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ABSTRACT

The purpose of this study was to draw useful implications of the notion of Family Life
Education (FLE) to the practice of Education for moral development in Kenya. Review of
literature revealed that there are two seemingly conflicting positions with regard to the
subject of FLE. One such position has been conveniently called Pro-Family Life Education
(Pro-FLE) because it favours the introduction of FLE in schools. The other position is
rather opposed to the proposal to introduce FLE in schools and has accordingly been
referred to as Anti-Family life Education (Anti-FLE). In this regard, the study has main
three objectives namely; to critically examine the basic assumptions in favour of the
introduction of FLE in schools as presented by Pro-FLE and the second is to examine the
basic assumptions presented by Anti-FLE in opposition to the introduction of FLE in
schools. The third and last objective is to draw useful lessons or implications of the basic
assumptions of each position to the practice of moral education.

In this study FLE was conceived as a process that aims at the initiation of learners into
values, both social and biological, so as to help the youth to become responsible members
of the society. This way, the study examined the conflicting views on the proposal to
introduce FLE in schools as advanced by the Pro-FLE and those of the Anti-FLE. While
the Pro-FLE felt that the programme would be useful in addressing moral problems among
the youth, the Anti-FLE think that such a programme would lead to an increase in moral
problems and therefore should not be included in the school curriculum.

The study used Plato’s Moral Theory, which instills a thinking that once a person knows
about something, he or she is likely to do the right thing and avoid the wrong one, as a
result of that knowledge. The study emphasizes that there is need for FLE for the youth in
Kenya. However, there are three areas, namely scope and focus, content and
implementation that require to be taken into great consideration if FLE is to succeed in
schools due to diverse moral backgrounds. Selection of content and implementation has to
be flexible to cater for the various learners from different backgrounds. Morality cannot be
achieved single-handedly and so all institutions in the society have to play their specific
role to achieve the same goal of moral development among people.

The study concludes that FLE should form a solid discipline of the school curriculum. The
construction of the curriculum, teaching approaches and evaluation techniques should be
geared towards the acquisition and application of moral experience within moral problems
and needs of the learners and the general society.
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CHAPTER ONE

INTRODUCTION

This chapter examines background to the study, statement of the problem, objectives of
the study, significance and assumptions of the study, scope and limitations, research

methodology and finally definition of terms.
1.0 Background to the Study

In September 1979, the Centre for African Family Studies (CAFS) embarked on a project
to produce materials for teaching family life education to adolescents and young people
in Africa. This seminar brought together a number of teachers and youth from thirteen
African countries to Nairobi to undertake the exercise. From that time, discussions on
Family Life Education (FLE) became intensive in Kenya and Africa as a whole.
According to Sozi (n.d), from the initial stages, FLE was understood as the subject that
seeks to help learners to acquire knowledge that was useful in developing attitudes
towards life in the context of human family. During the CAFS seminar, the main area of

focus was on what to include in the scope of FLE (Sozi, n.d).

From the proceedings of the meeting, a Family Life Education curriculum deemed
suitable for use in schools and youth organizations in Sub-Saharan Africa was developed.
The intention was to provide guidelines, which were comprehensive enough to be of use
to a wide range of teachers and youth leaders in teaching, informing or advising
adolescents or young people on problems ot growing up. The problem from the start was
what to include in a family life education programme. The viewpoint was that a family
life education programme should fill in a void, which had been left by a shift from
traditional soci;lization processes to the modern one in which schools have taken an

increasing major role (Sozi, n.d).



A seminar organized by Adolescent Fertility Management (AFM) in 1980 reviewed the
FLE curriculum, which had been developed during the seminar organized by CAFS. The
seminar focused more on problems facing the youth in the growing up process and was
therefore very much concerned with the content of the message that should be given to
young people. The questions of interest were: how does one cope with the physical,
emotional and social problems? In a world of mixed and changing cultures, how do

young people manage their lives?

From the seminar referred to above, scope and content of FLE seem to have been broadly
discussed. According to Kalaule, (n.d), Family Life Education has existed in all societies
from time immemorial. It is education that is given to an individual from childhood
onwards to prepare him or her for meaningful and responsible adult life. Here, efforts are
made to inculcate moral values in people so as to enable them to carry out their tasks in
accordance with the general social norms. In most African societies, a child was taught or
encouraged to learn different stages of his or her development. From an early age
children were made to realize that they belonged to the family. They were made to expect

security and guidance from older members of the family and community at large.

As children grew older, they got initiated into carrying out responsible duties like looking
after animals and drawing water, cooking, childcare and other duties. During the
adolescent stage, the child was initiated into the various rites of passage, like puberty
rites, where one was prepared to become a responsible adult man or woman. At this
stage, the young person was prepared for appropriate vocations and guided for
appropriate male or female relationship and marriage. Most of the learning was informal.
The content of education differed depending on the culture ot a particular community.
The family and the community were the major institutions of socialization. Older
members of the family and community were the informali teachers. Cultural fusion was at

a minimum. The level of technological change in societies was low (Sozi, undated).



As time tickled, African societies gradually came into contact with rest of the world,
notably the Western civilization. This contact leads to the introduction of foreign
lifestyles and cultural practices such as clothing, formal schools, technological growth,
mass media and the Internet among others. These innovations have gradually undermined

the roles of the African institutions such as the family in the socialization of young

people.

The introduction of formal education has resulted in a situation where school- going
children are spending fewer hours with their parents and other members of the family.
This is attributed to the fact that parents who work in the formal sectors do not spend
enough time with the children. The school has now taken over a large portion of the
child’s waking day. Apart from industrialization, religious institutions such as
Christianity and Islam have also introduced values that are sometimes in conflict with the
traditional values and customs (Juma, 2000). The foregoing means that socialization of

the child has been affected negatively.

According to Kuria (1997), Africa is in a state of transition whereby the family structures,
the methods of production, the political systems and the forms of organization are rapidly
changing. This scenario has shifted the socialization of young people from families and
communities to schools and other institutions that have emerged as a result of the changes
that have taken place. This has created a problem where the family and other members of
the community cannot adequately socialize young people partly because they are not in
constant interaction with them and partly because they are no longer clear about what

values, knowledge and skills they should inculcate in the young people.

Peterson (1996), observed that the reluctance of the family on one hand and the
educational institutions on the other, to carry out effective socialization of the youth has
left the youth without proper guidance and as a result the youth are faced with many

moral problems. These moral problems include: Lack of knowledge about the physical



and emotional changes that take place during the process of growth and development and
their respective behavioural implications. Lack of knowledge about appropriate
relationships with the opposite sex, which usuaily tends to resuit in situations like
unwanted pregnancies, abortions and sexually transmitted diseases (STDs) among others,
such as the much dreaded HIV/AIDS. The problems already enumerated broadly define
the needs of the youth and the role of FLE. The youth need to be helped to adjust
appropriately for societal changes that have a direct bearing on their [ives. There is need
therefore to develop and provide education that can contribute in a great measure, to the

amelioration of the problems of the youth.

Between mid 1980s and 1990s,there was a strong move to introduce FLE in primary and
secondary schools in Kenya. According to KIE (1989) part of the primary goals of FLE is
to help learners to develop values and positive attitudes towards life in the context of
family. This by implication is to say that FLE seeks to equip the learners with knowledge
skills and attitudes that can enable them to make sound judgements based on rational
evaluations regarding quality and effective family life. Later on, there were appeals to

introduce FLE as a subject with emphasis on human sexuality in schools.

Proponents (Pro-FLE) maintain that the youth are faced with moral problems that the
programme can address. These include STDs, suicides from frustrating relationships and
marriages. School dropouts, irresponsibie parenthood and moral decay have as well been
singled out as other major problems facing the youth in the context of family. The
assumption is that the youth do not know what shouid be done in such circumstances and
fall victims of such problems unawares. For example when teens become sexually active,
they ofien lack the appropriate knowledge and skills to protect themselves against any
problems that arise from their sexual development (Moore, Miller, Glei, 1995). Many
adolescents lack the cognitive skills to understand the connection between their actions
and long-term consequences (Brindis, 1990). Many teens do not plan their first

intercourse and report that they had intercourse because they felt “swept away.” (Moore,



Miller and Glei, 1995). To minimize these problems the programme should be introduced
in schools. (Gathecha, 1986; Gachukia, 1986; Mberia, 1995; and Kabaji, 1993).

The decision to teach Family Life Education in Kenyan schools in the year 2000 was
dropped, having been earlier abandoned in 1998 due to opposition from individual
personalities as well as religious organizations, especially the Catholic Church and the
Muslim community. The Anti-FLE campaigns spearheaded by the Catholic Church
argued that the subject would promote promiscuity among Iearners. According to
Mugambi, (1999), the church was unhappy with the teaching of use of contraceptives,
which they linked with FLE and which they said was against their faith. This is part of
the reasons why the Catholic faithfuls and Muslim leaders demonstrated their protest by
burning condoms and other related literature openly in 1997. This stand was taken as a
reaction against the grounds suggested by the Pro-FLE group to have the subject

introduced in schools.

The Catholic Church maintained that to teach human anatomy with emphasis on sex
might not be desirable for the pupils’ emotional development. It could lead to a decline in
good manners and socially acceptable sexual behaviour. The church argued that
providing pupils with sexual knowledge might lead to increased induigence in sex. There
continued to be anti-FLE campaigns, with participants giving reasons that tended to
clearly oppose the pro-FLE campaigns. For example, Chelang’a, (1995) opposed the
subject and argued that this programme would lead to moral decay. Ingumba (1985),
maintained that learners would put such knowledge to experiment. Some would choose to
act to the contrary and hence enhance immorality among youth. Consequently, cases of
teenage pregnancy and other immoral vices would escalate to the destruction of the
societal fabric. He therefore suggested that FLE should be excluded from the school

programme.



The ensuing debate creates unclarity and uncertainty over FLE. This renders the subject
~ prone to misunderstanding. For example, should people be guided to behave in a
particular manner or should they be left to discover on their own? What would be a

better way to influence people’s moral behaviour?

To answer the above questions, an understanding of the nature of morality and humanity
must be propagated. The views of Plato (Transl.1976) are crucial in this perspective as he
argued that to know what is right one must undergo intensive instruction in subjects that
engage reason such as mathematics, astronomy, music, and philosophy. He held that if a
person knows what the good Iife is, he would not act immorally. Evil conduct is due to
lack of knowledge and so through intensive instruction a person could eventually acquire
knowledge of the good life. In this context, Plato seemed to suggest that the search for
good life is tied to the pursuit of knowledge of the good or the moral. This view
underscores the importance of creating awareness in people to discover what is desirable
or undesirable. According to Plato, a statement such as “one is equal to one” is true
whether one likes it or not, approves or disapproves it, believes or disbelieves it. He
turther contended that whether something is good or not is an independently existing fact,
which remains to be discovered, by men and women trained to do so. Any moral standard
is just as objective as principles of physics or theorems of mathematics. He argued that
those who think that morality is a matter of opinion do so because they lack knowiedge of

judgement.

The platonic views serve to defend the position that morality can be taught and therefore
provides a foundation for the practice of moral education and by extension FLE. The
study finds Plato’s theory useful as an explanatory tool towards a broader and clear

understanding of the subject of FLE in Kenya.

-



1.1 Statement of the Problem

The controversy that has been surrounding the introduction of Family Life Education
(FLE) in Kenya over the last fifteen years is causing concern to quite a number of
educators. For example discussions about FLE have been abandoned and no decision has
been undertaken. Therefore, there is a need to establish the cause of contention so that the
problem at hand can be dealt with promptly. FLE as it sounds is an impoftant subject that
can contribute to both moral and physical development of learners if its significance is
recognized. The Ministry of Education seems to put less emphasis on moral development
of learners, despite numerous recommendations from various educational reports with
regard to the value of FLE. As it stands todate there is apparently no single subject
devoted to teaching moral development in Kenya. Religious Education (RE) focuses this

partially because not all Kenyans are committed to its faith.

Given the scenario as expressed above, moral development in Kenyan children can no
longer take a peripheral position in educational setting. Therefore, this study has
examined basic assumptions of FLE: brought clarity of conceptual issued surrounding

FLE directed the debate on FLE to a fecund end.

1.2 Objectives of the Study

The objectives of this study are:

® To critically examine the basic assumptioris in favour of introduction of FLE in
schools.

(i)  To critically examine the basic assumptions against the introduction of FLE in
schools

(iii)  To show and examine the contentious issue over the proposal to introduce FLE in
schools as it will emerge from the assumptions both in favour and against the

proposal



1.6 .0 Research Methodology

The study used the critical, analytical and speculative methods of philosophical research
based on the secondary sources. It makes a synthesis of the two conflicting positions over
the introduction of FLE in schools, based on the platonic teachings on moral knowledge

and human conduct.

1.6.1 Critical Method

This method, according to Njoroge and Bennaars (1986) has been associated with
Socrates an Ancient Greek philosopher, hence also called Socratic method. It is
characterized by a state of doubt of premises that support a conclusion and even the
conclusion itself. It is dominated by critical questioning of claims and assumptions. It
tends to encourage honesty of thought and seeks to protect one from fanaticism and
hypocrisy. It aims at liberating one from narrow-mindedness and points towards positive
evaluation based on clear and distinct ideas. The primary concern is the clarification,

liberation and extension of goods that inhere in man’s function of Experience.

The critical function of philosophy renders ideas more coherent, more secure and more
significant in their application. It is a cornerstone of the logical aid in exhibiting the unity
of the logical foundations of knowledge. In assessing the vaiue of this method, Njoroge

and Bennaars (1986) emphasize that:

In this role the philosopher ultimately recommends or

prescribes in a normative manner what ought to be done

when man is judged to be facing a crisis, either as an

individual or as a society (Njoroge & Bennaars, 19886:23)
According to 'Njoroge (1998), the philosopher does not criticize for criticism sake.
Criticism is a positive evaluation of an idea. It is the judgement of things in the light of
clear and distinct ideas. The philosopher institutes and perpetuates more enduring and

extensive values until he reaches the clarification of issues in question.

eanuATTA TINMIVENQITY | |RRARY



This method is found to be relevant for this study because it endeavours a clarification of
- the subject of Family Life Education as an educational programme. In so doing the study
criticizes the views presented either in favour or against the teaching of FLE in schools,
after, there is a prescription of the way out as it concerns the place FLE within

educational practice.

In the application of the critical method to this study there is a state of doubt of each of
the positions taken by each party. This includes a doubt of their reasons of either
supporting or opposing the introduction of FLE in schools, dominated by critical
questioning of each claim made on the basis of logical premises supporting it. For
example, can FLE form an academic discipline? Can one know what is desired of him or
her do the undesirable? What is the nature of human beings as it relates to moral
obligations? Evidence used to affirm or refute each claim is penetrated on the basis of’

platonic moral teachings.

Njoroge(1998) observed that the criticai method requires the performance of a
discriminate role and unification of parts of a whole object or statement that is the subject
of evaluation. Criticism evokes a clear consciousness of constituent parts that are related
to from a whole. Therefore, critical method goes hand in hand with analysis and
synthesis. They cannot be separated from each other because analysis is disclosure of
parts as parts of a whole, of details and particulars as belonging to a total situation. It is in

this respect that the study employs the analytical method.

1.6.2 Analytical Method

The analytical method also understood as rational method, emphasizes logical and
systematic thinking. It calls for thinking that is clear, that makes necessary distinctions,
between essential and what is less important. Njoroge and Bennaars

(1986) Stressed that:

Thinking that is logical and systematic must not be



haphazard or confused; it should be clear thinking,
which makes necessary distinctions, separatingglearly
what is essential, what matters, from what is accidental
and less important (Njoroge&Bennaars,1986:24).

This method requires a complete analysis of perceived concepts, or statements or objects
into constituent parts. (Brightman, 1957:33) It requires an understanding of words and
statements to the extent that clarity is achieved as opposed to ambiguity. The study
employs analytical method while examining each of the debating sides on the

introduction of FLE in schools, so as to get the nature and form of each.

1.6.3 Speculative Method

This method emphasizes the use of human reasoning in explaining issues of daily [ife.
Philosophers seek to challenge the human mind as far as possible in trying to understand
basic issues such as pain, suffering, death, happiness, good and evil etc which they seek
to explain by speculation. For this study, the method is helpful in attempting to
understand why people behave as they do in moral situations and constitution of moral

life and how it can be achieved.

Speculative method endeavours synoptic attempts to arrive at a whole field from arrays
of facts. Here the human mind tends to look at a commodity of things as a whole not as
parts. It attempts to put the various parts of a commédffy intG some synthesis before
examination. This results in a unitary or mosaic or synthesis of paradoxical end in unitary

diversity.

This study has three main components, which require the use of this method: the two
conflicting sides on the introduction of FLE in schools and the platonic teachings of
morality and human conduct, which' sides require a synthesis so as to arrive at a
comprehensive view of FLE. The method is helpful in resolving the debate and in

drawing of implications of platonic moral teachings to the notion of FLE.



According to Bali (1989) this method makes use of apriori principles, which is a
speculative insight gained through apriori intuition or rational faculty, which has a unique
ability to grasp absolute non-empirical truth. It starts from a system of thought and then
draws implications. To our study, this shall help to examine the debates, which are non-

empirical, and then draw implications based on platonic thought.

1.7 Definition of Terms

This section provides definition of key terms as used in this study.

Education: The process by which something worthwhile is intentionally transmitted to
someone in a morally accepted manner to lead to the acquisition of desirable knowledge,

skills and attitudes to facilitate desirable behaviour.

Family Life Education: A process that leads to the acquisition of knowledge, skills and
attitudes so as to facilitate desirable behaviour in matters and situations related to human
family. In this study, this is taken with a bias in human sexuality. Here it also

encompasses Sex Education.

Knowliedge: In this study, it refers to justified moral beliefs taken as true and therefore
transmitted from one generation to another. It has a bias for attitudes and beliefs related

to sexual practice.

Moral: This term concerns habits, customs, ways of life, especially when these are

assessed as good or bad, right or wrong. In this study, the focus is on human sexuality.

Morality: Refers to systems based on notions such as duty, obligation and principles of
conduct. In this study, such an understanding of morality makes specific reference to

human sexuality.



Sexuality: It embraces all activities, relationships, attitudes and emotions that relate to

sexual expression

Sex Education: Any process that leads to the acquisition of knowledge, skills and

attitudes related to human sexuality

Values: Things that are good on moral and non-moral grounds
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.0 Introduction

This chapter deals with analysis of studies; theories and views related to the problem of
our study that is, the notion of FLE and Plato’s moral theory. It is divided into three main
sections. The first section explores the notion of FLE. The second addresses Plato’s

moral theory while the third focuses on theoretical framework.

2.1.0 Family Life Education

Family Life Education is defined by Ruud & Hall (1974:139), as the programmes that
focus on understanding people and developing skills in interpersonal relationships and
decision making instead of on hand skiils. They argue that FLE could provide help in
decision-making and meet the need for a deeper understanding of family living. They
however caution that the programme cannot really prevent family probiems in the

society. They say:

We do not imply that family life education programme can
provide answers to all the problems of families in society
(...) it can provide help in decision-making (...) and help
people become aware of the social forces that impinge on
them and cause stress. it can assist them in coping with the
problems...but not eliminating them (Ruud &Hall,
1974:1411).

The definition by Ruud and Hall quoted above does not provide conceptual clarity of
what FLE is. Instead, it tends to point on the course content and objectives. For example,
they refer to it as programmes that focus on understanding peopie and developing skills

in interpersonal relationships these could be topics of the course content. Furthermore,
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this definition stresses on skills and not on other aspects of education for example

knowledge and attitudes. This reduces the programme to training and not education.

Lewis (1984:4) saw FLE as the offering of children a framework of knowledge and
guidance in human sexuality to help them make decisions relating to family matters.
According to KIE (1989), FLE is the subject that helps learners to develop values and
positive attitudes towards life in the context of family. This understanding by KIE is an
objective rather than a definition. It tells what the subject seeks to achieve and not what it

is and for this reason, it is inadequate.

Pittman and Reyes (1991) argued that FLE is a principal strategy to influence adolescent
risk behaviours that may lead to early pregnancy. Related to this definition is the position
by Claire (1998), who added that FLE is a curriculum designed to provide information
that will help young people make healthy decisions and choices about their sexuality. Just
as observed in definitions reviewed earlier, the definition by Pittman and Reyes (1991)

and Claire (1998) undermine the fact that adults may also be in need of FLE.

A more comprehensive definition of FLE is that provided by F. Lance and G. Wright
(2000). They argue that:

Family life education is the deliberate programme that

seeks to initiate learners into values, both social and

biological so as to help them become responsible members

of the society. It is an attempt to shape learners into

accepting social practices that the society desires in the

field of human family (Lance & Wrighht, 2000:12).
The definition by Lance and Wright (2000) has some strength with regard to the
definition of FLE. First, it points to the fact that such a programme is worthwhile as it
initiates learners into the vaiues of the society. This value condition is stressed by Peters
(1964) as an important element which any claim of education must have. The definition

also talks about shaping learners, to imply that it is deliberate and not accidental.
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Furthermore, the two scholars mention that learners are shaped to accept what the society
desires. This concretizes the value or desirability condition of education.- To improve on

the view by Lance and Wright (2000), this study attempts to define FLE as follows.

Family Life Education is a process that leads to the acquisition of knowledge, skills and
attitudes that facilitate desirable behaviour in matters and situations related to human
family. This definition qualifies FLE as a worthwhile enterprise, which is the value
condition of education. It points to the fact that the discipline is procedural and it
therefore systematic and not haphazard. Furthermore, it stresses the acquisition of
knowledge, skills and attitudes, which fall in the cognitive and normative dimensions of
educatibn respectively. Finally, is the facilitating of desirabie behaviour, which is the
normative dimension of education. The definition given here therefore puts FLE within

educational spheres by meeting the conditions of an educationally related exercise.
2.1.1 The Notion of Family Life Education

There are various studies that show how the proposal to teach FLE in schools has been
received by different people. These reactions, opinions or beliefs have been defined in

this study as notions.

Kirby, Scales and Alter (1981) did a study in the United State of America. The three
researchers pointed out that some of the aims of FLE which include the reduction of
transmission of STDs, reduction in school dropouts due to pregnancy, control of
unwanted pregnancy, preparation of responsible parenthood among others have been
strongly opposed. They argue that the inclusion of this course into the school curriculum
would result in sexual promiscuity among other sexually related problems. The scholars

-

report:

The introduction of Sex Education and or FLE in the
United States of America has been a Centre of controversy
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(...) one group belief that the programme will be
instrumental in addressing moral and sexual problems
affecting the youth...Yet there is another school strongly
opposed to it and argues that programme would lead to
sexual promiscuity among the youth (...)

(Kirby, et al, 1981: 45).

Whereas, Kirby, Scales and Alter (1981) noted the controversy over the programme,
they did not attempt to establish the causes of such debates and how they could be
resolved. The current study seeks a philosophical examination of this phenomenon and

attempts to make prescriptive measures that can give a more comprehensive view of this

debate.

A study done by Lam (1971) identified several factors that have contributed to the need
for FLE in Hong Kong. First is the flooding of the market with pornographic literature
and films which young peopie could access to and therefore, unprepared and uninformed;
they could unconsciously take these materials as their guidelines in understanding human
sexuality. They were likely to get confused and hence fail to get the right directions. Such
information therefore could lead to wrong conclusions and unwholesome attitudes that
woulid seriously affect their moral development. The position here is that FLE wouid heip
young people with knowledge, skills and attitudes that would enable them to deal with
such pornographic literature and fiims. This study focuses on how this knowledge could

be constructed, acquired and put into practice.

In 1971, IPPF suggested that FLE should help prepare teenagers for quality marriages
and families, safeguard them against venereal diseases, reduce illegitimacy among young
people, and prevent sex crimes. The curricuium shoulid therefore inciude information on
the family in its social context covering the entire life cycle and the physiology of sex,
childbirth and contraception etc. that the school shouid make use of available talents and
resources to teach the subject. This points to the need for awareness if immorality and

related problems have to be reduced. Likewise, one will be told of that which is good and



how to uphold it. However, how such framework can be established remains unsaid by

cited study. The current study endeavours to address this gap.

Linner (1971) noted that in Sweden, there are those who believe that instruction in sex
and family matters will help to solve problems related to sexual morality and recommend
that this be part of the school curriculum. On the contrary there are those who are
opposed to such a practice because they feel that such awareness will enhance sexual
immorality. Similar conflicting views about FLE were observed by Makoto (1972) in
Japan and Candiru (1997) in Uganda. The authors recommended that research be done to
help get a better perspective of this programme. This study gives priority to these

recommendations.

By 1990s, FLE still attracted debates within the education sector. Muninzwa (1999),
observed that the propagators of this programme set out to deliberately change the
behaviour, beliefs and customs of men and women. This way they added choruses
pointing at population growth as literary being behind the social problems people faced.
Unless this issue was addressed, Minizwa argued, people would never be able to soive
other prevailing problems. On one hand, she observed that there are those who support
the teaching of FLE and other themes that cover on human sexuality, while on the other
hand there are those opposed to it. In her opinion, the issue of FLE in schools is a
dilemma. She therefore recommended that research be carried out to establish the

confusion surrounding FLE. She says:

(...) in such a state of confusion, confrontation and
arguments, it is only research that can save FLE from
dogmatic beliefs (...)an objectively done research will
move our eyes and mind from darkness to
light(...)(Mininzwa, 1999:13).

By the year 2000, the issue of FLE was stiil ripe. For instance Lunani (2000) wonders

about FLE as expressed in his writings:
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(...) and what went of Family Life Education? How did the
government go about the whole issue? Why has there been
no final remark about it? Did the opposition or proposition
win? (...) was it replaced by AIDS education? Do we need
FLE in schools? (Lunani, 2000: 8).

A salient feature from the observations made is the two conflicting beliefs over the
proposal to introduce FLE in schools. This conflict is echoed elsewhere in the research
probiem stated in this study where one position supports the proposal to introduce FLE in
schools while the other opposes the move. The conflict manifests itself well in the

interviews done by Farell (1988). One of his respondents argued that:

I can tell you why there is a rise in the number of abortions
and illegitimate babies and promiscuity: they watch
television all the time and in school FLE is overdone. At
ten or eleven years you should be prepared to answer their
questions, It is the showing of pictures that is the problem.
FLE or sex education should not be put on the timetable as
a subject. The biology teacher does animal, plant and
vegetable reproduction, but as a church school, the
religious side of it is more important. Our sixth
commandment is that thou shall not commit adultery; we
have corporal punishment here and make no bones
about it (Farrell, 1978:123).

Another respondent made the following remarks:

There is a very great need for FLE and sex education...one
must teach the psychological and social context as well as
the facts. I hope to build up an honest appraisal of sex
education and teach the spiritual and psychological effects
of sex; human relations are the key (Farrell, ibid.).

Indeed, there is a seeming conflict over the place of FLE in the school curriculum, as has
been shown in the literature already reviewed. Some issues of concern emerge from this
conflict, for exampie, can morality be taught? What is the nature of morality and that of

moral knowledge? How can immorality be addressed and what causes it?



2.1.2 Goals of Family Life Education

The primary goal of FLE is to help learners to develop values and positive attitudes
towards life in the context of family (KIE, 1989). The proponents of this subject argue
that there is need to equip young people (learners) in particular, with knowledge, skills
and attitudes that could help them to make sound judgments based on rational evaluation,

regarding moral tasks and obligations. According to KIE:

Students should be helped to understand that human beings
have the ability to reason (...) and are responsible for their
behaviour as they have the ability to make judgment (KIE,
1989:1).

According to the American National Guidelines Task Force (1991:8), a comprehensive
FLE programme would seek to achieve the following four goals: First to provide accurate
information about sexuality, including: growth and development, human reproduction,
anatomy, physiology, masturbation, family life, pregnancy, childbirth, pérenthood, sexual
response, contraceptives, abortion, sexual abuse, HIV/AIDS and other sexually
transmitted diseases. Second the programme would serve to provide an opportunity for
young people to question, explore, and assess their sexual attitudes in order to develop
their own values, increase self-esteem, develop insights concerning relationship with

members of both genders and understand their obligations and responsibilities.

The third goal that FLE seeks to achieve is to help young peopie to develop interpersonal
skills, including communication, decision-making, assertiveness and peer refusal skills
and ability to create satisfying refationships. It should prepare students to understand their
sexuality effectively and creatively in adult roles. This would include helping young
people to develop their capacity for caring; supportive, non-coercive and mutually

pleasurable intimate sexual relationships.

The last goal is to help young people exercise responsibility regarding sexual
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relationships, including addressing abstinence, how to resist pressures to become
prematurely involved in sexual intercourse and encouraging the use of contraceptives and
other health measures. Sexuality education should be a central component of programmes
designed to reduce the prevalence of sexually related medical problems including teenage
pregnancies, STDs, HIV infection and sexual abuse. Further, sexuality education should
greatly emphasize on helping people to reduce social problems related to intimate

relationships.

2.1.3 Youth in Need of Family Life Education

According to Graftson (Undated publication: 3), the reluctance of the family on the one
hand and the educational institutions on the other to carry out effective socialization for

the youth has left the young people without proper guidance and as a result they are faced

with many problems that include:

e Inadequate knowledge about the physical and emotional changes that take place in
them (the youth) during the process of growing up, and the behavioural implications

of maturation.
s [nadequate knowledge about appropriate relationships with the opposite sex that
usually tends to result into unpleasant situations like unwanted pregnancies, abortions

and sexually transmitted diseases.

» [Inadequate opportunity and skills for making decisions about problems that confront

them as young people.

o Conflict of values, aspirations and expectations between the young generation and the

old generation.

21



e Juvenile delinquency characterized by truancy, drug addiction and alcoholism, pick
pocketing and gambling.

e [Inappropriate knowledge and skills about aspects of home management, health and

hygiene, and nutrition.
e Inadequate career guidance.

s Inadequate comprehension of the relationship between the individual, the family and

society at large.

The above problems broadly define the educational needs of the youth in Kenya who
need to be helped to adjust appropriately for societal changes that have a direct bearing
on their lives (Kalaule, n.d). This need is imperative particularly because the young
people are the future adults, parents and leaders. There is need to develop a kind of
education that can contribute in great measure, to the amelioration of the problems of
young people- particularly those problems that might prevent youth from growing into

responsible productive adults and citizens.
2.1.4 Scope and Focus of Family Life Education

Whereas the need for an organized and structured family life education is no longer in
question, the scope and focus of the subject seem not to have been agreed upon. People
have different perceptions of what family life education is or should be. According to
Kalaule (n.d), Family Life Education is interchangeably perceived as sex education,
family planning education and population education. Despite the fact that all these
perceptions may share some knowlédge and content, each is directed towards the

achievement of different supportive goals.
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Sex education seems to be a response to and concern about increases in adolescent
unwanted pregnancies, STIs, abortion and unacceptable sexual behaviour. The goals, as
they have emerged, are to develop self-understanding of one’s sexual nature, changing
sex roles, and an appreciation of and respect for others as sexual beings. Such goals
emphasize transmission and acquisition of knowledge that facilitate action towards
positive moral practice. The development of this understanding is aimed at moving
learners towards responsible decision-making concerning the individual’s behaviour. The

focus is largely though not exclusive on the individual.

According to Peterson, (1996:5), Family Planning Education (FPE) is seen as being
specifically concerned with introducing the idea of long and short term planning the

number of children a family desires to have.

2.1.5 Subject Matter (Content) of Family Life Education

Kalaule, (n.d: 10) identified four areas that should be included in the content for FLE
namely, the family, traditional institutions and culture, family law and civic
responsibilities and social change. Teaching about the family, should aim at assisting
young people to understand and appreciate the concept, structure, functioning and
importance of the family. Sub-topics that could be incorporated under FLE content
include the nature, types of family, lineage and kinships, division of labour within the

family, family resources, decision making in the family and conflicts within the family.

The traditional institution and culture is a component that should aim at acquainting
learners with the major social institutions and cultural features of society and the
relevance of these to their wellbeing and that of society as a whole. Subtopics include the
nature, objectives and functions of religious, social, political and voluntary organizations
in a given society. Studies in marriage would cover nature and function, types of
marriages, marital rites and ceremonies, and mate selection, nature, mechanisms and

agents of social control, customs, taboos and culture.
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Within family law and civic responsibilities FLE should aim at imparting to learners
knowledge about laws that have direct relevance to the well-being of the family, and the
relationship between the family and the community at large. It should also expose the
learners to respective constitutional marriage rights in their society, child welfare,

succession and inheritance, social welfare, fertility regulation and sex offences.

In social change, FLE should aim at enabling learners to understand the structure and
functioning of society as well as the changes that are taking place in society. The idea

behind it should be to help the learners to adjust to social changes in the society.

In support of FLE, the panelists on KIE (1989) argued that the subject should cover
among other topics the following: Population education and family planning emphasizing
on responsible parenthood. Within population education, the learners are to grasp the
population phenomenon as it relates to development and human happiness. Sub-topics to
be covered under this topic should include: size and composition of a given country’s
population, factors affecting population change including fertility, mortality and
migration, effects of population change on the individual, the family, the community and

nation as well as the sources of population information.

In family planning and responsibie parenthood, FLE should aim at providing the learners
with factual information about family planning and assisting them to understand and
appreciate the concept of responsible parenthood. It should cover subtopics such as
meaning of responsible parenthood, reasons for family planning, different types of family
planning methods, their nature, contraindications, side effects, advantages and

disadvantages.

There are strong proposais that human sexual behaviour should form part of the content

of FLE. Lewis (1984), McCary (1996), Otieno (2004) and. Kwamboka (2004) among

others have argued that many young people are indulging in immoral sexual behaviours



out of ignorance. They have inadequate knowledge in terms of what is desirable and
undesirable in human sexuality and so they choose practices that seem pleasurable to
them without considering moral obligations. For this reason, FLE should address
challenges posed by human sexuality to learners in relation to what is desirable and

undesirable.

Lane (1998) proposed that in terms of content, FLE should have among other relevant
topics, home management, health and diseases, human growth and development and
adolescent problems. Home management should aim at assisting learners to acquire
relevant knowledge and skills for home management. Some of the sub-topics to be
covered under this subjéct include decision making in the home, family resources and
budgeting, family savings and investment, home maintenance and general issues of child

rearing.

In health and disease, FLE should inculcate in the youth an awareness that most diseases
can be prevented and to realize how prevention can be done. To achieve this objective,
the following sub-topics should be covered personal hygiene, sexually transmitted

infections, nutrition, communicable diseases, environmental health and first aid.

Human growth and development requires the subject to be muitipurpose in its objective.
It should aim at giving learners knowledge and understanding of the principles and
processes of human growth and development. This in turn should make learners aware of
the physical and behavioural changes related to maturation. The material covered should
also help learners to accept the differences in physical traits and to enable them to learn
factual information about reproduction processes. Sub-topics to be covered include,
general principles of human growth and development covering physical, mental,
emotional, social and moral/spiritual” aspects, factors influencing human growth and
development such as heredity, environmental changes at various stages of development,

personal traits and human reproduction. The FLE content should also cover peer group
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problems, sexual behaviour problems, psychological problems and juvenile delinquency.

After identifying the subject matter for Family Life Education, the next issue of concern

is to examine how FLE proponents argue for the implementation of the course so as to

reach the target groups. This is presented below.

2.1.6 Implementation of Family Life Education Programmes

In this study, the term implementation is used to imply the steps and approaches used to

initiate FLE programmes so as to reach the target groups, mainly young people.

According to. Kalaule (n.d.) great emphasis has been made that FLE primarily addresses
the youth. This is justified on the basis of their numerical superiority and also because
they constitute tomorrow’s adult generation which will be charged with raising a young
generation and charting a future for their communities. The youth fail in two distinct
categories; those who are in school and those who are out of school. Peterson (1996:26),
argued that the youth in school are already organized and can be easily reached for FLE
programmes. This however, is not without probiems because the method of approach is
yet to be settled. The views on this issue are divergent. There are people who feel that
family life education should be introduced in schools as a separate subject. It is argued
that this approach would make FLE a respectable subject like any other school subject.
Other scholars argue that FLE should be integrated with the appropriate existing school
subjects, such as biology, social studies and geography among others (Kalaule, n.d.: 6).
This approach may call for extension of time spent on subjects in which family life
education subject components will be fused. Furthermore, the approach may lead to a
situation whereby family life education may not be given serious consideration towards

-

attaining the set objectives.
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2.2.0 Plato’s Moral Theory

This section reviews Plato’s Moral Theory, which is used in this study as a guiding
towards developing a comprehensive of FLE as a school subject.Plato’s ideas are mostly
contained in his book: The Republic believed to have been written about 375 B.C. The
book is written in Greek, which makes a person without such background (Greek
language) to rely on translations. This study relies on transiations by Robin Waterfieid
(1993) and Desmond Lee (1976). The purpose of using two instead of one translation is

to seek as much clarity as possible.

2.2.1 Overview of Plato’s Philosophical Theories of Knowledge and the State

Plato was an Athenian Greek philosopher who lived between 428 and 348 BC. Bornof a
noble family, Plato was highly educated and was the greatest of Socrates’ students.
Besides Socrates, Plato was also Cratylus’ student and later became Aristotle’s teacher
(Russell, 1979).

Among others, Plato offered the following theories: The theory of knowledge
(epistemology), the theory of ethics (moral and human conduct) and the theory of state.
The theory of knowledge is a predominant theme in part seven and eight of The Repubiic;
The Philosopher Ruler and Education of the Philosopher. Here, Plato argued that
knowledge (defined here as justified true belief) is based on reason and not sensory

perceptions or opinion. He notes that:

(...) if knowledge is derived from sensory perceptions.
there can be no genuine knowledge; as such perceptions do
not reveal the reality of things(...)blind is how you would
describe people who have no true knowledge of reality and
no clear standard of perfection in their mind (Plato,
1976:277).
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Plato maintained that to have any claim to knowledge, something real must correspond to
it (Correspondence Theory of Truth). For him, if the objects of our ideas were not real,
our knowledgé would not be genuine. Something completely real is completely
accessible to knowledge and something utterly unreal is entirely inaccessible (Plato,
1993: 197). What senses perceive is not the true world but appearance or an illusion. The
true world is changeless and eternal, as that which belongs to the unchanging is much

more real and is knowable (Plato, 1976:411).

His Theory of State (system of governance) is contained in Part Five of The Republic:
Justice In State and Individual. Government for him is in a three-class system in which
philosophers must be the ruling class the philosopher kings. The second class is that of
warriors (soldiers), which should assume the task of defence because they represent the
will, which he refers to as the spirited element of courage. Agriculturists, the merchants
or the blue colour workers who are the producers of material goods represent the third
class, which is the lowest. Plato maintains that when each group is performing its duty,

justice is attained. He explains:

(...) a just State is where these three natural constituents
are each doing its own job(...)what each is naturally most
suited for, and not interfering with others. Justice is
minding one’s own business (...) (Plato, 1976:204).

Plato’s view of the nature of knowledge and that of governance seems to have either
direct or indirect influences on his account of the nature of human being, morality and

knowledge as presented in the following sections.
2.2.2 Theory of Human Nature
Plato visualised a human being as having both the Body and the Soul. Of these two, the

Soul is the principle of life and contains three parts; Rational, Irrational and Passionate

(Plato, 1993:1521%). Here, Plato describes the soul as having three parts based on the
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common experiences of internal confusion and conflict that according to him, people

share.

He argued that there are three kinds of activities that occur in a person when faced with a
moral conflict (Plato, 1976:219). First is the awareness of the goal or value, and this is
the art of Reason, which is the intellect. Second is the desire towards an action in which
the Spirit, which is the will responds to the direction of Reason. This response to Reason
is the behaviour exhibited by someone. Lastly is the desire for the things of the body, the
appetites. He ascribed these activities to the soul on the assumption that the soul is the

principle of life and movement.

Plato (1976) compares the nature of the human being with that of the state, thereby
making a progression from the theory of State to moral theory. He explains that:

(...) when we apply the same thing to two things, one large
and the other small, they are similar in respect of that which
the common term is applied. So there will be no difference
between a just man and a just city. A state is just when its
three natural, constituents (...) wisdom, courage and
discipline are each doing their job (...) the individual has
the same three elements (...) rational, Irrational and
Passionate (...) the elements and traits that belong to the
state must also belong to the individual that compose it.
There is no where else for them to come from (...) (Plato,
1976:209)

Accordingly, Plato argues that Reason (Rational part) works with and upon The Spirit
(Irrational) and Appetite (Passionate), and these two also move and affect Reason. But
the relation of Reason to Spirit and Appetite is determined by what Reason is, namely a
goal -seeking and measuring faculty. Although passions also engage in goal seeking, they
constantly seek the goal of pleasure. According to Plato, pleasure is a legitimate goal of
life, but appetites simply drive one towards things that give pieasure and are incapable of

distinguishing between objects that provide higher or longer-lasting pleasures.



From Plato’s theorisation, it is realised that a human being has two broad components:
the body and the soul. The soul on its part has a tripartite composition whereby it has
Rational, Irrational and passionate parts. The relation of these parts of the soul to each
other determines one’s moral conduct. This very nature of human beings, whereby a
person has the body and the soul, and relation of the parts of the soul to each other points

towards the nature of morality and moral knowledge as discussed in the next section.

2.2.3 Theory of Morality

To arrive at an understanding of the nature of morality from Platonic account, an

overview of the nature of the human being is briefly done.

Plato conceived of an individual as having the body and the soul. The soul is the
principle source of human action influenced by its three constituent parts, the rational,
irrational and passionate. The rational is responsible for the mind’s capacity to think
rationally. The second, the irrational, is an ally of certain satisfactions and pleasures, due
to its capacity to feel lust, hunger and thirst and in general to be stirred by desire. This
part contains the Spirit and Appetites. The third part, the passionate part is an auxiliary of
the rational part, unless it is corrupted by bad upbringing. These three parts correspond to
the three classes that constitute the community; the one which works for living, the
auxiliaries and the policy-makers. Necessarily therefore, where each of the constituent
parts of an individual does its own job, the individual will be moral and will mind his or

her own job (Plato: 1993:152f). Plato likens morality to a just state. He argued:

(...) a community is moral when each of the three natural
classes that exist within it did its own job, and also that
certain other states and conditions of the three classes made
it self-disciplined, courageous and wise(...)it follows that
an individual has the three classes and that the same
conditions make him or her liable to the same predicates as
the community(...)morality is when each of the classes(...)
the one that works for living, the auxiliaries and the
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guardians(...)perform its proper function and does its own
job in the community. Such a community is a moral one.
On the other hand, there is nothing more disastrous for the
community than intrusion of any of the three classes into
either of the other two, and interchange of roles among
them(...)this is what immorality is(Plato, 1993: 1421Y).

Since the rational part is wise, Plato argued, it must rule and the passionate part be its
right subordinate and its ally. Then, the two shall be in charge of the irrational part. He
affirms:

(...) And once these two parts have received this education
and have been trained and conditioned in their true work
(...) they are to be put in charge of the desirous part, which
is the major constituent of individual’s mind and is
naturally insatiably greedy for things. So they have to
watch over it and make sure that it doesn’t get so saturated
with physical pleasures that in its bloated and strengthened
state it stops doing its own job and tries to dominate and
rule over things which it is not equipped by its hereditary
status to rule over and so plunges the whole of one’s life
into chaos (...) This is morality (Plato, 1976:153).

Accordingly therefore, a moral person is one who has an inner harmony in which the
constituent parts are each minding its own designated business. In real life, morality is the
state in which the rational part does not interfere with the role of the passionate nor the
irrational and so does the passionate and irrational parts respectively perform their
functions. The ability to achieve and maintain this state is in the platonic sense, morality.

Here Plato puts it:

(.-.) Once a person has treated the three factors as if they
were literally three defining notes of an octave-low, high
and middle and created harmony out of them (...) he has
made himself a perfect unity instead of a plurality, self-
disciplined and internally attuned (...) it is conduct which
preserves and promotes this inner condition which one
regards as moral (...)it is the knowledge which oversees
this conduct that one regards as wisdom and that which



disperses that regards as immoral (Plato, 1993:156).

Plato maintained that the important thing to have and understand is the character of
goodness, because this is where anything, which is moral gets its value and advantages.
There is absolutely no point in having expert knowledge of everything else, but lack
knowledge of goodness, just as there is no value having anything else either, unless

goodness comes with it. Here he asks:

(...) Do you think there is any advantage in owning
everything in the world except good things, or
understanding everything else except goodness? (Plato,
1993:230)

There seems to be a natural progression from Plato’s theory of knowledge to his
theorisation of moral knowledge. He argued that if a person can be deceived by
appearances in the physical world, then he or she could equally be deceived in the moral
realm. The kind of knowledge that helps one to distinguish between shadows and
reflections, and real objects in the visible world, is just the kind that is needed to
discriminate the shadows and reflections of genuine moral life (Plato, 1976:346ff). Plato
believed that just as there could be no science of physics if one’s knowledge was limited
to visible things, so, alsp there could be no knowledge of morality if one limited it to the

experiences he or she has of particular cultures.

Plato brought forth the position that knowledge is virtue and ignorance a vice.
Knowledge is virtue because it helps one to make good judgments and therefore behave
well, whereas ignorance hinders this and results in undesirable behaviour (Plato,
1976:376). He maintained that morality and moral standards are as objective as principles
of physics or theorem of mathematics. Objective in this case means that such principles

are free from personal prejudice, opinion or preferences. He states:

(-..) those who think that morality is a matter of opinion do
so because they lack knowledge to judge otherwise(...) the
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quality of judgment is clearly a form of knowledge, as it is
because of knowledge not ignorance that we judge well.
(Plato, 1976:198).

A useful illustration of objectivity of moral statements is that articulated by Oniang’o
(1995) who argues that a statement such as it is wrong to steal is just as true as the
statement that the distance from the Earth to the moon is 239000 miles. A person who
doubts the latter lacks the requisite astronomical knowledge. Similarly, one who
disagrees with the former lacks the requisite ethical knowledge. Moral laws, which are
rules and regulations that govern human conduct have an objectivity that is independent
of one’s tastes and preference. For this reason, morality is an independently existing
entity to be discovered by the act of rational exercise. Having taken this as the nature of

morality, Plato sought to explain the nature of human beings and how they come to lead a
moral life.

From the discussion, some inferences could be drawn in relation to how Plato visualises
the nature of morality and that of moral knowledge. First, morality and moral standards
are objective and therefore do not represent opinions, or personal prejudices. Second is
about moral knowledge, whereby it is rational and can be discovered by the use of
Reason. Taking the nature of both moral knowledge and morality together with that of
the human being as presented earlier, the next section attempts to show the cause of

immorality as advanced by Plato.
2.2.4 The Cause of Immorality

Plato locates the cause of immorality within the very nature of the human being. From his
account, the relation of Rational, Irrational and Passionate parts to each other and to the
body determines a person’s act (Plato, 1993). He argues that in its prior existence, the
Soul has two main parts, the rational and the irrational. Plato holds that the rational and

irrational parts are each better and worse respectively and their relation to each other
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could be moral or immoral. He holds that:

There is a better and worse element in the personality of
each individual, and that when the naturally better element
controls the worse, then the person is said to be a master of
himself, or herself (...) but when (as a result of bad
upbringing or bad company) the smaller forces of one’s
better element are overpowered by the superiority of one’s
worse, then one is adversely in a state of indiscipline
(Plato, 1976:209)

Disorderliness is the result of a person confusing appearance with reality. This confusion

occurs when passions and appetites override Reason. This results in an undesirable act,
which is due to ignorance or false knowledge. (False knowledge here implies having
unjustified true beliefs or false beliefs.) Plato maintains that this is a consequence of the
indiscipline created by the disharmony whereby each element fails to perform its
function. He points out that:

(...) each of us will be just and perform proper function,
only if each part is performing its proper function. Reason
must rule, having the wisdom and foresight to act for the
whole, and Spirit ought to obey and support it...when these
two elements have been (...) trained and educated to their
function, they must be put in charge of appetite, which
form the greatest part in each person’s make up. They must
prevent it not to subject and control the other elements,
which it has no right to do so (...) This sort of situation,
when the elements of the mind are confused and displaced,
is what constitutes injustice, indiscipline, cowardice,
ignorance and in short, wickedness of all kinds (Plato,
1976:2191%).

According to Plato, to act at a time when one is overcome by pleasure, is to act ignorant
of the good. The agent has chosen net a long-term pleasure but a short-term pleasure,
thereby failing to estimate the future consequences or returns properly. The function of
the rational part in this case is to evaluate things according to their true nature (Plato,

1993:138). Passions or appetite might lead one into a world of fantasy and deceive him or
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her into believing that certain kinds of pleasures will bring happiness. Reason in this case,
must penetrate the world of fantasy and direct passions to objects that are capable of

producing true happiness.

When Appetite overcomes Reason, Plato argued, the unity of the soul is adversely
affected, and this results in false knowledge. This makes a person to think that what
appears to bring happiness will do so, when in reality it may not. While there is still a
unity in the soul, this unity is inverted in that Reason is subordinated to the appetites

hence losing its rightful place.

Plato explained that in the soul’s prior existence, the irrational part: the Spirit and
Appetites, has a clear vision of the Forms, of truth, and a tendency to descend and enter
the body. The soul has unruly and evil nature in its irrational parts even before it enters
the body, so that in one sense the cause of evil or immorality is present even in the soul’s
pre-existence state. It is in this pre-existent time that the soul alternates between seeing
the Forms or the truth and forgetting them, whereupon its decline sets in. The soul
therefore has the inherent possibility of disorder so that when in fact disorder does occur
in the soul, the cause is located within the soul itself, being the product of ignorance and

forgetfulness of the vision of reality.

Immorality, in this view is a characteristic of the soul in which it (the soul) is capable of
forgetfulness. Those souls that do forget the truth descend, being dragged down by the
attraction of earthly things. One aspect of the nature of the Soul is this possibility to lapse

into disorder, due to forgetfulness.
Plato believed that the body stimulated the irrational part of the soul to overcome the
rulership of Reason. The soul’s entrance into the body is a further cause of disorder or

breakdown of harmony between the various parts of the soul. The body stimulates

activities in the irrational part of the soul such as the indiscrimination of pleasure,
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exaggerating rashness and lust hence disturbing the clear working of the Soul by

exposing it to a cascade of sensations.

In Plato’s account, the soul enjoys basic harmony between its rational and irrational parts,
wherein Reason controls the spirit and appetite through its knowledge of truth. However,
since the Irrational part of the soul has the possibility of imperfection, it expresses this
possibility by being attracted through its appetites to the body, dragging with it the Spirit
and Reason. Once the Soul enters the body, the original harmony of the parts of the soul
is disrupted, further knowledge is forgotten and the inertia of the body obstructs the
recovery of this knowledge. The loss of such knowledge results in undesirable behaviour
and its recovery constitutes the path to being moral. The next section looks at how,

according to Plato such lost morality could be recovered.

2.2.5 Recovery of Lost Morality

For Plato, the recovery of one’s lost inner harmony means reversing the process by which
Reason has been overcome by the appetite and the stimuli of the body. Reason must
regain its control over the irrational parts of the Soul. Only knowledge can produce virtue
because it is ignorance or false knowledge that has produced immorality. Plato
maintained that knowledge facilitates good judgement, whereas ignorance hinders good
judgement (Plato, 1976). For this reason, ignorance is a vice by the very fact that it

hinders something right, thereby leading to something wrong.

It is important to distinguish between knowledge and mere awareness, so as to qualify
ignorance as hindering good judgement. To claim to know something or have knowledge
of it, one should produce evidence to why he or she holds such a belief to be true (Moser,
1995). This gives three conditions to any claim of knowledge: the truth, belief and
evidence conditions. Of significance to this study is the belief condition (which is

understood here as a psychological state of conviction). Plato notes here that it is only
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when a person believes something or is convinced about it that he or she will make a
good judgement.

With stress on the need for conviction, Plato points to the fact that mere awareness does
not constitute knowledge. This is because someone may fail to believe or be convinced of
a particular experience, thereby failing to have knowledge of it hence not being able to
practise it. Plato, therefore, underscores the fact that awareness or exposure without

conviction amounts to ignorance.

Ignorance in this case could be total lack of awareness; it could be awareness without
belief, awareness without evidence or awareness without truth. Lack of any or all of these
conditions constitutes ignorance and therefore, as already argued, hinders good
judgement. For example, a man is informed that his brother died of HIV/AIDS. He is
given medical evidence, and is advised not to take his late brother’s wife, who has also
tested positive of the disease. However, this man does not believe the information before
him thereby lacking conviction remarries his sister-in-law. Indeed, this man lacks the

belief condition of knowledge and so lacks knowledge hence makes a wrong choice.

Plato (1976) sees good judgement as being virtue and poor judgement, facilitated by
ignorance as a vice. The man discussed in the example above engages in an unacceptable
behaviour because of lack of knowledge. His wrong choice is facilitated by ignorance. It

is here that the study appreciates Plato’s position that knowledge is virtue and ignorance

is a vice.

The view that knowledge facilitates good judgement and that ignorance misleads
someone manifests itself well, when Plato focuses on human search for pleasure and
happiness. Here, Plato argues that people always think that whatever they do will in some
way give them pleasure and happiness. All people desire what is good for them (Plato,

1976:213). One may do wrong acts, as murder or lying, and even admit the wrongness of
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these and other acts, but always with an assumption that it could benefit him or her. This
is false knowledge, a kind of ignorance, which one must overcome in order to be moral.
To say then that knowledge is virtue suggests that false knowledge must be replaced with

an accurate appraisal of things or acts and their values.

Plato explains that a person must somehow become aware that he or she is in a state of
ignorance before moving from false to true knowledge. He (Plato) calls this state * a
sleep of ignorance’ in which one must be awakened by either an internal process or

external agent.

Internal process implies that a person realises or remembers that which is forgotten.
Here, whatever that was forgotten comes back to the person’s mind thereby becoming
conscious of what the case is. For example, a person who knew that Nairobi is the capital
city of Kenya and forgot could remember by appealing to the mind or intellect to figure
out that without being told by another person or referring to notes. The process of
recalling that the capital city of Kenya is Nairobi by such a person is an internal process
not external. In moral tasks, a person could try to figure what the code of conduct spells
out internally, without making reference. For a learner could recall that it is against
school rules to carry alcoholic beverages to school thereby avoiding drinks with alcoholic

content.

External agent here implies a source of remembrance occasioned by things or objects
outside one’s mind. These could include people, books, notes and symbols among others
that serve to remind one of what the moral code spells out. This could go beyond moral
conduct to other areas that require recalling. For example, a learner who has forgotten the
formular of getting the area of a circle could ask a classmate, a teacher or refer to a book.
These agents (classmate, teacher and books) serve to bring back to the mind, what the
child had forgotten.
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The role of both internal process and external agent in development of awareness implies
that if knowledge is deeply lodged in the mind’s memory as Plato argues, it will from
time to time come to the surface of consciousness. What the soul once knew is raised to

present awareness, the activity which Plato calls process of recollection.

Recollection begins when the mind experiences difficulties within the seeming
contradictions of sense experience. As one tries to make sense out of the multiplicity of
things, he or she begins to go beyond the things themselves to ideas, and this action of the
mind is set in motion by one’s experience of a problem that needs to be solved. This
implies that in performing moral tasks, recollection is useful in that in the event of one
being confused or forgetting what the moral code spells out, it (recollection) restores such
awareness. For example, a person can do an internal search, to try and recall what is
desirable in relation to the moral obligation in question or refer to notes, or an agent

thereby performing such obligations accordingly.

Special attention is paid to the use of external agent in helping to recover moral
knowledge lost. This is because in the process of teaching and learning, appeal is more on
teachers, books, parents and other moral agents of the wider society. Here, the journey
starts from Plato’s Allegory of the Cave. In this allegory, Plato attempts to show how

people could be made to recover their lost knowledge. He wrote:

(...) Picture the enlightenment or ignorance of our human
condition as an underground cave with a long entrance
open to the daylight as wide as the cave. In this chamber,
there are people who have been prisoners since childhood,
their legs and neck so fastened that they can only look
straight ahead of them (...) fire burns behind and higher
them (...) with a road between the prisoners and the fire, in
front of which a curtain-wall has been built (...). The
prisoners could see nothing of themselves or their fellows
except the shadows by the fire on the wall (Plato,
1976:317)

In this 