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ABSTRACT

This research project set out to investigate the nature of
library service that is offered in primary schools in Nairobi.
) y
The researcher hoped to reveal the existing state of library service

in primary schools.

The study covered ten primary schools that were randomly

selected from seventy-two schogls in Nairobi.

Three different questiomnaires each one of them specially
designed to suit the target respondents, that is, the Headteacher,
the librarian and the pupils were used in the collecting of
the information.

The researcher also interviewed the Headteachers and the

librarians to get more information about the school libraries.

The findings were as follows:-

1. Most schools did not have purposely built library
buildings. Most of them had classrooms converted -

into library rooms.



(xi)

Class libraries were more common than central
libraries. However, in most cases, those libraries,
whether class or central, were very poorly

organized.

There was a misconception of a library its role

and function among the Headteachers and teachers.

There was lack of trained persomnel to run and

‘manage school libraries.

| {

Although library lesson was/on the school timetable,
] { 3
it was not given the emphasis and treatment it

deserves.

2 :
Pupils did not make use of their school libraries
as would be expected due to the fact that most
libraries had very old and out of date pooks.

1

Inter—libraryv loan system was a phenomenon that

was not common among primary school libraries.



CHAPTER I,

1. INTRODUCTION

-

Kenya like any other developing country i)laces education high up
among its priorities because education is actually the basis of any

country's development strategy.

> g

A country can educate its people through institutions such as
schools, colleges, Universities, community centres, Jjust to mention a

few.

In educational institutions like schools, colleges and universities,
various activities geared towards achievement of educational goals and
objectives are carried out. These activities include pupil's involve-
ment in finding out information on their own among ot:l;ler things. In other
vbrds, a pupil is made to rely more on himseif than on the instructor

(the teacher) as far as looking for information is concerned.

For any institution to be able to promote initiative of

| whatever kind in students, it has to have the necessary infrastructures.
One of the infrastructures that can help in’promoting self-initiated
learning, that is learning that requires the pupil to look for information
on his own is a library.  In fact a library can also be of great use in

teaching many other concepts and skills that can help the library and



the school, to achieve the goals and obje'ctives that they aspire to.
Colin Ray in her book entitled 'Library Service to Schools and
Children" describes the school library as the centre of a school's

intellectual life. 1

However, in some educational institutions especially the
primary schools, a library has not struck those concerned with the
teaching and learning resources as one of the many learning resources
that teachers can use. Because of this, the libraries we have in
our primary schools remain inadequately stocked and poorly built in

most cases.

Just recently, the Kenya Government through the Ministry of
Education, Science and Technology launched a new educétion system,
the 8-4-4. In this new trend of education, a pupil is required to
develop his thinking capability so as to become a self—réliant person
. in every walk of life. Such a kind of thinking individual can be
created only if he is initiated into the cﬁam\els }vhich lead him in the

z This will

right directions for proper development of his mind.
only be possible if the individual is involved in such enriching
experiences as use of a school (or any other library) among others.
That is, a library must be seen as a resource; a place where knowledge

can be retrieved.



Once an individual is introducec.i, into the library and how to
go about looking for this or that ‘information, then such an individual
is likely to develop a reading habit and hopefully read widely. Wide
reading is useful because it increases the chances of an individual
interacting with great thinkers through the latter's books, acquiring
insights into life's prc;blems by reading novels and other rele;ted
materials., A person is, as a result, able to form his independent

3 Of all the resources that a

judgement of the problems facing him.
school can offer to students, a library is one of the most important ones
siﬁce as was stated above, a library is seen as a schools centre of
intellectual life. To develop an individual's intellect, good library
service is actually indispensable. The i;nportance of a good librar;r
service in education is so great that it is difficult to over-emphasize

it. To underscore the importance of a library service in education,

Dr. R.L. Mittal states that:

Education bereft of library service is like

a body without soul, a vehicle without an

engine and an edifice merely a collection of
. bricks without cement.4 -

N

|
\

However, although a library is of great importance to any school,
the Kenya Government does not have a /clear, policy about establishment
of school libraries according to observation that was made by
Dr. Maleche and K‘:yzystal.5 However, even fhis being the case, the

govermment encourages schools to set up libraries. As a result the



headteachers, teachers, parents and some charitable organisations
combine efforts and raise funds which are then used in putting up a
library in a school. Libraries that are put up however, tend to be
different since the parties that cooperate to put up libraries in
different areas always have different financial abilities and
interes\ts especially towards establishment of an infrastructure like

a library. This variations are also reflected in the quality of

libraries set up in any given region.

Fyom the above paragraPh, one can actually say that the kind
of Library service given in sl_chool_s must also be varied. The
researcher will therefore be interested in finding out the differences
and similarities among other aspects of the library service given
in selected primary schools in Nairobi\{.
It is important to note that however varied library service
may be in a given regi&ﬁ, there are certain services that are coﬁsidered
eSsential if a liprary is to be effective. Mary Peacock Douglas6
says that the following services are considered essential in order to

have an effective school library. =

’ (1) I must build up a well-balanced collection
of books, pamphlets and audio-visual aids

appropriate to the needs and objectives of the school.



(2) It must make readily available its resources
and those 'of other libraries to pupils and
teachers.

(3) It must recognize children's interest and help

them to expand the interests through reading.

/

e

~ (4) Tt must help boys and girls broaden their
fields of knowledge through the use of books.

(5) It must teach and encourage the use of libfary
tools and materials.

(6) It must provide assistance in finding instructional
materials and share with teachers the guidance

and stimulation of children's reading.

’ (7) It must relate the school library to the public
lfbrary and encourage pupils to build personal

libraries.

In order to provide the above services, the author goes on to

say that the following factors are.indispensable for essential service:

(1) A collection of books carefully selected to
supply children with a variety of reading
experiences with scientific budget provision

/
for additioris and replacements.



1.1,

(2) A library room with suitable furniture, adequate
lighting, necessary shelving and reading sﬁace
sufficient: for at least one-half more than the o

average number of children in one class,

r 7

(3) A fully trained librarian who has also had teacher's
training and whose salary is commensurate with

training and ability.

(4)  Opportunity for children to use the library any
time throughout the school hours.

(5)  The Headteacher alive to the possibilities of
" an active library within the school and who
utilize classroom work through the wide resources

of the library.

STATEMENT OF THE PROBLEM:

On the basis of the essential services and indispensable

factors that go with these essential library services, the researcher

intended to earry>out a survey that would bring into light the
kind of library service that is offered in a few selected primary

schools in Nairobi.



OBJECTIVES OF THE PROJECT:

)

The aim of the survey was to collect information about
primary school library service with a view to analysing ,

interpreting it and then making recommendations.

SPECIFIC OBJECTIONS:

(i) To acquire data concerning primary school facilities

in selected primary schools in Nairobi.

(ii) To determine the proportion of primary schools

with libraries. \

(iii)  To determine the types of libraries that are

in existence in the selected schools.

(iv) To determine the adequacy of facilities as found

*
in these libraries.

(v) To determine the type of personnel that man the

)

type of library that may be in existence.
/
(vi) To determine the relationship between the school

libraries and the Kenya National Library.

¥,

(vii) To determine the role of the library that
may be in existence with respect to the school

curriculum.



1.3

(viii) To determine the method of acquisition and

selection of library materials.

7

(ix)’  To determine what kind of user education pupils

get from their teachers or librarians.

(x) To determine the length of time that school

libraries/remain open.
(xi) To determine the accessibility of books by pupils.
(xii) To make recommendations on the basis of the

data collected and its analysis.

SIGNIFICANCE OF THE STUDY:

R.L. Mittal in his book entitled 'Library Administration
Theory and Practice'', states that education and Library service
are twin sisters and one cannot live apart from the other.
Recently the Kenya's Ministry of Education, Science and Technology
launched a new education system called 8-4-4. In the system,
practical knowledge and making a pupil self-reliant during his/her
school days and even thereafter have been given specigl

emphasis.

|



For an education system to produce such an individual,
it has of necessity to introduce the individual into the channels
which lead him into the right directions for proper development.
of his mind. ‘The education system has also to make learning pupil-
centred so that pupils are actively involved in the process of
learning. Once learning has been made learner—centred, the environment
in which the learners are must be such that the learner is motivatéd
to work on his own. One of the Ehiﬁgs that most people have come to
realize is that a library in an institution can be of great help
- to the learners and other scholars if it is'propefly managed.
According to Colin Ray, some experts én library organisation and
management have described a library as the centre of a schools

intellectual life .7,

However, one must note that in any learning situation, some
kind of guidance is in fact indispensable. Guidance is even more
important in primary schools where children tend to be very young.
Teachers that are given the difficult task of guiding and teaching
the young have of necessity to be devoted to their work to éay the
least. The teacher who is charged with the responsibility of
providing library service is not spared at all. It is generally
accepted that the best time to introduce a child to basic skills of
any nature is during his early years of life. If library skills are

to be taught to a child, then it is only fair that the skills are



are introduced to the child right from the primary school if not

the kindergarten. A child should also be exposed to various fields

of knowledge so that early experiences can later on act as foundation
on which new experiences can be built. If the child is then to

grow into a self-reliant, self-supporting individual during his school
days and even thereafter, skills that may help him/her to get
information from stores of knowledge such as libraries must be
mastered at the earliest time possible.  Schools 1/n developed
countries like USA and Canada, just to mention a few have realised
this. As a result, library facilities and well managed ones exist
right from the kindergarten.

Guided by their aims and objectives libraries do try to
provide services to their clients as adequately as possible. Libraries
found in most Kenyan schools are not well developed due to lack \
of finances and also clear government policy as concerns their
development as was o{)served by Maleche and Krystal8 in the paper they
presented in a Conference held in Nairobi in 1973. This state of
affairs has as a result made some scholars who are particularly
interested in Library service to carry out some research about the
facilities that exist in the libraries that exist in schools with
a view to making recommendations that can be used as a guide by
whoever might be interested in them. J.K. Gakobo9 carried out a
research on organization and development of secondary school libraries

0

in Nairobi Area. Yahya1 from Nairobi's Department of Social



1
Services also carried out her research in Nairobi on the type of
library facilities that existed in both primary and secondary schools
with a view to establishing a way of improving the service of libraries
in the city to pupils in primary and secondary schools. The
recommendations she made pertained to\ the improvement of service of
libraries in Nairobi to pupils in primary and secondary schools. Due
to carrying out the study on primary and secondary s\chools simultaneously,
the researcher felt that primary school 1ibraries needed a more close

look,

It is pope\d that the findings in this research will provide
valuable iljformation to those interested in improvement of education
of children. It is also hoped that the information provided will be of
interest to scholars who might decide to study this aspect of library

science, that is, library service.
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1,5

" DEFINITION OF TERMS: %

B
)

A LIBRARY In this project, a library was taken to be a
collection of books or the physical accommodation in which such
/

a collection was housed.

A LIBRARIAN This was taken to be the person charged with the

responsibility of running the library. : {

LIBRARY SERVICE This was taken as the work done by the people

charged with the responsibility of running the library in
. \
giving provisions to the user so ‘that the latter derives maximum

benefit from the use of the library.

HEADTEACHER This was taken to be the person responsible for

the rumning of the whole school,

SCOPE AND LIMITATIONS:

The study was carried out in Nairobi area only. Out of
the present 72 schools in this area, only 10 schools were

selected and the selection was done randomly.



CHAPTER IT

2. REVIEW OF RELATED LITERATURE

-\

Malan states that the library educates through its service,
or provides information with a view to the improvemeng,of the client
as an individual and as a social being and with a view to ensuring that
he is better able to fulfil his task, especially insofar as this is in

the interests of the con]munity.}-1

In order to provide the educatioﬁ through its service
efficiently, libraries have categorized their services. Whittakexlz
has categorized library services as follows;—‘

|

(i) staff assistance

(ii) traihing of readers

(iii) books to take home (lending of{\

(iv)  other materials for bofrowing (e.g. non-book materials)

(v) facilities for study'

(vi) books for reference
(Qii) request and reservation
(viii) inter—library loans
(ix)  circulating materials and information

\
(x) indexes

- >

etc.



The above types of services have been endorsed by Colin Ray13

and he goes on to say that although the above services may be given

by any library, the needs of a school will be unique to that school.
However, schools situated in the same region will have the same
educational objectives and patterns of a country have common ground
and coherence and hence the patterns and structure of school libraries
will have elements,at least, of similarity and in many countries will
follow a consistent pattern. Elements of difference will also be
found in all schools as was observed by Allen. She étates that
"provision of school libraries in Africa, appears to vary greatly not

merely between country and country, but also between school and school'.

In Kenyan schools, libraries that exist actually differ quite

i found for example that there were primary schools

greatly. Yahya
in Nairobi that had both the class libraries and the school libraries
when at the same time and in the same locality there were schools

without a libray of either kind at all.

The Kenya government has upto very recently been spending upto
35% of its national budget on education. This considerable portion of
the budget that was spent’ on education alone ‘mlslerlined the great
.importance the goverrnment attached, and it still does, to education.
However, various aspects of the school have been undergoing development
at the\expense of one very important one, the library_. Mittal says
that education and library service are twin sisters and one cannot

15

line apart from the other. Libraries in Kenya as was observed by

L



/ lvaathi16

are not give the emphasis they deserve and hence little
wordelar that even after aP(lbortionin?ga 1érge part of the budget to
education, li‘prary facilities remained least developed when compared
to other educational facilities. Bullock Report (1975)17 stated that
if the large sums being spent on education are to be seen to be
effectively spent on education, a much higher proportion of education
expenditure must be devoted to the provision and development of all
aspects of library services to education. Establishment of libraries
in Kenya is to a very great extent the responsibility of the :
individual schools. The reason for this is that the government does
not have a clear policy on the vestablishmen{: of libraries in schools.
However, of late, resource centres have been put up in
teacher training colleges. According to 1"15.«7athj_18 | course in
Librarianship has also been incorporated in the curricula of these
colleges. This is an indication that the government is determined to
imp}‘ove library services in colleges and hopefully in secondary and
primary schools. These are some of the things that the government
‘should have given priority from the very begimning since as has been
stated above, library service and education are twin sisters and one
camot live apart from the other. Bullock Report urges those
concerned with the education of the young people to give very serious

consideration to a re-appraisal of priorities with a view to

)

N



satisfying the growing needs for library service to schools.

Upto now, library services haven't been given the priority they
deserve in Kenyan schools. As Colin Roy19 advocates, a library
must be recognized as a part of the educational system, with funds
to enable it to commence. It also needs the assurance of
continuing funds to let it grow and develop, however gradually,
This means not only the provision of financial resources but some

means of making sure that they are actually - devoted to library

purposes,



2.1

STAFF ASSISTANCE:

i ok

This basically refers to the help that the staff gives to

the users. For a school librarian to help the library users

adequately, he is required>to have skills that fall into three

broad areas.

(a) Teaching skills
(b) Bibliographic skills
(c) Technical skills

Teaching skills in this respeét involve an appreciation

of the role of the library in the work of the school%o.

Bibliographic skills includes awareness of the materials
and the ability to consider materials critically and with an
appreciation of the contribution the material can make to the

schools work.21

Technical skills may be taken to include the organization
and carrying out of routines of library operations, such as
procedures for loan df materials, the clerical skills of books
and material acqui"sition.22

\
IF again a school librarian is to help the library users

adequately, according to Mary Peacock he/she must understand



n
children or the pupils themselves and have the ability to manage and
direct them. He must also have a wide variety of interests, vitality,
good health, tact, enthusiasm, energy and ability to work with adult;523—‘
as he does with children., |
* /

Primary schools are usually made up of very young children
all in the range of 7-14 years of age. Serving such young people
may require a person to have certain characteristics or qualities.
Colin Ray24 says that a librarian in a place like a school be a person
that loves children. The person should also be a disciplinarian. The
person should also be trained in the value of library and library
materials for children in particular, a desire to promote these and a
willingness to develop unriva\lled knowledge of the materials available
for children and young people at thé various stagés in their

development.

The importance of having trained manpower or librarians which
of course means that there is need to have good service in libraries

is underlined by the following statement by Arnold Bermnet:

’

7~

If libraries spend less on books and more on
an educated staff far better results would be
achieved.25



STAFF ASSISTANCE IN KENYA:

Library facilities are not well established in Kenya(
generally. This can also be said about trained librarians or
library assistants. Kenya Polytechnic trains Library Assistants
and as Wachira pointed out, the output from this polytechnic
cannot r;leet the need of library assistants in Kenya Schools. A
small liprary can give great help to users if it is managed by
a professional librarian. Ng'ang'a26, in recognition of this gave
the suggestion that the tréining of manpower should be given

urgent attention. This infact was a good suggestion especially.

when one realises that it is people with knowledge about the operations

of a }ibrary that can he].p the am:homities set up and establish

libraries.

- As a matter of priority, Ng'ang'a?%gain suggested that Kenya
Polytechnic course in library science be expanded to take in more
students and also offer a diploma programme. He further suggested
that an undergraduate and post-graduate course be established
at Kenyatta ’University College (now Kenyatta University) or at
University of Nairobi to supply teacher librarians that are urgently

required in schools and colleges.



Teachers so trained would be expected to establish school
libraries witﬁout waiting for the availability of professionally trained
librarian. Already a two-year post-graduate course is in progress
at Kenyatta University for teacher trainers. An undergraduate course

has also been introduced at Moi University.
: j _

\
What is happening in school libraries is that a teacher is

given his normal work load and then given the responsibility of running
the school library as a part time job as is observed in a book
written by Library Association entitled ''library Resource Provision

s In schools where student population is high, the

in Schools."
teacher may select a few responsible students to help him/her in
carrying out various library activities e.g. issuing books and also

organizing the library materials.

~As a person or a human being, servirig a large group of students
with differént needs single handedly can be quite taxing. This can
’a_f, a result,make the service rendered substandard. In other words, the
teacher librarian or an assitant librarian or even a professional
librarian can be made to appear inefficient due to the amount of work
and the number of people he is required to s'erve all alone and also he
might sometimes be required to do Something else like teaching if he
hapPens to be in a school where library service is seen as an extra

\

job.



It must be pointed out that as Yahya (1972)%° and Meiti (1985)
observed, teachers in some primary schools who have been given the
responsibility of running the school libraries have tried to provided
cétélogues in their libraries. Dewey Classification or generally classifica-
tion of library materials has been done tp some extent. This is clearly
a good attempt to assist the users to .trace their materials. However, as
whether pupils take advantage of the arrangement will depend on whether
they are aware of the use of a catalogue or classification of materials

in a library.

t



2,2

- 05

USER EDUCATION: y \

Sheila RéiB%tateS\that, during the 19705, considerable
interest in user education in school libraries was observed due
to the fgét that it had become more generally recognised that,
it was at school that information, iibrary and study skillé
could be easily acquired. The acquirea skills were increasingly
essential to individuals who had to adapt to a rapidly

|

changing society. 3
) A

\

This same audmn?%pes on to‘say that the teaching of
the above skills, that is, information, library an& study skills
should be integrated with the rest of the teaching that goes on
in school. All teachers should be involved in showing pupils
how to find relevant resources and then how to use those

resources.

COLU1Ray32tkmever cautions that training in the use
of the library should be aimed at not the production of amateur
librarians but on making the most effective use of a well
organised library for finding informétion needed. Things
like, purpose and naturexqf a library, its general principles

and practice of organisation and arrangement, the basic nature



of the classification scheme in use; and the use of a catalogue to trace
)
specific items or material on particular topics.

, )From the survey of library facilities that Qas carried out by
Yahya(1972)%§ 94.5% of the schools she studied had a library lesson

P poind EhiE all the schools

on their timetable. In his study, Mwiti
he selected for study had a library lesson on their timetables. However,
these two researchers did not say what exactly happens during
library lessons. Since a primary school has children at different
levels of development,their ﬁeeds will definitely be different.
Colin Ray35 suggests that a plan of training in the use of é library

or giving user education can be as below:

Years 182 — awareness of books etc, as physical
objects and as sources of interest

and enjoyment. \

Years 3&4 - Elementary understanding of collection
aFd otganization of books;'the range of
topics and other materials; retrieval

of books etc.

Years 5&6 - Systematic organization ofAthe library,
common types of reference, tools and
retrieval of specific fécts; printed
ﬁaterials other than books. '

a5
Years 7&8 - Sophisticated skills in library use; range

| of library and other information sources;



simple comparative use of books;
ability to retrieve information

from various sources.

The above skills according to Colin Ray should be a subject
of a planmed and gradual programme from the age of about seven
upwards leading to the growing conceptual skills of the child to the

extent to which they can be used. ‘ }



]

ACCOMMODATION:

The size of a school library in most Kenyan schools

- depends on many factors. In schools where the headteacher and

the members of the Board of Governors or the parents teacher
association appreciate the vélue of a libraQ; in the education of
their chil@ren, fund raising actjvities are organized and the
money that is realized is used in the building of a school liprafy
whose standards that may compare favourably with the standard setv

by international library associations.

In some other schools, the headteacher and a few other
teachers may decide to convert one cléssroom into a library
block. In some schools, the library can be the size of a cupboard.
It was not a wonder then that class libraries accounted for the
largest proportion of libraries found in primary schools selected

36

by Yahya™ for her research. Yahya also found that some schools

had school libraries - that is a library that is for the whole

/
school .

According to recommendations and guidelines produced
by the Library Association37 of UK, as a general guideline, 8% of
the teaching space of the school should be allocated to the
library subject to a minimum area of 4Om2 sinbe the library

camnot operate effectively even with very limited number of

~,



pupils if it is below this size.

Libraries that are put up for the whole school should not
accommodate all the students at a go. However, according to recommendations
ahd‘guidelines from the Library Association38,’any school library
should be able to accommodate 107 of the school's total student popula-
tion or generally 107% of the population it serves. This, the guideline
continues, can be conQerted into actual area on the basis of allowing
3m2 per pupil (a compromise between the recommendations ip for example
Australia and Canada of 3.250° and Singapore standard of 2.8m%). It is
important to note that these countries have come to appreciate the
importance of libraries ini education. What is more is that libraries
get financ%al support from the govermment or the authorities under which
they may bé. In a developing countrx_like Kenya where library facilities
are also dgveloping, Provision of very 1arg¢ space té a reader may not ‘

be easy.

A library user needs chairs, tables, shelves, just to mention
N

a few. Harrod39

suggests that tables, in a children's library should
have sloping tops. The chairs-should have upright backs. There should
also be browsing area which means the shelves in this area should have

a slanted top.

Libraries should also be well ventillated and also properly-
lit, Further to this Harrod40 says that a children's library should be

gay but not bizare. The style of decoration should not be obtrusive,



or juvenile . More elderly children will resent using a
room that is painted to cater for young children. All this is
done in recognition of the fact that a child should see the

library as a place that provides a good enviromment to read.
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THE LIBRARY STOCK:

In order for a library stock to be of use to the students,
the person charged with the responsibility of selecting the
materials to buy must be very competent in selecting materials
especially for children. Trehan.41 says that teachers and librarians
while choosing books for children must be able to discriminate
between good and poor, reading material. He suggests the following

pointers:

(i) What a child is able to read.
(ii) What might capture and extend his
interest. 4
(iii) What a child might need at a particular
stage of development.
(iv) What we consider to be the value of

the book.

The stock selected must be balanced so that one type of
books is not over-stocked at the expense of another. To have a

42

balanced collection in a school library, Trehan™ suggest that

books may be roughly divided as under:
(1) Basic reference books
(ii) .Infonnation literature
(iii) Aids to thinking and acting - inspirational
books



(iv) Literary master reading
(v) Recreational reading
(vi) Pedagogical literature for teachers
(vii) Bibliographical aids
(viji) Books for retarded readers
(ix) Literature on vocational guidance
(x) National building and character building
licerature ‘

Harrod43

says that the number of books for a basic stock
cannot be predetermined but a large children's library should contain
about' 2,000 different titles (not copies) a third being non-fiction
and two-thirds fiction, all especially chosen for their good quality.
He probably suggests a big proportion of fiction materials because
in primary schools, children are mainly being introduced to books

- and a; such books that can provide enjoyment, books that are

inspirational and so on are given priority so as to help in instilling

reading habit in pupils.

Harrod44 goes on to say that most provision should be made
for the age range from which most members of the school come. In
his case he says provision should be made for 8-11 group as it is
from children of these ages that most of the members come. In

Kenyan situation where pupils start school at the age of 6 or 7



.

years the range that may provide the largest users of the library

might be different - may be 10-14 years of age.

In addition to lending books upto 900 reference books are
also needed, the number dependlng on the size of the library. These
would primarily consist of dictionaries, gazetteers, atlases, 11terally
text of wartous kinds, annuals giving all kinds of 1nformat10n about

different countries etc,

A library can also pase its stock acquisition on the size of

the school. Trehan45

says that for a scho&l with an enrolment of

upto 500 pupils, there should be a basic collection of 800-1500 well
selected books, exclusive of dictionaries, text-books and government
publications to meet curricula needs and need for recreational and
inspirational reading. In addition, there should be one set of approved
encyclopedias and dictionaries and one or two good general newspapers

and about five periodicals suitable for pupils use. For enrolment of
501-1000" pupils, there should be a basic collection of 1500 well
selected books of the type specified a?ove, approved encyclopedias,

/

about ten periodicals suitable for pupils use.

Some schools in Kenya have a school library as well as class-
room libraries. Some have classrooom libraries only. The stock

described above is for libraries that are supposed to be used by the

|



whole school. Just like a school library, a classroom library also
needs to have enough stock that can be used by pupils. Ray46 in her
book 'Library service to schools' says that a classroom library should
have a collection of 200 items while the school library should have a

collection of 1500-2000 items of stock.

Most school libraries in Kenya are not well established.

Most of them do not even have enough books or what might be called

47

the basic stock. Yahya(1973)"° found that, in Nairobi, out of the

schools she selected for research, 54.6% of them had less than 1000
items. She also found that items in various schools varied from 107

to 2,500. Schools that were formally for whites according to

Gakob048.tended to be better equipped than the schools that had a

different background.



2D LENDING OF BOOKS:

" In both public and school libraries, books can either
be read within the library or outside the library. For a person
wl';o has a lot of time to spare, it might be possible to read
in the library. However, this may not be possible to a person who
might be occupied with other activities during the day. g
Students in school might be b\1$y with their school work throughout
the day and as such may not fmd time to read a story book from
the library during the day.'

In connection with lending books to readers, Mittal49

says that it is necessitated by the fact that books in a
library are not for preservation, it would also not be physically
\possible to provide enough space for acoommodating thousands
or hundreds of readers who will come to the library if they know
that they cannot take home the books for reading

purposes, and it would not be economical anywéy.

A school library lends its books to both students and
the teaching staff. The staff may not always need the books that
students use and as such a library needs to have books that can be
of use to the staff in particular e.g. pedagogical materials

among other things.



Kaguti (1985)50 found that Pupitls in the schools in which he
carried out his research were allowed to borrow and keep a book for
about one week. The pupil however was allqwed to renew the book if
he/she wanted. Mwiti (1985)51 observed the same thing in his area
of research in Meru. However he (Mwiti) does not say whether pupils
could renew books or not.

53 v

32 have not mentioned anything in

Both Mwiti™" and Kaguti

connection with the lending of books to teachers. However, Mwitisa
says that in schools where his research was based on, books for
teachers' reference were found in different places in schools. In some
schools, teachers' reference materials were found in the library,

in some in Head's office and in some others in both’the staffroom and

the library.

Apart from the normal reference materials e.g. encyclopedias,
dictionaries and other similar works, libraries do provide others
like newspapers and periodicals, newspaper and periodical clippings,
illustrations, maps etc. Muiiti(1985) found encylopedias, dictionaries
maps, globes in some of the schools he did his research on. From his
work, it is clear that most reference materials are used by ‘

teachers. /

Primary school libraries like many others do not have to be

self-sufficient. That is they cannot give to their clients all the



materials they (the clients) may need. Most primary schools,
especially those in urban areas supplement their collections with books
from Kenya National Lii)rary. The teacher-librarian with the help of
other teachers can encourage pupils to become members of the Kenya
National library. OR he can again, with the help of teachers, select
books to be borrowed in a box from the Kenya National Library.
Cooperation with the teachers ensures thai: a selection of books that
is of maximum benefit to the pupils and teachers is enhanced. These
two types of use of the Kenya National Library services are already in
use in a number of schools as was observed in Meru by Mwiti. Individual
membership is the commonest method of using Kenya National Library.
However, schools do also invite the Kenya National Library Service
(Mobile Unit), to their schools.
Inte;‘—library loans especially at school level seems very
rare if at all it takes place, The size of the stock which seems to
be more or less equal in all schools or in most of them may be one of
the regsons. /
\ )

According to l«ll'littaker55

, some libraries allow readers to take
home periodicals, holiday guides and other pamphlet material,
gramophone records; tape recordings, films, illustrations, slides

etc. In a Kenyan situation, some or most of these materials may not



be there at all. However, certain school libraries do have them.

Apart from the services discussed in the above paragraphs,
Whittaker5 6 saysl that the library is also required to offer éuch
other services as photocopying, prov%ding facility for réquest and
reservation of materials, translating and supplying or circulating

information about new materials. acquired by the library etc.

-
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CHAPTER I1I

3.0 METHODOLOGY

SUBJECTS :

The researcher used the Headteacher, the librarian' and
pupils in st?’-dard sever! and eight from the randomly selected

schools to p 0\{ide the necessary information.

SAMPLING TECHNIQUES:
- -

The researcher wrote numbers 1 to 72 on small pieces of
paper and then folded each paper into a small ball, ;I'ne small balls
were then put into a container and shaken thoroughly. Ten balls
were then drawn from the container. The numbers on the pieces of
paper drawn were then matched with the numbers on a list of
primary schools in Nairobi that the researcher had acquired from

the City Education Office to determine the schools to be visted.

INSTRUMENTS :

QUESTIONNAIRES:

Three different questiomnaires, each one of them specially

designed to suit the target respondents, that is, the Headteacher,



- the librarian and pupils were used. The questionnaires were used

to collect data on the following aspects of library ser&ice:

(i) staff assistance
(ii) user education
; (iii) accommodation
(iv) leqding of books to users

(v) the iibrary stock

W2 INTERVIEWS :

The researcher also interviewed the Headteachers and the
librarians. In the interview, the researcher solicited clarification

on some of the responses on the questionnaire.

23 . PERSONAL VISITS TO THE LIBRARIES:

The researcher also made personal visits to the libraries

to see how they were and what records existed.

3 PROCEDURE :

The researcher delivered the questionnaires to be

selected to schools personally to avoid any losses or delays.’
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Administration of the questiomnaires to the Headteacher
and the librarian was done by « the researcher. However,
s

administration of the questiomnaire to the pupils was done by

the research with the help of the class teachers.

As for the personal visits to the libraries, the researcher
took note of any observation that he thought could be of use to
his study. For example, the researcher observed that some schools

could have a library room without chairs or tables..

\

FIELD ADMINISTRATIVE PROBLEMS:

One of the problems that the researcher encountered was
that even after making the teachers aware of the purpose of the
study, they still felt that there was something else up his

’sleeves.' As such, there was a :tendency on the part of teachers to
giye information that gave the impression qf’thé library service
as it should have been rather than the way it was.

'The other problem was that all the teachers seemed to have

a concept of librayy: service that was lacking. As such in some

~ schools, the Headteacher and the library teacher requested the

researcher, with a lot of respect, that they be advised on how they

could improve their service to the pupils and the teachers. Not



wanting to appear an authority, the researcher always turned round
and gave his considered opinion in the course of the conversation.
The requests were usually made after filling the questionnaire and

as such the fear of influencing the answers to questionnaires was

not there at all. The researcher wishes to add that the conversation

that he held with the teachers was very enriching.

/
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CHAPTER 1V

ANALYSIS OF THE DATA COLLECTED

ANALYSIS ON WHETER THE SCHOOL HAD OR DID NOT HAVE A LIBRARY:
°t

The researcher visited all the ten selected schools in order
to study library se}vice that is offered in them. The finding was
that most of the schools did not have a building that had been :
purposely put up as a libfary. Most of the schools that had a library
facility had converted one of the classrooms into such an infra-
structure. However, the researcher discovered that some schools
reconverted library rooms back into classrooms when they ran out of
classrooms after the introduction of 8-4-4 education system. Neverthe-
less, most schools had class libraries although they were poorly
organised. It was also fodnd that most class libraries were in lower
classes. Class libraries were not common in upper classes./ As a
result of that, pupils in upper classes who happened to be in schools

where a central library did not exist, never got any kind of library

service within their school.

\
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TABLE I LIBRARY FACILITIES IN SCHOOLS

' LIBRARY FACILITIES IN SCHOOL

FREQUENCY PERCENTAGE
No Library at all 2 T 20
Central & Class Library 4 40
Class library only 4 40
TOTAL 10 100
4.2 SIZE OF COLLECTION:

The researcher found that most schools had a very small

collection of books. Some had no books that they could call library

books because they did not ha\7e a library of any kind. However,

a few schools especially the ones that were in Westlands kad rooms

set aside as library rooms and had also a fair collection of books.

e

TABLE II SIZE OF THE COLLECTION

SIZE OF THE COLLECTION

FREQUENCY PERCENTAGE
No books at all 5 50
500 - 1000 0 0
1000 - 2000 2" 200
2000 - 3000 1 10
3000 - 5000 2 20
TOTAL 10 100




)

In all the schools that were under study, the greatest

proportion of the library stock comprised of fiction materials.

ORGANIZATION OF THE COLLECTION: 7

Proper organization of a library collection is important s
if the collection is to be used fully and effectively. On the whole,
the researcher found that all the schools that had central libraries

had realized the importance of an orderly arrangement. \

~ All the four schools that had a central library had used
broad classification such that ali fiction books would be put
together, all history books put together etc., Dewey Decimal Classifica-
tion scheme was found in use in only one school out of the four that
had ce.ntrél libraries. All the books were stored in open shelves,
that is shelves that enabled pupils to pick books and browse through
them in 50% of the schools that had central librérieé. The other
half had 1ibra\ries with closed shelves, that is shelves that could
be locked although a pupil could still see the title of the book
since the shelves had glass doors. In such a case, the pupil had
to ask the librarian to give him/her the book that he had chosen by

looking at the titles through the glass.
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TABLE III SCHOOLS WITH CLOSED OR OPEN SHELVES

-

' TYPE OF SHELVES FREQUENCY PERCENTAGE
Closed 2 20
Open ‘ 2 20
None , 6 60
TOTAL 10 100

Easy retrieval of a book is made easier if a library has catalogued its

books. Only two of the four schools that had a central library had catalogued

its books. However, the teachers informed the researcher that pupils

did not use the catalogue. Teaéhers too did not use the catalogue when
asked why they did not make use of the éatalogue, the teachers said that
the collection was too small and one could easily trace a book of his
chg}ce quite easily. Pupils usually borrowed a book they had seen with
anothef pupil or just retrieved one from the shelves. The researcher
noticed that the whole purpose of a\catalogue was vague to the teachers,

more so to the pupils. '

CURRENCY OF THE MATERIALS:

- The researcher found that most of the books that were in the

libraries were very old. The teachers concerned with the libraries
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informed the resegrcher that it is almost impossible to buy new
books these days because of the more urgent needs like putting

up and equipping workshops among other things.

When the researcher requested the librarians to indicate how
many books they had added to their stock in the last two years,

he found that very few schools added new books to their library

stock. :
|
TABLE IV BOOKS ADDED TO THE STOCK ANNUALLY 3
BOOKS ADDED TO THE STOCK FREQUENCY PERCENTAGE
- No book at all 8 80%
200 - 700 ' 2 20%
TOTAL 10 ; 100%
\j

OTHER INFORMATION MATERIALS:

' ‘ /
REFERENCE MATERIALS ‘

Reference materials are very important to all the library
users. They are even more important to teachers and pupils in a

learning institution like a school. The researcher found that, only
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30% of the ten schools that were under.study had reference books
like dictonaries, encyclopediaé, atlases,manuals etc.
Other socurces of informafion like newspapers, magazines
are important as sources of information. The researcher found that
only 20% of the schod}s that wefe under study did buy newspapers
and other magazines like Newsweek, Weekly Review etc., for its teachers

and pupils.

LENDING BOOKS TO USERS:

Out of the four schools that had a central library, only
three had lending facilities. The one out of four that did not have
lending facilities had gone dormant due to lack of a teacher who
could be in charge of the library and also due to lack of new books
since the ones that were in stock were too old hence pupils did not

feel encouraged to borrow them.

However, the ofher three libraries were operating fairly well
although only a few bpoks were circulated since most of the stock
was made up‘of very old books in most libraries. One séhool, though,
had a rare luck of being strong financially and therefore able

to get new additions for its library quarterly - not annually!



TABLE V NUMBER OF BOOKS LENT TO PUPILS ANNUALLY
: {
BOOKS BORROWED IN A YEAR FREQUENCY | PERCENTAGE
No book at all 7 70%
0 - 180 1 10%
180 - 500 1 10%
500 — 700 \ 1 10%
TOTAL 10 100%

A pupil who borrowed a book was allowed to keep it for one

week after which he could return it or re-borrow it.

|
{



4.6

ACCOMMODATION:

The ability of a library to accommodate its users

/

by proﬁiding both the seating and the reading sbace is a

sign of a desire to give the users the best service it can

possibly provide. The researcher was as such interested in

finding out how much space was given to the reader where

central libraries existed.

Four schools had central

libraries. One of them was out of use though.

.

TABLE VI SIZE OF READING ROOM

READING ROOM SIZE M2 FREQUENCY | PERCENTAGE
)
{
18 25
36 25
52 50 !
TOTAL 4 100

The seating capacity in the above libraries was

as under:

TABLE VII SEATING CAPACITY

SEATING CAPACITY FREQUENCY PERCENTAGE
0 - 15. 1 25
15 - 24 1 25
24 - 45 2 50
TOTAL 4 100
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STAFF ASSISTANCE:

Users of a library make use of library materials properly
when they are given assistance by the library staff or anybody
else who might be rumning the library. The use of the library
materials becomes even enhanced when the library assistants are
well trained about the runniﬁg of a library and how best to help
the users. In the schools that the researcher studied, there
wasn't_a single trained librarian. This was reflected in the
kind of assistance that the researcher found in existence éven
in those schools that had a reasonable collection of books.

In most cases, the librarians just charged and discharged books.
The researcher thought some form of education on the use of a
library or even books was given to the users but that was not the

case.

EDUCATION OF THE USERS:

A library lesson was on the timetable of all the sampled
schools except in one school which was upto standard four.
It was a very young school anyway. A library was more of an

idea than a reality in this, school.



TABLE VIII. PROVISION OF A LIBRARY LESSON

4
/

PROVISION OF LIBRARY LESSON | FREQUENCY | PERCENTAGE

No lesson at all N 1 10

One 35 minute lesson 9 90
"TOTAL ‘ 10 100

1\

\

\

When asked what they. taught dufing a library lesson, the
teachers concerned said that they ailowed pupils to read books that
could be from the ciass library or one o? the textbooks given in
class since a library lesson was always one lesson out of a double
English lesson. There wasn't a clear programme that would be
followed to teach anything that goes on in the library. Worse still,
the library teachers did not think a library lesson should be all
that involving, In other wordé, they did not think anything more than
allowing children to read story books should be done during a
library lesson. Little wonder then that 907% of' the teachers wrote

N/A (not applicable) when the researcher requested them to indicate

exactly what they taught during the library lesson.
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INTER-LIBRARY LOANS:

All the schools Iindica}:ed, that they did not borrow any
books ifrom ott}er libraries at all. When the researcher asked the
teachers why tl:ley did not borrow books from other libraries, they
said it was a bit difficult to do-that because of lack of time.
Aftef all, the teachers did not know whether libraries like the Kenya
National Library loaned books to schools. When the researcher
visited the Kenya National Library Head(juartefs in Nairobi, he was
informed that service to institutions was suspended two years ago

due to lack of funds. However, individual membership from schools

is encouraged by the National Library.

PUPILS' INVOLVEMENT WITH THE LIBRARY:

The researcher was also interested in finding out the kind
of library oriented habits that pupils had. The researcher was as {
_such interested in what type of books pupils read, he also wanted

to know how many were members of any library, how many used a library,
be it a clasé, school or public library. The researcher gave a

questiomnaire to 200 pupils in Standards Seven and Eight all randomly
picked.



TABLE IX LIBRARY MEMBERSHIP

FREQUENCY | PERCENTAGE

Members of a Public Library 40 20
Non-Members 7 160 80
TOTAL 200 100

/

TABLE X TYPES OF MATERIALS THAT PUPILS BORROW

TYPE OF BOOKS FREQUENCY PERCENTAGE
Fiction 136 | 31.34

Science 84 L 19.35
Mathematics 31 14.75

Geography ' 64 17.74

History 77 9.68

Kiswahili 42 7.14 y

TOTAL 434 100.00 )

TABLE XI SOURCES OF BOOKS THAT PUPILS USE IN DOING THEIR HOMEWORK

SOURCE , > FREQUENCY PERCENTAGE
Library 120 38.96
Teachers ' 79 25.65
Friends 109 35.39
TOTAL 308 100.00




5.0

.- 56 -

; CHAPTER V

DISCUSSION OF THE FINDINGS /

The aim of this project was to collect information about
primary school library service with'a view to analysing and
interpreting it and then making recommendations. As such, the

researcher studied such service aspects as accommodation, staff

assistance, user education just to mention a few.

80% of the schools that were studied had either clgss
libraries or school libraries. 20% of the schools that were studieq
did not have central libraries nor did they have school libraries.
In all the schools that had class libraries, the libraries existed ~
in lower primary only. They were not-there in upper classes, that
is Classes 6,7 and 8. As~such, in schools where-central libraries
were not in existence, upper ¢1asses got little library service if
at all they got any. However, some of the pupils in such schools
happened to be members of the Kenya National Library or MacMillan

Library.

The researcher found that only 407 of the selected schools
had central libraries. However, one of these four libraries was «
not operating at all. The reason was that qhere were just enough
’teachers\to tagh the normal lessons in that school. As such it
was not possible to give anybody the responsibility of rumning the
library without straining them. However, the other three libraries

Ve /
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were operational, but to a limited extent only. The majn pfoblem was

the type of books that was in stock. Most of the books were very old.

ACCOMMODATION:

The researcher also found that only oﬁe of those three operating
libraries could accommodate a whole class. The other two were tiny rooms
that could only acccnnodate 5 and 24 pupils at aAy given time. Needless
to say thati:the amount of space that can be set aside for a user in such
a library can be really small. )\ When the researcher asked the Headteachers
whethere there were any plans of putting up bigger libraries in their
schools, they all responded in thevaffirmatiﬁe. However, they were quick
in adding that libraries were far down on the priority list. Right now

all efforts and attention is on the completion and equipment of workshops.

SIZE OF LIBRARY SCTOCK :

’

When the researcher asked the respondents to indicate the

number of books they had in their libraries, they indicated varying
N
sizes of stock. The reange however was from 0-5000 copies. Except in

. one school where new books were added whenever they were available. in

bookshops (since money was not a problem in this particular school)
others had to make do with a few fairly new books and a large collection
of very old books.
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When the researcher asked the Headteachers what they intended
to do to update their stock, they saia that requesting parents (at
least at the moment) to make contributions towards stocking the
library would be a bit difficPlt especially when the workshops are not
yet complete. Howeve%, the teachers told the researcher that they
intend to ask for donations from parents, or any other organizations
in one way or another. One school requested parents to donate a
library book. The parents bought books and those books were given
a label that indicated the person who had donated it. <Some Headteachers
also told the researcher that they intended to ask the parents and
other members of the community to donate to the school books that their
children might have outgrown. There are setbacks that go with donations

but the researcher thought that the idea was a good one.

LEANDING BOOKS TO PUPILS:

All the schools that had libraries both class and central
had lending facilities. However, due to outdateness of most of the
books, only a few books got borrowed in a weék in those school
libraries (10% of the total under study) that were lucky to have
fairly new books. According to the librarians, most children especially

those in upper primary schools are very interested in reading

- fiction books. However, due to inability of school libraries to



acquire new books, pupils have stopped borrowing books from the
school library and have turned to their friends and the National
Library. The Kenya National Library is actually not within easy
reach to most children due to its location. As such children who
might be far from the National Library and do not have friends

who like reading books may go through the whole primary level without

realizing the value of a library.

5.14 STAFF ASSISTANCE IN THE LIBRARY:

The assistants that the resea;cher found in existence were

/,the English teachers in all the ten schools that were chosen for
study. All the libraries that were studied were very small and
comprised of very few books. Broad-subject arrangement was used |
in all the schools and as such, it was very easy for a user to

~ spot the location of his book of jnterest. As for the users soliciting

advice on the books available from the librarians, pupils rarely
did it. As such, the teacher had to go round looking for pupils
with reading problems. and helping those that had alfeady been
identified as having a certain inability at least in their reading.
Some pupils had to be helped in choosing books that measured up to
their reading ability. Unfortunately, only two schools endeavoured

to do the above.
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USER EDUCATION:

There was a library lesson in 90% of the schools that were
under study. However, the researcher noticed that the library lesson
which was 35 minutes long was always a part of a double English
lesson. In all the schools, this lesson was generally taken as a
reading lesson with the teachers, in most cases, playing a very
passive role. For instance, all a teacher did was to make sure that
the pupils read books quietly. Little wonder then that when the
researcher asked the librarians what kind of user education they gave

to the users, they stated that they did not give any.

The researcher attributed the above to lack of trained
librarians. A trained librarian would be in a position to relate a
library, its materials and education of users very well! What is
more is that the concepts of various library operations and activities

would be'very clear in his mind,

The researcher also noﬁ;ced that although there was a
library lesson on school timetables the teachers told the researcher’
that they,did nQF have a written progr?mme thaé can be followed
during the liprary lesson the way one has a teaching programme in
form of syllabus to be followed when teaching Mathematics or Science.
As such, the teachers had just to have a double English lesson one
of which could be called a library lesson may be to satisfy curious
researchers like the writer of this project. Well, this is the

researcher's opinion. b
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INTER-LIBRARY LOAN:

Although all the schools had either no book at or very few
books, interlibrary loan system was not known to most teachers. The
researcher tried to find out the reason(s) why ftom the teachetg and
found that teachers thought that they already had a lot of work in
their hands and going out to look for bodks to borrow would be a bit
too 1nvolv1ng Some teachers however were aware about the institution
service by the Kenya National lerary but had forgotten so (if the

researcher may quote them). Could they Lave conveniently forgotten this

_ service? Nobody knows.

However, when the researcher visited the Kenya National
Library Service, he was told that, service to institutions such as
schoolF is no longer there since there is a shortage of funds. \He
however added that the service has only been suspended but not done

away with.
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OONCLUSION:

The conclusions presented are based on the data secured
and analysed as a part of the study; upon extra information
provided by the respondents; primary school teachers of the
schools under study; personal experiences in the area under

| .

study and reviews of literature.

}. Most schools do éot have libraries and most of those
that do have them have a poorly organized stock made
up of very old books. |

2. Most of the schools that have libraries have class
libraries. The few that have central libraries
(the school library) have very small seating capacity.
There wasn't a single school that could accommodate

10% of the school population.

3e The Headteachers and other teachers had a narrow
concept of a~library. This probably was the
reason why any coliection of books e.g. class text
books out-dated torn books could quickly be gathered

!

to be shown to the researcher as library books.

&



Although most schools had a .library lesson on the
timetable, this lesson was not treated like the
other lessons. It was merely a reading lesson.

The researcher had thought that the lesson was

used in educating pupils on various aspects of using
the library and its materials. There wasn't any
active activity for either the pupil or the teacher

the way one might observe in a Mathematics lesson.

Saying that there was a shortage of librarians in
schools would be an overstatement. Infact there
were no trained librarians in all the schools that

were under study.

Due to failure of providing modern books to the
libraries, pupils seem to have lost confidence

in their school libraries. One librarian told the
researcher that pupils ask him whether there are new
books that have been added to the stock at the door
of the library. When he tells them '"No''; they don't

bother to get in. They just walk away.

Although service to institutions from the Kenya National

Library has been suspeﬁded, most Headteachers and teachers
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did not appear very eager to use it. Probably this would
have been due to the extra effort one had to add on top of

an already packed timetable. (

The researcher feels compelled to add that although the
Headteachers felt that a library was an important thing to have in a
school, there were more urgent needs like construction of extra
classrooms, constructing and equipping the workshops, buying textbooks
etc, which could not wait. It was therefore, difficult for any Head-
teacher to put sufficient money aside to be used in the maintenance of a
structure like a library whose use had yet to be known (at least to
him). So as the researcher moved from one school to the other he
noticed that where a library existed, it always looked like something
that resembled a library. Well, the place where this research was
carried out happens to be in one of the developing countries. As such,
it is hoped that, as the country continues to develop all services

including library service will continue to change for the better.



5.3 RECOMMENDATIONS

\

All schools should have class libraries in all the classes
so that pupils who are in certain classes in schools
without‘central libraries are not denied some kind of

library service.

Schools should be encouraged to have a centrxal library
where pupils of all classes can be going to browse and borrow
books and also haQe a cWe to see what other types of
books for reading do exist apart from the ones they are

familiar with.

8

Modern supplemenatry reading materials should be provided
at least annually so that reading habits in pupils may

be cultivated.

‘The teachers, parents and the school Board of Governors
should find ways of making annual allocation of funds so
that the library is maintained properiy.

Y

-

Now that a course in librarianship has been incorporated in
teacher-training curriculum, teachers who.graduate as
teacher librarians should be provided with the course

syllabus so that they can be following it during the library



lesson. However, a\library lesson should be a lesson on its

own. It should not be a part of a double English lesson.

A library lessson should be more than a reading lesson and

therefore it should be prolonged so that it takes more/than 35
minutes. The librarians should be using this lesson to teach
children such things as diary writing e.g.of books read, taking
notes for assignment work, compilation of book list, use of

index, use of a catalogue just to mention a few.

The Ministry of ‘Education Science and rlb“echnology_ should impress
on schools the importance of library service by providing funds
and persomnel to run and manage school libraries.

/
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APPENDIX 1

QUESTIONNAIRE TO BE FILLED BY THE

HEADTEACHER

NAME OF ‘THE SCHOOL °

When was the school established? (19———-)

What is the total number of children in the school?

Which of the following types of libraries exist in
your school? e

(a) Class Library/Libraries

(b)  School Library

|
]

(c) Both typeg i.e. (a) and (b)

Is there a teacher who is given the responsibility
of rumning the Library in your school?

Yes

No

If your answer in (5) is yes, are you thel.one who
gives the responsibility?

Yes

No




7. What qualltles or quallflcatlons does a teacher have

to have in order to win your app01ntment as a Librarian
if your answer in (6) is yes?

\

CCECRE U A RN BRI I BN I B AU BB A I I I I

(b)

000 000000090000 RNNNPRORPNNP0PPOORORPRRNRNRORIOSIOIPPCEOOY

(c)

..’.'......'.'.'..".'.Q.'........'...............I.l
4
" 8. Do you have a Library Committee? /
Yes
No |k

9. Do you have a budget for the Library?

Yes I: ‘
Yo [ ]

10. Do you personally usé .the LIbrary?

Yes ]:]
No E:I

11. Is there anything else about the Library that hasn't

been touched upon by the above questions and you would
like to comment on?

/

@0 000000000000 000 0000000000000 0000 000 0000000000000 *e
LR e e © 0 0 00000 PP RPN OB NPRLNOPPNORNONNOOLRNEOENIONIEOERLNOEIEN LRCICIN ]
ooooooooooooooooooooooooooooooooooooooooooooooooooooo ev e

77 I
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....................... ® 9 000 L0000 0L 00OPOOROLRLEOIENOGOLEOSOEOLONEOLS
=
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APPENDIX 2

QUESTIONNAIRE TO BE FILLED BY THE

LIBRARTAN

LIBRARY STOCK:

1. How many books are there in your school Library?
books .

2. If your school has class libraries, state the
average number of books in each Library.

books.

3. How often do you check your stock to get rid of
unwanted books or old editions?

Annually ]:l Biannually 1

Othey {(Speclfy) sherzassnaeses sedenmasene

4. How many books has the school bought for the library
in the last two years sissssssisssasanssins books.

\

5. Are the books in the open shelves?

Yes




6. What percentage of the total collection do fiction
books account for? Put a tick against the correct
answer.

50%
33%
25%
!
75%
- I

Other (specify) ssssisvimsssvanvsgios

7. What is the total number of general magazines that are
bought for the Library by the school regularly?

8. Please name Daily Newspapers subscribed to you by the
Library.

- CEL) .« wons e nnVassamen g8y guimuks & R A
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9. Are the following reference books in your Library?

(i) Dictionaries Yes No
(ii)  Encyclopaedia - Yes No
(iii) Atlases Yes I:L | No
(iv)  Manuals Yes No
(v)  Handbooks . "~ Yes No

10.  Are the following non-book materials available in
your Library? Where possible indicate the quantity
of the materials. ’

(1) Films Yes ~ No

(ii) Records, tapes and Cassettes

Yes No

(iii) Television and video tapes
/

Yes No
(iv) Transparencies Yes No
(v) Globe Yes No

11. What age does the library stock mostly cater for?

e e v esepr e ©9 000 RP0RCREOIOOEOIECIEOIEOERNRNOEOIEONEOEOTEOEBTOEOETONTS LRI

© 9 00 0 00PN RRNL0LO0RNLORNPORPRNNRNORECEOERPNRNOEOLEOLIEOTDNOS eves s

\

© 0 000000000 NNRLLLRNNRIONINLOERIEOLIERPIOERNOEOEOIEROEOENTDLTEOEEOCETS *e 0 0
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LIBRARY ACCOMMODATION:

\

/

Was the school library specially designed as
a library?

Yes No
)

What is the area of the library in square feet
or square metres?

sesssesedsssSqe fL.

How many students can be seated for study in the
Library at any one Cile.csessssssvanse voes

Is there a separate Librarians Office? )

Yes No .

/

If your answer to (4) is yes, approximate its
area. '

BOOK SELECTION:

Is book selection done chiefly by the Librarian?

Yes No

Do other teachers contribute suggestions and
recommendations

Yes vNo

/




e L

3. Do students contribute suggestions and recommendations?

Yes No

)

4. List major types of book selection tools or aids
used,e.g. reviews,bibliographjes, publishers' catalogues etc.

(@) e SETTREERY
(b) R PR PR R RRR TR /
() <ol ewnas T SR i ik 9 oainiath
C ) S e Lo s e
(e) seees ""'f; .............. Seaadei s
| \
USE OF THE LIBRARY: 4
o
1. What are the opening hours on weekda§s?

)

)

© 00 0900000000000 0000000000000000000RCLLRINIONIOOIRLIEIRIIDOIECETES

L R R R N 00 00NN NN PRNR0RRPRRRRRRRRNRRPRRRILERNSIEITOEDS

2. How many hours per week is the Library open for
borrowing books?

LECC RN BRI I I ) 000 PP RLLRLILRSRNOLIOLOLISEOREOOEORIOSIREOEOTEOERNOLOEONERLDLS

0 00 000000000 ELLONNOLOERNICEOIEIONOEOEOITOEOEOETNSE e v e sessss e

\

3. How many books were borrowed to be used outside the
Library in 19857



2 7 -

4. How many periodicals were borrowed to be read outside
the Library in 19857 :

5. How many pupils borrowed books from the school
library last month? (Give the approximate figure)

6. Does the school library borrow books from other
Libraries e.g. KIE Library or Kenya National Library
on behalf of the pupils?

|

Yes No

\

7. If the answer to (6) is yes, state the other libraries

t}}at‘_ you borrow from. . ’
(B) ceeeceveccsccccccnsosesccacsscssns
(b) ............. oo
(€) seseedssasasnrecsossnsesese seenses
\ (d)  viin B Vessssnssene

8. 1Is the library used by teachers frequently?

Yes No
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STAFFING OF THE LIBRARY:

\
Are you a full time Librarian? Yes No

Have you hdad any training in Librarianship?

Yes [::i No

If the answer to (2) is yes, how long did the
training take?

0000000 RGLERIOCEROIROEOEOROIOEPOEOEPIEOEEOTE

What certificate(s) if any, did you obtain at
the end of your training?

(a) epPrecccsecessesesessssssssssesesseses s
J -
)& R g R O N R, s s S e R 5 N
(c) S $¥e s s S IR . e
»

Indicate the number of assistants that you have in the

Library.

'

What experience do they have as Librarians?
Working in a Library- ‘

----------------------- CRCRU R BB B I RN N B BN B B NN A Y
J

oooooooo LU RN NS R  ) LR . . LRI . .

s e eec e ® 9 0000000000000 LINIOCEOIEOIOICEOLIOSIBSLOIOEOSEOSOEOIOEOSDRORTODS
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8. Apart from library work, indicate any other responsibility
that you have been given in the school if at all there is
any?
(a) L I I B O B B B ...ll.l..:‘
(b) ....... ® 0 0.0 0 5 0 00PN
(C) . L ® 0 0 00 000000 ® S 0 00000 e .
(d) LU ] S 8 0000000000000 L] . . .. L
(e) ® 9 00000000 ...(I.‘ ......... .‘ ........ L A
9, What do you enjoy most, teaching the other subjects or
doing library work?
10. Do“you get assistance from students in the running of
the library?
Yes No
N If your answer to (10) is yes, what criteria do you
. use in appointing a student as a library assistant?
(a) . . L ] ® 89 00000 00 ® 9% 0000000 o 0000 .
(b) L L L B L B B B B B B B B B B B LN L L B L B B L B L B B B B
(C) ...f"...,Q............'........0.'..'

F, ORGANIZATION OF THE LIBRARY:

1. Does the school keep an accessién register?

Yes No D




Does the library have a catalogue?

Yes No

'If the library has a catalogue,’is it dictionaryN?.icecacocs

or classfied? Jessesneiniesicss

{

. Is the catalogue used by students?

Yes No

Is the library collection classified?

1

Yes No.

If the answer to (5) is yes, give the classification
scheme used

Do you keep records of the books borrowed?
' /

Yes No

If the answer to (7) is yes, how do you do the recording?



USER EDUCATION

!

Are all the students given orientation of the use of the
library?

Yes No

A \

Is there a library lesson‘on the school time table?

Ygs : No

What do you teach during the Library lesson?

(B) sisserunvusanes iNaEErid s irsns s ases P P
\ cecescscsceses S
(b) R L T g
()" wnmrin o L e G e s e i ais ror TS,
B oy R iy st 0 e o e



4. Which of the following school activities take place in your school
or school library?

(a) Book displays . Yes No
(b) Lectures and talks on books Yes No |
(c) Book festivals and exhibitions Yes No
(d) Use of attractive and conventional Yes No

' catchwords and captions for display <
boards ‘ \ :
(e) Publication of issue statistics on Yes No
the school notice board every month
etc.
(f) Visiting other libraries e.g. Kenya v No
National Library? , &
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APPENDIX 3

QUESTIONNAIRE TO BE FILLED BY THE

A

PUPILS

How many times to you go to borrow books from your Library?

Are you a member of any public library (e.g. are you a
member of Kenya National Library?)
Yes No D

/

Which of the following types of books do you borrow from
the Library?

(a) Story books Yes No Xj
(b) Science books Yes No
i
(c) Mathematics books Yes [ ] Mo D
(d) Geography books Yes D No
(e) History books Yes No
/ 4 -
(f) Kiswahili books Yes E:] No- [:

Where do-you like to borrow books that can help you in
doing your homework?

(a) School Library : Yes No

(b) Kenya National Library Yes No

(c) Class Library Yes No
2achers Yes [:[ No _____1
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5. When you go to the Library to borrow a book, which of the

following do you use to select a book of your choice?

(a)

(b)

(c)

(d)

The Librarian

‘The Catalogue

Both (a) and (b)

None of the above

l Yes

Yes

Yes

Yes

00O 0O 0O




