive problem.

All headteachers delegate to sorre extend, There is '(1

t.endencyto delegate only to the deprty headteacher. 'The

researcher forfiBj, the optn.ion that whenthere is delegation, all

rranbers of the school, both teaching and non-teaching shruld be
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involved. Each shor.Id be given a chance in an area he/she is

rrost; sui.t.ed,

~bst headteachers spent, a lot of t.irre on problems they

judge as siJnple, rut do not find enrugh tine to deal with

those problems which are judged to be difficult.

Recommendationsof the· Study

1. On-going inservice crurses for pr.irrary school headteachers

shoa Ld be expanded and up:lated so as to cater for newproble.ms

which ave started to ass..nnea nuch bigger magnitude than

traditional f inanc.ial. probl.ems, 31ch problems include prbl ic

relations and personnel. managenent. These cculd be incorporated,

in KenyaEducational Staff Institute Prograrnrres.

2. All teachers need to be exposed to the role of the headteacher
'.

during their preservice training. Great emphasis shruld be

placed on problem solv ing techniq..re.
\ /

I i
I

")
J. Eilicati.on; Science and 'I'echnoIoqy C01.lddo well

t.o vinserv ice headteachers and all staff before introducing new

cuLLicular and illstructional material.

4. There shrnld be created a headteacher forum at the pr irrary Level

ill which Lect»res, a-ttendances and exchanges are madeby the

headmast.ers especially regarding probl.emsolv inq technicpe.
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This ccuId start at local levels with Ldent.Ified experienced

teachers taking th~ initiative, hIt'" ccuId be expandedto zonal

and even divisional le.rels.

/
5. T'ne post; of School Clerk shorLdbe madeccrmrLsory in all

/'

prinary school.s, Slch clerks whenemployedshcuId be wel.Lversed

ill acccunt.inq, finance and p.1blic relations.

/
, I

!

(
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CHAPI'ER ONE

I

1.0 THE PROBLEM AND ITS Jv1Z'>",JORCOMPONENrS

1.1 BACKGROUND TO THE STUDY

One of the basic tenents of hunanity is accessibility to

e:::lucatiorr. This need is as fundamerrt.al. as the Provision of

focx1, water and shelter. For manto live in a constantly

changing world he P.1UStmakea conscious ef'forf; to try and

understand these changes. Education is the only way ill which

society can instil desired attitudes into its youth to prepare

t.hemfor a life of challenges and hazards.

Factors that influence t't-e social demandfor educational

expansion in Kenyahave been of keen interest to scholars.

They have been found to be similar to those that affected

provision of educa~ion in other African countries that had
\

been colonized. In these colonies the natives were provided

by their masters, as little educationhs was necessary. It

is true that the natives were taught to read and to wri.t.e,

and were sent to schools. But the J curriculum was of +he tYTle

\ that ensured the bondaqeof the Africans to the white masters'

service. They were given enoughto enable them to report,

-accurately to t.1-}eirmasters such things as the arrount of milk

obtained from the COltJS.The missionaries considered it suffi-

c.i.ent;if, the converts could read the scriptures and confidentl y
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translate the "qoodmessage" to their awn kith and kin.

Further education was not encouraged. In fact roadblocks were

constantly placed in 'the path of aspiring Africans to dissuade

them.' They f'ol lcwed a different syllabus which was rrost.Ly

+ermina 1. Examinations'were das.iqned to drop people from the

rna.instrearn;.,ofeducation rather than to Prod them on. The

•notorious CommonEntrance Examination (C.E.E.) at standard four
/'

is a clear example of such manipulations. Very few could go

past C.E.E. to intermediate school.

History has it that the African soon repelled to this

kind of discr~toLJ{ treatment. In fact it ultinBtely led to

the gaining of independence in t.hose ccuntries then under

colonial rule. In Kenyathis happened in 1963. vJlth the

gaining of independ~ce the black manwas able to run his own

affairs including education and religion. Just before
I

independence the few fortunate Africans whohad managedto

obtain serneform of advanced education cameback from abroad

filled with vigcur and vision to emancipate their people from
/

ignorance. The demandfor schooling \.{asincreased by the

Mricans' awareness of what the 'I1K)redeveloped separate schools

did for the European, Asian and Arab chi1dren. There was a hue

and cry for ITDreexposure of African children to the same

curriculum as that taught to the EUropeanchildren. Just before

gaining of independence such commissions as Phelps-Stokes CQ~-

ssion and the Bessey Report1 tended to agree to this need to

al.Iow rrore Africans into formal, training institutions.
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The United Nations body has always been interested :i,n

people having acceps to education •. In 1961 through its

specialized branch, U1\1ESCO,it organized at Addis Ababa, a

rne€ting for the Ministers of Education of African countries.2

It was declared, in that meeting that Education was the democra-

tic right of every nations citizens. Deliberations v.ere

tendered forward and the year 1980 was suggested as the tenta-

tive date by which these countries ~ght to have made Education

accessible to a.l.l its citizens. They Proc.La.irredUniversal

Primary Education. Its realization has since then proved to be

a "bitter pill" for ITDstAfrican Nations •. The Speed of Popu-
/

lation gr'YVlthhas resulted in unexpected increases :in primary

school enrolments. To provide enough resources for this ~xtra

populations has been quite a burden let alone ensuring that

universal primary education is achieved. To confound the

problem,even .ITDre,lTDst economies of the nations have either
i

been stagnant or have been growing at slower paces than the

popoIat.Lon growth. In a few countries negative grpwth in
,

economyhave been noted. /

/
/

-- IWnenKenyabecame independent in 1963 the ruling party

I~ promised in its ~~i£esto of 1963 tbat after t&~ years

free Primary Education wou.Id be available to all school going
3 \children. The KANa gaveuwuentkept its promise and in 1974

~l
the qoverrarent; issued a directive al:x:>lishingpayrrent of fees

£ran standard one to standard four. Since then, step by step r

there has been a waiver of fees. In 1980 no fees was bieng
-'
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\
. levied in Kenyanprinary schools as such. The goal set by the

neeting in Addis Ababa.had been attained. 'rhe effect was dra.rrB~·

tic. Enrolm2nt figures' showa marked increase in all the
I .41 districts according to thE31973-1974 Educational trends study

/

in Kenya. /The report further showsthat the mai.nbeneficiaries

W2re those districts whosebaseline enrolment ratios were 40-49

per cent in 1973.4 Clearly fees had .90nstituted a financial
I

constraint in school attendance and once it was lifted the

\

children were free to get access to educat.Lon,

For most countries Ebucation takes a big share of the

national budget. In Kenyathis is about thirty +hree per cent

of the governrnentfudget. It can be evident that even thcugh

the gaverTh~lt wants to p~avide education to all its people
\

the costs are prohibi ti ve. Onethen wonder-supto which level

the qoverrment;should subsidize education for its citizens?
( "

).

Grappling with this question the United Nations brought into

exi.st.ance the concept of "Basic Education". This can be defined

as the minimumexposure to formalized training that could enable

the recipient to live and work happily /in the society in which

that recipient expects to exist. In Kenya, a rough equivalent
, ,

of "Basic Education" vould be the first carplete phase of

schooling. According to the newly launched 8:4:4 system of

education, this woul.dbe the first eight years of school. This

phase is also called the Prirnary Education Phase. From1974

whenthe demandfor Education suddenly outstripped supply there
. ,

has been a situation requiring careful handling. The children
-' ..
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have been told to go to school, education is free. Nownew

resources have been provided to cope with this inf lux of younq
,

and eager pupils: Even if the governmentwere able to provide

all the rescurces, there \\Ould still be a problem of logistics,

of juggling +hese to fit the wide varieties of recipients. ' The

parents and general ccmrnnity have had t~/ take a rruch'rrore
1

involved part in financing and running eudcationalenterprises
,

than before, The fonnation of TIDreactive parents/teachers

associations, boards of governors, parents associations all

attest to the determination to do this. Moreclassrooms,
,

workshops and homescience roomshave been funded f.or by the

parents.

There is one person who is central, if the goals and
,

objectives to which l:oth parents and governmentare working to

must succeed. This is the headteacher.

The headteacher is given a schoOl, teachers, pupils
I

together with someof the necessary material in order to achieve
J

those educational objectives he has teen entrusted to achieve.

He prov.ides the atrrosphere for enccuraging the students to. learn. '

In the course of his duties he has to solve manyproblems.

Sometimesthese problems are related to the students I teachers t

instructional programmes,higher educational offi?ers perfor-

IIBDce.

Studies elsewhere have tabulated various t2~ical problems
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the headteachers have had to grapple with_Elishiba N. Kimanf

listed the problems in the relationship between prn~ school

headteachers and the school coomunities. MbaabuL.N., in 1985

studied Administrative Problems of primary school headteachers

and O:iali Enock Ngaywain 1984 listed the adm.inistrative

problems as experienced in Harnisi Division.

1.2 THE STATEMENTOF THEPROBLEM.

Head-teachers have always been popular punchlriq bags for

critics with a problem concerning the e:1ucational 'syst.em,

They are blamed for all the ills that are prevalent in society

and which are clearly reflected in the school system. Most

significantly they are blamed when they are unable to find

, conVenient solutions;' to confounded educational problems to the
\

satisfaction of their attackers. The real problem, however is
,

that these poor headteachers are inadequately t.ra.ined and

hence ill-equipped to solve the problems. During college

training days no emphasis is placed on practical school problem
-- I

solving. Usually the 'st.ress is on ac~demic excellence. It
. q ~

v.ould look as if ,though there should be a revolution in the

methods of training these prospective headt.eachers, '1:'h2se

prospect.ives shculd De inducted into problem solving techni-

ques sDice their greatest contribution when they ultimately

becorre headteachers is to seek solutions to problems whi.ch

are ~ver__beccmiriqrrore ccrnp.lex. Focus shoold be on pupils I

needs, school programmesand related problems, and community
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expectations. '''Jhenthey get appointed they shculd be proz ided

with enough supportive supervisors .. APSI's, AID's and DID's

- should becorre rrore involved with the headteacher' s situation

than before. During this study the focus was:-

1. 2.1 To determine those strategies used by primary school head-
;

teachers in handlingproblems in the primary school.

1.3 THEPURPOSEOFTHESTUDY

The purpose of the study \<;as to go beyond ranking
I

problems encountered by the headteachers. The aim was to look

at the intricacies, the schemings, lobbyings that enable the

headteachers to handl,e school problems. The study aimed to

explore the methods and strategies d~veloPed and used by the

headteachers .In handling school administrative problems.

1.4 THESIGNIFICANCEOFTHESTUDY

Headteachers of primary schools have always played an

:i:rrlp)rtantpart.i in the education of a country's ycut.h, This is

Particularly clear in Kenya as more stress is placed on

primary education. The headteacher is called upon to ITl~e

decisions which have far reaching impacts in his bid to see that

those placed under his care benefit educationally. Since 1974

when primary school education was made'free in Kenya/school

administrative probl.em..s have also increased. ' Manyof the
-'
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parents were not aware of free education iTIplications especially

in tenus of physical facilities developnent. There were

problems of trained teachers whowere not available. The fill-

in untrained teachers had to be guided by the headteacher in
(

lesson preparation and VlLitingout of schemes of work, Come

1980 and nowthe probl~s- above have nowto be fully faced.

The headteacher had to be fully faced. The headteacher had to

be a man of wisdomand uderstanding, a leader whocould do the \-administrative processes of planning, c;oordinating, directing

the staff and the pupiLs and manaq.inqschool Ixi.l.Id inqs and

facilities. vJith the introduction of the new system of,

Education Le. 8:4:4 it has becc:rneevenTIDreglaring that

headteachers role is of utmost importance.

The main contribution of this study is in the shedding of

IIDre light on the Int.r.Lcac.iesof problem solving at the

primary school level. It is hoped that those generalizations
(

made after analysis of the findings can increase' our knowledge

on problem handling In prirrary school.
/
I

.• f

/

.The findings, . it is hoped, shall go along way in pinpc>int-

ing those areas of relative ,.;eaknesswrrichneed to be strength-

coned. The headteachers in the field will need to be .inserv.iced

on howto cope up with the current probl.ems of contemporary

society. They shall also be briefed on howto cope with ever

incre~sing schoQl administrative problems of headteachers.

; /
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Another aspect of this study was to atterrpt an analysis of

ti:m2 spent by headrmster on various administrative processes.

By careful use of delegation, in the lesser sensitive areas

of school administration, headteachers shall be able to free

themselves to dwell on more significant problems.

The findings in this study should be of great importance

to educational planners, administrators and leaders to .ensure

that right steps are followe::1in training the prospective

headteachers and also in .inserv.tcjnqthose in the field.

Supportive staff such as the APSI I S and the AIDI s could use

this research ~ormation asa guide whenselecting teachers

to head primary schools and also wheninservicing headteachers.

1. 5 ASSlJ]\1Pl'IONS OF THE S'IUDY

A basic assumptionwas that the headteachers that were

studied rrade a conscious attempt to solve problems and that

they did not ignore the problemsor wish that these problems
! .

will of their OVID accord solve themselves. Hencethe

researcher further assurredthat:- \.

1.5.1 The quality of. strategies developedby the headteachers will

be affected by the administrative experience of the headteacher.

1.5.2 The academicachievementwill affect the administrative

decisions madeby ~he headteachers h61ce affect the strategies
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developed by these headteachers.

1. 5.3 The sex and age of the headteacher may also affect the admini-

strative style thereby affecting the strategies develol~ to

~t problems.

1. 6 DEFINITION OF TER.fv'S USED IN THE STUDY

Headteacher The chief executive of the school.

Also used to rrean principal.
i

PrinBry school An educational institution that admits

pupils f romvst.andard1upto standard

8 usually aged between 6 years and,
14 years.

Division An administrative area under an

Assistant Education Officer.

Elementary School Used interchangeably wi.t.hprim:rry

school. /
;
i

Academic status Pertaining to high acadernic achieve-

ment;obtained through f ormal,

secondary education. IcJ..v academic
./

status headteachers would have had

la~r academic qualifications.

KAPE KenyaAfrican Preliminary Examination
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an examination which used to be done at the end

of pr.ina.ry schooling at standard eight; before

1967.

KPE Kenya Primary Examintion, an examwhich took

aver IQ\PEand lasted upto 1969.

CPE Certif icate of Primary Education. Took over

KPEand en:led in 1985.

KASE An examination that used to be done after 2

years of secondary education:
I
I

KJSE Kenya Junior Secondary Examintion took over

KASE. Done at end of form two usually in self-

help secondary schools.

EACE East, African Certif Lcat.e of Education.
I

Done after four years of secondary

educationr at end of form four. )

EAACE East African Advanced Certificate of
. '-- .

Educati6n. Done a~ the end of form six

enable one to get entrance to university.

School Certificate. An equivalent of EACE.

KCE Kenya Cer't.ifLcat.e of Education. An examination

currently done at end of first f'cur years of

secondary Education. Took aver from EACE.



HSC

KACE

APSI

P4

P3

P2

PI

Sl

-I'

Dip.Ed. -

B.Ed.

UT

FAM

PAG

12
I

An equivalent of EMCE.

Replaced FAACEand is localized in Kenya.

Assistant Prim:&ySchool's Inspector.

Assistant Education Officer.

Grades of pr:inary school, teachers as trained in

Teacher Training Colleges depending on formalized

schooling. PI is the highest grade whereas P4

is the lowest grade of teachers so trained in

these colleges.

Teac.hergrade of one trianed at KenyaScience

Teachers College or Kenyatta University College

or equivalent. Higher than PI.

Grade of a teacher usually trained at Kenya

- Teachers Technical College or eqo ival.ent.,

, Rcughly equivalent to S1.

i, I

Graduate teachers trained at a University.

\
Urrt.ra.ined teacher, usually a school Leaver or a

graduate with no educational (professional) training.

Frends Africa Mission. All schools sponsored by the

Q.lakers have a plague on which this is incribed.

Pentecostal Ase..mbliesof God. A plague on which
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t.hf.s is illcribed shows the school as 'sponsored by

PAG.

DEB - Distric.t Education Board;

DED District Education Officer.
/.

1. 7 S20PEANDLIMITATIONSOFTHEsrUDY

Problems associated with the headteacher are quite plenti-
\

ful. Newopes are constantly added as pressures on the school.

increase. The cries for provision of education to ever

increasing numbers of children shall always be present. New

problems have already cropped up as 8:4:4 got underway. Problems

of relevance and adequacy will have to be solved at the head-

teacher level. Parents are also concerned al::x::utthe quality of
I

education being offered at cur school.s, All these and manyrrore

are problems thci.t can be studied at the headteacher level in

a primary school. Someof the limitations facing· this researcher

include:-

/
i

1.6.1 Nature of the study. This is only a project and its expectations

could not allow a more carprehensive study to be done.- ..- -

1.6.2 The other limitillg factor "vasone of rroney, The Sh. 3cxx)/=

allowed for this research project could not allow the researcher

to go for a rrore extensive and elal:Drate study.

\
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1.6.3 Time was also a limiting factor .. The project was allocated
;'

only eleven weeks for completion. Hence the design vx:uld have

had to f it in that time frame. ~

/'

This study is in a way a follow up to the study done by

NgaywaEnochO::3.aliin 1984 as part fulf ilment for his Ma.ster of

Education degree. The present researcher worked in the same
\

location as Ngaywai.e. Hamisi Division. It is also a follow up

in that this researcher looked at the strategies employedby

I headteach.ers in solving problems in Hamisi Division. Ngaywa
- (

simply stated the problems that were at that time troubling

those headteachers. In this respect and in line with the Limi.-

tations listed above two problems were.expressedly set for the

headteachers to interact with. The responses of the head-

teachers enabled the researcher to draw conclusions concerning

identification of strategies of problem solving.

Since only two problems have been studied this researcher

feels that one maynot generalize ab::Jutall areas of problems

solving: This study should thus be seen as a pioneer attanpt to

identify general strategies of problem solving in a pr irrary

school, and indeed all educational institutions.

1.8 DESIGN'ANDMETI-DOOIDGX' OFTHESrUDY

The researcher adopted a survey design in this ~:tudy.

Responses \t,ere obtained after a questionnaire was administered
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to 35 headteachers spreadthrc:v.gh Hamisi Division. The mbjects

~e chasen from a master list at the divisional educational
\ I

offices at Hamisi so that they included:-

L Headteachers of l:oth sexes.

2. Experiencoo as well as novice headteachers.

3. (
Headteachers with high academic qual.ification as well

as those whodo not have a very high academic qualif i-

cation.

The questionnaire was personal.Iy administered and the

results of the interview v.ere also personally col.Lect.ed,

'l'his ensured that the returns were high.

The data so col.Iecced was analyzed using descr)ip~ive

statistics and presented in tabular form for interpretation

and further discussion.

\ I

, L 9 (pEb"'TIOOS RAISED m THE STUDY

/
j

The specif ic questions whoseanswers v.ere sort are:-

1. 9.1 D::J the headt.eachers go through the problem solving technique

whenhandling school problems? Are there any variations in

. the problem solving technique?

1. 9.2 Whatare the strategies employedby headteachers whenthey
\
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solve the selected problems which they usually meet in the

sc}XX)l? Are there any variations based.on

a. Age

b. Experience

c. Sex

d. QJ.alificatiof of the head-teacher?

\

) -
1. 9.3 What is the extend of delegation in school problem handling? !

, 1.9.4 Nhat is the relationship between t:irne spent on a part.icuLar

problem _and its judged irnp:)rtance?

1.10 ORGANIZATION OF THE RESI' OF THE SI'UDY

1.10~1 Chapter tv-.odeals with an outline of the literawre review
\

based on scholarly researches done in fields related to this

study.

1.10.2 Chapter three presents a detailed description of the methodology- . !
used in the study.

1.10.3 Chapter frxrr focuses on data analysis, data findings, data

presentation and a discussion of analysis findings.

1.10.4 Chapter five deals with the surrm:rryof the study, observations,

conclus.ions ,irnp~~cations and reccmnendations that have arisen

out of this study.
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CHAPTER 'IW)

2.0 REVIEW OF THE RELATED LITERATURE
I -

The review of literature which had a bearing to this study
was done under three rrajor sections as follows:-

2.1 .Irr1pJrtanceof the school headteacher

2.2 The Roles of the priImry school headteacher. This was further
divided as below:-

2.2.1 CUrriculum and instructional expert

2.2.2 School-corrnunity relationship shaper

2.2.3 Staff-personnel consultant I

2.2.4 Pupil-personnel expert
t j

I

. \

2.2.5 Financial Manager

2.2.6 Physical plaTh~ing, school organization and rranagement
problems solver

,
2.3 Delegati~n of responsibility

2.4 Sw:nrlary of all, literature reviewed.

-- '---
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2.1 Importance of the School Headteacher

Schools are viewed as :i.rrportantInst Ltut.Ions because the

s::x:ieties f youth are illtroduced Int.o acceptable nodes of

l::ehavicurhere. This is where the thcughts and illtellect of

the youth are mc:uldedand guided along so that whenthese
-,

youth rrature Int.o adulthood they turn cut to be useful ID2Illbers

of the society. The headteacher holds a key position for the

fulfilment of this legacy. Children are brcught to a fOrITBl

institution called a school ill search of direction and help .
.- . ~

There they find teachers and st:rucillres with whc:rnthey

interact with as they build their dest.iny, The headteacher is

held responsible, by the Society at large and by his employers,

for all that happens ill his school.

A close examinat.i.onof the school reveals a dynamicsocial

institution filled with hurransboth ycung and old whohave

hopes, aspirations, fears, loves and hates:- the full spectrwm
\

of errot.Ions, Theyoften relate; effectively we.l.Lto one

another but occassionally they clash ~th violent antisocial
/

behav.icur, Students and parents, teachers and their families,

the non-Lnst.ruct.ional.staff and their families, all these

connected with the school want recognition., secu,rity, a sense
,

of be.Ionq.inqand understanding.. Usually they look inward to

fulf il their needs rot they also look to the vor.ld arcund them

for help. The headteacher has a key position ill keep.inqthe

social dynamicswrkillg for the l:est interests of the illdividuals



connected with the school. This seems to suggest that the

headteacher should possess a body of specialized knowledge

focussed on the \\Qrkings of the .schco.L, Professional training

'should result in the improvementof previrus v.eaknesses to the

extend that only the right approaches are nowL~coL1?Oratedin
\

the ad~inistrative practise of that headteacher.

It has always been important that school meets its ideas

of shaping its youth. As Davis puts it, the society then

Selects an individual, endowshim with large discretionary
po-wers,places him in charge 'of the school and styles him
principal. By th,e very meaningof his title he is chief, '
director, Leader,' supervisor. His :irrJrrediatetask is to
fonnulate policies, suggest modesof proceedure for
executing these policies, lead his assistants into new
realms of thought and action, guide riculate and coordi-
nate individual and grrup efforts. .

This showsthe importance of the headteacher in providing vision

and policy bot.h which are irnportant to comprehendschool

activities and their impact on the developing minds of yruth in

the school.
. \

-.
\\Triting in the "Cincinati Inqu.Lrer;";the 1984 USADem::x::ra-

tic candidate for the presidential ~lections ReverendJesse

Jackson uses the metaphor of the recipe for the educational'

cookie to stress the importance of headteachers~' He says:

\
,

.•. the key to the educational cookie is the principal.
Without hi.s guidance and,inVolvementthere is no wayof
telling whether the cookie (L,e, students whoemerge)
Ls going tp core rut lumpyand uncooked or hlrnt to a
crisp. Andunless someone- wards of Erlucation parents,
students, teachers, the camunity, personal pride and
conscience - hold the principal acccuntable for making
things 20ne out right I don't even expect any grurrrent

... treats.
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Helooked at the headteacher as the motivational yeast that

. shall determine howhi.qhthe students and teachers rise to

their .responslbj Ht.y, Should they not give their responsi-
\ " i

bility the due attention it deserves then there is a danger of

the educational cookie cromplmqor errerging unbaked.

There are many];Otentially conflicting interests at

play in a school. It is Important;that the school reroains

a place where the youth are adequately prepared for adult life

h~~e these conflicting interests should be kept in harmony.

Clear;Lyas HJ.ghesG. Meredydwrites the headteacher is "the

:indispensable fulminator of the forces of education". 3

Without him there wxrId be chaos. Noone 'MJUldbe responsible

for what happens in the school. Each of the special interest

groups VoDuldrush only for the acquisitiono£ their individual

aimsI resulting in dlsarray and disorder. Towardsthe same

purpose !fughesG. Meredydadds that "the headteacher is in a

very real sense I

. 4
the focus and pivot of his school".

IThe lirpJrtance of the headteacher can be seen whenthe

institutions they lead are closely examined. Conant Jarres

Bryant says t.hat;

the difference betweena good school and a poor
school is often the d~ference betweena good
and a pcor principal. -

.Studies in the USA by the deparbrent of Hea.l.t.h,Education
'<
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and Welfare concluded that

principals leadership seerredto be one of the
strongest factors in reducing school violence.
Specifically the principals visibility and

>__ availability to students and staff was cited
as rraking the greatest difference. Herrotiv~tes
the students to overcc:mewaywardtendencies. (

Schools with least violence had principals whowere educational

, leaders and whowere behav.lcural.role rrodels leading the

.schools by personal example. They showedand expressed an

unusual strength of character and purpose, 1rn.s showshow

iInpJrtant it is to have SOTl!2Cmethe society can ccunt. upon to

lead the shaping of its youth.

I

_ Because of -the trust pl.aced on him by virtlle of +hd.a.position,

the headteacher should exhibit characteristics that qualify him
\

to that trust. These shrnld include integrity, loyalty,

character and rroral fibre beyondreproach. Weshrnld be willing

to sacrifice personal ambition for the good of the school

organization. He should blend drive, enthusiasm, sensitivity

and plain cc:urage, factors mich rrake the headteacher ?s the

statesman-in Education. /
I
I

Mbiti IS st.ress OIl t.he .import.ance of "b'lE: headteacher in

the administration of the school is:-

... the Chief executive of the school is the headteacher.
The success of any school depends on howeffective the
headteacher is as an adrnlllistrator. tlBnyteachers have
been and will be given headship wi.t.ho.it;any fonn:tl
preparation for it. It is +herefore necessary for the
student teacher to familiarize himself with someideas
related +o the workof a headmaster so that he can be
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reasonably well equipped with basic knowhowneeded for
the job. Whena teacher is picked up to be a headrraster,
he will find himself to be in a different wor'Ld altogether
with newresponsibilities, newcayrrutrrents, newproblems
and in most cases less free t.iIre. - -

2.2 The Roles of the Prirrary School Headteacher

"
The headteacher,is held responsible for so manyroles in

the school. To fulfil all of them satisfactorily there is an

urgent need to equip him with relevant abilities and skills to

make him better and a more effective school adrninistrator.G.R.

Weldylists the roles -usually assumedby the headteacher as:-

1. ,An authority figure

2. An Educational expert
-\

3. A communityleader

4. A school manager

5. A problem solver

6. -.A decision rraker.8

The tasks to be perf'orrred by a headteacher have becomemore and

more ccrnplex, especially so in Kenyawith the recent implerre-
- !
ntation of the 8:4:4 system of education. To succeed, a

headt.eacher rrust. forrruLat.ea role

and manageable. In a.rrving ill t a role behavic:ur the heads

usually have due respect and regard to a whole raDge of factors

that .infIuence their l:ehavirur. Patrick Whittaker suggest these

, factors include:-

)

1. Prescriptions as p3r educational act.
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2. - Expectations frrcmp.ibl.Lc,

3. SitJJ.ations of a particular school, its success

record or its failures record.

4. Predilections, hopes and aspirations of the
. 9

headteacher.

The role of the headteacher actually varies with the
I

problems that confront that head.

As J. Olernboput.s it.
I

••. depending on school envLronrnent;school tradition,
characteristics of the learners, the headteachers
per'sonal.Lty, hie competence, efficiency and
effectiveness. .

In perfonning his nwnerous roles the headteacher nust
,

always rerrember that he has responsibility to IIDre than one

party. David Mbiti enumerated scrne~f these parties as

1. The employer

2. 'The profession of teaching

3. The ccmmnity he serves

4. The school staff I
I
I

5. The parents "

6. Th:?student.s

7. Schcol Finance. 11

Sane of the roles that were reviev..e:iand that had a

bearing to this study inc1ude:-
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2.2.1 Curriculum and Instructional EXpert

.
,~ This is oneof lhp-lIDst irnp:::)]X2Ultroles that the head-

teacher mayadopt. Apart, from being a gcxxladministrative

manager (see 2.2. 6) he needs to be a competent teacher if he

is to be taken ser icus.ly in the classroan. He shcuLdhave a

compelling philo sophy of Filucation. He should be versed in

the theory and practice of education so as

to recognize acceptable forms of gcxxlteaching 12
other than the particular one he is a master of.

'He DUst be a manof high intelligence broadmindedas weLl,as

openruindedto all suggestions as regards .imprcvement;of

methodology. He should be present to initiate newm:x:1esof

/
teaching as weLl, as be sure to maintain effective supervision

and evaluation. Manytraditional headteachers have instructional

problem because they are unable to help in proper interpretation

of curr.icul.umcourses. Theyhave little if any knowledgeof

the content themselves.. The need to be inserviced whenevernew

rrethods of teaching and curriculum changes arises. The present·

-confusion- ewer the intrcx:1uctionof artistic subjects is a point;
! '
I

in hand to showthe emergencyinvolved. CorrIrrentingon such

changes P.G. Oluochccrrment.edin the Daily Nation that

I

teachers have been asked to reconsider theirtefJhing
rrethods so as to check the rising failure rate.

There are few headteachers whocan identify individual, .

dliferences in their pupi.Lswhenteaching in class. The

tendency_J.s to teach as a whole class. Very little attention

/'
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is given to individual papi.Ls in the classes'. such .headteachers

would never give enough :assistance -to the untrained ·teachers of

o.rr primary .schools -.

2.2.2 School-CommunityRelationshipShaper

The canr:nunity:in which a school is wilt has a special

relationship with that school. The school is meant to

benefit that carmunity directly. .Theccmruntt.y zshcu.ld

nurture I prop and guide the school so that it does what the

'- camunity intended the school to do. The headteacher thus is

at an influential 'pos.i.t.i.onwhereby he can help create a :meaning-

ful relationship of .coexistance between the school and the

larger cormunity. This is particularly so because with the

intr<Xl:uction of the new 8:4.:4 system of Educat.Lonthere has

developed added responsibilities to beLorn by the school.

Only if ~ headteacher had created a conducive atmosphere

can this noble task be passed on to the camunity wit.hcut; a
-,

~tch. 'Thus the headteacher is the ideal person in a I

I "-
position to bring chi.Idren, teachers :andparents together for

•
the achievement of the .set educational object.tves , He is

the instigator of this vDrth•.,lhile partnererrip.

/

Towards this effort Fox Willard ana. Schwa.r'-L.ZAlfrffi

write that:-

.•. must be a sender and receivet of ccrmunication
Often he nust constzuct; and rraintain his ownnetwcrk
of information. He gets information and in ~ relays
these messages to teachers, parents and pupi.Ls ,
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In order to keep such an established relationship, the head-

teacher needs to have

Personal charm, thcugh an even temper(is also good
to deal with f5ate parents and umully children
(especially). .

I

AndLyons Geoffrey says

••. headteachers shculd lay downa pattern of camrrunication
which provides for channels of info:r::mationflow in both 16
directions so that the society and the school Cat!coexist.

This should ensure that if there is a breakdownat anyone po.int;

then inforniation frari one direction is aided to cross the

breakage. It is the r'espons.Ihi.Lft.yof the headteacher to

, ensure that such breakagesI whenthey occur I are quickly bridged

for the good of the school.

2.2.3 Staff-Personnel Consultant

'I"lE headteacher acts as both guide and superv.Lsorto the

teachers and the pup.Ll.s, llighes G. Meredydsays that

On the one harrl the headteacher is a hierarchical
superior, a manwith poweraver his Slbordinates,
rot on the other hand he is an agent of growth, a
he.lper, trainer I cO£7Ultantand coordinator of the
total staff effort. - ' .

These tv..Daspect.s of the headteacher are pot.ent.LaLl.y in confli.ct.

He has to be available to help tht:>teachers to grow and gain
\

confidence on ·the one hand and on the other hand he shculd check

that education ideals given to him by his superiors are met and

complied with. This calls for long per.icds of often intimate

contact with teachers and papi.Ls hence calls for exceptional
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sacrifice on the headteacher.

I

C.O. Davis says that the headteacher

is an inspiration to the
youngteachers, a guide to
older ones, a c~~on and
solicitor for all. \

The headteacher discerns and utilizes the abilities of his

staff to inspire in theman attitude of confidence and

cooperation. He fulfils his reponsibilities by nDtivating

the assistants to achieve educational goals. Conant James

Bryant says that the headteacher shcuId

motivate the .facuLt.ystirrulating, _
inspiring, prodding staff to reach
goals of being well prepared
enthusiastic, sf~llful teachers in
class everyday, ,

Michael W. Small also emphasizes the need to assist the

developnent of staff so that it can growprofessionally. He

says that _theheadteacher is involved in
,

the formulation of school
policy, the professional
developnent of staff, the
maintaining of academic
standards in t.he ischco.l,
the supervisio~oof school
expenditure ...

The headteacher shouId knowhis staff well. To knowtheir

strengths and shcrcccminqsand hence be able to deploy themwith

maximumsuccess. He should v.orkon their shortccrnings with

intelligence so that they irnprcwetheir capacit.yTor v.ork,and

hence contrihite more towards the school effort.
(
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2.2.4 Pupil~Personnel Expert

; I

Those concerned with the education of yorth shculd be I

intelligent, dedicated and knowledgeableto create a conducive

ai::roc>spherefor a proper growth of those ycuth. The headteacher "

should be a student advocate, wanting the best for his p.ipi.Ls,

TOOheadteacher knowsfirst and foremost that schools exist

primarily for pupils anp so he shoaId workvigormsly in the

school and the cormunity for the best opportunities. and

progrannes for the p.ipf.Ls, Conant Jarres Bryant aptly sums it up

whenhe says

the headteacher campaignsfor adequate facilities,
seeks best21qui.rmentand suppl.Lesfor his sbldents
and staff. ,

Since he has the interests of the pupi.Lsat heart he seeks for

the best Situations, conditions and atrrosphere for the P-lPils'
.',

education.

/
\

Elishiba N. Kiman.lalso thinks tha~ the headteacher shcuId

put; the pap.i.Lsinterests at his heart • She says:-

The headteacher needs to be a Person of a broad
knowledgein order to help his pupi.Ls to grow
into the citizens required of this ccunt.ry, He
thus has to have penetrating vision, rrust be
hurrane,understanding, of soc.Lal,values, have
effective administrative and organizational skillso22
Henust be corrmitted to the education of children.
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r'
Whenchildren are brought to, the school th~ pabl.ic entrusts

. their interests to the headteacher , ~ Patrick Whittaker's views

of what the headteacher shcuLd do in connection to p.rpi.L

interests include:-

1. Ensuring that the school prepares children
adequately for life and work ill adulthood.

2. Ensuring that the school is run as a v.ell
disciplined and organized communitywhere 23
children learn what they need for futirre life.

Clearly the h~adteacher has to be p..1piloriented person if the

job he is doing has to have any meaningat all.

\

2.2.5 Financial Manager

There is no organization which does not require finance in

order to run. Because the stakes involved in the school are

quite high it would also require an efficient manager to keep

the school afloat financially. Funds have to be obtained,

utilized, planned and hldgeted for. These are functions which

are done in any othervbusdness as ~lJj.
,

Efficiency in handling school funds require that an adecpate

system of records be kept of all receipt and ncn.ies collected.

That funds be properly auctioned and financial records be

reconciled and audited pericd.ical.Ly, Unless the headteacher

knowshis hldget, howto collect m:meyfor the inprO(etrent of
-

the physical facilities and proper keeping of records he will



\

31
)

easily find himself in problems. He has to knowhis earn iWlows

and l:alance these carefully against hi.s cash cutflows. Writing

aJ::outa .headt.eacherwhowas not \'.ell versed in financial

accountability W.S. Elsbree says

The result was financial chaos, slipshod methods
of raising funds, nwrercus scattered acccunts,
careless and unl:usinesslike rrethods of bookkeeping
squandere::l, lost or misappropriate::l funds, unauthorize::l
and unsupervi.sed purchases, unpaid bills and unacca.mtable
deficits, orgies of spending surpluses, duplication of
functions and activites and senseless jealousies and
conflict betweerlorganizations. 24

-,
9.1cha headt.eacher muld be a disaster in cur school system.

Closely related to financial managementare the business

relations of the headteachers. According John K. Hemphill

these 'include ensurinq -that:-

l.

2.
3.

14 •.

5.
6.

/

Supplies are requisitioned.

~hool eqoiprent; is kept in right quantities and state.

There are correct, right am::untsof stores.
Transp:>rtation of papt.l.s to and from school is present.

Sehoo.Lmeals progrannes run SITO:)thly•
, - - /

Problems of paymentof bills,co~~ol acccunts and
subsidiary acccubts are cleared. J-,

In stressing the irrp:)rtance of a budqet; in a school P.B

Jacobson says:-

A carefully madeand \'.ell administered budget,
based__on educational needs is necessary in the
eff icient riEnagem2.-11tof the school system. The
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responsibility of the school pr inc ipal. varies with
the school system and the theory of sc2go1 administration
held by the board of education and.... .

/

,
N.A. Nwagwuhas someadvice to add as to the importance of

.J

/

having-a soond financial :m:magementoutlook. He says:

The main fUbse of school rosiness administration
is to ensure that maxirrumeducational uses is made
of all funds invested in t.he school system. On the
other hand, wasteful or unnecessary expenditure of
school funds is frownedupon by the p.ibl ic which in
the final analysis pays for the education service.
It is Lherefore essential that every headteacher
shruld knowsomeof the principles wh.ich~IJderlie
effective utilization of school finances.

\
Cases of .impropperhandlin:J of school funds are widespread

in Kenya today. The Daily Nation of 19th Jan. 1980 says:

A fonner hea&raster of Brrani Prirrary School in Kilif i
has been jailed for 2 years by the Kilifi Resident
Magistrate after he was found guilty of stealing
16,451/= while he was.employedin Public Service.
MoharrirtroJaffer had derried that between 1976 and December
1977 he stole the noney part of school fund, boLl.d.lnq
fund, equ.iprent, levy, b.1ition fees and an irrq::>restof She
600/- ~ch28ame to his possession by virb.1e of his
employment. I

f
i

,
Such an incident cc:uld not have occured if that headrraster

was initiatErl via fonnal train:ing into the virtues of financial

manaqement;and accountability.
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2.2.6 Physical Planning, School Organization and Managerrent Problems

Solver i

Problems will always exist in the school situation. L.

Haqmanremarks that:- \

the successful skillful planner'principal makes the
school problem our probl.em, the plan cur plan, the
r'esponslbt.l.Lty for achieving the objectives cur
responsibility. The leader has the function of not29just planning for but essentially in planning with.

IIi planning arur.organizing for the school the headteacher ensures

that there is:-
~

1. The right ccmposition and character in the school
crnmittees.

2. Awarenessto determine the right desires and
aspirations of the peop.Iefor their school.

3. ( Enoughstinulation to ensure agreement in 30
cc:mnittees regarding the role of the school.

Raju M. Beulah says that the role of the readteacher is:-,I . .
!
I t .

. . .+he c1 i rection , control and manaqerrent31 all matters
pertaining to the educational enterprise.

/ .

She further' suggests that the h~teacher be involved in:-

1. Setting goals of the institution if they are not
-a1ready-set.
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2. Makingpolicy.

3. Plarming.

4. Appraising effectiveness.

5. Coordinating administrative functions. 32

/

Th.lsthe headteacher is a diagnostician of the problems that
( \..

his school needs to solve and a synthesizer of the forces that
I '

must be brought together to .solve t.hern,- Henust develop the

capability to run an ,organization during the highs and the lows

which seemto occur so close together. As Conant James Bryant

says:-

the principa.l should keep schools goal oriented .
.Always they should v..Drktowards those accepted
educational goals. 'rhe principa.l as a leader is
directly responsible to ensure that every one keeps'
his attention and effort directed towards the goals
of the school. He is watchful and sensitive for signs
that indicate that machinery and W)rk~3 are not W)rking
towards the goals of the organization.

Whenthe headteacher accarplishes tasks t.hat; is just one

aspect of-his duties. In the long range' these duties are ITDre
/, ,

encarpassing than tihose-rshort;term accpisition of goals.

Conmentingon this aspect Patrick Whittaker says:-

Headship is not just getting things done alone.
It is also creating the right conditions in ~hich
the staff as a whole can share the vision of ~...k>.at
is possible and W)rktogether for its realization.
The headteacher has to understand and W)rkwith,
through t.hem, Hemist, develop an adeqrat;e capa.city
to analyze-the nauture of humaninteractions w'ithin
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the school. Henust develop an adequate capacity to
analyze the nature of hurran interactions within the
school., Henust recognize strengths and weaknesses
in teachers am also provide an~1is as to whycertain
t.eachera Lehave the 'Waythey do.

l

The headteacher shcuLd understand that by his leadership and

managementsty Le he sets the feeling tone or the einotional

cl.imate which the school shculd capture, He shc:uldnot just

concentrate on the human aspect; of resc:urces. Thrrugh people and

for people he establishes infrastructure and buildings that aid

the lifelong process of education. Comrentingon this issue

Frank Kelly says:-

•••• is also a nanager of the buildings and of ~
relations within the hlildings called the school.

Thus he should be a personnel manager, a disciplinarian -andan

efficient organizer.

2.3 Delegation of Responsibility

/
Ibwever great the headteachers dedication can be, he alone

cannot funct.ion compet.ent.Ly as a Leader L"1 ED ITB11y ddf fer'ent;

£ields. Henust decide which of the funct.Lonshe can do an::l

~ch he &~culdleave to his sibordinates. He should develop

insights and talents for delegating authority, looking at

alternatives in any situation. When spreading the load,

Whittaker--says the headteacher should rerrernber:-
i

\
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1. The present authorIty/pocer structure in the school.

2. The'staff perspectives of the heads role.

3. The nature and extent of responsibility posts.

4. Staff attitudes towards powar sharing.

5 Staff It; f h ' 36• capaca y or pov..Brs armg.

Writing in R. S. Peters' the Role of the Head, M Coulson lists

/ same of the factors ~t do not, augher well for delegation.

They include

1. Close personal, identification of the head with the
schoo* L,e; he thinks of it as his school.

2. Close supervision by the head of every aspect of
school life.

3. Close relationship between the personality of the
head and the philosophy of the school.

4. Lack of confidence of the head in abij-ities of,
teachers to workwithrut supervision.

This factors seemto suggest paternalism on the part of the

headteacher. He should also note that:-

j
I
;

1. IX:> not delegate nothing rut blame•.

2. Donot delegate as ill. opp::>rtunityto allocate tasks
the head wculd rather not db himself.

3•. It increases the raimber of decisions that can be
madewithrut referal to the head.

4. It de~ds .r= its suc}Sss upon establishing
relatlonship of trust. ,
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Delegation is not just a mat.t.erof allocating tasks to a
, 1

colleague, rut of e.nabling the agent to be a policy makerI

innovatOr evaluator and rrotivator. To be in charge of an area

of responsibility •. HOW2Verthe headteacher shculd always

rememberthat he does not delegate ultimate responsibility.

He is still accoontable for all that happens in their school

.including in that area wherehe had delegated.

2.4 ~of all· Literature RevieVBi

/

-
All literature reviev.Bdhas underscored the inp:>rtance of

the school in preparing children for an adult .future, The

headteacher is important ~ause all attention is usua1ly

focused on rum. Appointed by the Ministry officials he has to

be accepted and assisted by the camunity if he is to succeed

in this noble and awesorretask. He has to organize hlinself and

his time together with that of his subord.inat.es so that they can

VK>rkhannonicusly to meet the desirable goals of the institution.

He has always to ranernberthat he is the example to be errulated

by the teachers" pupi.Ls and other ass,istants. He is the dynamic,

force of the institution, the life giving element and that

thrcugh him ana his ski.Ll.s, abilities and hard v.ork,shall ~rge

success or failure. He coordinates capital, manpowerand \

initiative towards attainment of well defined and agreed upon

objectives that are positive to the organization.

Hehas skills which have been acquired thrcugh academics.
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Whenthese are applied to himself , his personality and that of

the people he is managingthen he becorresa practical man, a

problem solver. He in!?pjres people for productivity and thus

shc:uld knowhowto use hunan resources howto lead them. He

shJuld be ready to delegate as this leads to a reduction of

load on himself. He thus should use his ideas, qualif ications

to reot.Ivat;e his followers, to cc:mnitthemto goals and

aspirations of the school.

Aboveall the headteacher m~st showeffective leadership.

He ~lJ.culdbe versatile adaptive and shcu.ldblend with the

situations as they come. ,This is p:rrticularly true for a head-

teacher in Kenyaas our Educational institutions have been

undergoing serious review and upqradinq, Problemshave been

related to numbersof children to be pro.rided with Fducat.Lon,

There are far too few structures L,e, hlildings, teachers, l:ooks,
\.

rrat.ertal ; MJre often than not there is no help caning to aid

the headteacher. - He thus nust be inno.rat~ve)ant.Lc.lpat.iveand

practical.. His position is one of continually solving
. . /

problems. He should th.lS develop thrOugh the ages and by virtue

of a spec.Lal.Izedtraining programnestrategies to overccrre

prrminent, problems.

/'
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CHAPTERTHREE

3.0 ~toGY OF THE S'lUDY

3.1 The SarnpleDeSCription 'and-SiZe

Presently, Harnisi division has foor educational zones as

opposed to 1984 (see Cdal.L Enoch Ngaywa's M.Ed. Thesis) when

there v.~e 3 zones. The zones have been designated as Eastern

Zone, Central Zone, Southern Zone, and \-vestern Zone. The

number of prirrary schools present per zone is as shownbelow:-

Nort-.hernZone - 27 schools

Central Zone - 19 schools

Southern Zone - 26 schools

Western Zone -20 schools

92 schools

Since the study concerns the whole of Hamisi division, it "

-was ~§ltive that all the zones be represented In the. sample.
J

~ researcher nevertheless ccu ldnot,' use RandomSampl.Lnq

techniques. This w:JUldhave omitted someof the i.mr,x:)rta1'1t

aspects that were required to be considered In the study. The r"

researcher made a run thrmgh of the lists of all the .heads in

the Assistant Education off ice at Hamisi and selected a sample

made up of:-

3.l.L M3.le-andfemale headteachers.
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3.1.2 Highly qualified as well as relatively lowly

qual if ied headteachers.

3.1.3 Experienced and also relatively inexperienced head-

teachers.

The total sample to which the research instn.urents were given

"JaS 35 headteachers.

3•2 The Research Inst:rurt'ents'·

The bas.ic tool for this study Wasa questionnaire. This was

divided into three parts which were to be filled by the head-

teachers. The parts were arranged such that:-

Part 1 - Personal information concerning the headteacher

Part 2 - Official information concern.ing the school

Part-3 - Qlestions about, the strategies for handling

I -- school problems.

!
There were also additional prompt.Inqquestions asked by

J

either the researcher to the headteachers, or by the headteachers
I

'r

to the researcherf in order to clarify certain .infonrat.Lon,

In a few cases there w::rregeneral d.i.scusss.ionson related

aspects of the questionnaire items.,

-"
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3.3 -Adrttinistrationof· Research Tools· .

At all t.Imes the rranner of conduct was proper and gentle •

.After intrcduction and a statement as to the parpose of' the visit,
\

the questionnaire was served to the headteacher. Together a run

thrcugh was made identifying wnat parts of the questionnaire

required what kind of .information. A date was then set for
-

collection of the data. This was usually arranged so that data

fran neighlx>uring school.s cculd be collected on one visit. The

researcher then thanked the headteacher for tl:!.ekindly assistance.

This personal administration of the tools was calculated to

intrcrluce an element of "Personal appeal" and. hence ensure a

high respbnse. Before the actual administration of'the guesti~
. / I

nnaire it had been pilot tested on 4 headteachers. Their responses

do not form part of tpe f?-m1 f;indings analysed in the next ;-

Chapter.

3.4 Collection -of _.Data

iTnis was done by the researcher, on the date set at the tool

administration stage. At this date it was usually found that the

headteachers had W)rked thrcugh the tools. Iri a few instances a

second-arid even third date was set. Four headteachers did not

resp::mc;1even after this "personal appeal". A return ·of 31

responses was considered a high response.
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3.5' -Treatment·of Data Obtained·.
\

The data collected was repor-ted and analysed us.inq

descriptive statistics ie rank, frequencies and percentages.

Tables were used to present the f indillgs ill a rrearunqful,manner

to aid further. discussion and illterpretation of f Indinqs ,

During analysis and interpretation an effort was made to

discuss each aspect, of the f Ind.inqs in tenus of:-
,/

3.5.1 Headteachers relative academic status (ie qualification).

3.5.2 Headteachers experience (Le length of practice as a

teacher and also as a headteacher.

3.5.3 The sex of the headteacher.

/

/

i
I

I
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4.0 ANALYSIS AND INTERPRErATION OF FINDINGS

4.1 <<Introduction

The research project concerned a survey of the strategies
<,

used by primary school headteacher in handling school administra-
\

tive problems. The,age, sex, qualification and experience of the

{ headteachers were further investigatEd to gauge the quality of

_strategies deve.lopedand errployed to solve the problems in

school., The research was carried rut in Harnisidivision of

KakaIrega District, W3sternProvince. The data was obtainEd after

personal administration of the research questionnaire to thirty

five headteachers. These were"sel.ected fran the A.E.O. 's office

at H3misi to ensure the right blerrl. The findings were again

collected personally by the researcher. This ensured the rerum
1<

of 88.6 per cent. further analysiswas as below:

/
!

/
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4.2 Analysis, and Discussion of· the Findmgs

4.2.1 Blend oiR~spondents

Table 1 shows the breakdcwn of the zespondent.s by virture of

their 'sex.

Table 1

8eXof 'the Res}X)ndents

- Sex Frequency Percentage

Male 29 93.5
Female 2 6.5,

, .

'Ibtal 31 100.0
-...

.\

As Table 1 shows there'v.ere noremale r'espondent;s (93.5 per
, I !

cent) as CCJ.ITp3I'edto the-female corxesponderrcs (6.5 par cent). Of
, /

the total number of fana.le headteachers to whan the questiormaire

was sent half responded. This also shows that there are few

headteachers in Harnisi division who are female.
,

The age of the headteachers was another criteria by which the

strategies developed by the headteachers wer.eanalyzed. Table 2
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shows the breakdownof the respondents by virtue of their age~

;. / ;

Table 2

I' I
Age of .the Respondents. "

J

-
, .-

Age in years Fr'eqaency Percentage
-,

,

Below30 0
, .• <,

0.0

31 - 40 11 35.5
,

41 - 50 16 - ,. 51.6

51 and atx:Je 4 12.9

,
.Total 31 100.0 I

: ,

As the Table 2. shows, there were no headteachers whose age was

below 30 years. The leading age bracket was the one between

41-50 years, which had 51.6 per cent of the respondents. This

was followed by the age bracket 31-40 years (35.5 per cent).
-, I .. . I .

The headteachers whov.;ere51 and above formed the second srra.LLest;. ,

grcup with 12.9 (per cent) •

The headtea.chers also had a wide range of experience starting

from as little as 2 years to as big as 20 years. Table 3 below

shows the breakdownof the on-job experience of the headteachers

that responded to the <p.estionnaire.
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Table 3

)
Experience as Headteachers

,

Years as head Freq.lency Percentage,
/

i,
Belew 5 6 19.4

6 - 10 D 44.8
,

11 - 15 ., 6 19.4,
16 and alxve 6 19.4

.-

Total 31 100.0

,

The range of years which had t;he greatest mrriberof respondent.s

was the one of 6-10 years of headship. Below5 years, 11-15

years e~rience and 16 and above years of experience all had
/

an identical contrihltion of 19.4 percentage,It vxuLd appear

if tha.Igh rrost of the headteachers in Hamisi division have

moderate experience (6-10 years) to high experience (11-15 years
/
;

- and also above 16 years)", ,
"

QJ.alifications of the headteachers was also investigated.,

Table 4 showsthe breakdown.of the professional ~alifications

of the headteachers whoresponded,

,
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Table 4
r

Qualification of Headteachers

Professional Qualif ication < Frecpency Percentage

Untrained ) 0 0.0

P2, P3, P4 -6 ,- 19.4
-

. PI 20 64.5
',-

Sl, "1 5 16.1Dip.Ed.
.-

Degree holders 0 I 0.0

!
-

I
Total 31 100.0

A big fraction of the respondents were PI certificate holders

(64.5 per cent). ' This was followed by P2 certificate holders

(19.4 per cent) and lastly there were 16.1 per cent of the

zespondent.swhohad Sl certificates. There were no degree-
\

holders as headteachers,· neither wereI there F3:, P4 or untrained
< \ i

teachers as headteachers-.l-bst of the headteachers in Hami.s.i,

- divisioh havea high professional cpali£ication (PI or alxve

o:::mtrihIted 80.6 per cent) •

4.2.2 The ProblemSolving Technipe

The first priority step v~s given special attention during

problem solving process. Theheadteachers were to indicate
- r .
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\ )

whichwas the first step they w:::uldtake in attempting to solve
t

a problem, The breakdownof the steps was as below:-

a - Choose a partimlar plan
\

b - Determine possible so~tions
. ..

c - Obtain complete info:rrration alxllt the activities involved

d - Define and understand the problem iroolved

e - Follow the ministry reccmrended proceedlre

f - Sort the facts and classify the infornation

g - Prcwide a posafbl,e check up on the proposed plan

h - Arrange detailed seqrency and training for theproposed.

plan

i-Manage the system

j - Establish the base criterion and identify ~alifications

and contraints.

.
Table 5 shows the breakdownof the respondents choosing a

I

particular step as a first priority step wring problem solving.

(

/
I
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I ,
Table 5

First Priority Step on General Problem SOlution

,
.

Step Picked as First Priority FreqJ.ency Percentage
, .

a 8 25.S I

b 2 6.5

c -. 11 35.4
I ~..'~

d 8 25.8
-

e 2 6.5

Total 31 100.0

35.4 per cent of the resp::mdents revealed that they analyze

the comp:::mentsof the problem as a first step. 25.8 per cent

either start by choosing a partimlar plan or by defining and

understanding the problemJrwolved, 6.5 per cent will either

start by determining possfbl.e solutions or f ol.Lcwinqthe
t

proceedure as recorrrrendedby the Ministry. Noneof steps f, g,

h, i, j were chosen as first priority steps in problem solution

process.

The total numberof steps chosen to be slff icient to arrive
r-

at a problem solution are given in table 6 bel.ow,

)
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Table 6
" ,

Total steps Ticked for"ProblemSolution

Total steps Chosen Frecpency Percentage

I
3 6, 19.4

4 3 9.7
-

5 ".
"" 1 3.2

10 21 67.2
"-

Total 31 100.0

j

Of the respondents 67.7 per cent chose all ten steps, 19.4
/

per cent chose 3 steps cu t of the ten steps, 9.7 per cent chose

4 steps 01 t of the ten steps and 3.2 per cent chose 5 steps Qlt

of the ten steps prozLded,
/. 1_

j
I4.2.3 Catego~ difficulty
)

Thevarirns categories that are umally met by the head-

teachers were investigated.

Table 7 gives a breakdownof the category di£f irnl ty as

Indacated.by tJ:l.e_respondents of Hamisi division. /
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Table 7 )

I
First Priority Difficulty Choice

\

\.

category ranked as nost diff icul ty Freq.rency. Percentage

ilirricuJnm and Instruction 6 19.4
"

School-cumrninity Relationship, 8 25.8

Staff-Personnel Problems 4 12.9

PUpil-Personnel Problems 2 6.4.-

Finance Problems 5 16.1

Physical Planning, School !

" \

Organization and Management 6 19.4

. , '

, Total 31 100.0
\ "c

~
, I

, -

The respondents gave school-connunity relationshig as the

one they rank with-greatest diffimlt~ (25.8 per cent of the
i /

.__ - I \

respondents). This was follaved by ilirrimJnm and Instruction,

together with Physcal}Pl.anni.nq,School Organization and

Managerrenteach with 19.4\ per cent of the respondents. llipil-

Personnel Problems gave the least difficulty to the headt.eacher-sj

mmaging only 6.5 per cent to rank it as first in priority.
. -

On furth er concentration on School-Commnity Relationship the
>

breakdoenLs further ,given in Table 8 blelow:-

-'



55

Table 8
)

Breakdownof School~ormu.rtity Problems Response

-,

Item'of School~QinUnity .Category Freqrency Percentage

Lack of parental cooperation 5 16.1
,

Creating healthy parents-teachers -,

relations 5 16.1
"

-,
Dealing with Ll.Li.terature parents I 8 25.8

.,

Pro7iding connunications between /

school,and oomrrunity 4 12.9

Religioos and pol i.tica L inter":' ': ,"

ferences 2 r 6.5

Communitynot accepting the .'

J

~ ,
headteacher 7 22.6

,

-/' ,

Total 31 \ 100.0'.

/

I /
, I

I

- In the School-Comrun.ItyRelationship category, dealing with

illiterate and semi-illiterate parents caused the greatest

d.lf'ficu Lty to the headteachers (25.8 per cent). This was

follo:.-.ed.by the cormunity not accepting the headt.eacher (22.6

per cent). Political and religicus interferences got the,
smallest response (6.5 per cent) as scurces of di£ficulty in

Schoor~amITunitY-Relations.
/"
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4.3 Interpretation of Findings

-4..3.1 The Problem Solving Technique
\

\ \

The r'espondent.swere supposed to decide from a list of ten

possfbl,e steps the order in which they VvUlldproceed during

problem solving. They were inforrred that sorre of the items

(steps) Included in the given 10 steps were d.urmies and ccuLd

not apply. The fact ,that 67.7% of the respondents includErl

all the 10 steps in their responses shows that they really

have no idea abcut the steps Involved in solving novel, problems.

19.4% chose 3 items, 9.7% chose 4 items and 3.2% chose 5 itews.

Noneof the respondents chose the right rurober of items ie 6

items. I It w:uld appear as if thrugh none of the respondents

chose the right steps because they have not been introchced to

fornalized. problem so1.ving techniques. This is further arrplif Led

because all I the 5 dummysteps were chosen despite the respondents
I

beinq cautionErl to be on the look cut, for them.

4.3.2 category DiffiOllty J
I

\

\ The order of diffimlty seems to be of the samerragnitude

though problems of school-cannunity relations managedto lead in

d.iffdcuLt.y, A careful scrutiny of this category shows that
t

having to deal with illiterate and semi-illiterate parents was

the greatest problem rret; (25.8%). It was closely followed by

the problem of the ccrmun.it.ynot accepting the headteacher
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/' (22.6%). SurprisJngly, dealing With ~litiCal and religims

interf erences obtained only 6.5 per cent response, Considering
I

that Kak.am2ga district is one of the areas with a high incidence

of ccmpet.inqreligims, this is qr.lt.e sazpr.Ls.inq, For exarrple

Hamisi division has ~ C9nflicting Q.lakerClnrches and ~

Confliciting Pentecostal Churches. Oneprobable reasons for

this low incidence of politico-religiOls undertones is the

schcojccu Id be due to the fact that rrost school headteachers

CMe their allegiance and loyalty to the TOC and the Minisb:y,

hen~ discmrage such interferences.

1\m:Jngstthose whochose School-Cormun.it.yRelations as the
,
nost diffiClllty, 3?-.5 per cent v.Breferrale, 75-.0 per cent ~e

of an age above 40 years 62-.5 per cent had had an experience '.

of above lt years and 87.5% v.Breof higher professional glallii-

cation (ie PI and above), 'Ihus there seems to be a bias towards

older experience:i and highly qralif Led heads choosing this as
""

a problem of worthwhile rrention. This ccuLd 'have COrrEabmt, .,

after lengths of t.irre and on the realization that the society

.1'. cculd makeor break a school. WhatWlth the new 8:4:4 system)

of education in which the onus has been thrown back to the

people of the land to prov.ide the educat.i.onthey want for their

children. Hencesuch heads see the importance of havinq a good

communityrelationship.

Slrprisingl y finance relate:i problems haze a lcw showingof

strength on the difficulty Index, Only 16.1% of the respondents
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thOlght this category was di£fimltw· This, I famd cut, via the

follow up interview, was due tp the great effort Kenya,

Educational'Staff Instiblte (KFSI)has prt , In NgaywaIS study
I

(1984) financial problems~releading in di£f imlty. KFSI

intensi£ ied understanding of such Lssues is rdrawingup well

hldgeted plans, understanding of accrunting and auditing,
. I

keeping cash books and.ledgers in order. Even arronqthose,

who still thrught finance problems were of significant inportance,
/

35.5%gave the greatest item as raising adecpate funds, and

25.8%pat; the di£fimlty at failure by parents to cont.r:ihIte

funds. Careful analysis can qr ickl.y place this areas as being

under school-camunity relationship~

The t.irre alloted by the heads to dealing with'VariOls

categories nainly showedimproper tirre utilization. Only 29.0%,
of all the respondents alloted rrost tine to the rrost di£fimlt

_ .» r- I ',I

category as they perceived it. The rest applied hapharzard

. t:iJres to "deal,with the var icus problems. This t:iJre was often

unrealistic and/or inad~ate.
I

1
For exampleone-headteacher,

alloted 30 mirutes per week to dealin<]with curr iculum and,
i

Instructional Problems. This cannot be suff icient since the

greatest proportion of school lif e is in this part.icuLar area-
and the headteachers have a prerogative to allot prorata tines

to dealing with it.

4~3.3 Delegation of Duties

All the respondents delegate their dl ties so that they have
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I
nore time to deal with more pressing Issues in running the school,

and also so that they can give the assistants a chance to t.ry

their hands at administration. In the area of ilirriculrun and
,

Instruction it is surpr.Ls.lnqthat only 26.4% of the heads

delegate to classroom teachers. This response sh~ gross

rnis..mderstanding since virtually all abcut this category is -

usual.Iy left to classroom teachers. M3.tters relating to prpf.L

personnel were mostly left to deprty headteacher. This response

too shows lack of understanding since most of the time it is

classroom teachers and'classroom prefects whodeal with p.lpil

personnel problems. Only 12.9% allocatErl this to the right

personnel. School-<::amunityrelationship which recierErl 54.8% '

correct delegation and staff~personnel problems (58.1%) seemto

be the ones that are \\ell delegatErl.

\
~Onealso f~ a tendency to delegate only to the depi.ty

headteacher thus leaving cut. the classroom teachers and other

non-teaching staff. sone of the areas cmld only be best

delegated if given to non-teaching staff (for examplefinancial
--", , \

'\ matters to be delegatErlto the chairrra.rland t.reaarrer of the
I

school ccmn.ittee). The follcw up to dele gation was cp.ite in

order, and the irnpQrtanceof delegating was ~ll understcx:xl.

4.3.4 Ap}?lication of the Problem Solving Technipe

4.3.4.1, Dealing with occassional changes of ilirriculum and Instruction

Havingbeen recently Involved in the implementation of a



60

change in cur'rIcu.lumand instruction, all the r'espondent.s had

suggestions as to haw they Y.Ulldgo alxut dealing with such a

change,38.-7 per cent proposed a series of st.epwise analyses in

which determining ~lhat was reqi Lred, passing this inforrratiorito, .,
the relevant centres and then helping to enable acqi Ls.tt.ton of,

naterials, support was done by the heedteacher , Table 9 below

shows the response to the probl.emof OlrriaiJum and Instruction

'Table 9

Resp:mses to Changes in ilirriOllum and Instruction

"

,
Response SUggested Frecpency Percentage

~

I

Stepwise analysis 22 38.7

Transfer to Slbject panels 10 32.3

Delegate to zonal rreetings 5 16.1

&1ggestions from headqrar+er

awaited 4 12.9
,

-- ,
i

r

I r- ,\

Total 31 100.0

/

32-0:3 per cent of the rresponderrt.ssinply pass these changes arer

to var.lcus subject, panels. 16.1 per cent of the respondents

depend a lot on senddnqdelegates to zonal and local rreetings and
,

also on inseIVicing provided by such people as APSls, TACtutors

,and the AID's office. l2.9:.er cent usual.Iy seek for hel.p from
, ,.
the headqrart.ers , not hav ing their own ideas to p1t forward.
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Table 10 belew shows an analysis of the 38.7 per cent who

.: . adopted a stepwise analysis of the problem. )

Blend of the headteachers choosing steprise analysis of

, OlrriOl.lum and Instruction Problem

Blend Description Frequency Percentage-- ,
, v-

I

M:l.le ,

11 91.7
Sex

Fanale 1 8.3

NxJ.re 40 years 7 -' 58.3
Age

-
Bel.ow40 years 5 41.7

-- . . ....

I

NxNe 10 years 3 25.0
Experience ..

".
I
,

.- r I ;

- Belew 10 years 9 75.0 '

•
PI and above I 8 66.7

,
QIalif ica tion

P2 and belOVl 4 33.3,

,

...Closer examination revealed that 91.7 per cent' were mile;
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,

/

58.3 per cent were of an age above 40 years; 75.0 per cent had
~. I

an exper ince of abcve 10 years, and 66.7 per cent had a profe- J

ssional q.Ialification of PI and above, This closer exarninat:i.OIl

is glite-interesting because it zeveal.s that those headteachers
I

with a m::x1erateexperience (fromten years and below) are IIDre

want to try cut, new ideas of Problem Solving, withmt first
/

waiting for help from headcparters or withCllt passing the

bn:den to ecpally .inexper'Lencedmbject panels TIE.deup of

teachers regIiring support; and guidance. This ycunger, aggressive

and IIDre highly cpalif ied headteachers shorLd be targeted for

.mserv.ice to instil the problem solving technicpe in their ~t-
-

look to school problem situations.

4.3.4.2 Raising and obtaining adeq.rate funds to finance school prograrmes

Table 11 below shows the breakdownof rrethods that are used

by headteachers to handle problems related to obtaining finance

for school proqrarmea,
.J

• J- -- !
I

)
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\,
Tables 11

First Pr:iority· step· in· handling· acqIisition of funds to finance

school programrres !
.I r

..... ,.

First Priority step Fr'eqaency Percentage

Interaction with parents i 16 52.4

Hararnbeeto funds raise 11 ~4.7 -

,.,-

Seek donor aid 4 12.9_.
.--

...

J

Total 31 100.0
-

Of the respondents, 52.4 per cent zeveal.ed that the first

priority step was to interact wit.ll:'the parents t.hrcuqh parents

meetings, parents teachers associations (PTAs)and other school

meetings in which new 9lggestions are sorqht;to obtain additional
)

funds •. 34.7 per cent gave their first priority as immediately
. .

and on their ownaccord calling for a Harambeemeeting to solicit
. r

, funds. 12.9 per cent were·of the opinion that they shcuLd send ,

rot feelers to-seek donor aid. ':Plese target were the qoverrnerrt ,

.Auctionaid, British Ccunci.L and CA.RE (Centre for Arrerican Relief

Everywhere)•

The groop that-seeks roggestions fran the Parents (response

of· 52·:4.per cenfi)' seems to under'st.and the fact that the gareITJIreI1t

-'
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nowadayshas thrown back the harden to parents to pro.ride for their

children's educational needs. It is the parents whocan inpro.re

Or damagethe education of their children by SJ.pplyingarch
) \

necessaries as wildings, teaching aids and other support.Ive

paraphernalia. It w::::uldstill seemas if thmgh the qaest.Lonof

obtai:ning funds has not been given the lengthy attention it deserves

on matching the physical condition of the.school and the head-

teacher's responses, the researcher formed the opinion .that, the

methods prt; forward have so far .rot; been generating the necessary

additional funds that the headteachers hoped for. This is whysorre

standard eight classes and virtually all the workshopsand domestic

- science roomsare not yet wilt in eighty per cent of the schools

that were v isited by the researcher.

4.4 ~ of the findings

The findings include:

4.4.1 Most headteachers could not choose the right steps to be

fol16wed during the Problem~lving Pfocess. wen for those

.Who ccuId pick the right steps rut the right seqrence was not

obseIVed.

4.4.2 Sex andq.ralification did not seemto affect the strategies

developed by,the headteachers to solve problems. It seems

as if +hcuqhexperience and age are the factors that dictate

-'

th~ strategies a given headteacher might adopt to handle

certain admL~istrative problems.
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4.4.3 . Thcugh all headteachers delegate, there is a tendency to

delegate only to the dep.rty headteacher. All rrembersof the
/

staff shcuId share in such delegation if they are to feel as

rranbers of one school family. \

4.4.3 There shculd be proper utilization of time on varims

categories. M:>retine shmld be spent; on' Lhe categories

adjudged as having a higher cliffLeuIty index. than those that

have a Lower' index.

4.4 .4 Not encugh attention is be.inq placed' on practical problem

solution .. The tv.o questions v.michw~e posed did not rreet.. \

with the real attention they dese:rved from the respondent

headteachers. M:>re attention by t:.heedrcat.iona.Lcuthorities

shru.ld be on the establisillrent of cutoncm::usproblem solv ing

centres in the schools, headed by the headteacher •.

/
!
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CHAPl'ER FIVE

5.0 SillMl\RY, CCN:::LUSICN AND RH:OMMENDATIONS

5.1 Smna.ry

The research project set out to investigate the strategies

that prirrary school headteachers use in solving ad:rrdnistrative

-probl.emsin their schools as.~ienced in Hami.s.L Division,

RakarregaDistrict. The study was targeted in that var.icus

types of respondents were recpired-to fonn part of the sarrp.le,

A careful survey at the AID's off ice yielded data rrade of all

sexes, highly experienced as well as rroderately experienced

headteachers , highly cpalif ied ks well as those not so highly

glalified. A qrest.Ionna.Lrewas given to this sample and the

reb.Irn rot of a sarrpl,eof 35 was 31. The qiest.Lonnat.recontained

3 Parts. Part one recpired prarision of personal data of the

headteacher. Part tv.o recpired the headteachers to give

infonnation al:x:utthe school whereas in Part three the errphasis

was on enurrerating strategies errployed in handling var tcus chosen
.. . ~

-problems. These problems were rrainly categorized into. six rrajor

gra.lps ie Cllrrimlum and Instructional Probl.ems, School-Connunity

Problems, Staff-Personnel Problems, Pupil PerSOn!1e1Problems,
,

Finance Related Problems and.Physical Planning, School Organiza-'

tion and.ManagerrentProblems. LTl addition a special strategy

abcut delegation was isolated and inrestigated. Lastly there

were tv.o nozel, problems whose solutions the heads were zeqresced

-'
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to wtline in step fonnat. '!he 31 responses were analyzed and

special anphasis placed. on dj£ferences of responses in tenns of

sex, age, experience and qual.if Icatdon of the respondent.
h

The study also has a comprehensive literature re.riew that is

:related to problem solving in ed.ucational institutions. The
-,

literature rariew looked at the :imp::>rtanceof the hea~teachers.

as far as he interacts inthe schoolipstitut.i.on..., to handle

OrrriOllum and Instruction Prohl.ems, School-COmmnityRelation-
\ ..

--r ship Problems, Staff-Personnel ISSles, IUpil Personnel Problems,

Financial M3.tters and also Physical Planning, School Organization

and M:magerrentCriteria.

Chapter three gave a synopsi.s"of the rrethodology and design

of the study including the testing and construction of the
/

research instrurrents.

Analysis and interpretation of .the findings was also carried

cut, in Chapter Fmr. Dd.scussdonas to rreaning and interpretation

was also done in this Chapter. !

5.2 Conclusion

Fran the analysis of the report in the last Chapter it is

apparent vthat; the problem rrost;prirrary school heads find as

being d.iff LcuLt; is creating and naintaning good school a:mnunity

zeLat.tonsh.lp, Nowthat we have a new system of education,

)



pro:.rision of facilities has been thrown,};:lackto the Corrnunity.

These headteachers have famd ort; that.:: it is of utrrost;

importance to be able to have a cooperative cormunf.tyaramd
,

them. In this respect the heads +hcnqht;illiteracy and

ignorance, as to the rreaning of free ecbcation as ~spcucedin

the 8: 4:4 programrregives them the greatest problem. The

~roblernwas further aggravated by the Ccnrruni.ty not accepting

the head. This res~cher fCllildcut; that cliches had been

fo:r:rredto try and resist certain headteachers from caning to

certain schools. OhriCllsly whe..'1chosen to lead snch a school

that headmaster might find it pretty hard to coax the best Cllt

of these unwilling cormunity.
{

(

The second category which gave the teachers a lot of

problems was in the area of ilirriClllurn and Instruction. The

heads realize that schools occur' firstly for the benefit of

the child. WithClltthe child there w:uld be no school. Hence
I

it is i.mpJ~t that what brcuqht, them to school is given to

them. In this respect ilirrimlurn and Instruction has been
/ ,

knownto be of utmJst Importance. With the advent of 8:4:4
~

, -

there has been SOIre unclarity and uncertainty al:x:utthe

content and rrethcrlologyto be used to give instruction to

this children. Hencethe heads nCMthink this to be a pretty

important area. They attempt to conailt; arrongst themselves at

, zonal and locational areas I wit.1-}their APSI's and AID's. They
"

also cpestion the society as to its readiness to prcvide rraterial

and€gQipment via Hararnbeesand charitable 0.onations. Clearly
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Olrriculum and Instruction seem to have a relationship to
\

Camlinity-School relationship.

Physical planning I school organization and manage.rrentalso

received <pite a backing as a leading problems. Onecan see

that this category also involves the local cormunf.tyfor the

prco Iston of material and support, to hlild the schools and to

plan neaningful prograrrmesto benefit the ,children.
./

SgrpFisingly,finance related problems were not so diffiCQlt

to deal with. A follow up showedthat IIDStheads had attended

an induction ccurse conducted,by KESIto just this end. Now

such Lssues as Ixidqet.Inq, acca.mting, cashflows and cash balances

are no longer a threat to the headteachers •
.-'

Althrugh the professional and academic qral.tf tcataons of the

headmasters d.iffiered from school to school it looked that it

was the experience and exposure which madethe. ;dj£ference.',~For,

example of. the headteacher whochose "school.eccmruni.tyrelations
j

as the IIDst iInportant category of school administration 62.5%

had been headteachers for IIDrethan 11 years. Experience had

-taught them t."'1atthere was no subst ttirte to a cordial relation-

ship between the school and the ccmrunity. It is also worthwhile

to find CQt that 75%of the respondents were abore 4i years of

age. Problems as experienced by the headteachers ccuLd be

external Jie brcuqht, on the school's headteacher) as well as

internal (i~ brcuqht, by the headteacher himself }, The head-..
-"
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teacher needs to\be corrpetentjeff'ect.ive and efficient or e1~

he shall be a contrihIting factor to the problems .in.hf.s school.

These problems can hamper'the schools progress. Experience when
"

canbined with the right qralification and applied properly

can prcdJ.ce such a person.

In order to solve problems, which are of differing kinds,

<:neneeds to develop a nodeL to which each problem can be applied

and judged by• Analysis showedthat rrost of the headteachers
\

/

attempt to solve such probl.emsp1an1ess1y. They need to learn

to breakdowneach problem situation into a series of steps

that can be easily handled. Delegation of drties was another

area that needed attention. This shcnLd be done to increase
\

efficiency in the organization and also to spread cormttrrent, to

the ideals of that instibl tions goals. By delegating the head-

_I teachers showconfidence in those they have delegated to. An

effort shcnId be :madeto delegate to all membersof the staff

at one time or another.
/

5.3 Recommendations /
I
I

5.3.1 Inse:rvice cmrses for prfmary school headteachers shcuId be

expanded and updated so that they cater for the varacus new
<,

problems that keep cropping up in the Kenyanschools; In this

I respect ISESIshal1d apply thanselves to this problem with

.dedtoat.iorr as they did whenthey helped to solve the finance

related problems phobia. There seems to be a shift to Personnel
'"

!~g~1tana cammlnityrelationship.
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\.

5.3.2 All teachers need to be exposed to the role of the .head-
,

teacher d.lring their pre-service training. Particularly the

general. Problem-solving teclmiq.re shcnLd be emphasized because

all problems can be handled that way.
\

I

5.3.3.
"-

The Ministry of &lJ.cation, Science and Teclmology sharld

s"t9rt an on-going proqramre for inservicing primary heads so

as to equip them with teclmicp.es of solving c;:urrent problems.

This shculd be done before those problems are expected to be

mtroduced; An"examplew:illd r:e prbl.Lc relations problems handling

tecimicpe shOlld have been taught to the heads before the 8:4:4

system was launched since it involves a lot of interccurse with

the public at large.

5.3.4 A forum shcuLd be created whereby there can be nutnal

exchanqe of news, infonnation and prohlem-solvdnq.t.echnfqre by

prilnary schoool, heads.. This shoxLd involve a get~together or a

- w:Jrkshopin ~ch the headteachers themselves are not only keen

listeners_,rot also deliver key addresses. Experienced head-
, /

, I

\, teachers crnld -be identi£ied and their ~alth of experience pat;
I '. '

to use thIs.

5.3.5 Nowthat the local oorrnunities in which schools are located are '
-

:--:playing ~ very i.rrq;:ortantrole , especfal.Iy in the prOITis ion of

physical facilities, parents shOlld be edlcated on the role of

edicat.Ion, in ~s crnntry. This crnld be done thrcugh radio

newspapers, chief s barazas. The emphasis shculd be on the
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inp::>rtanceto assist the headteacher prozLde the best edrcat ion

to the cormunities children.

The past of school clerk should be established in all

schools; at the prerogative of the qozernrrent., Slch people

'When they are appointed should be competent in accounting and
I

finance related areas, and also the field of pabl.f.c relations.

SJ.ggestions for FUrther Research

A rrore detailed and elaborate study similar to this one rot
-»

~ering several districts cculd enable generalization for all

the strategies generally employedby headteachers in handling

'school administrative problems.

There is a need to carry out a rrore detailed study on the

eff iciency and effectiveness of a headteacher as a function of

his academic and professional ~alification. SUcha research

w::uldhave a view of recomrendingwhat,combinations of q.lalifi-
. / '

I '
cation and experience corre to prodrce an eff icient, corrpet.ent;

and effective headteacher.

An indepth study of the effect of 8:4:4 recp.irerrents on

the parents of children in Hamisi Division. The aim 'WO.lldbe to

test preparedness and the sacrifices; .be camunity is willing

to give for the-benefit of their children's edIcation.

\
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APPENDICES
)

LEITER 'IO ..THE -HEADTEACHER.·

\

I ama postgraduate student at Kenyatta University. I I am
.undertaking a research study in the theory of Administration
of primary schools. YOlr school has -.beenchosen to participate
in this study. I w:nld be grateful if you ccnId fill the three
sections of the attached qaest.Lonnafrecvorr-nane and the narre of
yorr school are not required and the inf m:ma.tionyQ1shall
pro.ride shall be treated in the strictest of confidence. It
shall be rut only to the use it was originally intended •

. YQ1rcooperation is highlyapprec:j..ated.

I
;

/ .
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\

THE QUESTlOONAIRE

--Please tick in the appropriatel:x>x for items 1-6.

1. Sex: M3.le

Female /

2. Age: Below 30 years

31 - 40 years
,

41 - 50 years

51 and al:o.re

3. lbw long have ycu been a headteacher?

Below 5 years

6 - 10 years

11 - 15 years

16 and above

4. fbw.long·had you taI.ght before prorrotion to headship?

Below 5 years

6 - 1.0 years

11 - 15 years
/,
i

16 and above

5. How long have; yen been a headteacher in this school

Below 5 years

6 - io yeqrs
,

-11 :"-15 years

16 and above

\.

a

)
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6. In how many schools other than this one have yen been a

headteacher?

I

·2

3
.r-

4 and above

7. What is yorr academic qral.if' ication?

KAPE/KPE/CPE

KJSE/KASE

KCE/FACE/SC

KACE/FAACE/HSC

Graduate

8. What is your professional ~alifications?

P4

P3 ,.

/ P2

PI !
;

SI/Dip.Fd
. I

B.Ed.

{]I'

Other I (specify) .. . . . . . ........

" 9. What classes (if any) do you teach?

/

/



78

'(

\ SEe T ION B "

10,. Whoare the sponsors of ycur school?

, I

FAM
PAG
catholic

- DEB.

Other (specify) ..-----------------------------------------
11:'• Whatis the n.unber of students in yalr school?

\

'Poys
Girls

Total

.12 •. What is the IUllllberof teachers in the school?

M3.1e

Fem:tle

Total
•

// -

i3 ; List breakdownof staff by q.ralif ication.

-\
Q.lalif ication No. of, teachers'

or

P4
I P3

P2 ,

PI
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J
Sl/Dip.Ed •..

'J
Gradiate

Other (specify)

'-14. M1at is the acreage cccup.ied by' the school? .

. . 15. Do ycu consider this aiff icient? . --------------------------
Reasons

SECTION C

17. The steps involved in the general solving of problems have

always been a point of contention. BelCMare possible steps

that can be taken to solve any problem. Ym are reqrested to

decade if any of these steps below can be used.. If so award

a priority rurroer in the box given against each step so as to

,showthe order of procedure yol. r,;culdfOllCM. (Le, rank the steps).
I
!

(a)
\ .Choose a par+Lcu.Larplan , B(b) Detennine possible sollltions

(c) Obtain cortplete informa.tion abcut the

activ ities Involved

r (d) J)ef .ine__and understand the problem inrolved

~ (e) FoIICMthe Ministry recomrended procedure
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, .,
-;

0(f) Sort the facts and class~y the information

(g) Proride aposaibl.e check up on the proposed 0'·..,plan '

(h) Arrange detailed seqrence and t.rairunq

Bfor the proposed plan

"
(i) Mmage the system

(j) Establish the base criterion and

identify qIal~ ications an~ constraints' 0
/'

18. A to F are categories of the problems uaral.I y net by heads.

In each categoryyor are re<pested to rank in order of -,
-

difficulty those specific problems listed.

A OlrriOllum and Instnlction
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I .

B. School-GorrnunityRelationship

(a) Lack of cooperation fran par~ts D
/ ,

(b) creating a healthy parents-teachers

.·0relationship

(c) Dealing with illiterate and semi-

0illiterate parents

(d) Providing s~ carrrrunications system O·between the school and comrrunity

(e) Dealing with religims and pol.It.teal.

leadership differences within the

camunity which affect the running

0of the school

(f) Rlnning a school with a corrnunity that

0does not ~lly accept the headteacher
. ,

c. Staff Personnel

, .,
(a) Lack of in-service ccurses for teachers

/ /
I

and headteachers in order to' cope with nmrriru.111rnchanges

(b) Lack of cp.alif ied teachers to cope with
\ Dhigh papf.l, enrol1!rent

/

I

(c) Ensuring that the teachers are dedicated

and comritted to their w::>rk

(d) Dealing with uncp.alified teachers 0
--
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(e) FreqIent transfers of teachers

-'
(f) Struggle for deprty (and headship)

positions amongst the staff

(g) Coping with ferrale/rrale teachers

D •.. EUpil Personnel
-,

(a) Organizing lunch prograrmes (if they exist)

in ya.rr school ..
J'

(b) . Pravriding effective glidance and ccunse.l.Lfnq

\
especially to standard 7 and 8 girls

(c) Reporting papi.Lprogress to parents

(d) Absenteeism

-
(e) Lack of parental·assistance in disciplining

plpils

(f) ~ck of facilities to cater for exceptional

children. ~ r

E. Finance
/
!

(a) Aca::unting and auditing for everything

in school servfce

(b) Preparing a v.orkable hIdget plan for the

school prograrnres

(c) ":Keepin-9'.all cash l::.ooksin order

o

o
o
D
D
D \

\

o

B



\
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(d) Dealing with parents whofail to

conhihlte rroneyfor school funds

(e) Raising and obtaining adeqrate funds

to finance school prograrmes

F. .Physical Planning, School·Organization· and ..Managerrent

(a) Mmaging and maintaining all school

/ wildings, qrrunds , eqriprent and

facilities

(b) Keeping all types of school records

(c) Lack ofspace for schools physical plans

(d) Lack of tine to deal with day to day

affairs of the school

(e) Ensuring that there is hanrony,

understanding and cooperation

between the school, cormunity

v .
and-parents associations ~

.I
f

o
o

\

o

- -\
19. _Please rank in order of diff;imlty C£dealing with categories A

to F. In the columndenoted tirre pat, the app:roxinate rumber

of hcurs ycu spent per week dealing with each category.
'\
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"

!'

RANK TIME/HOURS

.!

(a) a.n:ria.:tlum and Instructional

problems

1b) School-oomrnxnityrelationship

problems

(

(c) 'Staff-p:!rsonne1 problems

-'
(d) IUpil-RErrsonnel problems

/

(e) Finance related problems

(f)' Physical planning, school
/

~orgnaization and manage-

rrent problems.

.. I

t
I
i

20. For each of the categories A to F -indicate the information which

pertiains to delegation in the table, bela.v:

-'
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(a)
I

, .-
CATEOORY 'ID WHOM REASONSFOR DELEGA.TING

>..

"
DELEGA.TED 'IO THIS INDIVIDUAL(S)

"

Clrrimlum and - --
~ \-

instruction
"

I

Schcol-Carnunity -
.-

--, relationship

.-

~ ,

Staff personnel

/
/

IUpil personnel

Finance

- .

Physical planning ~'

school-organization - - ..

rranagerrent
-

; -

"\
(b) Howdo ycu ensure that the job delegated gets ~one

satisfactorily?



(d) W::uldyou rather not delegate?

Reasons

~
21. Apply the problem solving technique yor rrentioned in item 17,

or one which yen usually use, to explain howym w:uld solve

the problems in (a) and (b) below. JUst write downthe steps

yq.l v.m.ld take in solving that problem.

(a) Dealing with occassional changes of curr Icn.lum and

instruction.

. .

I
(b) Fa.isingand obtaining adecpate funds to finance-

school progranmes.
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4.3 TIMESCHEDULE FORSTUDY

Brent Tine
\. . . . . . . . . . . . . . ..

..

Identification of problem 1/5/86
, .

\ l.

Preparation of proposal 26/5/86-
. , . ..

'. - -
Obtaining permasaicn to ctJlleet data

-
from relevant authorities D/6/86

Pilot testing -' 27/6/86
,

~
Travelling to problem area and .'

-seeking accommodation 4/7/86
~

-.
Collection of data fran

<, - ,
-chosen schools - 21/7/86

-~ \

I
I

.-
'.
Data analysis 1/8/86

I

I
,

..
f ,

Writing up of final project report
I

15/8/86

Typing and binding of project 22/8/86'

---
Presentation of project to supervisor 26/8/86
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4.4 ~'HE -BUDGEI'
I

)

ITEM COST/KSHS~
, -

' .

, -

./
\Fq.lipnent lCXX>.OO

Travel 1500.00,.
and Lodging 2500.00Sl~a5tance , <,

Typing and binding ,- 2500.00
,- -

- - , . l

'"-\
r Total 7500.00

"

»:

)

',---

, /
KE~YAITAU_~;r.',::::FrYJUBRARY


