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1. :INI'RODlX::TION

According to Kasuku (1984) "HorreEconomicsis one of the

teaching subjects in Kenya's Girls and MixedSecondary schools under

the general nameDanestic or HarreScience".l Since this subject

is taught both in '0' and 'A' level there is need to train teachers

in this field at University level.

The Kenyatta Universi ty HorreEconomicsDepartmenthas been

rrostly composedof worrenboth the staff and students until about

four years ago whenthe first male students were admitted.

HomeEconomics"is a broad field of learning intergrating

the subject matter of several disciplines to form a body of

knowledgefocused on the problems of the hone and family living. It

draws upon knowledgefran such fields of study as art, bacteriology,

biology, chemistry, econoniics, physics, psychology and sociology.

It is concerned with all phases of homelife and includes the

following subject areas: child development and family relationships;

clothing, textiles and related arts; family economicsand home

management;foods and nutrition and housing and household

equir:.rrent".2 At Kenyatta University the HorreEconomicsDepartment

has included a first aid programmein the curriculum.

HomeEconomicsis a very practical subject take for example

the students whoundergo the course at the University. Whenthey

graduate they are in a posd.t.Lonto teach studentS.:and the ccmnunity
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as oppor+uni.tyarises but rrore than that one has opportunities to

practice what they learnt in their ownhorres. For exampleone of

the courses taught is horremcmageroentand as one studies this they

cover budgeting as one of the topics. One is therefore able to use

the acquired knowledgeto managetheir finances thus what is learnt

is rot all theoretical but it can be appl.Ledto everyday living

situations thus makingit practical.

As seen above the areas covered by hare econanics as a subject

are very broad. 'Iherefore for the material taught to be useful

and for learning to take place students have got to be rrotivated to

learn. If they are highly rrotivated to learn they will be satisfied

with for examplethe curriculum content. If they are not rrotivated

for any reason they will be dissatisfied. Presently you find that

someof the students are not very satisfied with the curriCulum

content because they feel that there are too manycourses to be covered

and this normally meansmanyof them are rot covered in great depth.

If for examplethe courses were fewer they v.ouldprobably be covered

in greater depth. Since homeeconanics is a broad field of study

it rreans that for the different courses taught there is need for

adequate facilities. At Kenyatta University, the homeeconomics

department is expandingvery rapidly and presently the facilities

available are not adequate for all the students. This factor may

cause dissatisfaction arrongmanyof the students.

On the other hand it is assumedthat quite a numberof students

are satisfied with studying hare economicsdue to the fact that the
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knowledgethey acquire through the different experiences can be applied

to their ownfamily situations. Howeverthese factors can only be

concluded after such a research study.

1.1, Statement Of the Problem

Whatfactors cause satisfaction and dissatisfaction to

students as they study Hare Econanics at Kenyatta University?

1.2 Purpose Of The Study

This study is designed to investigate the factors that

cause satisfaction and dissatisfaction to students as they

study horre econanics at Kenyatta University.

1.3, HYfOtheses

In relation to the study the research expects to answer

the following guestions:-

1) Is there any significant satisfaction in students

studying hemeeocnanics at Kenyatta University?

2) Is there any significant dissatisfaction in students

studying hare economicsat Kenyatta University?,

1.4, Significance Of '!he Study

In the past no study has been done to try and find out

whether the students whostudy hemeeconomicsat Kenyatta

University are satisfied or dissatisfied with the different

aspects for eXamplethe content of what is covered. The fact
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that this study has not been done before rrakes this study

significant.

Manystudents whohave gone through the hare economics

course at Kenyatta University feel that the curriculum content

is too nuch, 'Ihis has therefore made it necessary for the

researcher to carry out a study to find out if there is any

truth in this claim. '!he researcher hopes to make

recarmendations after the data analysis of ways in which the

curriculum content,', student to student interaction can be

improvedso as to create rrore satisfaction as one studies

bore economicsat Kenyatta Universi ty •

This study is significant because it will help find out

what students generally feel about the department as 'a \\hole.

This is Important;because one mayfind that if students are

content with the curriculum, student. to student interaction

and the department as a whole they maybe highly satisfied

as they study hare econanics whereas if students are

dissatisfied with the curriculum content, student to student

interaction and the department as a whole they maybehave in a

discontent manner as they study hore econanics at Kenyatta

University.

1.5, Limitations To '!he Study

This research is subject to the following limitations:

1. Dueto limited tirre and funds this study has been carried
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out without piloting it first.

2. The instrurrent has not been tested for validity and

reliability.

3. The researcher also feels limited in the sense that the

sample is too smal.L, If time had allowed it wouldhave

been ~rthwhile to administer the sane instrument to other

students of hane econanics for examplethose at Egerton

College and then canpare the results.

4. Not muchhas been done on student satisfaction and

dissatisfaction whichmakesliterature review

difficult.

1.6 Definition Of Terms

1. HarreEcononanics: Afield of study and research fonning

part, of an academiccurriculum of fonnal subjects and

practical skills (as in nutrition, clothing, child care,

harrefurnishing and decoration, household accounts,

family and ccmnunityrelationships) necessary for gocd

. hare rranagerrentand family life.

2. Satisfaction: Completefulfillrrent of a need or want.

3. Dissatisfaction: Thequality or state of being

dissatisfied, unsatisfied, or discontented.

- Distress resultingfram a lack of gratification.

4. Hone EconomicsStudent: A person studying or majoring

in hare econanics while doing his/her Bachelor of

Education degree at Kenyatta University.
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5. Morale: A·state of individual psychological ~ll-being

and buoyancybased upon such factors as physical or rrental

health,· a sense of purpose and usefulness, and confidence

in the future.

6. HtnnanPelations: TIlesocial relations betweenhuman

beings.

7. Living-in EXperience: Oneof the courses taught in

horneeconarcis is hornemanagement. During the third year,

students are expected to moveinto hornernanagerrenthouses

for a period of three weeks so that they can practice

what they have learnt in the theory classes.

8. Motivation: Refers (1) to the existence of an organized

phase sequence, (2) to its direction or content and

(3) to its persistence in a given direction or stability

of content.
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CHAPl'ER 2

REVIEW OFRELATED LITERATURE

2.1 Studies DoneIn HarneEconomics

Dueto the fact that there is not nuch info:r:ma.tionon

student satisfaction and dissatisfaction, it has been

difficult to review literature. 'Ihe literature rrostly used

is related to work motivation and job satisfaction. 'Ihe

researcher has tried to deal with factors in different areas

which are applicable to students.

AmericanHomeEconomicsAssociciation (AREA)(1956) says

that HomeEconanics is a world wide subject and has helped in

manyNational Developnents. For instance in India, the scherre

of National extension service was intrcduced in October, 1953,

with the view of affecting camrunity develor:m;mt. Food

prdJlem was a crucial factor at this time and they concentrated

on increasing food production. Gradually several areas of

village Improverrerrcssuch as health, sanitation, education,

construction of roads and other facilities were introduced.

ANational HoneEconanics extension programrewas

evolved and established in the Ministry of Foodand

Agriculture. 'Ihe rrembershere had a multi-purpose work,

Theywere SPendingtheir whole time with villagers and

participating in all their programneswith their skilled

techniques.
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Mbae(1984) did a study at r-Eruand found that the urban

students were not participating in any activities at horre,

'Ihose fran low econcmi.c class complained that they were not in

a position to practice sameof the Skills they were taught in

schools. For example they could not prepare sene special

meals becuase they were expensive. 'Iheyare. taught howto

clean carPets, lay dinning tables and also care for flush

toilets but they did not have all these things in their home.

Even sane students mo study HomeEconomicsat Kenyatta

University are discontent with someof the courses taught for

examplein meal manaqement;the Western eating habits,

because they feel that in their ownhomesthey cannot afford to

eat like that.

'Ihe AmericanHomeEconomists feel concerned about the poor

families, hence they have employeda methodwhich will make

HarreEconomicsaids reach them. It is one of the newest and

IIDst exciting approaches to problems of reaching lower".Lnccme

families with the information they need at a level they can

comprehend. Mbae(1984), says they makeuse of the

non-professional aids. This paid non-professional aid gave

a family informal nutrition education and at the sametime gave

themhope, helped change attitude and generally helped improve

their wayof life.

Kasuku (1984) reports that at the 1974 Seminar-Workshop
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in Hare Econanics which was held in Jos, state Ministry

Officers of Educatioo in-charge of hone econanics and forty

tutors examinedand adapted the D.P.E. HarreEconanics

syllabus to produce a more realistic syllabus. They expressed

the need for a more detailed and expanded teaching scherre to

guide tutors, and reccmnendedthe IOCJUIltingof a prcgramneby

the Institute of Educatioo to train hare econanists as a means

of providing an inmed.i.atesolution to the prchlern of acute

.shortage of hane eccnanics teachers.

Hare Econcmicsis not as simple as people think. Broadly

conceived, HarreEconanics is education for the greatest good

of the largest numberof people through the strong achieverrent

of proper satisfying hare and family life. It is education for

life. "Hare Econanists were a great asset to the U.S. during

the great depressicn of the 1930's whengoods were scarse

and there was need to use resorrces carefully and efficiently". 3

In the report of the bachelor of education review (1970)

the canmittee had the follc:wing to say regarding Hare Econanics.

The content of the B.Ed. HomeEconanics
courses should be more related to the
secondary school curriculum. There
shoul.d be more emphasi.s on the needs
of and conditions in rural areas.
The content of the corrses in Cloth:ing
and Textiles and Hare Managerrentis
deficient. The supervision in Clothing
and Textiles is inadequate. Science in
the hare should be included in the Hare
Econcmicscourse. Hare Econanics
students should makefield trips to
realize the real situation in schools.
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Students shoul.dbe taught howto
administer a HoneEconanics
Departrrent in a Secondary school.,

'Ihe report also mentioned about the unequal quality of

entrants into the Hare Econanics courses , SomeStudents

have taken me, Hare Econanics course at "A" level, sane have

taken me or two HarreEconanics courses at "0" level only.

Sane have taken no HaneEconanics at either "0" or "A" level,

but are admitted on the strength of other science courses

taken at secondary school. "'!he discrepancies arrongentrants

to the coorse have made it impossible to offer a coorse which

begins at University Level,",4

It maybe difficult to do but as professionals, heme

econanists are required to think ahead, '!heir responsibility

is, to enable people to meet their futures with confidence

and canpetence. By becaning Hare Econanists, one has accepted

the responsibility of helping people achieve a hemeand

family life which will further their CMIl develor:roent, that

of other family membersand of the large society as well.

2.2. cause Of Satisfication AndDissatisfaction

Richard (1979) says that canpared to what is knownaboot

motivation, relatively little is knownabout; the detenninants

and consequences of satisfaction. He goes on to state the

"No-well developed theories of satisfaction have appeared and

little theoretically based research has been done 00



- 11 -

satisfaction".5

Since satisfactien is an integral subjective state it

is best reported by people experiencing it. It is said that

psychologists thcught they shoul.dconcentrate on those

aspects of motivation that are cbservable (for example

perfonnance, hours of deprivation, strength of response and

so on)•

Mostof. the research en the study of satisfaction has

been done by psychol~iSts:; interested in workorganizations.

'Ihis research dates back to the 1930' s. Since that time, the

term "jcb satisfaction" is said to be used to refer to

affective attitudes or orientations on the part; of individuals

tcwards jobs.

Students do seemto have strong affective reactions to

what happens to themwhile studying. Student satisfaction

is one measure of the quality of life in any department;and it

is worth understanding and increasing.

Whathappens to students during the day has profound

effects both on the individual students life and on the

society as a whole, and thus these events cannot be ignored

if the quality of life in a society is to be high.

As Richard and Lymm (1979) have said:
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Of all the ways in which society serves
the individual, few are moremeaningful
than to provide himwith a decent jcb •••
It is not going to be a decent society
for any of us until it is for all of us.
If our sense of responsibility fails us,
our sheer self-interest should cane to
the rescue.

It is important for any department to be concernedabout

student satisfaction becauseit.. can influence the

effectiveness of the department. A department like the

Hare Econanicsat Kenyatta University can influence student

satisfaction by pinpointing the factors that cause

dissatisfaction and trying to eliminate. them.

It has been said that a great deal is knoxn~a:bOIilt

what factors are related to satisfaction, but very little

is kncwnabout the causal basis for the relationships that

maycause dissatisfaction. Whenany individual's perception

of what his outcare level is and his perception of what

his outcare level should be are in agreerrent, the person

will be satisfied. Whena person perceives his outcare level

is falling belowwhat he feels it should be, he will be

dissatisfied. For exanple if a student expects a lecturer.

to turn up for lectures for a certain numberof hours and

the lecturer does so for that numberof hours the student will

be satisfied. If on the hand the lecturer turns up for

fewer hours than expected the student will be dissatisfied.

Theassumption is that satisfaction with a factor will
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be determined.by the difference betweenhCMmuchof the factor
. I

there is and hCMmuch.of the factor the person feels there shoold

be. A student's perception of what his reward level should be

is influenced by a nunber of factors. Probably the most

important influence is perceived student inputs. These inputs

include all the skills, abilities that the student already has

before joining the departrrent. The greater the student perceives

his Input.s to be, the higher will be his perception of what his

ootcanes should be. Because of this relationship, a student

with moreLnputismust receive more rewards than students with

lCM.i.rnpltsor they will be dissatisfied.. Rewardsin this case

can be throogh gocxiperfonnance or moremotivation from staff

merrbers.

A student perception of what his outcomesshould be is

influenced by his perception of the study demands. 'Ihe

greater the demandsmadewhile studying, the more the student

will perceive that he shoold receive. Study demandsinclude

such things as course difficulty, workload. If outcanes do

not rise along with these factors, the clear prediction is

that students whoperceive they have the more difficult task,

will be the most dissatisfied..

Richard (1979) states that

a person's perception of what his outcomes
shoold be is influenced by what the person
perceives his canparison with others Input.s
and outcares to be ••• people., look at the
Inpat.s and outcomesof others in order to
determine what their awnoubcamelevel
should be. If a person's ccmpari.son with
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others Inprcs are the sameas the person's
Inpat.s but the other's outcanes are mich
higher, the person will feel that he
shoul.dbe receiving more outcanes and
will be dissatisfied as a result.

sanetimes students will feel that their outcanes exceed v.ha.t

they should be. 'Ihe feelings produced by this condition

are quite different fran those produced by under-reward.

There is considerable evidence that very few people feel

over-rewarded.

According to Richard and Lyman(1979)

Evenwhenpeople are highly rewarded,
the social canparison aspect of
satisfaction means that people can
avoid feeling over-rewarded by looking
around and finding SOITeOneto ccmpare
with whois doing equally well. Also
a person tends to value his CM1 Inputs
muchhigher than they are valued by
others. Because of this discrepancy,
a person's perception of what his
outcanes shculd be is often not shared
by those administering his rewards, and
is often above what; he actually
receives.

In SUItIParyone can say that all things being equal.

L A student with high Perceived Inputs will be rrore

dissatisfied with a given facet than students with

low perceived Lnput.s,

2. Students whoperceive their studying to be demandfnq

will be rrore dissatisfied with a given facet than

students whoperceive their studying as undemandfnq,

3. Students whoperceive similar others as having a more

favourable tnprc-cutccme balance will be more
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dissatisfied. with a given facet than students who

perceive their cwnbalance as similar to or even

better than that of others.

4. Students whoreceive a lCMoutcomelevel will be

more dissatisfied than those whoreceive a high

outccrre level.

S. Themore cutcares a studnet perceives his ccmpar'Laon+

other receives, the rrore dissatisfied he will be with

his owncutcames.

'Ihus, overall satisfaction while studying is detennined

by the difference between all things a student feels he

shculd receive fran his studying and all the things he actually

receives.

Satisfaction has been looked at as two relationships:

1. The relationship betWeensatisfaction and the

character in this case studying.

2. The relationship between satisfaction and the

characteristics of the person.

Research showsthat satisfaction is a function of both

the Person and his environment. This indicates that personal

factors influence what students feel they should receive and

that studying conditions influence both what students perceive they

actually receive and what students perceive they should receive.

Studies that have been done sho.vclearly that personal

factors do affect job satisfaction, basically because they
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influence perceptions of what c:utcaresshould, be. I believe that

the sameprinciple can be applied to student satisfaction

because the student has certain expectations of what outcares

too should be. If these expectations are not net students

are dissatisfied.

In any course of study, it is important to have goals. A

consistent finding has been that high, difficult goals lead

to a higher level of performance than moderate easy goals

(Richard, 1979). '!he evidence thus far suggests that, provided

the individual has the requisite ability, there is a positive,

linear relationship between goal level and perfonrance level.

Rather than assigning goals to students a lecturer

maylet students participate in the goal-setting process.

SUcha procedure can enhance goal carrnitmentby

encouraging the student's IrrtezqrLty and his personal interests.

It must be stressed howeverthat simply using the method

of partitcdpat.Lcndoes not qurant.ee either increased student

satisfaction or higher tnprcs , '!he outcanes will dependon

such factors as:

a) The particular values of the students (whether they

want to participate) •

b) The content of the participation session.

c) The nature of the course.
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'Iherefore cne can say that to perfonn adequately in any

course of study, an individual must choose to pursue values;

he rust gain the knowledgeneeded to perfonn the work; he

must set goals; he must expend effiort., A lecturer can help

fulfill the students desires but he cannot provide him with

desires; he can offer him newknowledgebut he cannot force

him to learn; he can assign goals to a student but he cannot

canpel him to accept those goals. A lecturer's influence

is limited to a certain extent; what he can accanplish depends

not simply on his awn actions but on the values, knowledge

and goals of his students. In general terms one could say man

is not a passive responder to external stimulation but an

active agent. He is not an effect of the acticns of others

but a cause of his awn right.

satisfaction is an outcomeof action and an incentive

to further action; thus it fulfills a crucial motivation funct.Ion,

(Locke, 1970).

2.3 Mativation

A motive is said to be "that which "roves" or induces

a person to action in a certain way; a desire, fear, or

other erroticn, or a ccnsideraticn of reason which influences

or tends to influence a person's volition, also often applied

to a ccnternplated result or cbject the desire of which tends

to influence vol.Lt.Lon",6
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The tenn motivation then refers (1) to the existence of

an organized phase sequence, (2) to its direction or content

and (3) to its persistence in a given direction or stability

of ccntent.

r-btivating process relates to the teaching learning

situaticn. Of necessity, motivation includes the arousal of

interest; yet the mere arousal of interest is not, in and of

itself, gocdmotivation for best learning. Each learning

situation is unique and can be helped or hindered by the

rrotivatirn used. Ccnsequently, motivation is one of the rrost

vital devices for stimulating learning. '!he purpose of

motivatirn is to bridge the gap between the leamer's background

experiences and newlearning material. All learners cane to

class with sane experience backqrcund, It is difficult, ho.vever,

for sane students to dra~ upon that experience. 'Ihrough

proper motivation, the skillful lecturer can help them

apply expezLencethat mayhave a bearing on the question at

issue. 'lhis meansthat what is done to arouse interest must

have a functiooal relaticnship to the prcblemunder consideration.

Thus students becane interested in solving the prcblemand at

the sametiIre, are helped to bring into the discussion what they

mayknewrelative to it.

For exarrple, a unit of study like first aid deals with heart

action 0 The students, in paLrs, measure each other's pulse

rate, and the identified results are recorded on the blackboard,
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They then TIm rcund the lecture blocks four tirres. Whenthey

return they again measure the pulse rates and record them. The

demonstrated fact that their hearts beat morequickly after

exercise motivates them to want to discover the reason. Interest

in studying heart action has been aroused,

Teacher imaginatioo is needed to guide the learners,

indirectly and smoothly, tCWclrdwillingness to attend to the

newstudy material. Its been said that if children and

adolescents are motivated to believe a subject fitted to

their learning capacity is interesting and worthwhile, they

usually can rnaster it. '!here are other learning requirements,

but interest-arousing motivation is a potent factor of

learning success. For examplematherna.ticsis considered by

manypeople as being difficult but one can rnaster it if they

are motivated to.

'!hroughutilization of appropriate, srnall-group projects

which permit reasonable freedan of activity, a teacher can

motivate his pupils to achieve results that not only help

themrnaster learning rnaterial,but also satisfy their self

bolstering needs.

Whatan individual wants to do is rooted in his basic

need to satisfy his developing potentials the intellectual,

emotiooal, physical, social, econanic and spiritual. The

powerto be motivated toward acti vi ty lies within the
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individual; the teacher directs learner attention to a wise

choice of prcblems and questions, and makesadequate

evaluatic:n of responses.

Incentives also cc:ntribute to motivation. An incentive

is any force or stimulus that impets an individual to do

scmethtnqwhich othe:rwise he maybe uninterested in doing.

A stimulus serves as an incentive if there is an achievable

goal within' the reach of the individual in ti.rre, space

and canprehensic:n. 'Ihe motivation pcwer of incentives varies

within individuals. Incentives do not becane potent action

aroosers unless, or untiL, either adequate rraturation or

a sufficient degree of developed skill has been achieved.

2.4 Learning

A learner needs an incentive to motivate him tCMard

successful achievement. Incentives maybe extrinsic

(lying outside the learning situation, for examplemoney

reward) or intrinsic (lying within the learning situatic:n

such as deve.Iopedpride in achievement, powergained to

engage in related activities, or strengthening of self

confidence). Lester (1956) says that intrinsic incentives

usually produce the best results as motivators of

successful learning. The leamer, however, needs to

reccqruze the value of himself of being motivated by an

intrinsic incentive.
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Camnendatienfor successful perforrance and constructive

criticism of inadequate achievement in tenms of the learnerts

ability are incentives that usually motivate learners, of any

ccmpet.Lt.Ivelevel, tavard improvedperf'orrrance, If no

attention is given by the teacher, the learner is likely to

lose interest or to becane disccuraged.

A principle of the merrta.l,hygiene:. approach of teaching

and Learrrinq is applied whencanpeti tion is transfered from

that of learners to that of a learner's carpeting with his

o.vn records. '!here often is an unfortunate psychol.oqfcal,

Impact,on learners whoare expected to measure upto the

achievement of their brighter c.lassmates, If carpetition can

be kept en an equitable basd.sof ability and experience, it nay

serve as an incentive to further proqress 0 Canpetition can be

an achieverrent motivating incentive for yamg persons who

generally are said to be successful learners. '!herefore in

canpetitive efforts, one individual sheul.d be so well matched

in ability with his co-learners that he cannot be at the top

at all times, but rather can be beaten occasionally.

Theharmful effects of canpetitien are experienced by those

unfortunate yamg people whohave been placed into unequal

ccmpet.Lt.icnwith others whoalways are winners. The emotional

Impact;of a situatien of this kind can be so great that even

the bright whosucceed most of the time becare emotionally

disturbed if others win part of the time. The grooping of
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learners on a heceroqenecua basis mayhave as one of its

weaknesses the inequality of competition. Of ccurse the

theory is that each learner shoo.ldccrnpetewith his CMl1 record,

but the facts are that humansare always more stimulating than

any record, even if it is the individual's CMn.

Corrq;letitionand co-operation are not canplete opposIt.es ,

At least there need not be an antithesis between them. It is

possIhl.e to engage in a ccrnpetiti ve activity thrcugh the

utilization of. sane of the qualities of co-operation. Craw

(1956) says the best kind of competition makesuse of the

spirit of co-operation. '!hose whoguide .indfvfdua.Lsin their

attainment of best achieverrent can help Learners strike a

balance between co-operation and good canpeti tion. Children

should be provided with incentively to enable them to cultivate

the ability to work co-operatl.vely with their classmates. On

the other hand, best results are achieved by sore who in one

situation or another need to be stimulated by an appropriate

incentive tavard canpeti ti ve acti vi ty •

If tea muchemphas.i.sis placed.upon canpeti tion at the expense

of co-operation, however, undesirable behavicur habits nay result.

Unequalccrnpetition maystimulate behaviour that is undesirable·

for an individual as he attempts to avoid failure. Unwittingly,

the teacher mayencouraqe him to win by chea.ting the copying or

having others prepare his study assignments0 Personal intergrity

shoul.dbe stressed. at all tirres, even though it maymeandefea.t.
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It mist; be borne in mind that in any contest there I1U.1stbe

both a winner and a loser.

LeaIning is a fundamental process of life engaging I1U.1ch

of our wakinghours and affecting all forms of hunan

behavtcury-ski.Ll.s, knavledge, attitudes, perscnality, motivations,

fears, mannerisms, and others. Learning is defined as the

process by which behaviour is originated or changed thrcugh

practice. Learning and maturation are two main processes

through which changes in behavicur occur.

Ralph and Howard(1970) say, learning mayoccur

intentionally or unintentionally, through organized or

unorganized acti vi ty. Education is the formal, procedure through

which the at.tempt;is madeto develop in individuals certain

socially sanctioned behavioral patterns. 'Ihe study of learning

includes not only fonnal training but all factors producing

behavicur changes.

Learning without appropriate motivation to reSPond to is

of little:.. practical value. "Learning ••• , thcugh hardly

confined to the educaticnal settings or even to hunan organisms,

is the avosed primary business of education and of many

Psychologists as well". 7 Q1eof the major coject.Lves of

education is to build in the student a strong and persistent

motivation to learn, one that will carry to his everyday

activities outside of the classrcx::mas well as into his future
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classroans. Transfer of this kind of learning motivation may

be considered as irnp::>rtantas transfer of the actual knavledge

acquired in the classrooam.

Melvin and Tan (1967) state that education provides

knavledge and info:rmaticn abort. the world. Sorrethrcugh

teachers, books and discussions, scme thrrugh experience in

laboratories and in living. Education should makeor motivate

the individual to want to ccntinue learning things for

himself.

'Ihe variables which influence learning maybe qrcuped

under three headings: (1) individual variables, such as

capacity and motivation, (2) task variables, such as

meaningfulness and difficulty, and (3) environmental

variables, such as practice and knavledge of result. Most

Significant are the individual learner's readiness for any

learning experience as determined by his maturational level

and previrus experience, his capacity or potential for

devel.opnent.,and the acquired motives which give direction

to his energies. All the individuals variables mist; be

considered simultanecusl y by the teacher in planning learning

activities for individual children, for the rate of proqress

is a prcduct of the interaction of the canbination of

Particular capacities and motivation cx::curing.

Whenchildren or adults are instructed in groups, the
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task is carrplicated by the wide range of individual differences

enceuntered. It is not uncarmonto rreet a range of fcur to six

grades in achievement,in class grcups from intennediate grades

up. Nurrercusfactors and conditions contribute, but individual

differences in rate of maturation, in experience, and interest

are imp:>rtant. Physical maturation is an important detenninant

of readiness for learning in yeung children, but with increasing

age, readiness beccrnesincreasingly a matter of having had the

appropriate prerequisite experiences. It is said that in both

motor skill and verbal learning , progressive improvementin

learning occurs with increasing age upto adulthood.. Beyondage

40 a gradual decline occurs, varying according to the ability

under constderat.Ion. and the activity of the individual concerned.

In general, sex differences are not a vital factor

contributing to diffemnces in ability or learning. Althcugh

sane differences in capaci.ty can be associated with sex, the

more important conditions are differences in interest,

motivation, and attitudes and the role they play in achieverrent.,

These conditions are more closely associated with cultural

and experiential than with genetic, differences.

Tests of intelligence, aptitude, and achievementcan be

valuable to a degree in estimating possible progress. 'lhe

value of tests will vary with their validity for any single

subject; intelligence tests, for instanc~ are useful predictors

of verbal. achievementbut not of art achievement. Tests ITD.lStbe



- 26 -

supplementedby individual c:bservaticn and judgernentin

deriving estimates of capacity.

A numberof ct.rcumstances can contribute to unreliable

test scores and ccnsequently, to faulty judgementsand predicticns.

Arncngthese are use of inappropriate tests, inadequate norms,

lack of testee· motivation, faulty test administration, physical

handicaps, practice effects, .iroproverished-environrrental backqrounds

and others. Nevertheless in skillful hands, intelligence,

acht.evement.,and other tests can be useful aids in planning

programnes, estimating potent.ial., and analyzing learning

difficulties 0

Physical handicaps, including. visual and auditory

disabilities, occur in sufficient frequency in unselected groups

of children that spec.Lal,attenticn is required for their

identificatirn and correction in order that learning not be

needlessly impaired.

Essential to the learning process is rilotivaticn, which

energizes the organism, gives direction to activity, and selects

the goals deemedvaluable. '!he teacher is concerned not

only with utilizing existing motives for educaticnal ends but

also shaping the rrotives in desirable directicns, in as mich as

the results achieved in striving for given goals operate to

mcdify the rrotives themselves. 'Ihe end of learning is not only

a skill or kncwledgebut also the acquisition of motives,
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attitudes, and interests mich se:rve individual, educatiooal,

and social needs.

The difficulty of material and the meaningfulness of the

task are of significant Impor+ancein their influence upon

learning. Tasks which are too simple fail to challenge people,

mile tasks too difficult discoorage them. Rote merrorization

of meaningless material is a useless waste of the time of

teachers and pupil. Oneof the justifications of a

curriculum that is co-ordinated with the life experiences of

students is that it achieves greater rreaningfulness by

utilizing the daily experiences of students. It is cbvicusly

impossible to relate all learning to past experiences which

lend meaningto tasks. '!his is the functions of visual aids,

field trips.

Ral[i1and Howard(1970) say that there is no lack of

evidence that tc:day's learning interferes with yesterday's

and tanorrav's. The snaller the interference the more

substantial the learning. Interference between learning tasks

is greatest men the meaningfulness of the material is lav,

men the degree to which the sequential tasks are learned is

Lcw,and men tasks have Lowdegrees of organization and near

similarity in content, processes involved, and methcdof

presentation. '!he evidence suggests that a sequence of tasks

during the school day shoul.davoid juxtapoai.t.Lon of subjects

that are sanev.hatsimilar.
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Masldwsuggests that driving force that rrakespeople join

organizations and stay in them is hierarchy needs. He sees .

hUIPaIlSas having five needs 1) physiological needs, 2) safety

and security 3) belonging and social afillation 4) estean and

status 5) self actualizaticn.

'lhese needs can siIrply be classified as (3,4,5,) as

psychological needs or higher order needs (1,2) as

phys.io'lcqfcaL needs or Lowerorder needsa sane physiological

needs are food, water, sleep, air. 'lhese needs arise ore of

basic physiology of life and they are important for survival

and preservaticn of species. Theyare therefore virtually

universal amongpeople but they exist in different intensity.

Sore can be satisfied throogh eccnanic behavioor.

Psychological needs are nebulcus or indistinct because

they represent the needs of the mindand spirit rather than

of physfcal,body, Manyof these needs are deveLopedas cne

grONsand these needs are often hidden to the individual.

Since these needs are so nebul.ousdissatisfied workers usually

attribute.· their dissatisfaction to sarething tangible like

salary. 'llie higher order needs are primarily satisfied thrcugh

symbolicbehavicur and social content.

Maslow(1970)has said:

Satisfaction of the self esteem needs
leads to feelings or self confidence,
worth, strength, capiliility, and
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adequency, of being useful and
necessary in the world. But
thwarting of these needs prcrluces
feelings of inferiority, of
weakness, and rise to either basic
disccuragernent or else canpensatory
or neurotic trends.

Onecan thus see that if these self esteem needs are

not met a student coul.d feel inadequate and helpless as

they study and this ccul.d cootribute to the student being

dissatisfied for examplewith the curriculum cootent. If

a student feels helpless and inadequate naybe amonghis

fellCMstudents he mayend up with negative attitudes about

his ccurse of study.

2.5 Attitudes

"Anindividuals attitudes tcMardhis work can certainly

be affected by his pos.Lt.Lonwithin the structure of a

groop and by the nature of thatr etzucture itself". 8

If the attitude of an individual to a structure is negative

the individual will be dissatisfied if it is posf.t.Lvethe

individual will be satisfied. "Anattitude maybe defined

as a learned inclination or groop of ideas whichusually affects

ycur actions or behavicur. Onecan have attitudes tavards

specific persons (teachers, parent.s, friends) as well as tavards

groops of people (black, whites, the "Establishrrent") •9 Ycu

have attitudes tavards cbjects or things focrls, music, jcb

classificatioos, or leisure activities.
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Oneis not born with attitudes, you learn and develop

them:throughtout your whole life. As. wi:thrrost of other types

of learning, the learning of attitudes depends on the fact that

you usually react favourably to si tuntions which are pleasant

or rewarding positive situations; you learn to avoid or react

unfavourably to situations which are unpleasant or disturbing

negative situations. The learning which takes place tends

to carry over into later life in the form of expectations.

Youlearn to expect the sameor similar resuits' from similar

situations. Onceyou learn an attitude, it becares very mich

like a habit you rely on it without really giving it a second

thought.

As attitudes develop, they undergo a process of

generalization. That is, even whenwe firrl ourselves in

situations that are more or less new, attitudes fram past

experiences, which are generally similar to the newones,

care into play. For exarrple, if you core from a homewith a

very loving, reasonable understanding father you might find

that you have a learned attitude which expects all rrales,

not merely your awn father, to have the sameloving

characteristics. If in your horrethe father is very strick,

dominating, dictatorial, you might firrl that you have a learned

attitude which expects all mal.es, not rrerely your awnfather

to have the samedominating characteristics.

2.6.· AChievement
Achieverrentrraybedefined as the ability to produce and

to do so efficiently. For examplean errployee whohas
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accanplished past assignments with accuracy, speed, and

enthusism certainly ~uld rate high in achieverrent. This

individual can be relied upon to fulfill the assignments

he has been given correctly, cheerfully and on tirre. Hewill

have workabilities v.hich are organized and efficient. He

will be dependable in tenns of attendance and praiptness.

'lhe high achiever if it is a student can handle rrost

situations without becaning upset or flustered. He stands

up well under pressure. His supervisor maysumup his

achieverrent eval.uat.Lonin this way: "He's dependable. I know

we can always count on him to do the best possible jc:b. I

never have to worry. I knowthat the jc:b will be done

correctly and on time". 10

2. 7· .Performance

Academicperformance of students is a class setting

.' appears to be a function of at least three important variables:

motivational level, abilities and traits, and role

perceptions. First, an individual must; want to perform.

Otherwise he or she will, at best, carry out a task only

halfheartedly and in sane cases a student can refuse to do

anything at all. Here we are referring to Irrteznatdonal,

behaviour, that is behaviour directed toward specific tasks or

outcones, 'Ihus, a basic prerequisite to task performance

on most subjects becanes the desire or motivation
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of the student to do the assigned task.

BUtmativatidn. alone will not ensure gocd academicor

task perfarance. A student mist; also have the necessary

abilities and skills. Similarly, it is important to have'

personality traits that are at least sorewhat canpartible

with the course requirements.

A third important factor in perfo:rnance is role cl.arf.ty,

A student rust usually have an accurate understanding of what

the coarse requirements are if he or she is to be expected to

devote full and efficient energy of them. Amisunderstanding

can lead to a considerable waste of effort and poor performance

even if the person is highly motivated and has the required

abilities. 'Ihus, there appear to be at least three factors that

significantly influence academic perfarance. Onemust;be

motivated, one mist. have the necessary abilities and traits,

and one rrust have fairly clear role prescriptions.

As one tries to perfonn well academically they are bond

to care across sore perfanance abstacles. Wheninadequate

performance is not the result of a lack of effort, directim,

or ability, there is still another pot.ent.Lal,cause that needs

atrtent.Lcn, Moreccmnonpotential d::>staclesmayinclude

lack of tine or conflicting demandson the students time,

inadequate work facilities, restrictive policies or "right

ways of doing it" that inhibit perfo:rmance,lack of authority,
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insufficient information about other activities that affect

the course being studied, and lack of cooperation from others

with whon,.one nust study.

Manyperfonnance cbstacles can be overcane either by

removingthe cbstacle or by_changing the students course so

that the cbstacle no longer impinges on his/her performance,

Students rarely concern themselves with what industry

and business will expect of themuntil they are confrmted

with sane of the prcblems involved in finding a jcb.

Oneof the pri.rnr::uytask of industry· is to acquire

good workers for the success of .a business depends in large

part upon the quality of its workers. Just like industry

has certain expectat.Lcns regarding the qualifications of the

newemployees, these expectatims can also be applied to

hone econanics students. 'ihese expectatims woul.dinclude

1) basic skill; 2) cooperatim; 3) loyalty; 4) intergrity;

5) motdvatacnr 6) initiative; 7) performancej 8) ccnmorucatacrn

9} appropriate appearance; 10) proper attitude.

The above listed expectatims affect humanrelatims

as one works or studies. Basic skill is, of ccurse, essential

but the "attitude" traits that me has can detennine whether

an individual woul.dbe satisfied or dissatisfied with a given

situatim either as a worker or as a student.
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2.8 .HumanRelations

CX1ehas to try to achieve meaningful humanrelaticns. Each

person will have to work out his awn pattern of humanrelations

because each person is unique. HCMever,there are ideas that

can help cne establish sane :personal guidelines.

~gful humanrelaticns start with the individual person,

Hum:mrelaticns involve more than just "getting alcng" with

othera, Although it is Irnportanc to get alcng ~ll with others,

meaningful humanrelaticn involve genuine care, ccncern and

understanding.

Sane guidelines to more meaningful hurnanrelaticnships

include: having a healthy self irrage; accepting and

understanding yourself and others; being genuine and sincere,

being lovingly honest; cultivating the "We're Both Ok"

attitude; accepting responsibility for your decisicns; being

flexible but rooted; contributing to a meaningful occupaticn;

remerrberingthe other perscn' s self irrage; and camnmicating

:perscn-to-:person. >

Weneed to have meaningful humanrelationship with people

in cur work or studying situaticn, in cur social life, and in

cur hane and family circles. Whenone is able to achieve this,

his life will be a wann, secure harbor where he can drop anchor

and be "at hane"•
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2.9 MJrale

Karagu(1980) states that a research ccnducted in

Australia by Coverdale (1975) suggests that

an average teacher finds joy in his or her
j cb andusually finds it very demand.inq,
'!his research has also identified teaching
as a cornerstone and a chief means for the
advance of and rnaintenance of the affluent
technolcqdcal, society; however, the status
of the teacher has not been evaluated to
equal that of his coonteqarts in other
fields. Conditions and terms of service
were identified as highly desirable in
heightening teacher's noral,e, Poor
administration and supervision, prcrrot.Lcns
by seniority, large class size, inadequate
amenities and equipnent were all amcng
those factors that were ranked high as
causing teachers morale to go down0

Student, rroral,e is also affected by poor administraticn

and adequate facilities. LcM student; morale can affect

the at+Ltudes they have to.va.rda course, the academic

perforrrance, For example if a stnderrc'smorale is lcw he/she

rnaylose the sense of purpose;' the confidence in the future

and thus maynot see the need to work hard and perform well

academicallyG

The moral,eof students can be raised by creating nore

interest by presenting rnaterials in the course that are

relevant to the needs, hopes and circumstances of the students 0

'Ihe teacher ITUstbe enthusiasitic creative and able to motivate

students.
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CHAPI'ER3

ME'lliOOOIffiY

3.1 Population and Samples:

The target popul.at.Lonwas one hundred and eighty seven

students in HomeEconomicsDepartmentat Kenyatta University

during the academicyear 1985/86.

The sample for this study was taken from the third years

and thus the sample was thirty six s'tudent.se one was mal,e

and the remaining ~re ferrale.

3.2. Instrurrent:

The researcher used a questionnaire which she wrote out

herself fram literature related tnthe topic of study.

The questionnaire consisted of four parts including

general backgroundof the student, curriculum content,

student to student interaction and any other Satisfying

factor in the. department.

3.3 Data Collection:

The researcher personally administered the questionnaire

to the subjects after a class session. The subjects were

thus able to fill the questionnaire and also ask questions

on any of the areas covered in the questionnaire that nay

not have been clear. After the subjects had completed the

questionnaire the researcher collected them for data analysis.
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3.4 Analysis Of Data AndInterpretation Of Results:

The data collected was analysed manually according to the

different parts of the questionnaire. For SOIreof the factors

brought to light by the study, the respondents percentage

SUPFOrtof that factor was calculated, as follows:-

x x 100 where x is equal to the frequency of the response,36
and 36 is equal to the total mmoer of respcodencs, '1l1ese

percent ~ightages were then tabulated against each of the

factors. This resulted in four separate but similar tables

namelyTable 1 the level that one began developing an

interest in hane econcroics, Table II curriculum content,

Table III humanrelations in the department and Table IV

any other satisfying factors in the department.

Factors with at least 60 percent weightage were

considered as significant and key factors. Other factors

which had been catered for in. open ended questions were

also noted as supportive factors.

After establishing the key factors, the researcher used

these results to test the hypotheses previously· stated and

also madeconclusions and recarnnendationsbased on the

findings.
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CHAPl'ER4

ANALYSISANDINI'ERPREI'ATIONOFDATA

The researcher expected to find out what factors cause

satisfaction and dissatisfaction to students as they study Home

Economicsat Kenyatta University. To be able to analyse the data,

these factors were divided into four categories. These are i the

level that one began developing an interest in borneeconomics,

curriculum content, humanrelations in -t:-hedepart.rrEnt and any other

satisfying factors in the HomeEcon.cnli.csDepartment. These factors

will test the hypotheses which were fonnulated earller. The data

has been processed by frequency distributuion in the form of

Percentages.

Hypotheses

1. Is there any significant satisfaction in students studying

HomeEconomicsat Kenyatta University.

2. Is there any significant dissatisfaction in students studying- ,
HomeEconcmics at Kenyatta University.

In order to test these hypotheses the researcher considered

the factors that cause student satisfaction and dissatisfaction

in The level That One Began Developing An Interest In Home

Economi.cs, Tabla}" CUrriculum Cont.ent., Table 2, HumanRelations

In The Depart.rrEnt, Table 3, and Table 4 which surnnarizes, any

other satisfying Factors in The HomeEconomicsDepart.rrEntat

Kenyatta University.



Table 1. .'!he Level That Cbe Began Develop:ing Interes"t:

In HaIleEconanics.

Factors
Total Numberof Percentage Of
Respondents Respondents

Percentage Of
Satisfied to the
nearest digit

Percentage Of
Dissatisfied to
the nearest digit

10 '!he stage that
one began hav:ing
an :interest In
hane econanics

i. Primary School 36 100 33 67 w
ii. Secondary School 36 100 37 63 I.D

iiio High School 36 100 23 77
iv. University 36 100 7 I 93

2 0 Studied hare econanics
at advanced level 36 100 47 53

3 0 Enrolled to st¥dy
hone econanics at
Kenyatta University
fran the beginn:ing 36 100 70 30

4. Changed fran another
course to hane
econanics 36 100 100 0
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According to the data collected in Table 1 it reflects that.

33 percent of the respondents whobegan to have an interest in

homeecomrrdcsat primary school are satisfied whilst 67 percent of

the respondents whose interest began in primary school are

dissatisfied. 37 percent of the respondents whobegan their

interest in secondary school are satisfied whilst 63 percent of

the respondents whose interest in hemeeconcnucsbegan in secondary

school are dissatisfied. 23 percent of the respondents whose

interest in hone economicsbegan in high school are satisfied while

77 percent of the respondents whose interest began in high school

are dissatisfied. The data also showsthat only 7 percent of the

respondents whoseinterest in homeeconomicsstarted at University

level are satisfied whilst 93 percent of these respondents are

dissatisfied.

The sametable also showsthat 47 percent of the respondents

whoare satisfied as they study horreeconomicsat Kenyatta University

had actually studied the subject at advanced level. 53 percent of

the respondents had studied the subject at advanced level but they

are presently dissatisfied.

Of the respondents whohad enrolled to study homeeconomics

right from the beginning of the academicyear at Kenyatta University,

70 percent of these respondents are satisfied while 30 percent

of these respondents are dissatisfied. It is interesting to note

that from the data, 100 percent of the respondents whochanged from

another course to homeeconanics are satisfied. Sorreof the
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respondents changedfran other courses to homeeconanics because

they felt that the hemeeconomicscourse ~uld be moreprofitable to

themin the future and they also felt it was a practical course that

they ~uld be able to use in their everyday living outside the

classroom situations.

Accordingto Table 2, 38 Percent of the respondents were

satisfied with the curriculum content, this is because they indicated

that they gain knowledgefromdifferent broad fields. 55 percent

of the respondents were dissatisfied with the curriculum content,

they expressed that their dissatisfaction was due to the fact that

since so manybroad fields are covered in the homeeconomicscourse

there is not enoughtime to go into depth in the different fields

thus whenone leaves the University they are "Jack of all trades

and master of none". 6 percent of the respondents were undecided.

94 percent of the respondents had somepositive attitude

to homeeconomicsas a subject. Theyattributed the positive

attitude to the fact that the subject helps in daily life, horne

keeping, rrolds people's personality, prepares sane of themfor

future life and it is a goodbasis for preparation of family living.

Respondentsalso aired the view that individuals learn to utilize

the resources that they have thus this helps economically

because one can get the maximumsatisfaction fram the scarse

resources that are available. 6 percent of the respondents were

undecided.



Factors
Total Number
Of Respondents

Table 2. CUrriculumContent

Percentage Of
Respondents

Percentage Of
Satisfied to the
nearest digit

Percentage Of
Dissatisfied to
the nearest digit

Percentage Of
Undecided to the
neares~ digit
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Of significant satisfaction to students was the balance of

VtDrkload. .61percent of theresFOndentswere satisfied with the

workloadof the first year and 36 percent; clearly stated that

they were dissatisfied 3 percent was undecided. 22 percent

of the resFOndentswere satisfied with the second year VtDrkload

whilst 75 percent strongly expressed their dissatisfaction 3 percent

were undecided. 78 percent were satisfied with the third year

workloadwhilst 19 percent of the respondent.swere discontent

3 percent were undecided. It is obvious that the rrost significant

level of satisfaction of the workloadwas in the third year. It

is in this year that responderrcsindicated that one "has roomto

breath" • During the second year students have to go for teaching .

practice after ccmpleting their coursesork and taking examinations.

This meansthat the coursework is compressedto a shorter period

than the other years. The compressionof courseworkis what

causes the dissatisfaction level of work.Ioaddistribution to be

so high in second year.

28 percent of the resFOndentswere satisfied with the

attitude held towards subject by others. 72 percent of the

resFOndentswere dissatisfied with the attitude held towards the

subject by others whothink that hane econanics as a subject

is too easy. The respondents expressed that one could only

understand that horneeconomicsis not an easy subject if one

were to study it. They indicated that the VtDrkcovered is alot

and one has to work hard through the years. HorneEconomicsis

thus not a subject of the ''weaklings'' as somepeople think.
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Whenrespondent.swere asked hawthey thought the curriculum could

be Improved, they had the following suggestions:-

1. Reducethe numberof units and cover v.Drkin great depth.

2. Haveunits that individuals can specialize in.

3. Onit sociology because it is taught in education.

4. Moretime be allocated to pattern drafting, costumedesign and

soft furnishing.

5. Onit "irrelevant" courses for examplechemistry, first aid

and hornenursing.

6. Africanize the courses taught.

7. Raise standards of the subjects by giving rrore time to the

necessary ones and elirninating sorre.

The respondents had the following positive camrents regarding

harte econanics as a subject.

1. It is useful and practical thus one can apply it at horre. For

examplecourse like clothing and textiles, soft furnishing,

household equipment, rreal nanagerrentone can use the acquired

knowledgein the home.

2. It is relevant and produces an all rounded,person wh<:>-is prepared

to face the future.

3. Deals with problems and issues of life at both lower and higher

level, if well covered and appreciated contributes positively

in makinglife very fulfilling for oneself and those around.

4. Helps one knowhowto improvetheir wayof living both socially

and economically.
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5. Since it is not only highly academic but also highly practical

and realistic about life it should be taught to all.

6. Has manybenefits outside the classroom for examplecreates

rrore job opportuni.t.Les,

The following are sane of the negative COIIll'eI1tsthat were given

by the respondent.s regarding homeeconomicsas a subject.

1. It is too general thus after graduating one is rot an expert

in any SPecific field since they have only learnt the basics.

2. Somesituations are stereotype from the west and they can not

workhere for exampleW)rk simplification techniques in home

rranagement.

3. The set standards are too high cqnsidering there is so much

work to be done within a very short tiIre.

4. Sameof the courses taught have manyformalities inoo-operated

for examplethe western eating habits.

5. The following courses did not have practicals that were

detailed enoughclothing and textiles, foods and nutrition

and pattern drafting.

6. The subject is too wide and too taxing. Its too loaded with

units.

7. Somecourses should be omitted for examplefirst aid and

chemistry.

8. If at all chemistry, physics, biology are to be taught they

should be mademore relevant and be related to the home.

Theyshould be taught by a homeeconanist to avoid confusing
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students and giving urmecessary info:rnation.

9. Workloadis too heavy especially during the second year.

10. Canbe rather expensive whenit cares to buying things for

soft furnishing.

11. Takes too muchof the respondents time due to the fact that it

is too derrandinga subject.

OnTable 3 student relationships, 78 percent of the respondents

indicated that they were satisfied with the way the students relate

to each other. The respondents felt that this was partly due to sare

of the oourses taught, for example studying the concept of a

family makesthemfeel an respond like a family. Also the fact that

the respondents attended manyof their classes together, this ends up

being an opportunity to develop good relationships. 8 percent of the

respondents howeverwere dissatisfied with the student to student

interaction and 14 percent of the respondents were undecided.

Accordingto the data 67 percent of the respondents irrlicated

that they were satisfied with the level of interaction with staff.

'!his being attributed to the fact that the staff help themdevelop

skills and discover hidden talents that are necessary in daily life.

However27 percent of the respondents were discontent with the staff

student interaction whilst 6 percent were undecided.

Table 3 also showsthat in the department as a whole, a

greater percentage of the respondents are dissatisfied than were

satisfied. Only 39 percent of the respondents were satisfied with the

department;while 53 percent of the respondents were dissatisfied and



Table 3. HunanRelations In '!he Dep::lrtrnent

Tota;LNumber Percentage Of Percentage Of Percentage Of Percentage Of
Factors Of Respondents Respondents Satisfied to the Dissatisfied to Undecided to the

nearest digit nearest digit nearest digit

L '!he relationship
arrong fella.v
students in the
department; 36 100 78 8 14

2. Interaction with
staff. 36 100 67 27 6

I

3Q Students feelings ~...J
about the
Departrnent; as
a whole 36 100 39 53 8

. . ..
, , :
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8 percent were undecided.

The researcher had also requested the respondents to state what

factors they thought influenced the good humanrelations arrong

students in Hare EconomicsDepartment. '!he respondents had the

following to say.

1. Workingin groups and sharing different experiences enhances

the humanrelations.

2. Having similar goals, values, interests and standards.

3. The nature of the subject itself, the fact that it is a comron

subject of study.

4. The department has fewer people whencanpared to other

departments so there is ITOretime for each other.

5. Sharing of resources for example sharing sewing machines.

6. Backgroundknowledgeof hane econanics, those whoknow

sanething help those whodo not know.

7. The education they receive as hane econanics students. It

is not easy to behave contrary to what one is being taught.

8. High sense of canpeti tion to outshine others.

9. Personal characteristics for example.

L, respect for one anothers abilities.

ii. living-in experience. ,

iii. rroods,

The researcher also wanted to find out any other factors in the

department that maycause student satisfaction while studying home

econanics at Kenyatta University. Table 4 summarizessameof the



Table 4. Anyother Satisfying Factors In The Depa,rtment.

Total Number Percentage Of Percentage Of Percentage Of Percentage Of
Factors_ Of Respondents Respondents Satisfied to the Dissatisfied to Undecided to the

nearest digit the nearest digit nearest digit

1. Contented as a
HoneEconanics
Student 36 100 80 17 3

2. Numberof
Subjects 36 100 44 50 6

3. Adequate
facilities 36 100 22 72 6 I

01::>0
1.0

4. Content with
subject
classification
arts/science
faculty 36 100 33 59 8

5. Staff allocation
to teach
different
subject!'; 36 100 53 42 5

6. "Living-in"
experience 36 100 80 14 6

7. Relevance of
subject 36 100 86 8 6
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findings.

80 percent of the respondents felt satisfied being hane

econanics students. Scxre of the factors that madethemcontent

include:-

1. Practicabili ty of the course.

2. Gainingkncwl.edqefor classroom teaching as well as for the

h~.
3. Manyj9h oppcrtnni.cfes because of the different courses covered,

thus future prospects.

4. Cheer enjoymentof the course.

5. Skills learnt throughout the course thus one can help the .

conmunity.

6. Somerespondents felt better developed and equipped to

live a full and interesting life "I got what I bargained for".

17 percent of the respondents howeverfelt dissatisfied being

hare econanics students mainly because of the workloadand the

fact that there was no ample specialization. 3 percent of the

respondents were undecided.

Fran the data only 44 Percent of the respondents were satisfied

with the nurrberof subjects offered. 50 Percent of the respondents

were dissatisfied with the numberof subjects offered. The reasons

given for the dissatisfaction were that manyrespondents felt that

too manycourses were offered and thus not covered in adequate depth.

6 percent of the respondents were undecided.
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As relates to the facilities in the deparbrent only 22 percent

of the respondents were satisfied with the facilities. 72 percent

of the respondents ~re dissatisfied with the facilities, this is

because they felt that the facilities were not adequate for the

numberof students that the depa.rt::rrenthas and they are also not '

~ll maintained. 6 percent of the respondents were urrlecided.

According to the data, 33 percent of the respondents are

satisfied with the wayhorneeconanics is classified either as being

in the art or science facuity. 59 percent of the respondents

~re dissatisfied with this classification basically because

presently there is no clear cut distinction at least at Kenyatta

University as to whether hone econanics is under the faculty of

art or science. Over the years hone ecananics seems to ii-actuate

between the tv.D (art/science). 8 percent of the respondents

clearly indicated that they were undecided.

53 percent of the respondents were satisfied with the

allocation of different subjects to different staff rrembers. 42

percent of the respondents were not content with the staff

allocation to teach different subjects. Sore of the respondents

gave an exampleof a course first aid and hare nursing which they

felt should be allocated to a different staff rrernberthan the one

presently teaching it. 5 percent were undecided.

Table 4, 80 percent of the respondents Showedthat they were

satisfied with the "living-inn experience. 14 percent of the
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respondents were dissatisfied with this experience while 6 percent

were undecided.

86 percent of the respondents expressed satisfaction with the

subject as far as relevancy of the subject· is concerned. This is

due to the fact that since it is being categorized as a technical

subject, it makesit necessary for one to study it as one can

use the acquired practical skills to benefit oneself, camnunity,

scciety and the nation a_sa whole 8 Percent were dissatisfied

whilst 6 percent were undecided.

Whenrespondents were requested to list in order of preference

sane things that have been most satisfying since they started studying .

HomeEconcmicsat Kenyatta University they had the follaving to

state:-

1. The relationship with sane lecturers was rrost satisfying.

2. Scirecourses for examplefamily life education, child care,

foods and nutrition, pattern drafting were most satisfying.

3. Developnentof creativity through different courses like

soft furnishing.

4. People around admire what is done in hare economics.

5. Sense of self reliance and realization of self worth.

6. Goodgrades at the end of the year.

7. Co-operation of the lecturers and also sane hard working.

lecturers.

8. The ability to do certain things alone for examplemaking

clothes.
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'Ihe researcher was also interested. in knowingsore of the things

that have been most dissatisfying since the rresponderrcsstarted

studying hare econanics at Kenyatta University. 'Ihe respondent.s had

these to say.

1. Students spend too muchof their ownmoneyfor soroeof the

courses.

2. Inefficiency in providing ordered foodstuffs and equipment.

3. Lack of enoughfacilities in the department;and poor maintenance

of what is available for example sewing machines.

4. '!here is no time for one to do extra ~rk as the programne

is rushed fran first to third year.

5. Other students negative attitudes have killed, the morale of

the interested ones.

6. Learning opportuni,ties are not exploited to full capacd,ty so

that close to the end of the year students are rushed.

7. Sameextra courses have not proved useful for example sociology.

8. Oneor two un-co-operate laboratory assistants.

9. 'Ihe enormousnumberof tenn paper's to be done and handed in.

10. Cases of no-co-operation from fellow classmates.

11. Studying experimental foods.

12. 'Ihe course does not leave roan for one to SPecialize in a

given area.

13• 'Ihe assurnpticn that everybody has samebackgroundknowledgein

hane econanics. 'Ihis makes samestudents lag behind in areas

they are not conversant with.

14. Lecturers are not enough.
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15. Changingof lecturers withcut notifying the students.

16. Poor administration.

17. Poor ccnm.micationbetween the lecturers and the head of the

department.

18. 'lhe head not attending her lecturers for a wholeyear.

19• Havingone head of depart::mentthroughcut the course.

20. A few incanpetent teaching staff.

21. Disorder and disorganization in the foed laboratory and in the

foOdclasses.

22. 'lhe long lectures especially three hours contincus lectures.

23. Toomanyhc:urs of lectures in a week.

24. 'Ihe units are too long and whencanbined becane hard to

understand.

25. Somecourse whichdo not seemimportant for examplefirst aid

are given long hours while other important ones like soft

furilishing are given few hcurs ,

26. Becauseof over-involverrent outside the department Sate people

end up being irresponsible in the department.

27. Mostof the w:::>rkneeds crarrming.

28. Lack of enoughtime to practice skills learnt especially in

clothing.

29. Lack of encughspace in the laboratories.

30. Starting coarse at a level where learners canpete with experts.

'lhe respondents feel that this canpetition is unhealthy.

Oneof the questions asked was "Whatdo. the Students feel



- 55 -

about;the department as a whole"?

The response given were as follows:-

L The depa.rt:nen.tteaches relevant subjects.

2. Its a gooddepartment but cculd be better with increased facilities

and more staff rnenbers.

3. They think its prestigous being affiliated with hare econanics

department.

4. Be expandedand left to warren.

5. WorklOadtoo muchin.agiven perfod,

6. Departmentseemsto be having easy courses so manybelieve that

is the reason for passing well, but students feel its not the

case but students pass well because they workhard right

fran the beginning.

7. The department needs more organization, and improvethe level

of cleanliness especially in the cookery roam.

8. Shculd provide encughworking sewingmachines.

9. The department helps people learn alot about their present and

future living and what to do to makelife canfortable.

10. Sene r'esponderrtafelt the ccurses offered are too easy and

the lecturers too lenient with marks. Theyfeel they are sort of

spoonfed to pass.

11. The departrrent demandstoo muchfrom the students.

12. Everything is well but moreco-ordination fran the head lecturer

is required.

13. Its a nice place to study, fills in the gap left of family

life study by other subjects in the University. Its the
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onlydeprrtrnent which deals thoroughly with the hane.

14. Sare courses can be too feminine for examplein clothing and

textiles people study howto makedresses but not howto

maketrcusers.

15. It cc:uldbe the best department; but often does not succeed

due to shortcanings fran lecturers, facilities and students

themselves.

Respcndentswere also requested to "Suggest any changes that

they cc:uldpref~r to see implementedin the hcrre econanics

course" • Suggestions as well as the reasons for such suggestions

were as follows:-

10 The "living-in" exercise shc:uldbe started earlier so that

work is easier for all.

2. Shc:uldhave more time and go into greater depth as well as

having areas of speciality for the betterment of course

as well as individual satisfaction.

3. Shc:uldrerrove sociology, chemistry, first aid, econanics fran

the course so that there can be student satisfaction thrc:ugh

offering courses that are more relevant. Resporidentsfelt

that the above course were not necessary and if need be they

can be inco-operated into other courses,

4. Extend the study Period to four years so that the workload

is reduced and one has more time to practice vmats learnt.

5. Havea field project in rural areas because these are the

people mo need the course most :since they have limited

resc:urces•. Resp:ndents also felt that they misuse tirre due
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to ignorance,.,;yet time is a very valuable resarrce.

6. Expansionof the laboratory facilities and also increasing

the numberof living in hcuses because moreand more students

are being enrolled each year hence., overcIOWdingresults.

7. Moreintensive training for those whohave never studied clothing

and textiles, foods and nutrition so that the department can

producemorecanpetent and effective teachers.

8. Inco-operate hoosing and furnishing into soft furni.shirq-and ttake

into ccnsideratiOru.'laspect.s connected to the sort of life the

respondents are likely to live in for examplebed-sitter, small

house, 'lhis will makethe course moremeaningful and applicable

to life once a student has deep knowl.edqeof the subject natter.

9. Give a moredefined degree for:_ postgraduate as the present

nasters degree is rather general and superficial cultivation

as pertains to knowl.edqe,

10. Introduce fashioning and a moredetailed designing ccurse,

Increase educational +curs, 'lhis will ensure that the

educational learning and teaching processes take place.

11. Allocate more time including Saturday mornings for practical

work, This will cater for the al.owstudents whonorrrally

finish their practical late because they do not have access

to ma.chines.

The researcher requested the respondents to state any general

changes that they wouldprefer to see implementedin the Harre

Econanics Departmentand say why. The follaving were changes that

were suggested:-
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1. Expandthe facilities so as to. accaneXlateas large a groo.p~

as possible.and create an at:rrosphereconduarve. to learning.

-' 2. Srxnsorship of postgraduate students withoo.t going under

the cover of education yet the students major in heme

econanics.

3. A rrore free interaction between lecturers and the head of the

department.,

4• Cl1angethe head of department;because "a change is as gocd as

a rest".

5. 'Ihe department shoo.ldnot bcrrcw unfamiliar teachers from other

departnent.s for difficult units because its hard to understand

what they are teaching.

6. Organise exhibitions in the department,which_could help

change other peoples attitudes aboo.tHarreEconanicso

7. 'lhe depa.rt::rrentshoo.ld stop treating students as if they were

in high school by taking roll calls.

8. Allocate more time for relevant subjects to enable students

to study in depth.

9. Havetwo parallel classes. Onefor those whohad done the

subject before and the other for those whohad not. 'lhis is

because the assumpt.Lonis too great for both groo.pssuch that

in the end "one learns nothin.9and another gets to knewtoo

mieh" •.

10. Be well defined either as science or arts.

11. Specialization in one area, so that whenstudents leave the

University they are specialized in a specific area.
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12. There is need for more organization in the focds Laboratory so

that one does not waste so muchtime looking for what one needs,

13. Morestaff-student interaction to find cut hCMthe students are

fairing 00.

14. Male students be al.Lcwedto live in the hone mmagernenthcuses.

15. Students should be aLl.cwedto select, which units they wish to

study rather than having to study all :the courses offered.

16. Increase numberof lecturers for efficiency.

17. Havemore devoted lecturers in 'sane areas for example in first

aid so as to avoid rushing last minute.

18. Timeallocated to subjects shculd be revised because sane

important subjects have very little time.

19. Provide morechairs as the depa.rtmentis expa.ndedto allCMproper

studying enviromnent and then students will not have to use

facilities fran other depa.rtments. ,

20. Repa.irmachines so that students can work withcut being

frustrated.

21. Students should be treated as gra.vn-ups especially by the

technicians.

22. The departrrent shculd look for a more infonned technician most

preferably a lady with both the gualificationsand experience.

23. Offer more scholarships for postgraduate because there is demand

for more education as the value of the present degree falls.

24. Finally if funds are avaf.Lab.Lethe depa.rtmentshoul.dbe

physically expanded since it is nCMcatering for more people.

It shoul.dinfact be madea college of its a.vnsince the

curriculUm is wide hence be a separate entity and options be
, .

give like Hare Econanics Education.
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'IHE FOIJ.CmlliG IS A SUMMARYOF THOSE FACroRS '!HAT HAD 60

PEOCENr AND OVER OF SIGNIFICANCE LEVEL

The level that one began developing an interest in Hate

Econanics is not significantly related to student satisfaction.

70 percent of the respondents whoenrolled to study hane

econanics at Kenyatta University fran the beginning are satisfied

100 percent of the respondents whochanged fran another ccurse of

study to hare econanics shewedsatisfaction with the course, 'Ihe

high level of satisfaction in both cases, was due to the fact that they

felt hemeeconomicsis a profitable ccurse which is applicable in a

classrcx:msituation, hane and ccmnunityat large.

94 percent of the respondents had sane positive attitudes to

hane econanics as a subject due to its practicability.

Greater percentages of satisfaction with the wo:rkload were

shownto be in the 1st year and 3rd year than in 2nd year.

61 percent were content with 1st year and 78 percent with 3rd

year work load. 75 percent sheweddissatisfaction with 'tile

balance of 2ndyear work load.

72 percent of the respondents were dissatisfied with the

attitude held by students fran other departrrents whothink that

hare econanics as a subject is too easy.

There was significant satisfaction of the respondents as far as
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the relationships amongfellow students are-concerned, 78 percent of

the respondents were content .with the student to student interation.

Theyattributed this to the fact that they often have to work in

groups. As they ~rk they have to interact and corrmmicateand if the

conm.micationand interaction are positive they cause student

satisfaction.

67 percent of the respondents were satisfied with the staff

to student interaction. They said this was so because these

interactions were learning opportunities.

According to the data, 80 percent of the respondents were

satisfied as hone econanics students. They said that this was so

because their rroral was boost.ed since they were studing what they

desired and they could see the short and long tenn benefits of the

subject for examplejcb opportunities.

There was a significant level of dissatisfaction with the

facilities in the department. 72 percent of the respondents were

dissatisfied with the adequacy of the facilities. The facilities

for examplesewingmachineswere said to be too few for the nurrber

of students in the department thus they had to be shared and rrore

often than not several of themwere not in proper ~rking

order.

The "living-in" experience had a high significant level of

satisfaction. 80 percent of the respondents were satisfied with

the experience. This was because living in the hane management



- 62 -

houses offered an opportunity for one to practice what was theoretically

learnt in class.

86 percent, of the respondents were satisfied with the relevance

of the subject. 'll1is was becuase the subject .covered manybroad

areas of study that partain to life.
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CHAPI'ER 5

CCNCliJSICNS AND RffDMMENDATIONS.

There is 00 significant relationship betweendegree of

satisfaction and the level that one began developing interest in

HarreEconomics.

There is significant satisfaction amongsttrlents who:enrolled

to study horneeconomicsat Kenyatta University fran the beginning.

Students whohad originally enrolled in other courses and then

changedto hare economicswere highly satisfied.

Fran the data one can conclude that the majority of the

students were dissatisfied with the Kenyatta University HaneEconanics

curriculum content. This is because the students felt that there

was no chance for SPecialization in any unit. Toomanyunits were

offered the result of which they felt that the units were not

being covered in great depth because the tirre allocated to the

units was not enough. Discontentmentwith the curriculum also rises

because the students felt that sane of the courses offered like

physics, chemistry, econanics biology were irrelevant. They felt

courses like sociology should be left out since it is covered in

education during third year. If the numberof units ~e reduced,

it wouldbe posstble to cover the w:>rkin greater depth thus

raising the standard of the subject.

Student to student interaction was satisfying. Someof the

courses played a role in makingthese interactions positive for
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ex.arrpleas students studied family life, they ended up r'espond.inq

like a family and also they were able to practise those things that

help a family interact well like gocx:1or open and clear ccmnunication.

Positive attitudes were held al:out hone economicsbecause it was
r'

practical, relevant to daily living. Sore negative attitudes were

also held about,hare econanics as a subject because being so broad,

it was covered generally thus the students express the fact that

they only learn the basics in horneeconanics.

, M3.jorityof the students in the horneeconomicsdepartment;were

not satisfied with the attitudes held by students fran other

departrren.tswhothink .that hate econanics as a subject is too easy.

Horneeconomicsis not an easy subject. To be able to cope with what

is expected of one, one has to really v.Drkhard throughout. Also

considering that scrnesttrlents never did SOITeof the courses taught

for examplechemistry past POnTI 'Th.D meansthat rJO.N at the University

they have to "pull up their socks". It can actually be very

frustrating trying to grasp someof these unfamiliar courses.

Manyof the students whostudy horreeconanics are very content

as homeeconcmicsstudents. career openings have played a part in

increasing their satisfaction.

The borre.economicsdepartment has certain facilities like

machines. These facilities are howevernot adequate for the mmbez

of students in the department. A very large. numberof the students

are dissatisfied with the adequacyof facilities.
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The "living-in" experience was significantly rated as a worthwhile

"I-course as students get to practise what they have learnt. It is

also an opportuni.ty for one to evaluate whether in real life

(outside University) one can really live upto the standards that

they have learnt in class. These standards are really high for the

average Kenyanthus through the "living-in" experience one learns

heM'to makedo with the limited resources available.

HerneEconcmicswas found to be a very relevant subject for

eXa.rrplethe students whenthey leave the University they will

teach others what they have learnt, use the gained knowledgeto

better their lives and being Part of the COI1lIRll1ity,the society

at large will benefit. For exarrple fran the first aid course a

student is able to at least administer.first aid to a burnt

child or an accident victim where poss.tbl.e, Thus the course is

relevant because it deals with real issues of life.

Student staff interaction was significantly satisfying. As

students interaction with staff they learn alot both academic

knowledgeand also fran the experiences of the staff. The teaching

staff rrotivate students to develop skills, and talents relevant

to daily life, by so doing, self developrent take place thus wehave

a rrore responstbl,e person. Ih~ the. Jong; run: these responsiJ:? Le. persons

should bopeful.Ly have nore stable homes.

There was significant satisfaction with the work load during

1st and 3rd years but significant dissatisfaction with 2nd years.
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There is definitely a need to try and balance the \\Ork load between

.first, second and third year. If there is a balance students will

have tirre to reflect on what is taught rather than doing just

what is expected and then going to what was previously covered only

dnr.inq._ examinations tirre • Presently the set up does rot allow for

one to ever go through what is taught unless there is a test or it

is examinations time. Stuients said that it was hard to revise

their \\Orkleisurely because one wasalways doing as.sigrunents

(projects) .

'!he data showsthat the majority of students were dissatisfied

with the department as a whole though - not at a significant level.

They felt that the administration needed to be better, there was

need for rrore organization especially In the foods laboratory.

'!here was need for rrore oo-operation and oo-ordination on the part

of every individual in the department so that the resources

available for exampleknowledge, skills can be exploited to the

maximumand thus in the long run the effects of pulling these

resources together should be evident in the rest of the country,

RecoI1'lITeI1dations

Recorrrnendationsby both the resp:mdents and the researcher

to increase the study period of homeeconcm.ioafran three years

to four years so that the different courses are covered in greater

depth. This will give both the staff and the students greater

satisfaction. Finally the nation will benefit because it will have
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better trained individuals serv.inq it right fran family level to

ccmnunity and then the society at large.

The departrrent should be physically enlarged so as to cater

for the growingnumberof people whoare interested in the subject.

Since there are so manycourses offered the department, could be

madean Independent;college.

The departrrent can be improvedby taking students for rrore

field trips for examplean educational tour to Egerton College

will go a long way in rrotivating students to get together rrore

and carry out sane projects out of their owninitiative which are

related to horneeconanics but nowthe project v.A:luldbe rrore

beneficial to the ccnmuni.tyand not only to the individuals. Evelyn

school of design has a very challenging curriculum too. 'Ihis

exposure will st.i.rrn1latestudents to go beyond the classroom

teaching.

Kenyais developing, there is great need for professionals.

For a country to have professionals they need to be trained by

other qualified professionals. Thus the HomeEconomicsDepartment;

at Kenyatta University coul.d do with rrore teaching staff. The

staff memberspresently are carrying heavy teaching Loads, The

Governrrentshould look into ways of training rrore staff members.

The departrrents administration could look at the factors that

cause student dissatisfaction and think of waysof dealing with
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the issues. This will raise student satisfaction and mayinfact

makethe homeeconanics department a better place to study as well

as teach.

Further research should be carried out on the sametopic but'

with a larger sample and if possible include other institutions

that teach horneeconomicsand ccrnpare the results.
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APPENDIX1

Dear 3rd Year HarreEconanics Students At Kenyatta University,

Youhave been selected to participate in a study of

vital ilrtp:)rtance.

First, as partial fulfillment of my post graduate· studies

and secondly, for gainful insight into ways and means of mak.inq

HomeEconanics Department a better place to study in.

Please respond as genuinely as you can to all the items

on the attached questionnaire and return it to TIE as fast as you

can.

Confidentiality is strictly guaranteed and the information you

MayI please request your co-operation for this worthy course.

Thanking you for your support in advance.

Mbithe R Mutiso (Mrs. Anzaya)
2nd June, 1986.

r 1/• I\ ..
.....•
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A survey of the Factors That cause Student Satisfaction and

Dissatisfaction WhenStudying HaIleEconomicsAt Kenyatta

University

Please tick ( ) in the brackets against the answer closest to

your response. In the open-ended questions, pleaxe write your

answer in the blank spaces provided.

SEX::TICN1 - General Backgrotmd of the Student

1. Sex Male

Female

2. Whendid you begin to have an interest in Hane Economics?

Prilrary School

Secondary School.

High School

University

others (Please specify)

3. Did you study any of the Hane Economics subjects at

advanced level?

Yes

No

4. Did you enrol to study HomeEconomics at Kenyatta University

from the beginning?
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Yes

No

If no", give reasons why you changed fran another course.

SECI'ICNII - CUrriculum Content

5. Do you think that the HarreEconcmics curriculum is

satisfactory?

Yes

No

Howdo you think it can be improved?

6. Give any posi.tLve ccmnents you nay have regarding Home

Econanics as a subject.

7. Give any, negative ccmrents that you nay have regarding

HorreEconomics as a subject.
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8. Other students feel that HomeEconorrcis is too easy.

Yes

No

SECTIONIII - Student to Student Interaction

9. Whichof the following words best describes the relationship

anong fellow students in the department?

Very good

Good

Undecided

Poor

Very poor

Please explain:

10. What factors do you think influence the hunan relations

arrong students in the HomeEconomics Department?

SECTIONIV - AnyOther Satisfying Factors In The Depntrrent

11. List in order of preference four things that have been nost,

satisfying since you started studying HorreEconomicsat

Kenyatta University.

1)



- 73 -

2)

3)

4)

12. Are you satisfied as a HarreEconomicsstudent?

Yes

No

Please explain:

13. List four things that have been IIDstdissatisfying to you

since you started studying HorreEconomicsat Kenyatta University.

1)

2)

3)

4)

14. The following factors nay be satisfacto:ry or dissatisfactory

. as one study HomeEconcrnicsin dep:rrtrrent. (Please tick (

appropriately.
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Factor

1. Nurrberof subjects in the

curriculum

2. Adequacyof facilities in the

department

3. Attitudes towards the subject

by other students

4. Classification of subjects

(science or arts)

5. Staff allocation to teach

different subjects

6. Living in experience

7. , Relevanceof the subjec t

8. Interaction with staff

9. Balance of the course load

1st year

2nd year

3rd year

10. Anyother factors (please SPecify)

Satisfactory

( )

( )

( )

(

)

( .)

(

) .

Dissatisfactory

( )

( )

( )

) .

(
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is. W1at do the students feel about; the depart.rrent as a whole?

16. Suggest any changes that you would prefer to see .i.rrplerrented

in the Hane Economics·course.

1)

2)

3)

4)

Whywould you reconurend such changes?

17. Suggest any general changes that you woul.dprefer to see

ilnplerrented in the HerneEconomics department and say why.

1)

2)
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3)

4)

Thank. you for your tine and co-operation.

Mbithe Hutiso (~. Anzaya)
2nd June, 1986.
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