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ABSTRACT

A survey of the strategies used by primary school headteachers
\ A _
in bandling problems in Hamisi Division of Kakamega District
Western Province.

\

Purpose of the Study

n

The parpose.of this study was to éxplore the methods and
strategies developed and used by hgadte\achers m‘ handling
school administrative problems. The intricacies, the schemings,
lobbyings that enable the headteacher to tackle novel problems
and keep the gchool afloat, and thus provide a good edication
to children entrusted to his care.

1

]

Modes of delegation; ciiteria of choice of whom what is .

delegated to was also eyj:lored.

Proceedure of the Study

/

7/

A groap of headté/achers was selected at the AEO's office and
targeted for study. A questionnaire was issued to this graup
personally. This was supported by a follow up intexview to try

and clarify some of the issues that were not very clear. The
findings were again coliected personally as per the arrangement

prior made with the respondents.
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(ix)

Limitations of the Study

The researcher was limited by time allocated to this si:udy.
A period of 11 weeks did not allow encugh duratior\l/forr a more
elaborate study. Funds were another scurce of limitation. The
three thousand fixed rate that was allowed for this sﬁdy was
not even enocugh for the report as it is, let alone attempting a
study that coculd have been more elaborate and extensive. The
nature of the projecf too caused afurther limitation. It was
expressly stated that the study was only :‘equivalent to a three

houar paper hence it should meet that condition.

Findings of the Study:

Most headteachers could not choose the richt steps to be
employed during Problem Solving process. Bren for those who

could pick these steps cut the right order was not chserved.

Sex and qualification did not seem to affect the strategies
developed by the headteachers to solve problems. It seemed that
experience and age of a headteacher had a lot to do with what

steps a headteacher could take to solve an administrative problem.

All headteachers delegate to some extend. There is a
tendency to delegate only to the deputy headteacher. The
researcher formed the opinion that when there is delegation, all

mambers of the school, both téaching and nori—teach:iﬂcj- shaild be
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(%)

involved. Each shaild be given a chance in an area he/she is

most suited.
Most headteachers spent a lot of time on problems they
judge as simple, but do not find encugh time to deal with

those problems which are judged to be difficult.

Recommendations of the Stidy

On-going ihse\rvice courses for primary school headteachers
should be expanded and updated so as to cater for new problems
which ave started to assume a mich bigger magnitude than
traditional financial problems. Sich problems include public
relations and personnel management. These could be incorporated,

in Kenya Educational Staff Institute Programmes.

All teachers need to be exposed to the role of the headteacher
during their preservice training. Great enphasis should be

placed on problem solving techniqie.

g |

/

The Ministry of Education; Science and Technology coild do well

to inservice headteachers and all staff before introducing new

airricular and instructional material.

There shauld be created a headteacher forum at the primary level
in which lectires, attendances and exchanges are made by the

headmasters especially regarding problem solving technique.

-
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This coald start at local levels with identified experienced
teachers taking the initiative, bat cozld be expanded to zonal
and even divisional levels.

The post of School Clerk shaild be made compulsory in all |
primary schools. 8uach clerks when employed slr;oald be well versed

in acccuhtj_ng , f£inance and public relations.
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\ CHAPTER ONE

THE PROBLEM AND ITS MAJOR COMPONENTS

£

BACKGROUND TO THE STUDY

One of the basic tenentsof hunanity is accessibility to
education. This need is as fundamental as the Provision>of
food, water and shelter. For man to live in a constantly
éhanging world he nust make a conscious effort£x>try and
understand these changes. Bducation is the only way in which
sociéty can instil desired attitudes into its youth to prepare

them for a life of challenges and hazards.

Factors that influence the social demand for educational
expansion in Kenya have been of keén interest to scholars.
They have been found to be similar to those that affected
provision of education in other African countriés that'had
been colonized. Iﬁ these colonies the natives were provided
by their masters, as liﬁﬁle education és was necessary. It
is true that the natives were taught to read and to write,

and were sent to schools., But the'curriculum was of the type

'that ensured the bondage of the Africans to the white masters'

service. They were given encugh to enable them to report

-accurately to their masters such things as the amount of milk

obtained ﬁrom the cows. The missionaries considered it suffi-

cient if the converts could read the scriptures and confidently



translate the “"good message" to their own kith and kin.
Further education was not encouraged. In fact roadblocks were
constantly placed in the path of aépiring Africans to diésuade
them. They followed a different syllabus which was mostly
terminal. Examinations ‘were désigned to drop people from the
mainstream.of education rather than to Prod them on. The

‘ notorious Common Entrance Examination (C.E.E.) at standard four
is a clear exampie of such manipulations. Very few could go

past C.E.E. to intermediate school.

History has it that the African soon repelled to this
kind of discriminatory treatment. In fact it ultimately led to
the gaining of independence inthoseccuntries then under
colonial rule. In Kenya this happened in 1963. With the
gaining of independence the black man was able to run his own
affairs including education and religion. Just before

/
independence the few fortunate Africans who had managed to

obtain some form of advanced education came back from abroad

filled with vigour and vision to emancipate their people from

i

/
ignorance. The demand for schooling was increased by the

Africans' awareness of what the more developed separate schools
did for the European, Asian and Arab children. There was a hue
and cry for more exposure of African children to the same
curriculum as that taught to the European children. Just before
gaining of independence such commissions as Phelps-Stokes Cammi-
ssion and the Bessey Report:L tended to agree to this need to

allow more Africans into formal training institutions.

-
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The United Nations body has always been interested in
people having access to education.. In 1961 through its
specialized branch, UNESCO, it organized at Addis Ababa, a
meeting for the Ministers of Bducation of African camtries.?
It was declared in that meeting that Education was the democra-
tic right of every nations citizens. Deliberations were
tendered forward and the year 1980 was suggested as the tenta-
tive date by which these coﬁntfies ocught to have made Education
accessible to all its citizens. They Proclaimed Universal
PrJ_mary Edacation. TIts realization has since then proved to be
a "bitter pill" for most African Nétions. .The Speed of Popa-
lation growth has resulﬁed in unexpected increases in primary
school enrolments. To provide enough resources for this extra
populations has been quite a burden let alone ensuring that
universal primary education is achieved. To confound the
problem even more, most economies of the nations have either
been stégnant or have been growing at slower paces than the
population growth. In a few countries negative- growth in

eodnomy have been noted.
" /

/

When Kenya became independent in 1963 the ruling pfarty
KANU promised in its Manifesto of 1963 that after ten years
free Primary Education would be available to all school going

children.>

The KANU government kept its promise and in 1974
the goverm“ent issued a directive abolishing payment of fees
from standard one to standard four. Since then, step by step,

there has been a waiver of fees. In 1980 no fees was bieng

-



\ 5
levied in Kenyan primary schools as such. The goal set by the

meeting in Addis Ababa had been attained. The effect was drama-'
ti,c.‘ Enrolment figures show a marked incj:ease in all the

41 districts/ accordincj to the 1973-1974 Educational trends study .
in Kenya. The report further shows that the main beneficiaries
were those districts whose baseline enrolment ratios were 40-49

per cent in 1973.4 Clearly fees had constituted a financial

!
constraint in school attendance and once it was lifted the

children were free to get access to education.

For most countries Education takes a big share of the
national budget. In KenyaMthis is about thirty three per cent
of the government budget. It can be evident that even though
the government wants to p'rovide education to all its people
the costs are prohibitive. One then wonders ;upto which level
the government should subsidize educ/ation for its citizens?
Grappling with this question )the United Nations brought into
existance ‘the concept of "Basic Education”. Tlﬁis' can be defined
as the minimim exposure to formaliéed training that could enable
the recipi;ént to live and work happily/in the society in which
that recipient expects té_ exist. In Kenya, a rough equivalent
of “"Basic Education" wéuld be the first c&xrplete phase of
schooling. According to the newly launched 8:4:4 system of
education, this would be the first eight years of school. Tﬁis
phase is also called the Primary Education Phase. From 1974
when the demand for Education suddenly outstripped supply thel*e

has been a situation requiring careful handling. The children

-



have been told to go to school, education is free. Now new
resources have been provided to cope with this influx of young
and eager pupils. Even if the gwermt were able to prévide
all the resources, there would still be a problem of logistics,
of juggling these to fit the wide varieties of recipients. | The‘
parents and general commnity have had tcB“, take a mich more
involved part in financing and running _eudcaitional enterprises
than before. 'I‘ﬁe formation of more active parents/teachéi*s
associations, boards of governors, pareI;ts associations all
attest to the determination to do this. More classrooms,

workshops and homescience rooms have been funded for by the

parents.

There is one person who is central, if the goals and
‘objectives to which both parents and government are working to

must succeed. This is the headteacher.

The headteacher is given a school, teachers, quils
together with some of the necessary material in order to achieve
those educational objectives he has been entrusted to achieve.
He provides the atmosphere for encouraging the students to learn.
In the éourse of his duties he 'has to solve many problems.
Sometimes these problems are related to the students, teachers,
instructional programmes, higher educational foipers perfor-
mance.

/

¢

Studies elsewhere have tabulated various typical problems
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the headteachers have had to grapple with¢Elishiba N. Kimani
listed thé problems in the relétionship between primary school
headteachers and the school communities. Mbaabu L.N. ' in 1985
studied Mministrative Problems of primary school headteachers
and Odali Enock Ngaywa in 1984 listed the administrative

problems as experienced in Hamisi Division.

THE STATEMENT OF THE PROBLEM

Headteachers have always been popular punching bags for
critics with a problem concerning the educational ‘system.
They are blamed for all the ills that are prevalent in society
and which are clearly reflected in the school system. Most

significantly they are blamed when they are unable to find

~convenient solutions to confounded educational problems to the

satisfaction of their attackers. The real problem, however is
that these poor headteachers are inadequately trained and
hence ill-equipped to solve the prbblems. During college
tralnlng _days no emphasis is placed on practical ischool problem
solving. Usually the stress is on setdemie excellence. It
would look as if though tﬁere should be a revolution in the
methods of training these prospective headteachers. These
prospectives should be inducted into problem solving techni-
q;Jes since their greatest contribution wheﬁ they ultimately
become headteachers is to seek solutions to problems which
are ever becoming more complex. Focus should be on pupils'

needs, school programmes and related problems, and community

.



“expectations. When they get appointed they should be provided
with enough supportive supervisors. . APSI's, AEO's and DEO's
- should become more involved with the headteacher's situation

than before. During this study the focus was:-

1.2.1 7To determine those strategies used by primary school head-
/
teachers in handling problems in the primary school.

\

1.3 THE PURPOSE OF THE STUDY

The purpose of the study was to go beyond r‘anking
problems encountered by the headteachers. The aim was to look
at the intricacies, the schemings, lobbyings that enable the
headteachers to handle school problems. The study aimed to
explore the methods and strategies developed and used by the
headteachers in handling school administrative problems.

1

1.4 THE SIGNIFICANCE OF THE STUDY

Heaciteachers of primary schools have always played an
important part in the eéucation of a coantry's youth. This is
particularly clear in Kenya as more stress is placed on
primary education. The headteacher is called upon to make
decisions which have far reaching impacts in his bid to see that

those placed under his care benefit educationally. Since 1974

/

Fa

when primary school education was made free in Kenya,school -

administrative problems have also increased. ' Many of the

|



parents were not aware of free education implications especially
in terms ofvphysical facilities development. There were
problems of trained teachers who were not available.” The fill-
in untrained teachers had to be guided by the headteacher in
lesson preparafion and writiﬂg out of schemes of work. Come
1980 and now the problems above ﬁave now to be fully faced.

The headteacher had to be fully faced./ The headteécher had to
be a man of wisdom and uderstanding, a leader who could do the
administrative processes of plamning, qoordi;ating, directing
the staff and the pupils aﬁd managiné school buildings and
facilities. With the introduction of the new system of
Education i.e. 8:4:4 it has become even more glaring that
headteachers role is of utmost importance.

The main contributioﬁ of this study is in the shedding of
more light on the intricacies of problem solving at the
primary school level. Tt is hoped that those generalizations

< : \
made after analysis of the findings can increase our knowledge
on problem handling in prinary*school..
, / /

.The findings, it is hbped, shall go along way in pinpoint-
ing those areas of relative weakness which need to be stréngth—
ened. The headteachers in the field will need to be inserviced
on how to cope up with the current problems of contemporary
society. They shall also be briefed on how to cope with ever

increasing school administrative problems of headteachers.

’
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Another aspect of this study was to attempt an analysis of
time spent by headmaster on variocus administrative processes.
By careful use of aelegation, in the lesser sensitive areas
of school administration, headteachers shall be able to free

themselves to dwell on more significant problems.

The findings in this study should be of great importance
to educational planners, administrators and leaders to.ensure
that ri§ht steps are followed in training the prospective
headteachers and also in inservicing those in the field.
Supportive staff such as the APSI's and the AEO's could use
this research information as a guide when selecting teachers

to head primary schools and also when inservicing headteachers.
ASSUMPTIONS OF THE STUDY
A basic assumption was that the headteachers that were

studied made a conscious attempt to solve problems and that

they did not ignore the problems or wish that these problems
/ P

" will of their own accord solve themselves. Hence the

1.5.1

1adid

researcher further assumed that:-

The quality of strategies developed by the headteachers will

be affected by the administrative experience of the headteacher.

The academic achievement will affect the administrative

decisions made by the headteachers hence affect the strategies

L
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developed by these headteachers.

1.5.3 The sex and age of the headteacher may also affect the admini-
strative style thereby affecting the strategies developed to

combat problems.

1.6 DEFINITION OF TERMS USED IN THE STUDY .
Headteacher . - The chief executive of the school.

Also used to mean principal.
/ -

Primary school = An educational institution that admits
pupils from: standard 1 upto standard

8 usually aged between 6 years and

14 years.

Division - An administrative area under an
= Assistant Education Officer.

<

\

Elementary School - Used interchangeably with primary
school.  /
hcademic status = Pertaining to high academic achieve-

ment obtained through formal
secondary educ/ation. ILow academic

{

status headteachers would have had

lower academic qualifications.
KAPE g | = Kenya African Preliminary Examination

i



KASE

RISE

EACE

EAACE

1L

’

an examination which used to be done at the end
of primary schooling at standard eight, before

1967.

Kenya Primary Examintion, an exam which took

over KAPE and lasted upto 1969.

Certificate of Primary Education. Took over

KPE and ended in 1985.

An examination that used to be done after 2

years of secondary education.

g
4

Kenya Junior Secondary Examintion took over
KASE. Done at end of form two usually in self-

help secondary schools.

East, African Certificate of Education.
Done after four yearé of sécondary

edu'cation,\at end of form four.

East African Advanced Certifidate of

~ R
Educatic')n. Done at/ the end of form six

L

enable one to get entrance to University.

School Certificate. An equivalent of EACE.

Kenya Certificate of Education. An examination
currently done at end of first four years of

secondary Education. Took over from EACE.

N

—
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HSC — An equivalent of FEAACE.

KACE =~ - Replaced FAACE and is localized in Kenya.

APST - Assistant Prima’ry School's Inspector.

AEO - Assistant Education Officer.

P4 '

P3 = Grades of primary school teachers as trained in

p2 Teacher Training Colleges depending on formalized :
Pl schooling,. Pl is the highest grade whereas P4

is the lowest grade of teachers so trained in

these colleges.

f N
Sl - Teacher grade of one trianed at Kenya Science
Teachers College or Kenyatta University College

!

or equivalent. Higher than Pl.

Dip.Ed. - Grade of a teacher wusually trained at Kenya
Teachers Technical College or equivalent.

~ Roughly equivalent to Sl.

/
B.Ed. - Graduate teachers trained at a University.

ur - Untrained teacher, usually a school leaver or a

graduate with no educational (professional) training.

FAM = Frends Africa Mission. All schools sponsored by the

Quakers have a plague on which this is incribed.

PAG - Pentecostal Asemblies of God. A plague on which
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1.6.1

1.6.2

13

,  this is incribed shows the school. as ~ sponsored by

PAG.
" DEB -  District Education Board.

DEO =~ District Education Officer.

il

!
SCOPE AND LIMITATIONS OF THE STUDY

Problems associated with the headteacher are quite pienti—
ful. New/ones are constantly added as pressures on the séhool
increase. The cries for provisior} _of e&iéation to ever
increasing numbers of children shall always be present. New
problems have already cropped up as 8:4:4 got uMeMy. Problems
of relevance and adequacy will have to be solved at the he;ad—
teacher level. Parer\lts are also concerned about the quality of
education being offered at aur schools. ALl t}.iese and many more
are problems that can be studied at the headteacher level in

a primary school. Some of the limitations facing this ’researcher

include: -

/

Nature of the study. This'is only a project and its expectations

- could not allow a more compréhensive study to be done.

The other limiting factor was one of money. The Sh. 3000/=
allowed for this research project could not allow the researcher

to go for a more extensive and elaborate study.

1)
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14

Time was also a limiting factor. The project was allocated
"
only eleven weeks for completion. Hence the design would have

had. o £it Sn-that kike. frams. N

Thié study is in a way a follow up to the study done by
Ngaywa Enocﬁ Cdali in 1984 a‘s part fulfilment for his Master of
Education degree. The present researcher worked in the same
location as Ngaywa i.e. I%amisi Division. It is also a follow u;J
in that this researcher looked at the strategies employed by
headteachers in solving problems in Hamisi Division. Ngaywa
simply stated the problems that were at ’éhat time trmbl:ihg
those headteachers. In this respect and in line with the limi-
tations listed above two problems were expressedly set for the
headteachers to interact with. The responses of the head-

teachers enabled the researcher todraw conclusions concerning

identification of strategies of problem solving.

~

Since only two problems have been studied this researcher
feels that one may not generalize about all areas of problems
solving: Ti"lis study should thus be séeri as a pioneer attempt to
identify general strat,egies of problem solving in a prjﬁéry

school, and indeed all educational institutions.
DESIGN AND METHODOLOGY OF THE STUDY

The researcher adopted a survey design in this study.

Responses were obtained after a questionnaire was administered
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1.9.1

1.9.2

15

to 35 headteachers spread through Hamisi Division. The subjects

were chosen from a master list at the divisz}onal educational
' \

offices at Hamisi so that they included:-
1. Headteachers of both sexes.
2. Experienced as well as novice heé.dteachers.

' (
3. Headteachers with high academic qaal_if ication as well

as those who do not have a very high academic qualifi-

cation.

The questionnaire was personally administered and the
results of the interview were also personally collected.

This ensured that the returns were high.

~ The data so collected was analyzed using descriptive
statistics and presented in talbular form for interpretation

and further discussion.
b

A : _ /

QUESTIONS RAISED IN THE STUDY

= j

The specific questions whose answers were sorc are:—

Do the headteachers go through the problem solving technique

when handling school problems? Are there any variationé in

the problem solving technique?

What are the str-é_itegies employed by headteachers when they

-
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solve the selected problems which they usually meet in the

school? Are there any variations based on

A. Age ‘ - i
b. Experience
c. Sex - (

[ % Q@alificatio/n of the headteacher?
1.9.3 What is the extend of delegation in school problem handling? |

. 1.9.4 What is the relationship between time spent on a particular

problem = and its judged importance?
1.10 ORGANIZATION OF THE REST OF THE STUDY

1.10.1_ Chapter two deals with an outline of the literature review
based on scholarly researches done in fields related to this

study.

1.10.2 Chapter three presents a detailed description of the methodology
- used in the study. s /

1.10.3 Chapter four focuses on data analysis, data findings, data

presentation and a discussion of analysis findings.

1.10.4 Chapter five deals with the summary of the study, observations,
conclu_sionﬂs ,jﬂ@i;cations and recommendations that have arisen

out of this study.

>
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CHAPTER TWO
2.0 REVIEW OF THE RELATED LITERA’I‘LH-%E

The review of literature which had a bearing to this study

was done under three major sections as follows:-

2.1 Importance of the school headteacher
2.2 The Roles of the primary school headteacher. This was further

divided as below:-
2.2.1 Curriculum and instructional expert

2.2.2 School-comunity relationship shaper

{
2.\2.3 Staff-personnel consultant /
2.2.4 Pupil-personnel expert

2.2.5 Financial Manager

2.2.6 Physical planning, school organization and management

problems solver
2.3 Delegatign of responsibility

2.4 Summary of all literature reviewed.
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2.1 Importance of the School Headteacher

Schools are viewed as important institutions because the
Soculatles youth are introduced into acceptable modes of
behaviour here. This is where the thoughts and intellect of
the youth are moulded and guided along so that when t.hese
youth mature into adulthood théy turn out to be useful members
of the society. The headteacher holds a key position for the
fulfilment of this legacy. Children are brought to a formal
institution called a school in search of direction vand help.
There they find teachers and structures with whom they
interact with as they build their destiny. The headteacher is
held responsible, by the society at large and by his employers,

for all that happens in his school.

A close examination of the school reveals a dynamic social
institution filled w:Lth humans both young and old who have
hopes, aépirations, fears, loves and hates:— the full ;pectrum
of emotions. They often relate : effectively well to one
another b;t occassionally they clash with violent antisocial
behavicur. Students and parents, teachers and their families,
the non-instructional staff and their families, all these
comnected with the school want recognition, security, a sense
of belonging and undexstanding; Usually they look inward to
fulfil their needs but they also look to the world around them
for help. The headteacher has a key position in keeping the

social dynamics working for the best interests of the individuals

-
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connected with the school. This seems to suggest that the

headteacher should possess a body of specialized knowledge

focussed on the workings of the school. Professional training

should result in the improvement of previocus weaknesses to the

extend that only the right approaches are now incorporated in

the adrﬁﬂistraﬁive practise of that headteacher.

It has always been important that school meets its ideas

of shaping its youth. As Davis puts it, the society then

Selects an individual, endows him with large discretionary
powers, places him in charge of the school and styles him
principal. By the very meaning of his title he is chief,
director, leader, supervisor. His immediate task is to
formulate policies, suggest modes of proceedure for |
executing these policies, lead his assistants into new
realms of thought and action, guide Trticulate and coordi-
nate individual and group efforts.

This shows the importance of the headteacher in providing vision

and policy both which are important to comprehend school

activities and their impact on the déveloping’ minds of youth in

the schoc;l "

‘Writing in the "Cincinati Inquirer", the 1984 USA Democra-

tic Candidate for the Presidential elections Reverend Jesse

Jackson uses the metaphor of the recipe for the educational

cookie to stress the importance of headteachers. - He says:

"

i \
...the key to the educational cookie is the principal.
Without his quidance and irwolvement there is no way of
telling whether the cookie (i.e. students who emerge)
is going to comg out lunpy and uncooked or burnt to a
crisp. And unless someone — boards of education parents,
students, teachers, the community, personal pride and
conscience - hold the principal accountable for making
things Some out right, don't even expect any gourment
fraats.



21

He looked at the headteacher as the motivational yeast that

. shall determine how high the students and teachers rise to

their responsibility. Should they not give thedir responsi-
| O

bility the due attention it deserves then there is a danger of

the educational cookie crumpling or emerging unbaked.

There are many poténtially conflicting interests at
play in a school. It is important that the school Femains
a place where the youth are adequately prepared for adult life
hence these conflicting interests shoulé be kept in harmony.
Clearly as Haghes G. Meredyd vzrités the headteacher is "the
indispensable fulminator of the forces of education". 3
Without him there would be chaos. No one would be responsible
for what happens in the school. Each of the special interest
groups would pash only for the acquisition of their individual
aims, resulting in disarray and disorder. Towards the same
purpose Hughes G. Meredyd adas that "the headteacher is in a

very real sense, the focus and pivot of his school".4

The importance of the headteacheé can be seen when the

institutions they lead are closely examined. Conant James

Bryant says that

the difference between a good school and a poor
school is often the d%fference between a good
and a poor principal. .

.Studies in the USA by the department of Health, Education
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and Welfare concluded that

principals leadership seemed to be one of the
strongest factors in reducing school violence.
Specifically the principals visibility and

. availability to students and staff was cited
as making the greatest difference. He motiv%tes
the students to overcome wayward tendencies. {

Schools with least violence had principals who were educational
. leaders and who were behavicural role models leading the
schools by personal example. They showed and expressed an
mmsual strength of character and purpose. fhis shows how
~dmportant it is to have someone the society can coant upon to
lead the shaping of its youth.
/ /
. Because of the trust piaced on him by virtue of thds. position,

f

the headteacher should exhibit characteristics that qualify him
to that trust. These shoi‘tld include integrity, loyalty,
character and moral fibre beyond reproach. We shauld be willing
to sacrifice personal ambition for the good of the school
organization. He should blend drive, entlusiasm, sensitivity

and plain courage, factors which make the headteacher as the
i
statesman™in Education. /

/

Mbiti's stress on the importance of the headteacher in
the administration of the school is:-

...the Chief executive of the school is the headteacher.
The success of any school depends on how effective the
headteacher is as an administrator. Many teachers have
been and will be given headschip without any formal
preparation for it. It is therefore necessary for the
student teacher to familiarize himself with some ideas
related to the work of a headmaster so that he can be
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reasonably well equipped with basic know how needed for
the job. When a teacher is picked up to be a headmaster,
bhe will find himself to be in a different world altogether
with new responsibilities, new coxymitments, new problems
and in most cases less free time. ’

2.2 The Roles of the Primary School Headteacher

The headteacher is held responsible for so many roles in
the school. To fulfil all of them satisfactorily there is an
urgent need to equip him with relevant abilities and skills té
make him better and a more effective school administrator.G.R.

Weldy lists the roles usually assumed by the headteacher as:-

1. - An authority figqure

2. An Educational expert

3. A comunity leader

4. A school manager

5. A problem solver -

) 6. -A decision maker.8

The tasks to be performed by a headteacher have become more and
more camplex, especially so in Kenya W:Lth the recent impleme-
ntation of the 8:4:4 system of education. To succeed, a
headteacher mist formilate a role which is both acceptable
and manageable. In curving aat a role behavicur the heads
usually have due respect and regard to a whole range of factors
that influence their behavicur. Patrick Whittaker suggest these
- factors include:-

- - — /A
1. Prescriptions as per educational act.
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P E Expectations faam public.

3. Sitwations of a particular school ,l its success
record or its failures record.

4. Predilections, hopes and aspirations of the

headteacher. 9

The role of the headteacher actually varies with the
! .
problems that confront that head.
As J. Olembo puts it ;

/

...depending on school environment school tradition,
characteristics of the learners, the headteachers
personality, his competence, efficiency and
effectiveness.

In pérfoming his numerous roles the headteacher must
always remember that he has responsibility to more than one
party. David Mbiti enumerated some of these pafties as

1. The employer

2. "The profession of teaching

3. The comunity he sérves

4. The school staff ; /

5. The parents

6. The students

- 7. School ‘r"inance.ll

Some of the roles that were reviewed and that had a

bearing to this study include:-
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2.2.1 Curriculum and Instructional Expert \

t

/ This is oheof themost important roles that the head-
teacher may adopt. Apart from being a good administrative
manager (see 2.2.6) he needs to be a campetent teacher if he
is to be taken seriously in the classroom. He should have a
campelling philosophy of Education. He should be versed in

the theory and practice of education so as

to recognize acceptable forms of good teaching
other than the particular one he is a master of.

12

‘He rust be a man of high intelligence broadminded as well as

openminded to all suggestions as regards improvement of

methodology. He should be present to initiate new modes of

teaching as well as be sure to maintain effective supervision

and evaluation. Many traditional headteachers have instructional

problem because they are unable to help in proper interpretation

of curriculum courses. They have little if any knowledge of

) the content themselves. The need to be inserviced whenever new
methods of teaching and curriculum changes arises. The present
confusion over the introduction of artistic subjects is a point
"in hand to show the emergency hwolveé. Oomneni:ing on such
changes P.G. Oluoch cammented in the Daily Nation that

teachers have been asked to reconsider their teaching
methods so as to check the rising failure rate.

There are few headteachers who can identify individual
differences in their papils when teaching in class. The

tendency is to teach as a whole class. Very little attention
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is given to individual papils in the classes. such headteachers
would never give enocugh assistance to the untrained teachers of

our primary schools.

2.2.2 School-Community Relationship Shaper

The community in which a school is built has a special
relationship with that school. The school is meant to
benefit that commnity directly. The community shauld
. murture, prop and guide the school so that it does what ﬂue
~ community intended the school to do The headteacher thus is
at an influential position whea;eby he can help create a Ireaning—
ful relationship of coexistance between the school and the
larger comunity. This is particularly so because with the
introduction of the new 8:4:4 system of Education there has
developed addea responsibilities to be born by the school.
Only if the headteacher had created a conducive atmosphere
can this noble task be passed on to the ccxrmunity withoat a
\\hltch _‘I‘I:ms the headteacher is the ideal person in a’
position to brj_ﬁq children, teachers ]and garents together for
the achievement of the set educational objeétives. He is

i

the instigator of this worthwhile partnership.

Tenards this effort Fox Willard and Schwerts Zifred
write that:-

...must be a sender and receiver¥ of commnication

© Often he must construct and maintain his own network

- of information. He gets information and in tuﬂ relays
these messages to teachers,parents and pupils.
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In order to keep such an established relationship, the head-

teacher needs to have ’ /
Personal charm, though an even temper/ is also good
to deal with jrate parents and unrully children

. (especially).

And Lyons Geoffrey says
.. headteachers should lay down a pattern of commnication
which provides for channels of information flow in both 16
directions so that the society and the school can coexist.

This should ensure that if there is a breakdown at any one point

then information from one direction is aided to cross the

breakage. It is the responsibility of the headteacher to

. ensure that such breakages, when they occur, are quickly bridged

for the good of the school. \

Staff-Personnel Consultant

The headteacher acts as both quide and supervisor to the
teachers and the pupils. Hughes G. Meredyd says that

On the one hand the headteacher is a hierarchical

superior, a man with power over his subordinates,

but on the other hand he is an agent of growth, a

helper, trainer, coxﬁultant and coordinator of the

total staff effort.™ ‘
These two aspects of the headteacher are potentially in conflict.
He has to be available to help the teachers to grow and gain
confidence on the one hand and on f:he other hand he should check
that education ideals given to him by his superiors are met and
complied with. This calls for long pericds of often intimate

contact with teachers and pupils hence calls for exceptional
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sacrifice on the headteacher.

' /
C.0. Davis says that the headteacher

is an inspiration to the l
young teachers, a guide to
older ones, a cham%'.on and
solicitor for all. é ¥

The headteacher discerns and utilizes the abilities of his
staff to inspire in them an attitude of confidence and
cooperation. | He fulfils his reponsibilities by motivating
the assistants to achiéve educational goals. Conant James
Bryant says that the headteacher should

motivate the faculty stimilating, .
inspiring, prodding staff to reach Y
goals of being well prepared ‘
enthusiastic, s%@llful teachers in

class everyday.

Michael W. Small also emphasizes the need to assist the
development of staff so that it can grow professionally. He

says that the headteacher is involved in

N

) the formulation of school
policy, the professional
development of staff, the
maintaining of academic
standards in the school,
the supexvisioaoof school -
expenditure...

The headteacher should know his staff well. To know their
strengths and shortcomings and hence be able to deploy them with
maximum success. He should work on their shortcomings with

intelligence so that they improve their capacity for work, and

| hence contrihite more towards the school effort.



2.2.4 Pupil-Personnel Expert

Those concerﬁed with the education of youtl;. should be
intelligent, dedicated and ]mowledgeable tocreate a conducive
atmosphere for a proper growth of those youth. The headteacher
should ke a stuaent advocate ,' wanting the best for his pupils.
The headteacher knows first and foremost that schools exist

primarily for pupils and so he should work vigorously in the
school and the commnity for the best opportunities.  and
programmes for the pupils. Conant James Bryant aptly sums it up
when he says —

the headteacher campaigns for adequate faéilities,

seeks bestﬁquipnent and supplies for his students
and staff. ;

Since he has the interests of the pupils at heart he seeks for
the best situations,conditions and atmosphere for the pupils’
education.

, Flnes
Elishiba N. Kimani also thinks that the headteacher shauld

/
ptit the pupils interests at his heart. She says:-

The headteacher needs to be a person of a broad
knowledge in order to help his pupils to grow

into the citizens required of this cauntry. He

thus has to have penetrating vision, must be

humane, understanding, of social values, have
effective administrative and organizational skills.22
He must be committed to the education of children.
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When children are brought to the school the ﬁ;ublic entrusts
their interests to the headteacher.*t Patrick Whittaker's views
of what the headteacher should do in connection to pupil

interests include:-

1. Ensuring that the school prepares children
adequately for life and work in adulthood.

2. Ensuring that the school is run as a well

disciplined and organized community where

children learn what they need for future life.23

Clearly the headteacher has to be pupil oriented person if the

job he is doing has to have any meaning at all.

Financial Manager

There is no organization which does not require finance in

order to run. Because the stakes inwolved in the school are

quite high it would also require an efficient manager to keep

~ the school afloat financially. Funds have to be obtained,

utilized, planned and budgeted for. These are functions which
are done in any other business as well.

Efficiency in handling school funds require that an adequate
system of records be kept of all receipt and monies collected.
That funds be properly auctioned and financial records be
reconciled and audited periodically. Unless the headteacher
knows his budget, how to collect money for the imprwemént of

the physiéél facilities and proper keeping of records he will
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easily find himself in problems. He has to know his cash iinflows
‘and balance these carefully against his cash outflows. Writing
about a headteacher who was not well versed in financial

accountability W.S. Elsbree says

The result was financial chaos, slipshod methods ~
of raising funds, numerous scattered accounts,

careless and unbusinesslike methods of bookkeeping
squandered, lost or misappropriated funds, unauthorized
and unsupervised purchases, unpaid bills and unaccountable
deficits, orgies of spending surpluses, duplication of
functions and activites and senseless jealousies and
conflict between organizations.

Such a headteacher would be a disaster in our school system.
Closely related to financial management are the hbusiness
relations of the headteachers. According ’John K. Hemphill
these include ensurmg that:-

v

. Supplies are requisitioned.

School equipment is kept in right quantities and state.

There are correct, right amounts of stores.

- Transportation of pupils to and from school is present.

School meals programmes run smoothly. ,

N Ul W N
L]

/
Problems of payment of bills, 'COQErol accaunts and
subsidiary accoubts are cleared. ’

N

In stressing the importance of a budget in a school P.B

Jacobson says:-

i

A carefully made and well administered budget,
based on educational needs is necessary in the ’
efficient management of the school system. The
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4

' yesponsibility of the school principal varies with P
the school system and the theory of chgol administration -
held by the board of education and....

-3

/

N.A. Nwagwu has some advice to add as to the mtporbaﬁce of

having a sound financial management outlook. He says:

f
The main plfpose of school business administration
is to ensure that maximum educational uses is made
of all funds invested in the school system. On the
other hand, wasteful or umnecessary expenditure of
school funds is frowned upon by the public which in
the final analysis pays for the education service.
It is therefore essential that every headteacher
should know some of the principles which Bgderlie
effective utilization of school finances.

\
Cases of impropper handling of school funds are widespread

in Kenya today. The Daily Nation of 19th Jan. 1980 says:

A former headmaster of Barani Primary School in Kilifi
has been jailed for 2 years by the Kilifi Resident
Magistrate after he was found guilty of stealing
16,451/= while he was employed in Public Service.
Mohanmed Jaffer had denied that between 1976 and December
1977 he stole the money part of school fund, building
fund, equipment levy, tuition fees and an imprest of Sh.
600/~ which, game to his possession by virtue of his
enmployment., / i

Such an incident could not have occured if that headmaster
was initiated via formal training into the virtues of financial

management and accountability.
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2.2.6 Physical Planning, School Organization and Management Problems

Solver /

Problems will always exist in the school situation. L.

ﬁagman remarks that:- ¥

] the successful skillful planner principal makes the
school problem ocur problem, the plan cur plan, the
responsibility for achieving the objectives acur
responsibility. The leader has the function of not

just planning for but essentially in planning with.29

In planning and organizing for the school the headteacher ensures
that there is:-

N

1. The right composition and character in the school
committees.

2. Awareness to determine the right desires and
aspirations of the people for their school.

3. / Enough stimulation to ensure agreement in
cammittees regarding the role of the school.

30
Raju M. Beulah says that the role of the headteacher is:-
» / "
e oy ¢ : é ) =

...the direction, control and management gr_i all matters
pertaining to the educational enterprise.

She further- suggests that the headteacher be involved in:-—

1. Setting goals of the institution if they are not
already set. )



2. Making policy.
3. Planning.

4. Appraising effectiveness.

5. Coordinating administrative functions.32

¢ rd

Thus the headteacher is a diagnostician of the problems that

his school needs to solve and a synthesizer of the forces that
! )

must be brought together to solve them.” He must develop the
capability to run an organization during the highs and the lows
which seem to occur so close together. As Conant James Bryant
says:—

the principal should keep schools goal oriented.

Always they shauld work towards those accepted
educational goals. The principal as a leader is
directly responsible to ensure that every one keeps

his attention and effort directed towards the goals

of the school. He is watchful -and sensitive for signs
that indicate that machinery and mrke§§ are not working
towards the goals of the organization.

b )

When the headteacher accomplishes tasks that is just one

~ aspect of-his duties. In the long range these duties are more
/

enconmpassing than those short term acqxisition of goals.

Commenting on this aspect Patrick Whittaker says:-

=

Headship is not just getting things done alone.

It is also creating the right conditions in which
the staff as a whole can share the vision of what
is possible and work together for its realization.
The headteacher has to understand and work with,
through them. He must develop an adequate capacity
to analyze_the nauture of human interactions within
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the school. He must develop an adequate capacity to
analyze the nature of human interactions within the
school. He must recognize strengths and weaknesses
in teachers and also provide answeys as to why certain
teachers behave the way they do.

J
'I‘l;e headteacher should understand that by his leadership and
management style he sets the feeling tone or the emotional
climate which the schoc;l shouid capture. He should not just
concentrate on the human aspect of resources. Through people and
for people he establishes infrastructure and baildings that aid
the lifelong process of education. Commenting on this issue

Frank Kelly says:-

eeeeis also a manager of the buildings and of humgg
relations within the buildings called the school.

Thus he should be a personnel managef, a disciplinarian and an
efficient organizer.

Delegation of Responsibility

/
However great the headteachers dedication can be , he alone

cannot function conmtentiy as a leader in so many different
fieldé. He must decide which of the functions he can do and
which he should leave to his subordinates. He s}llould develop
insights and talents for delegating authority, looking at
alternatives in any situation. When spreading the load,
Whittaker-says the headteacher should remember:-

\



Writing in R.S. Peters' the Role of the Head, AA Coulson lists

36

The present authority/power structure in the school,
The staff persbectives of the heads role.

The nature and extent of responsibility posts.

Staff attitudes towards power sharing.

Staff capacity for power sharing.36

- some of the factors that do not augher well for delegation.

They include

Close personal identification of the head with the
school i.e. he thinks of it as his school.

Close supervision by the head of every aspect of
school life,

Close relationship between the personality of the
head and the philosophy of the school.

Lack of confidence of the head in abi%:}ties of
teachers to work without supervision.

N

This factors seem to suggest paternalism on the part of the

}'leadteacher. He should also note that:-

» /

Do not delegate nothing but blame.-

Do not delegate as an opportunity to allocate tasks
the head would rather not do himself,

It increases the mumber of decisions that can be

made without referal to the head.

It depends for its SuCggSs upon establishing
relationship of trust. y
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Delegation is not just a matter of allocating tasks to a

- colleague, but of enabling the agent to be a policy maker,

innovator evaluator and notivator. To be in charge of an area

of résponsibility. However the headteacher shauld always

.remember that he does not delegate ultimate responsibility«

He is still accountable for all that happens in their school

including in that areawhere he had delegated.

summary of all Literature Reviewed
J

All literature reviewed has underscored the importance of
the school in preparing children for an adult future. The
headteacher is important because all attention is usually
focused on him. Appointed by the Ministry officials he has to
be accepted and assisted by the commnity if he is to succeed
in this noble and awesome task. He has to organize himself and
his time together with that of his subordinates so that they can
work han;lonioﬁsly to meet the desirable goals of the institution.
He has always to remember that he is the example to be emlated
by the te;chersl pupils mand other assistants. He is the dynamic
force of the institution, the life giving element and that
through him and his skills, abilities and hard work.shall arérge
success or failure. He coordinates capital, manpower and | \
initiative towards attaimment of well defined and agreed upon
objectives that are positive to the organization.

7

He has skills which have been acquired through academics.

\
o \
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When these are applied to himself, his personality and that of
the pebple he is managing then he becomes a practical man, a
problem solver. He inspires people for>prorductivity and thus
should know how to use human resources how to lead them. He
should be ready to delegate as this leads to a reduction of
load on himself. He thus should use his ideas, qualifications
to motivate his followers, to comuit them to goals and
aspirations of the school.

Above all the headteacher nmstA show effective leadership.
He should be versatile adaptive and should blend with the
situations as they come. This is particularly true for a head-
teacher in Kenya as our Educational institutions have been
undergoing serious review and upgrading. Probletﬁs have been
related to nﬁmbers of children to be provided with Education. |
There are far too few structures i.e. blildings, teachers, books ,’
material. More often than not there is no ﬁelp camning to aid
the headteacher. He thus must be innovative, anﬁicipative and
| practical‘. His position is one of continually solving
problems.  He should &ll.lS develop thréugh the ages and by virtue
of a specialized training programme strategie:s to overcame

prominent problems.,
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CHAPTER THREE

3.0 METHODOLOGY OF THE SiuUDY

Jwl

The Sample Description and Size

Presently, Hamisi division has four educational zones as
opposed to 1984 (see Odali Enoch Ngaywa's M.Ed. Thesis) when
there were 3 zones. The zones have been designated as Eastern

Zone, Central Zone, Southern Zone, and Western Zene. The

- number of primary schools present per zone is as shown below:-—

Norfhefn Zone — 27 schools
Central Zone - 19 schools
Southern Zone - 26 schools

Western Zone - 2_9 schools

92 schools

Since the study concermns the whole\ of Hamls:L division, it
was iméergtive that all the zones be represented in the sample.
The researcher nevertheless calid not use Random Sampling
techniques. This would have omitted some of the important
aspects that were required to be considered in the study. The
researcher made a run through of the lists of all the heads in
the Assistant Education office at Hamisi and selected a sample

made: up of :—

3.1.I Male and female headteachers.
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3.1.2 Highly qualified as wellas relatively lowly
qualified headteachers.

3.1.3 Experienced and also relatively inexperienced head-

teachers.

£ ) ;
The total sample to which the research instruments were given

was 35 headteachers,

3.2 The Research Instruments -

' !
The basic tool for this study was a questionnaire. This was
divided into three parts which were to be filled by the head-

teachers. The parts were arranged such that:-
Part 1 - Personal information concerning the headteacher
Part 2 - Official information concerning the school

Part-3 - Questions about the strategies for handling
- school problems. o -

et ; ¢

There were also additional proxrpfing questions asked by
J

either the researcher to the headteachers, or by the headteachers
to the researchery in order to clarify certain information.
In a few cases there were general discussions on related
4 aspects of the questionnaire items.-
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3.3 Administration of Research Tools - - o #

3.4

¥
=

At all times the manner of conduct was proper and gentle,
After introduction and a statement as to the parpose of-tfle visit,
the quesfionnaire was sexved to the headteacher. Together a run -
through was made identifying what parts of ’the questionnaire
i‘equred what kind of .information. A dat¢ was then set for
collection of the data. 'fhis was usually ax"ranged so that data
from r_leighkx)uring schools cauld be collected on one visit., The
researcher then thanked the headteacher for the kindly assisfance.
This personal administration of the tools was calculated to
introduce an element of "pérsonal appeal." and hence ehélre a
high resp‘onse.‘ Before the actual administration of’ the questicipc

/

nnaire it had been pilot tested on 4 headteachers. Their responses
do not form partof the final findings analysed in the next i

Chapter. _ g . \

Collection of Data

This was done by thg_ researcher, o/n the date set at the tool
administration stage. At this date it was usually found that the
headteachers had worked through the tools. In a few instances a
second-and even third date was set. Four headteachers did not
respond even after this "personal appeal"”. A return of 31

responses was considered a high response.
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- 3.5 Treatment of Data Obtained:

o

The data collected was reported and analysed using |
descriptive statistics ie rank, frequencies and percentages.
Tables were used to present the findings in a meaningful manner

to aid further discussion and interpretation of findings,

During analysis and interpretation an effort was made to
discuss each aspect of the findings in terms of:-
Fe
‘ {

3.5.1 Headteachers relative academic status (ie qualif ica'tion) .
3.5.2 Headteachers experience (ie length of practice as a

teacher and also as a headteacher,

3.5.3 The sex of the headteacher.



CHAPTER FOUR

4,0 ANALYSTS AND INTERPRETATION OF FINDINGS

4.1 Irrtrbduct‘ion

The research project concerned a survey of the stratggies
use:iv by primary‘sc\hool headteacher in handling Ischool administra-
tive problems. The age ; Sex, qualification and experience of the
headteachers were further inwvestigated to gauge the quality of
strategies developed and employed to solve the problems in
school., The research was carried ocut in Hamisi division of
Kakamega District, Western Province. The data was obtained after
personal administration of the research questionnaire to thirty
five headteachers. These were selected from the A.E.O.'s office
at Hamisi to ensure the right blend. The findings were again
éollected persona‘lly by the researcher. This ensured the return

of 88.6 per cent., Further analysis was as below:



47

4.2 Analysis and Discussion of the Findings

4.2.1 Blend of Respondents

3

Table 1 shows the breakdown of the respondents by virture of

their sex.
Table 1
' Sex of the Respondents . l
. Sex Frequency Percentage
Male 29 93.5
Female | 2 6.5
Total 31 100.0

X

As Table 1 shows there were more male respondents (93.5 per

i l

cent) as compared to the female correspondents (6.5 per cent).

Of

the total number of female headteachers to whom the questlonnalre

was sent half responded. This also shows that there are few

headteachers in Hamisi division who are female.

The age of the headteachers was another criteria by which the

strategies developed by the headteachers were analyzed.

-

Table 2
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'

-

shows the breakdown of the respondents by virtue of their age.-

" Table 2

~ " Age of the Respondents ' N
/ ; : : ;
Age in years Frequency : Percentage
Below 30 SRR . 0.0
31 - 40 11 : 35:5
41 - 50 16 - G 51.6
51 and above ' 4 3k 12.9
Total . 31 17 100

As the Table 2 shows, there were no headteachers whose age was
below 30 years. The leading age bracket was the one between
41-50 years, which had 51.6 per cent of the respondents. This
was followed by the age bra?ket 31-40 years (35.5 per cent) ./
The h?adteachers Qho were 51 and abo\rei formed thé second smallest
graup with 12,9 (per cent)‘.

The headteachers also had a wide range of experience starting
from as little as 2 years to as big as 20 years. Table 3 below

shows the breakdown of the on-job experienée of the headteachers

that responded to the questionnaire.
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Table 3

Experience as Headteachers

Years as head Frequency Percentage
Below 5 i 6 19.4
6 - 10 3 7 44.8
11 - 15 = 6 19.4
16 and above 4 6 19.4
Total 31 100.0

The range of years which had the greatest mumber of respondents
was the one of 6-10 years of headship. Below 5 years, 11-15
years e}(cperience and 16 and above years of éxperience all had
aI; identical contrilution of 19.4 percentage, It W(/)Jlld appear
if though most of the headteéchers in Hamisi division have
moderate experience (6-10 years) to hjl,gh experience (11-15 years

-and also above 16 years). .

Qualifications of the headteachers was also irmwestigated.
Table 4 shows the breakdown of the professional qualifications

of the headteachers who responded.



Table 4

Qualification of Headteachers

Professional Qualification Frecquency Percentage
Untrained / 0 0.0
P2, P3, P4 ‘6 - 19.4
p1 , 20 64.5
\A
si, Dnsip.Ed. - 5. 16,1
Degree holders — 0 0.0
{
Total 31 100.0

A big fraction of the respondents were Pl Cértif icate holders
- (64.5 per cent). This was followed by P2 certificate holders
(19.4 per cent) and lastly there were 16.1 per cent of the
respondents who had S1 certificates. There were no degree™

b
holders as headteachers, neither were there F3;,, P4 or untrained

/
v
teachers as headteachers. Most of the headteachers in Hamisi
- divisioh have a hich professional aualification (Pl or above

contributed 80.6 per cent).

4,2,2 The Problem Solving Technique

The first priority step was given special attention during

problem solving process. The headteachers were to indicate



N

<14

\ . ’

which was thefirst step they wauld take in attempting to solve

a probiem. The breakdown of the steps was as below:-

~a

L

Choose a particular plan

b - Determine possible solutions

C

d

e

f

Obtain complete information abaut the activities imvolved

Define and understand the problem irwolved

Follow the ministry recommended proceedire

Sort the facts and classify the information

g - Provide a poésible check up on the proposed plan

h - Arrange detailed sequency and training for theproposed

.

-—

plan
Manage the system
Establish the base criterion and identify qualifications

and contraints.

Table 5 shows the breakdown of the respondents choosing a

particular step as a first priority étep during problem solving.

s
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" Table 5

First Priority Step on General Problem Solution

Step Picked as First Priority Frequency | Percentage
a ‘ 8 . 25.8
b 2 6.5
g 11 35.4
a’ / 8 25.8
e 2 6.5
Total 31 100.0

35.4 per cent of the respondents revealed that they énalyze
the components of the problem as a first step. 25.8 per cent
either st;art by choosing a particular plan or by defining and
understanding the problem involved. 6.5 per cent will either
start by Eléterrm‘ning possible solutions or following the
proceedure as reoomxendéd by the Miniétry. None of steps £, g,
h, i, 7 were chosen as first priority steps in problem solution

.

process.

The total nunmber of steps chosen to be sufficient to arrive

at a problem solution are givén in table 6 below.
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/ Table 6 ‘ o

Total Steps Ticked for Problem Solution

Total Steps Chosen Frequency . Percentage
I
3 6. 19.4 \
4 _ 3 9.7
B = L 3 32 .
10 "2]_ 67.2 : 7 :
Total 31 - 100.0

Of the respondents 67.7 per cent chose all ten steps, 19.4
per cent chose 3 steps aut of the ten steps, 9.7 per cent chose
4 steps aut of the ten steps and 3.2 per cent chose 5 steps ait

of the ten steps provided.

Category difficulty - ! ‘ N,

The variaus categories that are usually met by the head-

teachers were inwestigated.

Table 7 gives a breakdown of the category difficulty as

., indicated by the respondents of Hamisi division. : p
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Table 7 Jo

/

First Priority Difficulty Choice

X
Category ranked as most difficulty | Freaquency | Percentage

Curriculum and Instruction 6 19.4
School-Cummuinity Relationshi 8 258
Staff-Personnel Problems ' 4 12.9
Pupil-Personnel Problems i 2 6.4

Finance Problems 5 16.1

Physical Planning, School

Organization and Management 6 19.4
\ Total ’ 31 100.0
=

';\Ihe respondents'gave school-comminity relationship as the
one they rank with-greatest difficulty (25.8 per cent of the
i /

respondents). This was followed by Q;rrimlnm and mstmctioﬁ,
together with Physcal Plé:ming, School Organization and

~ Management each with 19.4 per cent of the respondents. PRupil-
Personnel Problems ga{re the ieast difficulty to the headteachers,
managing only 6.5 per cent to rank it as first in'priority.
Onfurther concentration on School-Community Relationship the

reakdown is further given in Table 8 blelow:-
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Table 8 ,

Breakdown of School-Community Problems Response

Ttem of School-Community Category Frequency Percentage

Lack of parental cooperation ’ ] 5 36.1
breating healthiz parents~teachers
relations . i 5 16.1
Dealing with illiterature parents | 8 25.8
Providing comminications between
school and comminity - 4 12,9
- Religiaus and political inter— .. .
ferénces 2, 6.5
Community not accepting the

headteacher 7 22.6

Total ’ 31 ' 100.0

£7

4 |/ |
In the ‘School-Corrmmvi—ty Relationship categofy, dealing with
illiterate and semi-iiiiterate parents caised the greatest
difficulty to the headteachers (25.8 per cent). This was
followed by the commuinity not accepting the headteacher (22.6
per cent). Political and religicus interferences got the
y

smallest response (6.5 per cent) as saurces of difficulty in

School-Community Relations.
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Interpretation of Findings

The Problem Solving Technique

The respondents xbere suppoéed to decide ‘from a list of ten
possible steps the order in which théy would proceed during
problem solving. They were informed that some of the items
(steps) included in the given 10 steps Were dummies and could
not apply. The fact that 67.7% of the respondents included
all the 10 steps in their responses shows that they really
have no idea about the steps imvolved in solving novel problems.
19.4% chose 3 items, 9.7% chose 4 items and 3.2% chose 5 iteams.
None of . the respondents chose the right mumber of items ie 6
items. ‘Tt would appear as if though none of the respondents
chose the right steps i)ecause they have not been introdiced to
formalized problem solving techniqueé. This is further amplified

because all the 5 dummy steps were chosen despite the respondents

being cautioned to be on the look cut for them.

i

Category Difficulty / | | \

%

The order of difficulty seems to be of the same n;agnitude
thaugh problems of school—cormunity relations managed to lead in
d'jffiailty. A careful scrutiny of this category shows that
having to deal with illiterate and semi-illiterate parents was

the greatest problem met (25.8%). It was closely followed by

_ the problem of the commnity not accepting. the headteacher
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(22.6%). Surprisingly, dealing with golitical and religiaas

interferences obtained only 6.5 per cent response. Considering

that Kakamega district is one of the areas with a high incidence

of campeting religiaus, this is quite surprising. For example
Hamisi divisién has two Conflicting Quaker Churches and two
Confliciting Pentecostal Churches.\ One probable reasons for
this low incidence of poiitico—religicus undertones is the
school could be due to the fact that most schooi headteachers
owe their allegiance and loyali;y fo the 140 and ‘the Ministry,

hence discourage such interferences.

Amongst those who chose School-Comrunity Relations as the
most difficulty, 37.5 per cent were female, ‘75--0 per‘cent were
of an age above 40 years 62-.5 per cent had had an experiencé
of above 1l years and 87.5% were of higher professional qualif i;
cation (ie Pl and above). Thus there seemé to be a bias towards
older experiencesi and highly aqzalified heads choosing this as
a pr_oble:;l of worthwhile mention. This could have come about
after lengths of time and on the realization that the society
could makf;or break a school. What with D S
of .édglcation in which the omus has been thrown back to the

people of the land to provide the education they want for their

~ children. Hence such heads see the importance of having a good

ccmﬁmity relationship.

Surprisingly finance related problems have a low showing of

strength on the difficulty index. Only 16.1% of the respondents

\v
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thought this category was difficult,  This, I foaund cut via the
follow up interview, was due to the great effort Kenya
Educational ‘Staff Institute ‘(KESI) has pit. In Ngaywa's study
(1984) financial problems were leading in difficilty. KESI
intensified understanding of such issues is /drawing up well
budgeted plans, unde:fstandiﬁg of accaunting and algitmg,
keeping cash books ahdvledger’s in order. E\fen among those,
who still thought finance problems were of significant importance,
35.5% gave the greatest item as raising édequate funds, and

25.8% pat the difficulty at failure by parents to conﬁr:i]:ute
funds. Careful analysis can quickly place this areas as being

under school-community relationship:

The time alloted by the heads to dealing withwariaus
categories mainly showed improper time utilization. Only 29.0%
\ of all the respondents alloted most tlme to the m?st difficult -
category as they percéived it. The rest app,lied hapharzard
times to deal with the various problems. This time was often
unrealistic and/or inadeaquate. For exampl\e one‘headteachfer
alloted 30 mirutes per weekto dealing with curriculum and,
Instructional Problems. This cannot be sufficient since the
greatest proportion of school 1if e ‘}s in this particular area
and the headteachers have a prerogative to allot prorata times

to dealing with it.

4.3.3 Delegation of Duties

_All the respondents delegate their duties so that they have

i
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/
more time to deal with more pressing issues in running the school,
and also so that they can give the assistants a chance to try \
their hands at administration. In the area of Curriculum and
Instruction it is surprising that only 26.4% of the heads
delegate to classroom teachers. This response shows gross
misunderstanding since virtually all abaut this category is
usually left to classroom teachers. Matters relating to papil
personnel were mostly left to deputy headteacher. This response
too shows lack of understanding sﬁce most of the time it is
classroom teachers and classroom prefects who deal with pupil
personnel problems. Only 12,9% allocated this to the right
personnel. School-Camunity relationship which recieved 54.8%
correct delegation and staff-personnel problems (58.1%) seem to
be the ones that are well delegated.
\

- One also found a tendency to delegate only to the depity
headteacher thus leav‘ing cut the classroom teachers and other \
non-teaching staff. Some of the areas cauld only be best
delegated if given to non-teaching staff (for example financial
matters tc; be delegafedfc_othe chairman and t:‘ceasixreh: of the \
school carmitteé) . The follow up todelegation was quite in
order, and the importance of delegating was well understood.

i

Application of the Problem Solving Technique

Dealing with occassional changes of Qurriculum and Instruction

Having been recently involved in the implementation of a
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cbange in curriculum and instruction, all the respondents had
suggestions as to how they would go about dealing with such a
change: 38,7 per cent proposed a series of étepw'ise analyses in
which determining what was required, passing this ’infonnation/to
the relevant centres and then helping to enable acgaisition of
materials, support was done .by the headteacher. Ta}ale 9 below

shows the response to the problem of Qurriculum and Instruction
- Table 9

Responses to Changes in Curricailum and Instruction

/

A

Response Suggested Frequency Percentage
[
Sterwise analysis 2 38.7
Transfer to subject panels 10 32,3
Delegate to zonal meetings 5 16,1

Suggestions from headquarter

avaited 4 12.9

Total NIES | 100.0

7/
|

32.3 per cent of the respondents si:iply pass these changes orer
to \;'aricus sabject panels. 16.1 per .cent of the respondents

depend a lot on sending delegatesto zonal and local meetings and
also_on\ _i_nsexv‘:'g:ing provided by such people as APSIs, TAC tutors

.and the AEO's office. 12.9 pmer cent usually seek for helop from

the headquarters, not having their own ideas to put forward.
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Table 10 below shows an analysis of the 38.7 per cent who
-adopted a stepwise analysis of the problem.
‘Table 10

Blend of the headteachers choosing steprise analysis of

Curriculum and Instruction Problem

Blend Description Frequency Percentage '
Male T on 91.7
Sex
Female 1 8.3
Above 40 years 7 - 58.3
Age SR _
Below 40 years | . 5 41,7
Above 10 years 3 25.0
Experience -
e i f
Below 10 years 9 75.0°
| P1 ard above | / 8 66.7
Qualification
P2 and below 4 : 33.3

.Closer examination revealed that 91.7 per cent were male;
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\
¥

58.3 pér cent/: were of an age abwe. 40 years; 75.0 per cent had
\én experince of above 10 years, and 66.7 per cent had a profe-; J
ssional qualification of Pi and/ above. This closer examination
is quite-interesting because it reveals that those headteachers
with a nbdérate experience !(from ten years and below) are more
wont to try cut new ideas of Problem Solving, withoat first
waiting for help from headquarters or withaat pass;ng the
burden to equally inexperienced subject panels made up of
teachers requiring supporft and quidance. This younger, aggressive
and more highly qualified madteac_hers shauld be targeted for
inservice to instil the problem solving techniqie in their Qut-

look to school pfoblem situations.

Raising énd obtaining adeaquate funds to finance school programmes

A

Table 11 below shows the breakdown of methods that are used
by headteachers to handle problems related to obtaining finance

for school programmes. : 2

~—
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N
-

First Priority step in handling acquisition of funds to finance

school programmes , : s

First Priority Step - Freaquency | Percentage
Interaction with parents 16 52.4
- Harambee to funds raise » 11 34.7
- Seek donor aid 4 12,9
/ :
Total 31 100.0

Of the respondents, 52.4 per cent revealed that the first
priority stepwas to interact with-the parents thraigh parents
meetings, parents teachers associations (PTAs) and other school
meetings in which new suggestions are saight to obtain additional
funds. 34.7 per c;nt gave their first priority as immediately
and on their own accord calling for a ;Harambee meeting to solicit
S 19,8, par st wereicl the cpliian. thak they ot et
aut feelers to-seek donor aid. These target were the government,

4
‘Auctionaid, British Cauncil and CARE (Centre for American Relief

Everywhere) .

The group that seeks suggestions from the Parents (response

of 52.4 per cent) seems to understand the fact that the government
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nowadays has thrbm back the burden to parents to provide for their
children's educational needs. It is the parents who can improve
or damage the education of their chi/ldren by supplying such
necessaries as huildings, teaching aids and other supportive
paraphernalia. It would still seem as if thaugh the aquestion of
obtaining funds has not been given the lengthy attention it deserves
01;1 matching ﬁhe.physical condition of the school and the head-
teacher's responses, the researéher formed the opinion that the
methods put forward have so far not been generating the necessary
additional funds that the headteachers hoped for. This is why some
standard eight classes and virtually all the workshops and domestic
science rooms are not yet huilt in eighty per cent of the schools

that were visited by the researcher.

/

Summary of the findings

\ [

The findings include:

Most headteachers cauld not choose the right steps to be
followed during the Problem Solving Process. Bren for those
who cauld pick the right steps aut the right sequence was not

observed.

Sex andq:télif ication did not seem to affect the strategies
developed by-the headteachers to solve problems. It seems
as if though experience and age are the factors that ‘dictate
the é.trat:egies‘; given headteacher might adopt to handle

certain administrative problems.
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- Though all headteachers delegate, there is a tendency to

delegate only to the deputy headteacher. All members of the
>
staff should share in such delegation if they are to feel as

members of one school family. \

There should be proper utilization of time on variaus
categories. More time should be spent on the categories
adjudged as having a higher diff iculty index than those that

have a lower index.

Not enough attention is being placed on practical problem
solution. = The two questions which were posed did not meet
with the real attention they deserved from the respondent
headteachers. More attention by the edicational aithorities
shauld be on the establishment of autonomous problem solving

centres in the schools, headed by the headteacher.
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CHAPTER FIVE &

¥ Flisr T

SUMMARY, CONCLUSION AND RECOMMENDATIONS !

Sommary v

The research project set out to iryestigate the strategies
that primary school headteachers use in solving administrative
problems in their schools asexperienced in Hamisi Division,
Kakamega District. The Nst:udy was targeted in that varicus
types of respondents were required to form part of the sanple.

A careful survey at the AFO's coffice yielded data made of all
sexes , highly experieneed as well as moderately experienced
headteachers, highly qualified as well as those not so highly
qualified. A questionnaire was given to this sample and the
return cut of a sample of 35 was 31. The questiomnaire contained
3 Parts . Part one req_lired provision of personal data of the
headteacher Part two required the headteachers to give
information about the school whereae in Part three the emphasis
was on en;inerating strategies employed in haﬁdling variocus chosen
problems. “ 'I‘heée pmbler:s were mainly categerized into six major
groups ie Curriculum and Instructional Problems, School-Community
Problems, Staff-Personnel Problems, Pupil Personnel P;roblems,
Birmice A Al i e Sl Hieat Misnntng el Depnira
tion and Management Problems. In addition a special strategy
abaut delegation was isolated and irwestigated. ILastly there

were two nozelm;;roblems whose solutions the heads were requested
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to aitline in step format. The 31 respohses were analyzed and
special emphasis placed on differences of responses in terms of

sex, age, experience and qualification of the respondent.
-~ \

The study also has a cdnprehensive literature review that is
related to problem solving in educational institutions. The
literature review looked at the importance of the headteachers__ .
as far as he interacts inthe séhoolinstimtiom to handle
Curriculum and Instruction Problems, School-Comminity Relation-
sh1p Problems, Staff-Personnel Issues, Pupil Personnel Problems,
Financial Matters and also Physical Planning, School Organization

and Management Criteria.

Chapter three gave a synopsis of the methodology and design
of the study including the testing and construction of the

\ P
research instruments.

_Analysis and interpretation of the findings was also carried
aat in Chapter Four. Discussion as to meaning and interpretation

was also done in this Cha_pter. /

Fi

Conclusion

From the analysis of the report in the last Chapter it is
apparent that the problem most primary school heads find as
being difficult is creating and maintaning good school ;:ommnity
relationship. GI\_Iow that we have a new system of education,

3
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provision of facilities has been thrown.back to the Comminity.
These headteachers have found cut that: it is of utmost
importance to be able to have a coopefative cbmmnity araind
them. In this respect the heads thaight illiteracy and .
ignorance, as to the meaning of free edication as espaicedin
the 8:4:4 programme gives them the greatest problem. The ‘
problem was further aggravated by the Comunity not accepting
the head. This res/.‘earcher‘ faind ait that cliches had been
formed to try and resist certain headteachers from coming to
certain schools. Obv'idlsly when chosen to lead such a school
‘that headmaster might find it prefty hard to coax the best aut
of these unwilling community.

( =

[
The second category which gave the teachers a lot of

problems was in the area of Curriculum and Instruction. The
heads realize that schools occur firstly for the benefit of
the child. Withaut the child there would be no school. Hence
it is important that Whé‘lt braaght them to schooi is given to
then;. In this respect Qurriculum and instruction has been
b o b oF whnst: ipentance. Witk the airent oF 8:4:4
there has been some unclarity and uncertainty about the
content and methodology to be used to give instruction to

this children. Hence the heads now think this to be a pretty
important area. They attempt to oons;llt amongst themselves at
zonal and locational areas, with their APST's and AEO's. .'I‘hey
also gaesjgion the society as to its readiness to providé material

and. equipment via Harambees and charitable donations. Clearly
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Curriculum and Instruction seem to have a relationship to

Community-School relationship.

Physical planning, schooi organization and management also
‘meived aquite a backJing as a.leadjhg problems. One can see
that this category also involves the local comunity for the
provision of material and support to kuild the schools and to

plan meaningful programmes to benefit the children.

S&:lrpriSingly,f inance related problems were not so difficult
to deal with. A follow up showed ;chat most heads had attended
an induction caurse conducted by KESI to just this end. Now
such issues as budgeting, accaunting, cashflows and cash balances
are no longer a threat to the headteachers.

Although the professional and academic qualif icatiohs of the
headxrast¢£s' differed from school to school it locked that it
Qas the experience and exposure which made the..‘?diff:erence. "For
examplé of the headteacher who chose-'school-conmmity relations
as the most important category of schéol adinjnistration 62.5%
had been headteachers for more than 11 years. Experience had

“taught them that there was no sibstitute to a cordial relation-
ship between the school and the camuinity. It is also worthwhile
to find aut that 75% of the respondents were above 41 years of
age. Problems as experienced by the headteachers cauld be
external (ie brought on the school's headteacher) as well as

internal (ie brought by the headteacher himself). The head-



53

Sedsl

70

' \ : .
teacher needs to be competentjeffective and efficient or else

he shall be a contriluting factor to the problems in his school.
These problems can hamper the\ schools progress. Experience when
conkiizied EhChe: Bight tialitieation, ant. appldsd: mrepdrly
can produce such a person. |

\

In order to solve problelﬁs , which are of differing kinds,
one needs to deve‘lop a model to which each problem can be applied
and judged b¥. Analysis showed that most of the headteachers
attempt to solve such problems planlessly. They need to learn/
to breakdown each problem situation into a series \of steps
that can be easily handled. Delegation of duties was another
area that needed attention. This shaild be done to increase
efficiency in the organization and also to spread cc;lrmitment to
the ideals of that institutions goals. By delegating the head-
teachers show confidence in those they have delegated to . An
effort shauld be made to delegate to ail members of the staff
at one time or another. A |

Recommendations _ /

Inservice caurses for primary school k;eadteachers shaild be
ex;panded and updated so that they cater for the variaus new
problems that keep cropping up in the Kenyan schools. In this
respect KESI should apply themselves to this problem with
dedication’ as they did when they helped to solve the finance

related problems phobia. There seems to be a shift to Personnel

Mariégemmt and community relationship.
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5.3.2 All teachers need to be exposed to the role of the head-
teacher during their pre-service train\ing. Partiailarly the
'g_eneral‘ Problem-solving techniqie should be emphasized because
all problems can be handled that way.

533 The Ministry of Edléation, Science azld Technology shaild

‘ start an on—going programme for inservicing primary heads so
as to equip them with techniques of solving current problems.
This should be done before those problems are expected to be

introduced. An example would b'egublﬂic relations problems handling

technique shoild have been taught to the heads before the 8:4:4
system was launched since it imvolves a lot of intercaurse with

the public at large.

5.3.4 A forum shauld be created whereby there can be mutual
exchange of news, information and problem-solving.technigie by
primary schoool heads. This shauld imwolve a get-together or a

- workshop in which the headteachers themselves are not only keen
listeners._ iut also deliver\ key addresses. Experienced head-
' teachers cauld be identified and their wealth of experience put

_ /
to use thus.

= Now that the local communities in which schools are located are -
" playing a very important role, especially in the iarovisic:n of
physical facilities, parents shaild be edicated on the role of
education in this country. This could be done thraigh radio

newspapefs , chiefs barazas. The emphasis shauld be on the
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importance to assist the headteacher provide the best edication

to the comminities children.

The post of school clerk shauld be established in all
schools; at the prerogative of the government. Such people

when they are appointed shauld be competent in accaunting and

finance related areas, and also the field of pablic relations.

Siggestions for Further Research

A more detailed and elaborate study similar to this one ut
corering several districts caild enable generalization for all

the strategies generally employed by headteachers in handling

‘school administrative problems.

There is a need to carry aut a more detailed study on the

- efficiency and effectiveness of a headteacher as a function of

his academic and professional qualification. Such a research
wauild have a view of recommending what'7 combinations of qla.ljf i~
cation and experience come to prodlc;e :an efficient, corpetent .
and effective headteacher.

An iﬁdepth study of the effect of 8:4:4 reqiirements on
the parents of children in Hamisi Division. The aim wauld be to
test preporedness and the sacrifices . the comunity is willing

to give for the-benefit of their children's education.
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: ~ APPENDICES
« . / g

&

LETTER TO THE HEADTEACHER

I am a postgraduate student at Kenyatta University. I am
undertaking a research study in the theory of Administration
of primary schools. Yaur school has been chosen to participate
in this study. I would be grateful if you could £ill the three
sections of the attached questionnaire. Yourname and the name of
yaar school are not required and the information you shall
provide shall be treated in the strictest of confidence. It
shall be put only to the use it was originally intended.

Your cooperation is highly appreciated.



THE QUESTIONNAIRE

-

~Please tick in the appropriate box for items 1-6.
l. Sex: Male

Female ‘ )

2. BAge: Below 30 years
31 - 40 years |
4] - 50 years
51 and above ;
(1 :
3. How long have you been a headteacher?
o Below 5 years ,
6 - 10 years
11 - 15 years

16 and above

4, How long had you taight before promotion to headship? .
Below 5 years
6 - 10 years /
11 - 15 years N S !
16 and above
5. How long have!you been a headteacher in this school
Below 5 years |
6 - 10 years
-11 = 15 years
- 16 and above
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)

6. In how many schools other than this one have yai been a

headteacher? 7 s

1

z

3

4 and above

7. What is your academic aqualification?

(

KAPE,/KPE,/CPE

KJSE/KASE -
KCE/EACE/SC

KACE/FAACE/HSC

Graduate \

8. What is your professional qualifications?

p4

P3 Sk

P2

Pl /

' Si/Dip:Ed

B.Ed. o o

Other ' (specify)

9. What classes (if any) do you teach?
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{

.!\SECTION B

10.. who are the sponsors of your school?
FAM
© PAG
Catholic
DEB

Other (specify)

¥

11:, what is the number of students in your school?
: .

'

‘Boys
Girls

Total

12 - yhat is the number of teachers in the school?

%

Male .
Female

Total

- :'/

S-S e s '
i3+ List breakdown of staff by qualification.
i :
Qualification . No. af teachers

uT
P4

'p3

P2

Pl |




S1/Dip.Ed.
- . Gradiate

Other (specify)

14, What is the acreage occupied by the school?”

g , l
"15, Do you consider this sufficient?

Reasons

SECTION C

17. The steps irwolved in the general solving of problems have
| always been a point of contention. Below are possible steps
that can be taken to solve any problem. You are requested to
decide if any of these steps below can be used. If so award
a priority rumber in the box given against eaéh step so as to

show the order of procedure you woild /follow (ie. rank the steps).

(@) Choose a particular plan

(b) Determine possible solutions

(c) Obtain complete information abaut the -

activities imwvolved »

(d) Define and understand the problem irwolved

- (e) - Follow the Ministry recommended procedire




80

5

(£) Sort the facts and classify the information

(g) Provide a'poss'ible check up on the proposed
plan -

(h) Arrange detailed sequence and training

for the proposed plan
(i) Manage the system

(j) Establish the base criterion and

identify qualifications and constraints

\

” 18. A to F are categories of the probiéns usually met by heads.

In each category you are requested to rank in order of -
difficulty those specific problems listed.
. 1

A Qarriculum and Instruction

(a) Obtaining adequate eqiipment and supplies

i

V(b) Supervision of instruction ' \

(¢) Lack of cooperation from teachers

3 /
(d) Establishing means and ways for effective

1
evaluation of instruction

(e) Ensuring that there is a good climate

necessary for teaching and learning

(£) Lack of enough teachers

(g) Dealing with the occassional changes of

curriculum and instruction
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~

B. School-Commnity Relationship

(a) Lack of cooperation from parents

(b) Creating a healthy parents—teéchers

-

relationship

(c) Dealing with illiterate and semi-

illiterate parents

(d) ' Providing sound cammunications system

between the school and community

(e) Dealing with religiaus and political
leadership differences within the

commnity which affect the running

)

of the school

\

(f) Running a school with a commnity that

~does not wholly accept the headteacher

\

C. Staff Personnel

: .. : oy
(a) Lack of in-service caarses fc/)r teachers
; , 4

and headteachers in order to cope with

airriailum changes

(b) ILack of qualified teachers to cope with

: \
high pupil enrollment

(c) Ensuring that the teachers are dedicated

and committed to their work

(d) Dealing with unqualified teachers

-




(e)

(£)

(9)
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1

Frequent transfers of teachers

Struggle for depity (and headship)

positions amongst the staff

Coping with female/male teachers

)

D. 'Pupil Personnel

(@)

(b)

(c)

(d)

(e)
(£)
E. Finance
(a)
(b)

(c)

Organizing lunch programmes (if {:hey exist)
in your school

Providing effective quidance and cainselling
dereei- i st e lenderd 7' sl B gizis
Reporting pupil progress to parents
Absenteeism

Lack of parental assistance in disciplining
papils

Lack of facilities to cater for exceptional

children.

Accounting and auditing for everything

in school service

Preparing a workable hudget plan for the

school programmes

Keeping all cash books in order




(d) Dealing with parents who fail to

contribute money for school funds

(e) Raising and obtaining adequate funds

to finance school programmes

N

F. Physical Planning, School Organization and Management

(a) Managing and maintaining all school

t /

/ buildings, graunds, equipment and

facilities

(b) Keeping all types of school records

(c) Lack ofspace for schools physical plans

(@ Iack of time to deal with day to day

affairs of the school

(e) Ensuring that there is harmony,
understanding and cooperation

between the school, community

~and parents associations.

—-— o : A v s

19, Please rank in order of diffjculty cfdealing with categories A
to F. In the column denoted time put the approximate mimber

of hci1rs yau spent per week dealing with each category.
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RANK TIME/HOURS \

(a) Curriculum and Instructional

. problems

- {b) School-comunity relationship

problems

(c) Staff-personnel problems -

@ Pupil-personnel problems

(e) Finance related problems

(£) * Physical planning, school
brgnaizatioﬁ and manage-

ment problems.

/

;

20. For each of the categorles A to F indicate the 1nfon1at10n whlch

pertains to delegation in the tdble below: d

5



(a) s ) //'7, ....... ERRREE S N

CATEGORY : TO WHOM REASONS FOR DELEGATING

DELEGATED | TO THIS INDIVIDUAL(S)

Cuarriculum and

instruction

School-Community

relationship

Staff personnel

Pupil personnel

Finance

Physical planning
school-organization

management

vF P :
(b) How do you ensure that the job delegated gets dane -

satisfactorily?
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(d) Would you rather not delegate?

Reasons

21. Apply the problem solving technique youd mentioned in item 17,
or one which you usually use, to explain how you wauld solve
kthe problems in (a)k’and (b) below. Jdust V;vrité dos'/vn the steps
you wauld take in scﬁlv;f.ng that problem.

i

(a) Dealing with occassional changes of curricilum and

instruction.

ol
(b) Raising and obtaining adequate funds to finance-

school programmes. ' B
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Event Time
Identification of problem 1/5/86
Prepération of proposal 26/5/86
Obtaining permissionto coullectdata
from relerant anthorities . 13/6/86
Pilot testing 27/6/86

X
Travelling to problem area and
seeking accommodation ‘ 4/7/86
Collection of data frorrl
chosen schools i 21/7/86
_ /

‘Data analysis '1/8/86
Writing up of final project report 15/8/86
Typing and binding of project 22/8/86
Presentation of project to supervisor 26/8/86
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4.4 THE BUDGET

TTEM | COST/KSHS
BEquipment | 1000.00
Travel 1500.00
Slbéistance and ]'_o\dging 2500100
Typing and binding 2500.00

.............. PRI Talad
. A




