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1. INTRODUCTION

According to Kasuku (1984) "Home Economics is one of the
teaching subjects in Kenya's Girls and Mixed Secondary schools under
the general name Domestic or Home Science“.l Since this subject
is taught both in 'O' and 'A' level there is need to train teachers

in this field at University level.

The Kenyatta University Home Economics Department has been
mostly composed of women both the staff and students until about

four years ago when the first male students were admitted.

Home Economics "is a broad field of learning intergrating
the subject matter of several disciplines to form a body of
knowledge focused on the problems of the hame and family living. It
draws upon knowledge from such fields of study as art, bacteriology,
biology, chemistry, economics, physics, psychology and sociology.
It is concerned with all phases of home life and includes the
following subject areas: child development and family relationships;
clothing, textiles and related arts; family economics and home
management; foods and nutrition and housing and household
equipmen ".2 At Kenyatta University the Home Economics Department

has included a first aid programme in the curriculum.

Home Economics is a very practical subject take for example
the students who undergo the course at the University. When they

graduate they are in a position to teach students and the community



as opportunity arises but more than that one has opportunities to
practice what they learnt in their own homes. For example one of
the courses taught is home management and as one studies this they
cover budgeting as one of the topics. One is therefore able to use
the acquired knowledge to manage their finances thus what is learnt
is not all theoretical but it can be applied to everyday living

situations thus making it practical.

As seen above the areas covered by home economics as a subject
are very broad. Therefore for the material taught to be useful
and for learning to take place students have got to be motivated to
learn. If they are highly motivated to learn they will be satisfied
with for example the curriculum content. If they are not motivated
for any reason they will be dissatisfied. Presently you find that
some of the students are not very satisfied with the curriculum
content because they feel that there are too many courses to be covered
and this normally means many of them are not covered in great depth.
If for example the courses were fewer they would probably be covered
in greater depth. Since home economics is a broad field of study
it means that for the different courses taught there is need for
adequate facilities. At Kenyatta University, the home economics
department is expanding very rapidly and presently the facilities
available are not adequate for all the students. This factor may

cause dissatisfaction among many of the students.

On the other hand it is assumed that quite a number of students

are satisfied with studying hame economics due to the fact that the



knowledge they acquire through the different experiences can be applied

to their own family situations. However these factors can only be

concluded after such a research study.

1.1.

o2

1.3,

1.4,

Statement Of the Problem

What factors cause satisfaction and dissatisfaction to

students as they study Home Economics at Kenyatta University?

Purpose Of The Study

This study is designed to investigate the factors that
cause satisfaction and dissatisfaction to students as they

study home economics at Kenyatta University.

Hypotheses
In relation to the study the research expects to answer

the following questions:-—

1) Is there any significant satisfaction in students
studying home eocnamics at Kenyatta University?
2) Is there any significant dissatisfaction in students

studying home econamics at Kenyatta University? .

Significance Of The Study

In the past no study has been done to try and find out
whether the students who study home economics at Kenyatta
University are satisfied or dissatisfied with the different

aspects for example the content of what is covered. The fact
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that this study has not been done before makes this study

significant.

Many students who have gone through the home econcmics
course at Kenyatta University feel that the curriculum content
is too much. This has therefore made it necessary for the
researcher to carry out a study to find out if there is any
truth in this claim. The researcher hopes to make
recamendations after the data analysis of ways in which the
curriculum content, student to student interaction can be
improved so as to create more satisfaction as one studies

home economics at Kenyatta University.

This study is significant because it will help find out
what students generally feel about the department as’'a whole.
This is important because one may find that if students are
content with the curriculum, student to -student interaction
and the department as a whole they may be highly satisfied
as they study hame econamics whereas if students are
dissatisfied with the curriculum content, student to student
interaction and the department as a whole they may behave in a
discontent manner as they study home econamics at Kenyatta

University.

Limitations To The Study

This research is subject to the following limitations:

1. Due to limited time and funds this study has been carried
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out without piloting it first.
The instrument has not been tested for validity and
reliability.

The researcher also feels limited in the sense that the

~ sample is too small. If time had allowed it would have

been worthwhile to administer the same instrument to other
students of hame econamics for example those at Egerton
College and then campare the results,

Not much has been done on student satisfaction and
dissatisfaction which makes literature review

difficult.

Definition Of Terms

l.

Home Econonamics: A field of study and research forming

part of an academic curriculum of formal subjects and
practical skills (as in nutrition, clothing, child care,
home furnishing and decoration, household accounts, |
family and community relationships) necessary for good

hame management and family life.

Satisfaction: Complete fulfillment of a need or want.

‘Dissatisfaction: The quality or state of being

dissatisfied, unsatisfied, or discontented.
Distress resulting from a lack of gratification.

Home Economics Student: A person studying or majoring

in home econamics while doing his/her Bachelor of

Education degree at Kenyatta University.



Morale: A state of individual psychological well-being
and buoyancy based upon such factors as physical or mental
health, a sense of purpose and usefulness, and confidence
in the future.

Human Relations: The social relations between human

beings.

Living-in Experience: One of the courses taught in

home econamcis is home management., Dufing the third year,
students are expected to move into home management houses
for a period of three weeks so that they can practice
what they have learnt in the theory classes.

Motivation: Refers (1) to the existence of an organized
phase sequence, (2) to its direction or content and

(3) to its persistence in a given direction or stability

of content.
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CHAPTER 2

REVIEW OF RELATED LITERATURE

Studies Done In Hame Econamics

Due to the fact that there is not much information on
student satisfaction and dissatisfaction, it has been
difficult to review literature. The literature mostly used
is related to work motivation and job satisfaction. The
researcher has tried to deal with factors in different areas

which are applicable to students.

American Home Econamics Associciation (AHEA) (1956) says
that Home Econamics is a world wide subject and has helped in
many National Developments. For instance in India, the scheme
of National extension service was introduced in October, 1953,
with the view of affecting camunity development. Food
prablem was a crucial factor at this time and they conceﬁtrated
on increasing food production. Gradually several areas of
village improvements such as health, sanitation, education,

construction of roads and other facilities were introduced.

A National Home Econamics extension programme was
evolved and established in the Ministry of Food and
Agriculture. The members here had a multi-purpose work.
They were spending their whole time with villagers and
participating in af]:l their programmes with their skilled

techniques.



Mbae (1984) did a study at Meru and found that the urban
students were not participating in any activities at home.
Those fram low econamic class complained that they were not in
a position to practice same of the skills they were taught in
schools. For example they could not prepare some special
meals becuase they were expensive. They are taught how to
clean carpets, lay dinning tables and also care for flush

toilets but they did not have all these things in their home.

Even same students who study Home Economics at Kenyatta
University are discontent with some of the courses taught for
example in meal management the Western eating hab.its,
because they feel that in their own hames they cannot afford to

eat like that.

The American Home Economists feel concermed about the poor
families, hence they have employed a method which will make
Home Economics aids reach them. It is one of the newest and
most exciting approaches to problems of reaching lower  income
families with the information they need at a level they can
comprehend. Mbae (1984), says they make use of the
non-professional aids. This paid non-professional aid gave
a family informal nutrition education and at the same time gave
them hope, helped change attitude and generally helped improve

their way of life.

Kasuku (1984) reports that at the 1974 Seminar-Workshop



in Home Econamics which was held in Jos, state Ministry
Officers of Education in-charge of hame econamics and forty
tutors examined and adapted the U.P.E. Home Econaomics
syllabus to produce a more realistic syllabus. They expressed
the need for a more detailed and expanded teaching scheme to
guide tutors, and recommended the mounting of a programme by
the Institute of Education to train home economists as a means
of providing an immediate solution to the problem of acute

shortage of hame economics teachers.

Home Economics is not as simple as people think. Broadly
conceived, Hame Econamics is education for the greatest good
of the largest number of people through the strong achievement
of proper satisfying hame and family life. It is education for
life. "Hame Economists were a great asset to the U.S. during

the great depression of the 1930's when goods were scarse

and there was need to use resources carefully and effic:i.ently".3

In the report of the bachelor of education review (1970)

the camittee had the following to say regarding Home Economics.

The content of the B.Ed. Home Econcomics
courses should be more related to the
secondary school curriculum. There
should be more emphasis on the needs

of and conditions in rural areas.

The content of the courses in Clothing
and Textiles and Hame Management is
deficient. The supervision in Clothing
and Textiles is inadequate. Science in
the home should be included in the Hame
Economics course. Hame Econamics
students should make field trips to
realize the real situation in schools.
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Students should be taught how to
administer a Home Economics
Department in a Secondary School,

The report also mentioned about the unequal quality of
entrants into the Haome Economics courses. Some Students
have taken one, Home Economics course at "A" level , some have
taken one or two Hame Economics courses at "O" level only.
Some have taken no Home Economics at either "O" or "A" level,
but are admitted on the strength of other science courses
taken at secondary school. "The discrepancies among entrants
to the course have made it impossible to offer a course which

begins at University leve].'?.‘1

It may be difficult to do but as professionals, hame
economists are required to think ahead, Their responsibility
is, to enable people to meet their futures with confidence
and campetence. By becaming Home Economists, one has accepted
the responsibility of helping people achieve a hame and
family life which will further their own development, that

of other family members and of the large society as well.

Cause Of Satisfication And Dissatisfaction

Richard (1979) says that campared to what is known about
motivation, relatively little is known about the determinants
and consequences of satisfaction. He goes on to state the
"No-well developed theories of satisfaction have appeared and

little theoretically based research has been done on
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satisfaction". 2

Since satisfaction is an integral subjective state it
is best reported by people experiencing it. It is said that
psychologists thought they should concentrate on those
aspects of motivation that are dbservable (for example
performance, hours of deprivation, strength of response and

SO on) .

Most of the research on the study of satisfaction has
been done by psychologists: interested in work organizations.
This research dates back to the 1930's. Since that time, the
term "job satisfaction" is said to be used to refer to
affective attitudes or orientations on the part of individuals

towards jobs.

Students do seem to have strong affective reactions to
what happens to them while studying. Student satisfaction
is one measure of the quality of life in any department and it

is worth understanding and increasing.

What happens to students during the day has profound
effects both on the individual students life and on the
society as a whole, and thus these events cannot be ignored

if the quality of life in a society is to be high.

As Richard and Lyman (1979) have said:
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Of all the ways in which society serves
the individual, few are more meaningful
than to provide him with a decent job ...
It is not going to be a decent society
for any of us until it is for all of us.
If our sense of responsibility fails us,
our sheer self-interest should came to
the rescue.

It is important for any department to be concerned about
student satisfaction because it can influence the
effectiveness of the department. A department like the
Home Economics at Kenyatta University can influence student
satisfaction by pinpointing the factors that cause

dissatisfaction and trying to eliminate. them.

It has been said that a great deal is known about
what fac’gors are related to satisfaction, but very little
is known about the causal basis for the relationships that
may cause dissatisfaction. When any individual's perception
of what his ocutcome level is and his perception of what
his ocutcome level shoﬁld be are in agreement, the person
will be satisfied. When a person perceives his outcome level
is falling below what he feels it should be, he will be
dissatisfied. For example if a student expects a lecturer.
to turn up for lectures for a certain number of hours and
the lecturer does so for that number of hours the student will
be satisfied. If on the hand the lecturer turns up for

fewer hours than expected the student will be dissatisfied.

The assumption is that satisfaction with a factor will
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be determined by the difference between how much qf the factor
there is and how much of the factor the person feels there should
be. A student's perception of what his reward level should be

is influenced by a number of factors. Probably the most
important influence is perceived student inputs. These inputs
include all the skills, abilities that the student already has
before joining the department. The greater the student perceives
his inputs to be, the higher will be his percertion of what his
outcames should be. Because of this relationship, a student
with more inputs must receive more rewards than students with
low imputs or they will be dissatisfied. Rewards in this case
can be through good performance or more motivation from staff

menbers.

A student perception of what his outcomes should be is
influenced by his perception of the study demands. The
greater the demands made while studying, the more the student
will perceive that he should receive. Study demands include
such things as course difficulty, workload. If ocutcames do
not rise along with these factors, the clear prediction is
that students who perceive they have the more difficult task,

will be the most dissatisfied.

Richard (1979) states that

a person's perception of what his ocutcames
should be is influenced by what the person
perceives his camparison with others inputs
and outcames to be ... people: lock at the
inputs and ocutcomes of others in order to
determine what their own outcome level
should be. If a person's camparison with
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others inputs are the same as the person's
inputs but the other's cutcames are much
higher, the person will feel that he
should be receiving more outcames and
will be dissatisfied as a result.

sametimes students will feel that their cutcames exceed what
they should be. The feelings produced by this condition
are quite different from those produced by under—reward.
There is considerable evidence that very few people feel

over-rewarded.
According to Richard and Lyman (1979)

Even when people are highly rewarded,
the social camparison aspect of
satisfaction means that people can
avoid feeling over-rewarded by locking
around and finding someone to campare
with who is doing equally well. Also
a person tends to value his own inputs
much higher than they are valued by
others. Because of this discrepancy,
a person's perception of what his
outcanes should be is often not shared
by those administering his rewards, and
is often above what he actually
receives.

In summary one can say that all things being equal.

1, A student with high perceived inputs will be more
dissatisfied with a given facet than students with
low perceived inputs.

2, Students who perceive their studying to be demanding
will be more dissatisfied with a given facet than
students who perceive their studying as undemanding.

3. Students who perceive similar others as having a more

favourable input-ocutcame balance will be more
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dissatisfied with a given facet than students who
perceive their own balance as similar to or even
better than that of others.

4. Students who receive a low ocutcome level will be
more dissatisfied than those who receive a high
outcome level,

5. The more cutcames a studnet perceives his camparison-—
other receives, the more dissatisfied he will be with

his own outcames.

Thus, overall satisfaction while studying is determined
by the difference between all things a student feels he
should receive from his studying and all the things he actually
receives.,

Satisfaction has been locked at as two relationships:

1. The relationship between satisfaction and the
character in this case studying.
2, The relationship between satisfaction and the

characteristics of the person.

Research shows that satisfaction is a function of both
the person and his environment. This indicates that personal
factors influence what students feel they should receive and
that studying conditions influence both what students perceive they

actually receive and what students perceive they should receive.

Studies that have been done show clearly that personal

factors do affect job satisfaction, basically because they
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influence perceptions of what ocutcames should be. I believe that
the same principle can be applied to student satisfaction
because the student has certain expectations of what outcames
too should be. If these expectations are not met students

are dissatisfied.

In any course of study, it is important to have goals. A
consistent finding has been that high, difficult goals lead
to a higher level of performance than moderate easy goals
(Richard, 1979). The evidence thus far suggests that, provided
the individual has the requisite ability, there is a positive,

linear relationship between goal level and performance level.

Rather than assigning goals to students a lecturer
may let students participate in the goal-setting process.
Such a procedure can enhance goal commitment by

encouraging the student's intergrity and his personal interests.

It must be stressed however that simply using the method
of participation does not gurantee either increased student
satisfaction or higher inputs. The ocutcames will depend on
such factors as:

'a) The particular values of the students (whether they

want to participate) .
b) The content of the participation session.

c) The nature of the course.
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Therefore one can say that to perfohn adequately in any
course of study, an individual must choose to pursue values;
he must gain the knowledge needed to perform the work; he
must set goals; he must expend effort, A lecturer can help
fulfill the students desires but he cannot provide him with
desires; he can offer him new knowledge but he cannot force
him to learn; he can assign goals to a student but he cannot
campel him to accept those goals. A lecturer's influence
is limited to a certain extent; what he can accamplish depends
;1ot simply on his own actions but on the values, knowledge
and goals of his students. In general terms one could say man
is not a passive responder to externmal stimulation but an
active agent. He is not an effect of the actions of others

but a cause of his own right.

Satisfaction is an ocutcome of action and an incentive
to further action; thus it fulfills a crucial motivation function.

(Locke, 1970) .

Motivation

A motive is said to be "that which "moves" or induces
a person to action in a certain way; a desire, fear, or
other emotion, or a consideration of reason which influences
or tends to influence a person's volition, also often applied
to a contemplated result or cdbject the desire of which tends

to influence volition"! .6
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The term motivation then refers (1) to the existence of
an organized phase sequence, (2) to its direction or content
and (3) to its persistence in a given direction or stability

of content.

Motivating process relates to the teaching learning
situation. Of necessity, motivation includes the arocusal of
interest; yet the mere arousal of interest is not, in and of
itself, good motivation for best learning. Each learning
situation is unique and can be helped or hindered by the
motivation used. Consequently, motivation is one of the most
vital devices for stimulating learning. The purpose of
motivation is to bridge the gap between the learner's background
experiences and new learning material. All learners came to
class with same experience background, It is difficult, however,
for same students to draw upon that experience. Through
proper motivation, the skillful lecturer can help them
apply experience that may have a bearing on the question at
issue. This means that what is done to arcuse interest must
have a functional relationship to the prdblem under consideration.
Thus students became interested in solving the pradblem and at
the same time, are helped to bring into the discussion what they

may know relative to it.

For example, a unit of study like first aid deals with heart
action, The students, in pairs, measure each other's pulse

rate, and the identified results are recorded on the blackboard.
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They then run round the lecture blocks four times. When they
return they again measure the pulse rates and record them. The
demonstrated fact that their hearts beat more quickly after
exercise motivates them to want to discover the reason. Interest

in studying heart action has been aroused.

Teacher imagination is needed to guide the learners,
indirectly and smoothly, toward willingness to attend to the
new study material. Its been said that if children and
adolescents are motivated to believe a subject fitted to
their learning capacity is interesting and worthwhile, they
usually can master it. There are other learning requirements,
but interest-arousing motivation is a potent factor of
learning success. For example mathematics is considered by
many people as being difficult but one can master it if they

are motivated to.

Through utilization of appropriate, small-group projects
which permit reasonable freedam of activity, a teacher can
motivate his pupils to achieve results that not only help
them master learning material but also satisfy their self

bolstering needs.

What an individual wants to do is rooted in his basic
need to satisfy his developing potentials the intellectual,
emotional, physical, social, econamic and spiritual. The

power to be motivated toward activity lies within the
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individual; the teacher directs learner attention to a wise
choice of prdblems and questions, and makes adequate

evaluation of responses.

Incentives also contribute to motivation. An incentive
is any force or stimulus that impets an individual to do
something which otherwise he may be uninterested in doing.

A stimulus serves as an incentive if there is an achievable
goal within - the reach of the individual in time, space

and camprehension. The motivation power of incentives varies
within individuals. Incentives do not became potent action
arousers unless, or until, either adequate maturation or

a sufficient degree of developed skill has been achieved.

2.4 learning

A learner needs an incentive to motivate him toward
successful achievement. Incentives maybe extrinsic
(lying outside the learning situation, for example money
reward) or intrinsic (lying within the learming situation
such as developed pride in achievement, power gained to
engage in related activities, or strengthening of self
confidence) . Lester (1956) says that intrinsic incentives
usually produce the best results as motivators of
successful learning. The learner, however, needs to
recognize the value of himself of being motivated by an

intrinsic incentive.
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Camendation for successful perfomance and constructive
criticism of inadequate achievement in temms of the learner's
ability are incentives that usually motivate learners, of any
canpetitive level, toward improved performance. If no
attention is given by the teacher, the learner is likely to

lose interest or to became discouraged.

A principle of the mental hygiene - approach of teaching
and leaxining is applied when campetition is transfered from
that of learners to that of a learner's competing with his
own records. There often is an unfortunate psychological
impact on learners who are expected to measure upto the
achievement of theif brighter classmates, If campetition can
be kept on an equitable basis of ability and experience, it may
serve as an incentive to further progress., Campetition can be
an achievement motivating incentive for young persons who
generally are said to be successful learners. Therefore in
campetitive efforts, one individual should be so well matched
in ability with his co-learners that he cannot be at the top

at all times, but rather can be beaten occasionally.

The harmful effects of campetition are experienced by those
unfortunate young people who have been placed into unequal
canpetition with others who always are winners. The emotional
impact of a situation of this kind can be so great that even
the bright who succeed most of the time became emotionally

disturbed if others win part of the time. The grouping of



- 22 -

learners on a heterogeneous basis may have as one of its

weaknesses the inequality of competition. Of course the
theory is that each learner should campete with his own record,
but the facts are that humans are always more stimulating than

any record, even if it is the individual's own.

Competition and co-operation are not camplete opposites.
At least there need not be an antithesis between them. It is
possible to engage in a campetitive activity through the
utilization of scm-e of the qualities of co-operation. Craw
(1956) says the best kind of competition makes use of the
spirit of co-operation. Those who guide individuals in their
attainment of best achievement can help learners strike a
balance between co—operation and good competition. Children
should be provided with incentively to enable them to cultivate
the ability to work co-operatively with their classmates. On
the other hand, best results are achieved by some who in one
situation or another need to be stimulated by an appropriate

incentive toward campetitive activity.

If too much emphasis isplaced upon campetition at the expense
of co-operation, however, undesirable behaviour habits may result.
Unequal campetition may stimulate behaviour that is undesirable
for an individual as he attempts to avoid failure. Unwittingly,
the teacher.rflay encourage him to win by cheating the copying or
having others prepare his study assignments., Personal intergrity

should 'be stressed at all times, even though it may mean defeat.
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It must be borme in mind that in any contest there must be

both a winner and a loser.

Learning is a fundamental process of life engaging much
of our waking hours and affecting all forms of human
behaviaour, skills, knowledge, attitudes, personality, motivations,
fears, mannerisms, and others. Learning is defined as the
process by which behaviour is originated or changed through
practice. Learning and maturation are two main processes

through which changes in behaviour occur.

Ralph and Howard (1970) say, learning may occur
intentionally or unintentionally, through organized or
unorganized activity. Education is the formal procedure through
which the attempt is made to develop in individuals certain
socially sanctioned behavioral patterns. The study of learning
includes not only formal training but all factors producing

behaviour changes.

» Learning without appropriate motivation to respond to is
of little practical value. "Learning ..., though hardly
confined to the educational settings or even to human organisms,
is the avowed primary business of education and of many

L One of the major dbjectives of

psychologists as well".
education is to build in the student a strong and persistent
motivation to learn, one that will carry to his everyday

activities outside of the classroom as well as into his future
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classroams. Transfer of this kind of learning motivation may
be considered as important as transfer of the actual knowledge

acquired in the classrooam.

Melvin and Tam (1967) state that education provides
knowledge and information about the world. Some through
teachers, books and discus.sions, some through experience J.n
laboratories and in living. Education should make or motivate
the individual to want to continue learning things for

himself.

The variables which influence learning may be grouped
under three headings: (1) individual variables, such as
capacity and motivation, (2) task variables, such as
meaningfulness and difficulty, and (3) environmental
variables, such as practice and knowledge of result. Most
significant are the individual learner's readiness for any
learning experience as determined by his maturational level
and previous experience, his capacity or potential for
development, and the acquired motives which give direction
to his energies. All the individuals variables must be
considered simultanecusly by the teacher in planning learning
activities for individual children, for the rate of progress
is a product of the interaction of the cambination of

particular capacities and motivation occuring.

When children or adults are instructed in groups, the
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task is camplicated by the wide range of individual differences
encountered. It is not uncammon to meet a range of four to six
grades in achievement .in class groups from intermediate grades
up. Numerocus factors and conditions contribute, but individual
differences in rate of maturation, in experience, and interest
are important. Physical maturation is an important determinant
of readiness for learning in young children, but with increasing
age, readiness becames increasingly a matter of having had the
appropriate prerequisite experiences. It is said that in both
motor skill and verbal learning, progressive improvement in
learning occurs with increasing age upto adulthood. Beyond age
40 a gradual decline occurs, varying according to the ability

under considerationr. and the activity of the individual concerned.

In general, sex differences are not a vital factor
contributing to differences in ability or learning. Although
some differences in capacity can be associated with sex, the
more J.mportant conditions are differences in interest,
motivation, and attitudes and the role they play in achievement,
These conditions are more closely associated with cultural

and experiential than with genetic, differences.

- Tests of intelligence, aptitude, and achievement can be
valuable to a degree in estimating possible progress. The
value of tests will vary with their validity for any single
subject; intelligence tests, for instance are useful predictors

of verbal achievement but not of art achievement. Tests must be
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supplemented by individual observation and judgement in

deriving estimates of capacity.

A number of circumstances can contribute to unreliable
test scores and consequently, to faulty judgements and predictions.
Among these are use of inappropriate tests, inadequate nomms,
lack of testee motivation, faulty test administration, physical
handicaps, practice effects,. improverished environmental backgrounds
and others. Nevertheless in skillful hands, intelligence,
achievement, and other tests can be useful aids in planning
programmes, estimating potential, and analyzing learning

difficulties,

Physical handicaps, including visual and auditory
disabilities, occur in sufficient frequency in unselected groups
of children that special attention is required for their
identification and correction in order that learming not be

needlessly impaired.

Essential to the learning process is motivation, which
energizes the organism, gives direction to activity, and selects
the goals deemed valuable. The teacher is concerned not
only with utilizing existing motives for educational ends but
also shaping the motives in desirable directions, in as much as
the results achieved in striving for given goals operate to
modify the motives themselves. The end of learning is not only

a skill or knowledge but also the acquisition of motives,
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attitudes, and interests which serve individual, educational,

and social needs.

The difficulty of material and the meaningfulness of the
task are of significant importance in their influence upon
learning. "I‘asks which are too simple fail to challenge people,
while tasks too difficult discourage them. Rote memorization
of meaningless material is a useless waste of the time of
teachers and pupil. One of the justifications of a
curriculum that is co-ordinated with the life experiences of
students is that it achieves greater meaningfulness by
utilizing the daily experiences of students. It is dbviously
impossible to relate all learning to past experiences which
lend meaning to tasks. This is the functions of visual aids,

field trips.

Ralph and Howard (1970) say that there is no lack of
evidence that today's learning interferes with yesterday's
and tamorrow's. The smaller the interference the more
substantial the learning. Interference between learning tasks
is greatest when the meaningfulness of the material is low,
when the degree to which the sequential tasks are learmed is
low, and when tasks have low degrees of organization and near
similarity in content, processes involved, and method of
presentation. The evidence suggests that a sequence of tasks
during the school day should avoid juxtaposition of subjects

that are samewhat similar.
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Maslow suggests that driving force that makes people join
organizations and stay in them is hierarchy needs. He sees
humans as having five needs 1) physiological needs, 2) safety
and security 3) belonging and social afiliation 4) esteem and

status 5) self actualization.

These needs can simply be classified as (3,4,5,) as
psychological needs or higher order needs (1,2) as
physiological needs or lower order needs. Same physiological
needs are food, water, sleep, air. These needs arise out of
basic physiology of life and they are important for survival
and preservation of species. They are therefore virtually
universal among people but they exist in different intensity.

kY

Same can be satisfied through econamic behaviour.

Psychological needs are nebulous or indistinct because
they represent the needs of the mind and spirit rather than
of physical body. Many of these needs are developed as one
grows and these needs are often hidden to the individual.
Since these needs are so nebulous dissatisfied workers usually
attribute their dissatisfaction to samething tangible like
salary. The higher order needs are primarily satisfied thrcugh

symbolic behaviour and social content.
Maslow (1970) has said:

Satisfaction of the self esteem needs
leads to feelings or self confidence,
worth, strength, capability, and
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adequency, of being useful and
necessary in the world. But
thwarting of these needs produces
feelings of inferiority, of
weakness, and rise to either basic
discouragement or else campensatory
or neurotic trends.

One can thus see that if these self esteem needs are
not met a student could feel inadequate and helpless as
they study and this could contribute to the student being
dissatisfied for example with the curriculum content. If
a student feels helpless and inadequate maybe among his
fellow students he may end up with negative attitudes about

his course of study.

Attitudes

"An individuals attitudes toward his work can certainly
be affected by his position within the structure of a

group and by the nature of that structure itself".8

If the attitude of an individual to a structure is negative

the individual will be dissatisfied if it is positive the
individual will be satisfied. "An attitude may be defined

as a learned inclination or group of ideas which usually affects
your actions or behaviour. One can have attitudes towards
specific persons (teachers, parents, friends) as well as towards
groups of people (black, whites, the "Establishment") .9 You
have attitudes towards dbjects or things foods, music, job

classifications, or leisure activities.
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One is not born with attitudes, you learn and develop
them throughtout your whole life. As with most of other types
of learning, the learning of attitudes depends on the fact that
you usually react favourably to situations which are pleasant
or rewarding positi\-re situations; you learn to avoid or react
unfavourably to situations which are unpleasant or disturbing
negative situations. The learning which takes place tends
to carry over into later life in the form of expectations.

You learn to expect the same or similar results’ from similar
situations. Once you learn an attitude, it becames very ruch
like a habit you rely on it without really giving it a second

thought.

As attitudes develop, they undergo a process of
generalization. That is, even when we find ourselves in
situations that are more or less new, attitudes from past
experiences, which are generally similar to the new ones,
come into play. For example, if you come from a home with a
very loving, reasonable understanding father you might find
that you have a learned attitude which expects all males,
not merely your own father, to have the same loving
characteristics. If in your home the father is very strick,
dominating, dictatorial, you might find that you have a learned
attitude which expects all males, not merely your own father

to have the same dominating characteristics.

‘Achievement

Achievement maybe defined as the ability to produce and

to do so efficiently. For example an employee who has
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accamplished past assignments with accuracy, speed, and
enthusism certainly would rate high in achievement. This
individual can be relied upon to fulfill the assignments

he has been given correctly, cheerfully and on time. He will
have work abilities which are organized and efficient. He

will be dependable in terms of attendance and promptness.

The high achiever if it is a student can handle most
situations without becaming upset or flustered. He stands
up well under pressure. His supervisor may sum up his
achievement evaluation in this way: "He's dependable. I know
we can always count on him to do the best possible job. I
never have to worry. I know that the job will be done

correctly and on time".:LO

Performance

Academic performance of students is a class setting

» appears to be a function of at least three important variables:

motivational level, abilities and traits, and role
perceptions. First, an individual must want to perfomm.
Otherwise he or she will, at best, carry out a task only
halfheartedly and in some cases a student can refuse to do
anything at all. Here we are referring to internatiocnal
behaviour, that is behaviour directed toward specific tasks or
outcanes, Thus, a basic prerequisite to task performance

on most subjects becanes the desire or motivation

13
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of the student to do the assigned task.

But motivation alone will not ensure good academic or
task perfomance. A student must also have the necessary
abilities and skills. Similarly, it is important to have :
personality traits that are at least somewhat canpértible

with the course requirements.

A third important factor in performance is role clarity,
A student must usually have an accurate understanding of what
the course requirements are if he or she is to be expected to
devote full and efficient energy of them. A misunderstanding
can lead to a considerable waste of effort and poor performance
even if the person is highly motivated and has the required
abilities. Thus, there appear to be at least three factors that
significantly influence academic perfomance. One must be
motivated, one must have the necessary abilities and traits,

and one must have fairly clear role prescriptions.

As one tries to perform well academically they are bond
to came across same perfamance abstacles. When inadequate
performance is not the result of a lack of effort, direction,
or ability, there is still another potential cause that needs
attention. More cammon potential dbstacles may include
lack of time or conflicting demands on the students time,
inadequate work facilities, restrictive policies or "right

ways of doing it" that inhibit performance, lack of authority,
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insufficient information about other activities that affect
the course being studied, and lack of cooperation from others

with whan one must study.

Many performance dbstacles can be overcame either by
removing the dbstacle or by changing the students course so

that the dbstacle no longer impinges on his/her perfommance.

Students rarely concermn themselves with what industry
and business will expect of them until they are confronted

with same of the prablems involved in finding a job.

One of the primary task of industry is to acquire
good workers for the success of a business depends in large
part upon the quality of itsworkers. Just like industry
has certain expectations regarding the qualifications of the
new employees, these expectations can also be applied to
hame economics students. These expectations would include
1) basic skill; 2) cooperation; 3) loyalty; 4) intergrity;
5) motivation; 6) initiative; 7) performance; 8) cammunication;

9) appropriate appearance; 10) proper attitude.

The above listed expectations affect human relations
as one works or studies. Basic skill is, of course, essential
but the "attitude" traits that one has can determine whether |
an individual would be satisfied or dissatisfied with a given

situation either as a worker or as a student.
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Human Relations

One has to try to achieve meaningful human relations. Each
person will have to work out his own patterm of human relations
because each person is unique. However, there are ideas that

can help one establish same personal guidelines.

Meaningful human relations start with the individual person.
Human relations involve more than just "getting along" with
others, Although it is important to get along well with others,
meaningful human relation involve genuine care, cancern and

understanding.

Same guidelines to more meaningful human relationships
include: having a healthy self image; accepting and
understanding yourself and others; being genuine and sincere,
being lovingly honest; cultivating the "We're Both Ok"
attitude; accepting responsibility for your decisions; being
flexible but rooted; contributing to a meaningful occupation;

remenbering the other person's self image; and commnicating

person-to—-persaon. .

We need to have meaningful human relationship with people
in our work or studying situation, in our social life, and in
our hame and family circles. When one is able to achieve this,
his life will be a warm, secure harbor where he can drop anchor

and be "at hame".
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2.9 Morale

Karagu (1980) states that a research conducted in

Australia by Coverdale (1975) suggests that

an average teacher finds joy in his or her
job and usually finds it very demanding.
This research has also identified teaching
as a commerstone and a chief means for the
advance of and maintenance of the affluent
technological society; however, the status
of the teacher has not been evaluated to
equal that of his counterparts in other
fields. Conditions and terms of service
were identified as highly desirable in
heightening teacher's morale. Poor
administration and supervision, promotions
by seniority, large class size, inadequate
amenities and equipment were all among
those factors that were ranked high as
causing teachers morale to go down.,

Student morale is élso affeéted by poor administration
and adequate facilities. Low student morale can affect
the attitudes they have toward a course, the academic
performance. For example if a student'smorale is low he/she
may lose the sense of purpose, the confidence in the future

and thus may not see the need to work hard and perform well

academically,

The morale of students can be raised by creating more
interest by presenting materials in the course that are
relevant to the needs, hopes and circumstances of the students.
The teacher must be enthusiasitic creative and able to motivate

students.
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CHAPTER 3

METHODOLOGY

Population and Samples:

The target population was one hundred and eighty seven
students in Home Economics Department at Kenyatta University

during the academic year 1985/86.

The sample for this study was taken from the third years
and thus the sample was thirty six students: one was male

and the remaining were female.

Instrument:
The researcher used a questionnaire which she wrote out

herself from literature related ta the topic of study.

The questionnaire consisted of four parts including
general background of the student, curriculum content,
student to student interaction and any other satisfying

factor in the department.

Data Collection:

The researcher personally administered the questionnaire
to the subjects after a class session. The subjects were
thus able to fill the questionnaire and also ask questions
on any of the areas covered in the questionnaire that may
not have been clear. After the subjects had completed the

questionnaire the researcher collected them for data analysis.

S
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Analysis Of Data And Interpretation Of Results:

The data collected was analysed manual‘ly according to the
different parts of the questionnaire. For some of the factors
brought to light by the study, the respondents percentage
support of that factor was calculated, as follows:-

X x 100 where x is equal to the frequency of the response,
g.rsld 36 is equal to the total number of respondents. These
percent weightages were then tabulated against each of the
factors. This resulted in four separate but similar tables
namely Table 1 the level that one began developing an
interest in home economics, Table II curriculum content,

Table III human relations in the department and Table IV

any other satisfying factors in the department.

Factors with at least 60 percent weightage were
considered as significant and key factors. Other factors
which had been catered for in open ended questions were

also noted as supportive factors.

After establishing the key factors, the researcher used
these results to test the hypotheses previously - stated and
also made conclusions and recammendations based on the

findings.,



- 38 -

CHAPTER 4

ANATYSIS AND INTERPRETATION OF DATA

The researcher expected to find out what factors cause
satisfaction and dissatisfaction to students as they study Home
Economics at Kenyatta University. To be able to analyse the data,
these factors were divided into four categories. These are; the
level that one began developing an interest in home economics,
curriculum content, human relations in t_,he department and any other
satisfying factors in the Home Economics Departmént. These factors
will test the hypotheses which were formulated earlier. The data
has been processed by frequency distributuion in the form of

percentages.

Hzmtheses

1. Is there any significant satisfaction in students studying
Hame Economics at Kenyatta University.
2. Is there any significant dissatisfaction in students studying

Home Economics at Kenyatta University.

In ordér to test these hypotheses the researcher considered
the factors that cause student satisfaction and dissatisfaction
in The Level 'I"hat One Began Developing An Interest In Home
Economics, Table 1, Curriculum Content, Table 2, Human Relations
In The Department, Table 3, and Table 4 which summarizes, any
other satisfying Factors in The Home Economics Department at

Kenyatta University.



Total Number of Percentage Of

Table 1.

‘The Level That One Began Developing Interest

In Hame Econamics.

Percentage Of

Percentage Of

Factors Respondents Respondents Satisfied to the Dissatisfied to
nearest digit the nearest digit
1. The stage that
ane began having
an interest in
hame econamics
i. Primary School 36 100 33 67
ii. Secondary School 36 100 37 63
iii. High School 36 100 23 77
iv. University 36 100 T 8" 93
2. Studied hame econamics
at advanced level 36 100 47 53
3. Enrolled to study
hane econamics at
Kenyatta University
fram the beginning 36 100 70 30
4. Changed fram another
course to hame
econamics 36 100 100 0

-6{—
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According to the data collected in Table 1 it reflects that
33 percent of the respondents who began to have an interest in
home economics at primary school are satisfied whilst 67 percent of
the respondents whose interest began in primary school are
dissatisfied. 37 percent of the respondents who began tk;eir
interest in secondary school are satisfied whilst 63 percent of
the respondents whose interest in home economics began in secondary
school are dissatisfied. 23 percent of the respondents whose
interest in home economics began in high school are satisfied while
77 percent of the respondents whose interest began in high gchool
are dissatisfied. The data also shows that only 7 percent of the
respondents whose interest in home economics started at University
level are satisfied whilst 93 percent of these fespondents are

dissatisfied.

The same table also shows that 47 percent of the respondents
who are satisfied as they study home economics at Kenyatta University
had actually studied the subject at advanced level. 53 percent of
the respondents had studied the subject at advanced level but they

are presently dissatisfied.

Of the respondents who had enrolled to study home economics
fight from the beginning of the academic year at Kenyatta University,
70 percent of these respondents are satisfied while 30 percent
of these respondents are dissatisfied. It is interesting to note
that from the data, 100 percent of the respondents who changed from

another course to home economics are satisfied. Some of the
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respondents changed fram other courses to home economics because
they felt that the home economics course would be more profitable to
them in the future and they also felt it was a practical course that
they would be able to use in their everyday living outside the

classroom situations.

According to Table 2, 38 percent of the respondents were
satisfied with the curriculum content, this is because they indicated
that they gain knowledge from different broad fields. 55 percent
of the respondents were dissatisfied with the curriculum content,
they expressed that their dissatisfaction was due to the fact that
since so many broad fields are covered in the home economics course
there is not enough time to go into depth in the different fields
thus when one leaves the University they are "Jack of all trades

and master of none". 6 percent of the respondents were undecided.

94 percent of the respondents had some positive attitude
to home economics as a subject. They attributed the positive
attitude to the fact that the subject helps in daily life, home
keeping, molds people's personality, prepares some of them for
future life and it is a good basis for preparation of family living.
Respondents also aired the view that individuals learn to utilize
the resources that they have thus this helps economically
because one can get the maximum satisfaction from the scarse
resources that are available. 6 percent of the respondents were

undecided.



Table 2. Curriculum Content

Total Number Percentage Of Percentage Of Percentage Of Percentage Of
Factors Of Respondents  Respondents Satisfied to the Dissatisfied to Undecided to the
nearest digit the nearest digit nearest digit
1. Satisfaction
with Home
Econamics
Curriculum 36 100 39 ‘ 55 6
2. Attitudes to
Hame Econamics
a5 disublpct 36 100 94 0 6
3. Balance of work
load.
1st Year 36 100 61 36 3
2nd Year 36 100 22 75 3
3rd Year 36 100 78 19 3

4, Attitude toward
subject by .
others 36 100 28 72 0

_Zp_
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Of significant satisfaction to stpdents was the balance of
workload. 61 percent of the respondents were satisfied with the
workload of the first year and 36 percent clearly stated that
they were dissatisfied 3 percent was undecided. 22 percent
of the respondents were satisfied with the second year workload
whilst 75 percent strongly expressed their dissatisfaction 3 percent
were undecided. 78 percent were satisfied with the third year
workload whilst 19 percent of the respondents were discontent
3 percent were undecided. It is obvious that the most significant
level of satisfaction of the workload was in the third year. It
is in this year that respondents indicated that one "has room to
breath". During the second year students have to go for teaching
practice after completing their coursework and taking examinations.
This means that the coursework is compressed to a shorter period
than the other years. The compression of coursework is what
causes the dissatisfaction level of workload distribution to be

so high in second year.

28 percent of the respondents were satisfied with the
attitude held towards subject by others. 72 percent of the
respondents wefe dissatisfied with the attitude held towards the
subject by others who think that home economics as a subject
is too easy. The respondents expressed that one could only
understand that home economics is not an easy subject if one
were to study it. They indicated that the work covered is alot
and one has to work hard through the years. Home Economics is

thus not a subject of the "weaklings" as some people think.
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When respondents were asked how they thought the curriculum could

be improved, they had the following suggestions:-

1. Reduce the number of units and cover work in great depth.

2. Have units that individuals can specialize in.

3. Omit sociology because it is taught in education.

4. More time be allocated to pattern drafting, costume design and
soft furnishing.

5. Omit "irrelevant" courses for example chemistry, first aid
and home nursing.

6. Africanize the courses taught.

7. Raise standards of the subjects by giving more time to the

necessary ones and eliminating some.

The respondents had the following positive comments regarding

home economics as a subject.

1. It is useful and practical thus one can apply it at home. For
example course like clothing and textiles, soft furnishing,
household equipment, meal management one can use the acquired
knowledge in the home.

2. It is relevant and produces an all rounded person who is prepared
to face the future.

3. Deals with problems and issues of life at both lower and higher
leveI, if well covered and apprec’iated' contributes positively
in making life very fulfilling for oneself and those around.

4, Helps one know how to improve their way of living both socially

and economically,
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Since it is not only highly academic but also highly practical
and realistic about life it should be taught to all.
Has many benefits outside the classroom for example créates

more job opportunities.

The following are some of the negative comments that were given

by the respondents regarding home economics as a subject.

It is too general thus after graduating one is not an expert
in any specific field since they have only learnt the basics.
Some situations are stereotype from the west and they can not
work here for example work simplification techniques in home
management,

The set standards are too high considering there is so much
work to be done within a very short time.

Some of the courses taught have many formalities inco—operated
for example the western eating habits.

The following courses did not have practicals that were
detailed enough clothing and textiles, foods and nutrition
and pattei'n drafting.

The subject is too wide and too taxing. Its too loaded with
units.

Some courses should be amitted for example first aid and
chemistry.

If at all chemistry, physics, biology are to be taught they
should be made more relevant and be related to the hame.

They should be taught by a home economist to avoid confusing
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students and giving unnecessary information.

9. Workload is too heavy especially during the second year.

10. Can be rather expensive when it comes to buying things for
soft furnishing.

11. Takes too much of the respondents time due to the fact that it

is too demanding a subject.

On Table 3 student relationships, 78 percent of the respondents
indicated that they were satisfied with the way the students relate
to each other. The respondents felt that this {zas partly due to some
of the courses taught, for example studying the concept of a
family makes them feel an respond like a family. Also the fact that
the respondents attended many of their classes together, this ends up
being an opportunity to develop good relationships. 8 percent of the
respondents however were dissatisfied with the student to student

interaction and 14 percent of the respondents were undecided.

According to the data 67 percent of the respondents indicated
that they were satisfied with the level of interaction with staff.
This being attributed to the fact that the staff help them develop
skills and discover hidden talents that are necessary in daily life.
However 27 percent of the respondents were discontent with the staff

student interaction whilst 6 percent were undecided.

Table 3 also shows that in the department as a whole, a
greater percentage of the respondents are dissatisfied than were
satisfied. Only 39 percent of the respondents were satisfied with the

department while 53 percent of the réspondents were dissatisfied and



Table 3.

Human Relations In The Department

Total Number Percentage Of Percentage Of Percentage Of Percentage Of
Factors Of Respondents Respondents Satisfied to the Dissatisfied to Undecided to the
o nearest digit nearest digit nearest digit
1. The relationship
among fellow
students in the
department 36 100 78 8 14
2. Interaction with
staff, 36 100 67 27 6
3. Students feelings
about the
Department as
a whole 36 100 39 53 8

-Lb_
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8 percent were undecided.

The researcher had also requested the respondents to state what

factors they thought influenced the good human relations among

students in Home Economics Department. The respondents had the

following to say.

l.

Working in groups and sharing different experiences enhances
the human relations.

Having similar goals, values, interests and standards.

The nature of the subject itself, the fact that it is a common
subject of study.

The department has fewer people when campared to other
departments so there is more time for each other.

Sharing of resources for example sharing sewing machines.
Background knowledge of home economics, those who know
sanething help those who do not know.

The education they receive as hame economics students. It
is not easy to behave contrary to what one is being taught.
High sense of campetition to outshine others.

Personal characteristics for example.

i. respect for one anothers abilities.

ii, 1living=in experience. .

iii. moods.

The researcher also wanted to find out any other factors in the

department that may cause student satisfaction while studying home

economics at Kenyatta University. Table 4 summarizes some of the



Table 4. Any Other Satisfying Factors In The Department.

Total Number Percentage Of Percentage Of Percentage Of Percentage Of
Factors . Of Respondents Respondents Satisfied to the Dissatisfied to Undecided to the
nearest digit the nearest digit nearest digit

1. Contented as a

Home Econamics

Student 36 100 80 17 3
2. Number of

Subjects 36 v 100 44 50 6
3. Adequate , .

facilities 36 100 22 72 6
4., Content with

subject

classification

arts/science

faculty 36 100 33 59 8
5. Staff allocation

to teach

different

subjects 36 100 ‘ 53 42 5
6. "Living-in"

experience 36 100 - 80 14 6

7. Relevance of .
subject _36 B J_OO 86 S 8 6

_67—
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findings.

80 percent of the respondents felt satisfied being home
econanics students. Same of the factors that made them content

include:-

1. Practicability of the course.

2. Gaining knowledge for classroom teaching as well as for the
hone.

3. Many job opportunities because of the different courses covered,
thus future prospects.

4, Cheer enjoyment of the course.

5. Skills learnt throughout the course thus one can help the-
community.

6. Some respondents felt better deveioped and equipped to

live a full and interesting life "I got what I bargained for".

17 percent of the respondents however felt dissatisfied being
home economics students mainly because of the workload and the
fact that there was no ample specialization. 3 percent of the

respondents were undecided.

From the data only 44 percent of the respondents were satisfied
with the number of subjects offered. 50 percent of the respondents
were dissatisfied with the number of subjects offered. The reasons
given for the dissatisfaction were that many respondents felt that
too many courses were offered and thus not covered in adequate depth.

6 percent of the respondents were undecided.
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As relates to the facilities in the department only 22 percent
of the respondents were satisfied with the facilities. 72 percent
of the respondents were dissatisfied with the facilities, this is
because they felt that the facilities were not adequate for the
number of students that the department has and they are also not '

well maintained. 6 percent of the respondents were undecided.

According to the data, 33 percent of the respondents are
satisfied with the way home econamics is classified either as being
in the art or science faculty. 59 percent of the respondents
were dissatisfied with this classification basically becausé
presently there is no clear cut distinction at least at Kenyatta
University as to whether hame econamics is under the faculty of
art or science. Over the years hame econamics seems to fractuate
between the two (art/science). 8 percent of the respondents

clearly indicated that they were undecided.

53 percent of the respondents were satisfied with the
allocation of different subjects to different staff members. 42
percent of the respondents were not content with the staff
allocation to teach different subjects. Same of the respondents
gave an example of a course first aid and hame nursing which they
felt should be allocated to a different staff member than the one

presently teaching it. 5 percent were undecided.

Table 4, 80 percent of the respondents showed that they were

satisfied with the "living-in" experience. 14 percent of the
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respondents were dissatisfied with this experience while 6 percent

were undecided.

86 percent of the respondents expressed satisfaction with the
subject as far as relevancy of the subject is concerned. This is
due to the fact that since it is being categorized as a technical
subject, it makes it necessary for one to study it as one can
use the acquired practical skills to benefit oneself, cammunity,
society and the nation as a whole 8 percent were dissatisfied

whilst 6 percent were undecided.

When respondents were requested to list in order of preference
sare things that have been most satisfying since they started studying
Home Economics at Kenyatta University they had the following to

state:-

1. The relationship with same lecturers was most satisfying.

2. Same courses for example family life education, child care,
foods and nutrition, pattern drafting were most satisfying.

3. Development of creativity through different courses like
soft furnishing.

4, People around admire what is done in hame economics.

5. Sense of self reliance and realization of self worth.

6. Good grades at the end of the year.

7. Co—operation of the lecturers and also some hard working
lecturers.

8. The ability to do certain things alcne for example making

clothes.
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The researcher was also interested in knowing same of the things
that have been most dissatisfying since the respondents started
studying hame econamics at Kenyatta University. The respondents had

these to say.

1. Students spend too much of their own money for some of the
courses.

2. Inefficiency in providing ordered foodstuffs and equipment.

3. Lack of enough facilities in the department and poor maintenance
of what is available for example sewing machines.

4, There is no time for one to do extra work as the programme
is rushed fraom first to third year.

5. Other students negative attitudes have killed, the morale of
the interested ones.

6. Learning opportunities are not expioited to full capacity so
that close to the end of the year students are rushed.

7. Soame extra courses have not proved useful for example sociology.

8. One or two un-co-operate laboratory assistants.

9. The enormous number of term papers to be done and handed in.

10. Cases of no—-co-operation from fellow classmates.

11. Studying experimental foods.

12, The course does not leave roam for one to specialize in a
given area.

13. The assumption that everybody has some background knowledge in
home econamics. This makes some students lag behind in areas
they are not conversant with.

14, Lecturers are not encugh.
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21.

22.

23.

24.

25,

26.

27,

28'

29,

30.
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Changing of lecturers without notifying the students.

Poor administration.

Poor communication between the lecturers and the head of the
department.

The head not attending her lecturers for a whole year.

Having one head of department throughout the course.

A few incompetent teaching staff.

Disorder and disorganization in the food laboratory and in the
food classes.

The long lectures especially three hours continous lectures.
Too many hours of lectures in a week.

The units are too long and when cambined became hard to
understand.

Some course which do not seem important for example first aid
are given long hours while other important ones like soft
furmishing are given few hours.

Because of over-involvement outside the department same people
end up being irresponsible in the department.

Most of the work needs cramming.

Lack of enough time to practice skills learnt especially in
clothing.

Lack of enough space in the laboratories.

Starting course at a level where learners campete with experts.A

The respondents feel that this competition is unhealthy.

One of the questions asked was "What do< = the Students feel
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about the department as a whole"?

The response given were as follows:-

1. The department teaches relevant subjects.

2. Its a good department but could be better with increased facilities
and more staff members.

3. They think its prestigous being affiliated with hame econamics
department.

4. Be expanded and left to wamen.

5. Workload too much in a given period.

6. Department seems to be having easy courses so many believe that
is the reason for passing well, but students feel its not the
case but students pass well because they work hard right
fram the beginning.

T The department needs more organization, and improve the level
of cleanliness especially in the cockery roam.

8. Should provide enough working sewing machines.

9. The department helps people learn alot about their present and
future living and what to do to make life camfortable.

10. Sare respondents felt the courses offered are toor easy and
the lecturers too lenient with marks. They feel they are sort of
spoonfed to pass.

11. The department demands too much from the students.

12, Everything is well but more co—ordination fram the head lecturer
is required.

13. Its a nice place to study, fills in the gap left of family

life study by other subjects in the University. Its the
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only department which deals thoroughly with the hame.

Same courses can be too feminine for example in clothing and
textiles people study how to make dresses but not how to
make trousers.

It could be the best department but often does not succeed
due to shortcomings fram lecturers, facilities and students

themselves.

Respondents were also requested to "Suggest any changes that

they could prefer to see implemented in the home econamics

course". Suggestions as well as the reasons for such suggestions

were as follows:-

1.

The "living-in" exercise should be started earlier so that
work is easier for all.

Should have more time and go inté greater depth as well as
having areas of speciality for the betterment of course

as well as individual satisfaction.

Should remove sociology, chemistry, first aid, economics fram
the course so that there can be student satisfaction through
offering courses that are more relevant. Respondents felt
that the above course were not necessary and if need be they
can be inco-operated into other courses.

Extend the study period to four years so that the workload

is reduced and one has more time to practice whats learnt.
Have a field project in rural areas because these are the
people who need the course most :since they have limited

resources, Respondents also felt that they misuse time due
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to ignorance- yet time is a very valuable resource.

6. Expansion of the laboratory facilities and also increasing
the number of living in houses because more and more students
are being enrolled each year hence. overcrowding results.

7. More intensive training for those who have never studied clothing
and textiles, foods and nutrition so that the department can
produce more campetent and effective teachers.

8. Inco-operate housing and furnishing into soft furnishirg-and: take
into consideration:: aspectsvconnected to the sort of life the
respondents are likely to live in for example }:;ed-sitter, small
house. This will make the course more meaningful and applicable
to life once a student has deep knowledge of the subject matter.

9. Giwve a more defined degree for . postgraduate as the present
masters degree is rather general and superficial cultivation
as pertains to knowledge.

10. Introduce fashioning and a more detailed designing course.
Increase educational tours. This will ensure that the
educational learning and teaching processes take place.

11. Allocate more time including Saturday mornings for practical
work. This will cater for the slow students who normally
finish their practical late because they do not have access

to machines.

The researcher requested the respondents to state any general
changes that they would prefer to see implemented in the Home
Econamics Department and say why. The following were changes that

were suggested:-
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Expand the facilities so as to accamodate as large a group.
as possible and create an atmosphere condusive : to learning.
Sponsorship of postgraduate students without going under

the cover of education yet the students major in hame
econamics.

A more free interaction between lecturers and the head of the
department.

Change the head of department because "a change is as good as

a rest".

The department should not borrow unfamiliar teachers from other

departments for difficult units because its hard to understand
what they are teaching.

Organise exhibitions in the department which ~could help
change other peoples attitudes about Hame Econamics,

The deparlmeht should stop treating students as if they were
Sy b sebiok: by ‘Esking: well oallss

Allocate more time for relevant subjects to enable students
to study in depth.

Have two parallel classes. One for those who had done the
subject before and the other for those who had not. This is
because the assumption is too great for both groups such that
in the end "one learns nothing and another gets to know too
much" .

Be well defined either as science or arts.

Specialization in one area, so that when students leave the

University they are specialized in a specific area.
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There is need for more organization in the foods laboratory so
that one does not waste so much time locking for what one needs.
More staff-student interaction to find out how the students are
fairing én.

Male students be allowed to live in the hame management houses.
Students should be allowed to select which units they wish to
study rather than having to study all the courses offered.
Increase number of lecturers for efficiency.

Have more devoted lecturers in 'some areas for example in first
aid so as to avoid rushing last minute.

Time allocated to subjects should be revised because same
important subjects have very little time.

Provide more chairs as the department is expanded to allow proper
studying enviromment and then students will not have to use
facilities fram other departments. .

Repair machines so that students‘can wofk without being
frustrated.

Students should be treated as grown-ups especially by the
technicians.

The department should look for a more informed technician most
preferably a lady with both the qualifications and experience.
Offer more scholarships for postgraduate because there is demand
for more education as the value of the present degree falls.
Finally if funds are available the department should be
physically expanded since it is now catering for more people.

It should infact be made a college of its own since the

curriculum is wide hence be a separate entity and options be

give like Hame Econamics Education.
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THE FOLLOWING IS A SUMMARY OF THOSE FACTORS THAT HAD 60

PERCENT AND OVER CF SIGNIFICANCE LEVEL

The level that one began developing an interest in Home

Econamics is not significantly related to student satisfaction.

70 percent of the respondents who enrolled to study hame
economics at Kenyatta University from the beginning are satisfied
100 percent of the respondents who changed fram another course of
study to hame econamics showed satisfaction with the course. The
high level of satisfaction in both cases was due to the fact that they
felt hame econamics is a profita51e course which is applicable in a

classroom situation, home and camunity at large.

94 percent of the respondents had same positive attitudes to

hane econamics as a subject due to its practicability.

Greater percentages of satisfaction with the work load were
shown to be in the lst year and 3rd year than in 2nd year.
61 percent were content with lst year and 78 percent with 3rd
year work load. 75 percent showed dissatisfaction with the

balance of 2nd year work load.

72 percent of the respondents were dissatisfied with the
attitude held by students fram other departments who think that

home economics as a subject is too easy.

There was significant satisfaction of the respondents as far as
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the relationships among fellow students are concerned. 78 percent of

the respondents were content with the student to student interation.
They attributed this to the fact that they often have to work in
groups. As they work they have to interact and commnicate and if the
communication and interaction a.fe positive they cause student

satisfaction.

67 percent of the respondents were satisfied with the staff
to student interaction. They said this was so because these

interactions were learning opportunities.

According to the data, 80 percent of the respondents were
satisfied as hame econamics students. They said that this was so
because their moral was boosted since they were studing what they
desired and they could see the short and long term benefits of the

subject for example job opportunities.

There was a significant level of dissatisfaction with the
facilities in the department. 72 percent of the respondents. were
dissatisfied with the adequacy of the facilities. The facilities
for example sewing machines were said to be too few for the number
of students in the department thus they had to be shared and more
often than not several of them were not in proper working

order.

The "living-in" experience had a high significant level of
satisfaction. 80 percent of the respondents were satisfied with

the experience. This was because living in the home management
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houses offered an opportunity for one to practice what was theoretically

learnt in class.

86 percent of the respondents were satisfied with the relevance
of the subject. This was becuase the subject.covered many broad

areas of study that partain to life.
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CHAPTER 5

CONCLUSIONS AND RECOMMENDATTONS.

There is no significant relationship between degree of
satisfaction and the level that one began developing interest in

Home Economics.

There is significant satisfaction among students who' enrolled
to study home economics at Kenyatta University fram the beginning.
Students who had originally enrolled in other courses and then

changed to hame economics were highly satisfied.

From the data one can conclude that the majority of the
students were dissatisfied with the Kenyatta University Home Econamics
curriculum content. This is because the students felt that there
was no chance for specialization in any unit. Too many units were
offered the result of which they felt that the units were not
being covered in great depth because the time ;llocated to the
units was not enough. Discontentment with the curriculum also rises
because the students felt that some of the courses offered like
physics, chemistry, econamics biology were irrelevant. They felt
courses like sociology should be left out since it is covered in
education during third year. If the number of units were reduced,
it would be possible to cover the work in greater depth thus

raising the standard of the subject.

Student to student interaction was satisfying. Some of the

courses played a role in making these interactions positive for
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example as students studied family life, they ended up responding
like a family and also they were able to practise those things that

help a family interact well like: good or open and clear cammunication.

_Positive attitudes were held about home economics because it was
practical, relevant to daily living. Some negative attitudes were
also held about home econamics as a subject because being so broad,
it was covered generally thus the students express the fact that

they only learn the basics in home econamics.

Majority of the students in the home economics department were
not satisfied with the attitudes held by students fram other
departments who thJ_nkthat hame economics as a subject is too easy.
Home economics is not an easy subject. To be able to cope with what
is expected of one, one has to really vbrk hard throughout. Also
considering that some students never did some of the courses taught
for example chemistry past Form Two means that now at the University
they have to "pull up their socks". It cah actually be very

frustrating trying to grasp some of these unfamiliar courses.

Many of the students who study home economics are very content
as home econamics students. Career openings have played a part in

increasing their satisfaction.

The home economics department has certain facilities like
machines. These facilities are however not adequate for the number
of students in the department. A very large number of the students

are dissatisfied with the adequacy of facilities.
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The "living-in" experience was significantly rated as a worthwhile
course as students get to practise what they have learnt. It is
also an opportunity for one to evaluate whether in real life
(outside University) one can really live upto the standards that
they have learnt in class. These standards are really high for the
average Kenyan thus through the "living-in" experience one learns

how to make do with the limited resources available.

Home Economics was found to be a very relevant subject for
example the students when they leave the University they will
teach others what they have learnt, use the gained knowledge to
better their lives and being part of the community, the society
at large will benefit. For example fram the first aid course a
student is able to at least administer first aid to a burnt
child or an accident victim where possible. Tﬁus the course is

relevant because it deals with real issues of life.

Student staff interaction was significantly satisfying. As
students interaction with staff they learn alot both academic
knowledge and also from the experiences of the staff. The teaching
staff motivate students to develop skills, and talents relevant
to daily life, by so doing, self development take place thus we have
a more responsible person. In the long run these responsible persons

should hopefully have more stable homes.

There was significant satisfaction with the work load during

lst and 3rd years but significant dissatisfaction with 2nd years.
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There is definitely a need to try and balance the work load between
first, second and third year. If there is a balance students will
have time to reflect on what is taught rather than doing just

what is expected and then going to what was previously covered only
during examinations time. Presently the set up does not allow for
one to ever go through what is taught unless there is a test or it
is examinations time. Students said that it was hard to revise
their work leisurely because one was always doing assignments

(projects) .

The data shows that the majority of students were dissatisfied
with the department as a whole though . not at a significant level.
They felt that the administration needed to be better, there was
need for more organization especially in the foods laboratory.
There was need for more co-operation and co-ordination on the part
of every individual in the department so that the resources
available for example knowledge, skills can be exploited to the
maximum and thus in the long run the effects of pulling these

resources together should be evident in the rest of the country.

Recommendations

Recommendations by both the respondents and the researcher
to increase the stﬁdy period of home econamics fram three years
to four years so that the different courses are covered in greater
depth. This will give both the staff and the students greater

satisfaction. Finally the nation will benefit because it will have
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better trained individuals serving it right from family level to

comunity and then the society at large.

The department should be physically enlarged so as to cater
for the growing number of people who are interested in the subject.
Since there are so many courses offered the department could be

made an independent college.

The department can be improved by taking students for more
field trips for exampie an educational tour to Egerton College
will go a long way in motivating students to get together more
and carry out some projects out of their own initiative which are
related to home economics but now the project would be more
beneficial to the cammunity and not only to the individuals. Evelyn
school of design has a very challenging curriculum too. This
exposure will stimulate students to go beyond the classroom

teaching.

Kenya is developing, there is great need for professionals.
For a country to have professionals they need to be trained by
other qualified profess‘ionals. Thus the Home Economics Department
at Kenyatta University could do with more teaching staff. The
staff members presently are carrying heavy teaching loads. The

Government should look into ways of training more staff members.

The departments administration could look at the factors that

cause student dissatisfaction and think of ways of dealing with
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the issues. This will raise student satisfaction and may infact
make the home economics department a better place to study as well

as teach.

Further research should be carried out on the same topic but
with a larger sample and if possible include other institutions

that teach home economics and compare the results.
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APPENDIX 1
Dear 3rd Year Home Economics Students At Kenyatta University,

You have been selected to participate in a study of

vital importance.

First, as partial fulfillment of my post graduate studies
and secondly, for gaiﬁful insight into ways and means of making

Home Economics Department a better place to study in.

Please respond as genuinely as you can to all the items
on the attached questionnaire and return it to me as fast as you

can.

Confidentiality is strictly guaranteed and the information you

release will in no way be used to assess or: jeopardise yow in-any way.

May I please request your co-operation for this worthy course.

Thanking you for your support in advance.

S

Mbithe R Mutiso (Mrs. Anzaya)
2nd June, 1986.

e

<.
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A survey of the Factors That Cause Student Satisfaction and

Dissatisfaction When Studying Hame Economics At Kenyatta

University

Please tick ( ) in the brackets against the answer closest to
your response. In the open-ended questions, pléaxe write your

answer in the blank spaces provided.

SECTION 1 - General Background of the Student

1. Sex Male ()

Female ( )

2. When did you begin to have an interest in Home Economics?
Primary School ()
Secondary School. ( )
High School ()
University ()

Others (Please specify)

3. Did you study any of the Home Economics subjects at
advanced level?
Yes ( )
No ()
4. Did you enrol to study Home Economics at Kenyatta University

from the beginning?
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Yes ( )
No ()

If no, give reasons why you changed from another course.

SECTION II - Curriculum Content

5. Do you think that the Home Economics curriculum is

satisfactory?

How do you think it can be improved?

6. Give any positive comments you may have regarding Home

Econcmics as a subject.

7. Give any negative camments that you may have regarding

Home Economics as a subject.
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8. Other students feel that Home Economcis is too easy.

Yes ( )
No ()
SECTION III - Student to Student Interaction

9. Which of the following words best describes the relationship
among fellow students in the department?

Very good ()

Good ()
Undecided ()
" Poor )
Very poor ()

Please explain:

10. What factors do you think influence the huran relations

among students in the Home Economics Department?

SECTION IV - Any Other Satisfying Factors In The Department

11. List in order of preference four things that have been most
satisfying since you started studying Home Economics at
Kenyatta University.

1)
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2)

3)

4)

12. Are you satisfied as a Home Economics student?
Yes ( )
No ()

Please explain:

13. List four things that have been most dissatisfying to you

~

since you started studying Home Economics at Kenyatta University.

1)

2)

3)

4)

14. The following factors may be satisfactory or dissatisfactory
‘as one study Home Economics in department. (Please tick ( )

appropriately.
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Factor

Number of subjects in the
curriculum
Adequacy of facilities in the
department '
Attitudes towards the subject
by other students |
Classification of subjects |
(science or arts)
Staff allocation to teach
different subjects
Living in experience
Relevance of tﬁe subjec t
Interaction with staff
Balance of fhe course load
1st year
2nd year

3rd year

Satisfactory

Dissatisfactory

Any other factors (please specify)
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15, What do the students feel about the department as a whole?

16. Suggest any changes that you would prefer to see implenerited

in the Home Economics course.

1)

2)

3)

4)

Why would you recommend such changes?

17. Suggest any general changes that you would prefer to see

implemented in the Home Economics department and say why.

1)

2)
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3)

4)

Thank you for your time and co-operation.

e

Mbithe Mutiso (Mrs. Anzaya)
2nd June, 1986.
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