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Question-words like 'Sina, 'Nanu', ‘Lina’ (what, who, when) -henceforth Q-words.













Interlanguage of Lubukusu first language speakers. It seeks to identify and

describe the distinctive features of the IL, compare them to those of learners of




and contrast the Lubukusu L1 speakers' IL features to those of English first

language learners' features. To accomplish this, the study focuses on the four




What are the possible causes/explanations of the similarities

and/differences between English IL of Lubukusu L1 speakers and

grammars of learners of English as a first language?




this order.







ond.language.acquisition.and.possibly.inspire.other.studies.seeking.

to describe the English IL of Lubukusu L1 speakers or other African languages.




Behaviorists such as Skinner (1957) in their view of language learning as a

behavior proposed that language learning consisted of the establishment of




behaviorists. The said studies show that creative construction is a more powerful

process in SLA than habit formation because it takes into account the active




by the second language learners were used to reveal the language learning

process.




(1972) notes that many L2 learners (Perhaps as many as 95 percent) fail to reach

TL competence. That is, they do not reach the end of the IL continuum. They stop




2) Strategies of second language communication

3) Overgeneralization of rules of the second language.




These researchers argued that Selinker’s five interlanguage processes were tactical

variations of the underlying simplification strategy. With time, researchers




(Japanese, Korean and Hindustani respectively). Schachter (1992), Ringbom

(1992) and Selinker (1992) lent credence to Odlin’s assertion that language







characterized reduction strategies as ‘risk avoiding’ (These are attempts to do

away with a problem involving the learner giving up part of his original




of a rule learned in L2 to categories where it does not apply. However, later

studies on SLA done within the IL theory have collapsed this process with

language transfer into one strategy called simplification (Taylor, 1975; and




adopted "Standard Theory" advanced by Chomsky (1965). This model is

preferred to Chomsky's later models because as a syntactic tool it fully captures




questioned, either the subject NP, the object NP or the ADVP, has associated with

it an abstract dummy element "WH"




auxiliary in front of the subject NP, otherwise known as Subject-Auxiliary

inversion:

You will sit the examination WHEN




AUX(Tinse)

J0fn Paft

WHf?RE

did WHERE










Njoroge (1996). Selinker (1992) tries to re-discover his ‘interlanguage’

phenomenon even within —Corder’sE-A.model by claiming —that —errors—are




pragmatics (Illocutionary Forces) and Semantics (Linguistic analysis of their




ques‘tion on the other hand refers to its interrogative function (requesting for
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Onditi (1994) studies the acquisition of English wh-questions by Dholuo L1

speakers. His study focuses on the influences of Transfer and nature of Learning




a) Learners use wh-words in situ (his Hypothetical Intermediate 1)

E.g-John-will-read-what?




(1974) and expounded by McLaughlin (1987) and Ellis (1985, 1994).This

hypothesis rests on the premise that [.1 and 1.2 learners pass through a remarkably




English as a first language.







languages. This helped control for the possible influence of other languages as a

variable..
















¢). Do support

e). Affix hopping transformation.




tended to avoid fewer sentences in their IL compared to the lower classes. This is

shown in the percentages of 17.4% for Form Ones, 14.2% for Form Twos and
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similar to the one observed in table4.1. Wh- preposing transformation has the

highest frequency of occurrence in both the tasks that is, 100% in oral task and



the dirferences are no signiricant. ¢ studay

group does not have a far spread disparity in terms of the period of exposure to

formal instruction.







The tables (4.5, 4.6 and 4.7) show the frequency of the ill-formed constructions

performed by learners in the construction of Wh — question in both the Oral and







more such sentences with wh-word in situ (1.2%) compared to Form Two’s who

have (0.2%) and Form Three’s have (0.2%) formation as shown above but would




to formal instruction is minimal. However, in the Oral task,

length of exposure

this transformation was 100% performed. This again would imply a better grasp

n tasks. However, the tests

of this transformation in oral tasks compared to writte




Form Twos 93.9% and Form Threes had 98.2%.This would indicate that Form

Threes have a better command of this transformation (98.2%) compared to Form




e goalkeeper saved the last penalty




performances in the Oral Task compared to the Written Task as shown in table 4.2




Affix Hopping is a transformation that attaches tense elements like -ing, -en, and

-ed to the verb or auxiliary. However, where only tense exists inside the inverted







14.2% and Form three’s 11.5%.In terms of tasks, oral tasks seem to have a higher

percentage of this strategy in all IL groups i.e. 29.4% compared to written tasks




Subject-Auxiliary inversion and Wh-preposing transformation in that order of

increasing. | he_learners_seem _to have established an







with structures like:

When did James say he injured himself?

More examples from our data:




sentence S.13 below in which ‘did’ carries past tense yet ‘will’ carries future

tense.




the same clause. The learners seem to mark tense on the main verb as well as on

the auxiliary. Some of the sentences bear different or contrasting tenses as seen in




S.15m Where does Mungiki sect baptizes its followers?

S.15n Where did Diego Maradona tested positivefor anabolic steroids?




Pilau.

S.16b Did Nafula promise Wanjala she would go to the party because she

likes Pilau?




*
In sentence S.16a, the learners are supposed to convert the sentence into a
question by replacing the underlined part with a suitable question word (in this
case ‘why’). However, in sentence S.16b, the learner has formed a Yes — No
question.

More examples:

S.16¢ Did mother threaten to beat Peter?

S.16d Did James say he injured himself on the pitch?

S.16e Did Mudoga tie the cow carefully as his sister collected the milking

jelly?

S.16f Had the fat black bull been selected by Barasa’s father to be
slaughtered during his son’s initiation ceremony?

S.16g Did the broadcaster tell viewers that it could rain in the afternoon?

S.16h Is it the morning star that you see every morning in the east?

S.161 Is Kanduyi stadium older than Bukhungu stadium?

S.16j Did Dominic punish his son for breaking the glass vase?

S.16k Did the goalkeeper save the last penalty by diving to his left?

From the composite table 4.5, form Threes seemed to have constructed the lowest
percentage of the Yes — No questions (3.6%) compared to the form Twos (5.0%)
and form ones (11.0%). This observation means that the form Ones avoided more

sentences than form Twos who in turn avoided more sentences than form Threes.

4.6.5. Other Phenomena.
The following are phenomena that led to unexpected responses in the linguistic

data collected from the learners. These phenomena are not predicted and not
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realized in all the IL groups, so they could not be systematically analyzed for

every specific IL group.

4.6.5.1 Echo questions.

This phenomenon is witnessed in cases where some learners fail to perform
transformations involved in wh — question formation as outlined earlier. This is
where the learners repeat the original sentence given in the questionnaire but
append a question mark at the end of the statement. In Oral performance, they are
accompanied by the rising tone of questions and therefore referred to as Tonal
Questions.(Radford,1990).

Examples:

S.18 Dominic punished his son for breaking the glass vase.

S.19 Dominic punished his son for breaking the glass vase?

The original sentence in S.18 requires the learners to replace the underlined phrase
with a suitable Wh-word and form a question. However, some learners append a
question mark at the end of the sentence as shown in S.19. This could be
acceptable as a well formed ‘Echo question” but not a Wh-question. This indicates
that the learners are avoiding the transformations involved in the Wh-question

formation by constructing a sentence that does not involve the transformations.

4.6.5.2 Different Modal Auxiliaries
Some learners seem to have substituted the modal auxiliaries given in the stimulus
sentence with other auxiliaries of their own choice.

Examples:

S.20 __How will Hellen use the new hair dryer?
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The sentence above is constructed in response to the stimulus sentence:

Hellen may use the new hair dryer.’

The learners are supposed to convert the sentence into a question using the word
‘How’. Whereas the modal auxiliary given in the stimulus sentence is may, the
learner substituted it for will. It would seem, according to the learner, that the two
are complementary.

4.6.5.3 Missed Auxiliary

It is observed that some learners miss ‘do’ support transformation where it is
mandatory as shown in the following examples.

Example:

S.21  Muriuki bought a new watch.

S.22  Where Muriuki bought a new watch?

In S.21, the learners are supposed to use ‘where’ to form a question that could
read:

Where did Muriuki buy a new watch?

However, in S.22, the learner fails to perform the ‘do” Support transformation and
so ended up with an ill-formed structure. In this example, he performs the Wh-
preposing transformation correctly but fails to perform the Subject-Auxiliary

inversion, the Do support and the Affix-Hopping transformations.

4.6.5.4 Different Auxiliary
It is also observed that some learners replaced the auxiliaries given in the stimulus
sentence with their own choices of auxiliaries.

Example:

S.23  Masinde Muliro was born in Matili.
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S.24 Where did Masinde Muliro born?

However, in S.24, the learners seem to ha\;e replaced the auxiliary was with did.
It is clear that the learners overgeneralised the use of the auxiliary ‘do’ that is,
they extended their knowledge of did as a past tense marker to a sentence which
has another auxiliary (was) used to mark tense. The reason for the learners using a
different modal and auxiliaries could be due to the fact that Lubukusu L1 learners
have overgeneralised the use of do, that is, even if théy perform the Do support
transformation where it is not necessary or replace an existing modal with do, the

sentence would still seem to them correctly constructed.

4.7.0 CAUSES OF ILL-FORMED STRUCTURES.

In this sub section, we look at some of what we think may be the possible causes
of the phenomena analysed earlier and the resultant ill formed structures.From the
Data, it is observed that AH is the most poorly performed transformation leading
to ill- formed structures like Da and Dt. These could possibly have their root cause
in the syntactic differences between the learners’ L1 (Lubukusu) and the L2

(English).

In the learners’ Lubukusu, tense is always carried on the main verb (See S.26)‘

| aniinsia | T i | |
e : | cal val

the auxiliary in English. Modality, Tense and Aspect in Lubukusu are carried on



studies like Ravem (1974), Onditi (1994), we can possibly conclude that the Wh-










< forces leading to NN IL are many, but prime among them is language transfer

or influence on the developing IL by the native language...” (Selinker, 1992209

This assertion by Selinker, together with the recent studies by Ringbom, (1992),




ew lease of life in the domain of

it can either be used at the sentence initial position or sentence final position. This

stylistic alternative led us to assume that some of the cases where the Wh-

preposing transformation seems to have been carried out correctly may in fact, be




table 4.1 owing to the possibility of there having been translation. However, since







that learners perform better in written tasks than in the oral tasks because in oral

tasks there is time pressure compared to the written tasks where the learner has all

the time to write, read and edit his production. Some other researchers have

analysis of his data. The findings of his study show that students perform better on




conscious and that one can only be competent in a language if he has acquired the




the learners’ followed the following acquisitional sequence:




appropriate rule for forming questions with it.










1994). The said study, focused on the acquisition oI Eng

with specific emphasis on the nature of learning tasks and how the tasks influence
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the acquisition of the second language. From the findings and recommendations of
this study, we picked cue and carried out our present study. Our interest is to come
up with a description of the Interlingual i;atures of Lubukusu L1 speakers learning

Wh-questions in English as a second language and find the causes of the features,

This study is carried out using both Oral and Written questionnaires. We focus on
students in forms One, Two and Three because this is the approximate time when
learners are taught the Interrogative structures. We do not include the form Fours
in our study because of their busy schedule, especially in preparation for
examinations, The schools from which we carried out our study are: St. Mary’s
Kibabii, St, Paul’'s Miluki and Mateka Secondary Schools. The sampling of
students is based on the area of residence being in the divisions mentioned and the
parents being Lubukusu L1 speakers who use the language in their everyday

communication,

In the first Chapter, we have looked at the importance of our study within the
domain of SLA research, We also look at the theoretical frame work. The chapter
also contains the statement of the problem, objectives of the study, rationale and
scope and limitations of the study. In the second chapter, we look at a review of
the literature related to our study. This chapter is divided into five sections: The
first section deals with the studies done on Luhya Language, and then narrows
down to studies done on Lubukusu (a dialect of Luhya Language).The second
section focuses on Second Language Acquisition. We focus specifically on

acquisition of English as a second language.



the 12. Hence they end up with many cases of double tense marking,




and success of the learning of English as a second language. In our study,




element in learning. Yet other empirical studies like Ellis, (1985) concede that
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