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ABSTRACT

This study was conducted in Uganda, among a sample of 40 (21F/19M) Primary

School Teacher Trainees, 30 (22F/8M) School of Nursing trainees, 98 (40F/58M)

Secondary School students, 98 (52F/46M) University undergraduates and 11 parents of

some of the informants.

The major concerns of the study were to identify factors responsible for maintenance

of gender disparity in higher education and to describe the processes through which

such factors operate.

Research Methods:

The following research methods were used: (i) Interview schedules (ii) A structured

questionnaire and (iii) A classroom observation checklist adopted from Flanders (1987)

interaction analysis categories.

Types of data collected:

1. Qualitative data consisting of taped (i) intensive interviews of life histories of 11

informants sampled from each category of students (ii) intensive interviews of

parentsl guardians of the 11 informants.
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2. Quantitative data collected by questionnaire with 87 items to determine current

perceptions of factors and processes responsible for keeping some students in the

education system and getting others out prematurely.

3. Classroom interaction data collected to ascertain the nature of social processes that

take place during the teachingllearning processes and any gender concerns arising.

Data Analysis:

1. Qua1itative data and classroom interaction data were transcribed into narrative and

analysed using ElHNOORAPH, a computer programm that facilitated in reducing

the data to series of categories.

2. Quantitative data was processed with SPSSfPC+ to give percentages and absolute

scores.

3. Data from all three data sources was triangulated and condensed into three types

of influences, in line with the conceptual framework, namely: societal factors;

school factors and individual factors.
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Results:

The following factors were indicated as having an influence in the creation and

perpetuation of disparity between females' and males' access to post secondary

institutions:

Macro level factors: societal level

1. Mother's support: mothers' financial capacity to meet educational

requirements and their being available to offer effective guidance are

reflected by results from respondent's life histories as contributing factors

towards females continuing with education.

2. Stereo-typed viewsof women's role: the views held by most females and

malesindicatedthatthe women's place is stillgenerally seen as being in the

houses, although some women thought that this is unfair 89.4% of the

respondents indicated that females in their homes performed in-door

chores like child-minding, cooking and cleaning while males mainly

performed out-door chores.

3. Number of children: coming from large families (9 children and above)

appeared to reduce chances of both males and females for higher

education, mainly through parents' failure to afford educational costs for

all children.
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Position in sibling hierarchy: being high in the sibling hierarchy was reflected to

enhance chances for continuing with education. Having other highly educated

siblings enhanced chances of higher education for both females and males.

5. Household income: Lack of school fees was a limiting factor to both

females and males, especially those from polygamous homes with many

children. Many parents complained that their household income was no

longer adequate to support their children's education beyond primary

school.

Macro level factors: the school environment

1. Classroom dialogue: evidence from classroom observation indicated that

males received more academic attention than females, while both female

andmaleteacherscriticised both female and male students more than they

offered encouragement.

2. Subtle sexual harassment or female students: use of provocative

languageand body language by some male teachers disadvantaged female

studentsby making them uncomfortable in class. Females'vulnerability to

sexualharassment:, both within and outside school, was also pointed out

by mostparents aCJ contributing greatly to their dropping out of school (see

Table 7 for parents' detailed responses).
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One female parent analysed the girls' problem as follows:

"fur a girl, once she gets breasts, she has an extra burden always.

Either she spends a lot of her time in relations with males or she

spends time fighting them away - education is an agenda she adds

to this one"

3. Hostility between teachers and students: subtle hostility between female

students and female teachers was reflected through authoritarian behavior

and nasty comments, on part of the teachers while the pupils protested

through refusal to participate in classroom dialogue and rude conduct. This

was evident in classroom observation and casual comments over heard in

school premises.

Micro level: individual gender factors

1. Moral support and confldence from family members: content analysis

of in-depth interviews revealed that females depended more on family

membersmoral support to stay in school than males. Females were likely

to stay in school not to disappoint parents and older siblings who had "

pushed, loved and encouraged" them.
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2. Perceptions of tile purpose of education: Interview results indicated that

males perceived the purpose of higher education as an assurance for their

future well being, while for many females, higher education was seen as

leading mostly to their being recognised as important. Many females also

indicated that they were likely to remain in higher education to gain skills

for employment and avoid negative experiences resulting from dependency

on males.

3. Role models: The role models of females who did not continue to post

secondary education are other unsuccessful females with qualities such as

kindness, conforming behavior and command of respect. Role models of

females in post-secondary institutions are professional males with qualities

such as hard working, ambition, courage, professionalism, popularity and

commitment to work. There is a similar pattern of role models among

males who continued to university and those who did not. They all look up

to successful, professional men or national and international male leaders.

4. Self esteem: Comparing school dropouts and students in post secondary

education, all females displayed low self esteem and depended on others,

especially family members for encouragement and confidence. Males of

all categories, however, had a positive self image and valued financial

rather than emotional support from their family members.
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CHAPTER!

BACKGROUND TO TIlE RESEARCH PROBLEM

1.1 Introduction to the Problem.

Higher Education is valued for its expected contribution to national development

in three critical ways: (World Bank, 1988)

i) The preparation of people needed to fill high-level scientific, technical,

professional and managerial jobs.

ii) The generation of knowledge and innovation needed for development

through indigenous scientific research and as agents for the acquisition,

adaptation and dissemination of scientific and technical knowledge

developed elsewhere.

iii) The preparationof people who can create, organise and manage social and

non-governmental institutions and fora which provide a counterpoint and

a consultativeroleto variousanalytical perspectives presented by traditional

institutions such as political and religious groups.
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The main purpose of higher Education in Africa is to train high level human resource for

national development (World Bank, 1988). However, trends in male and female

representation in employment in decision making positions and other positions that set the

agenda for national development, indicate that women are seriously Wider-represented

world wide, with the ratios of women to men showing highest disparities in developing

countries.

The reasons for women's Wider-representation in professional and leadership positions are

many and complex, the biggest single reason given for their smaller numbers, compared

to those of men, is that they are under-represented in education and,skills training and

therefore they will automatically be under-represented in the labour force.

Wlu1ean overview of educational statistics in Afiica indicates that tremendous gains' have

been made in increasing of female participation in education since the 19608 (Adhiambo

and Heneveld, 1993), this has not reversed the trend of girls participation levels remaining

lower than boys. Repetition, drop-out and failure is very high among girls, beginning at

the primary level and continuing throughout the system in most African countries as

reported by many studies (Makau, 1994, Eholie 1993 and Namuddu 1992).

This state of affairs raises a lot of concern for two main reasons. First, research done in

several developing countries has established that increased female education has multiple

economic benefits, especially among poor populations (Schultz, 1989). It has also been

established that countries with small gender gaps in education will have better indicators

of social welfare (King, 1990). Second, in spite of the common knowledge of the great

benefits aris~ out from girls' education, the claim by many Afiican countries to be

enthusiastic about increasing girls' participation indicates limited impact on the ground.. .
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Even where some governments have come out with explicit policy statements to increase

girls participation in education or where some action has been taken, impact has been

limitedby lack of contextual analysis and unsystematic strategies to address girls' problems.

Examinationofliterature concerning the access of females and males to higher Education

inAfrica (Floro and Wolf, 1990, Namuddu, 1992, Gachukia 1992, World Bank, 1988)

reveals the following trends :

i) More males than females have access to higher education by a factor of ahnost

three times.

ii) Males dominate in all fields of study, except Home-Economics. Even in Arts

Faculties, where the largest proportion of females are enrolled, males still dominate

in absolute terms,

Some of the factors that have been identified as responsible for the described

disadvantaged position women find themselves in are:

- family costs, including opportunity costs

- socio-cultural barriers

- gender bias in classroom practice and text books

- poorer performance of girls during examinations, and a number of others.

Literature indicates that though the impact is not as would be desired, efforts have been

made both by international organisations and individual states with some recorded

successes particularly at Tertiary level moving girls enrolment world wide from 32% to

43% from 1959 to 1983 (Namuddu, 1992). But studies from different African countries

indicate that boys post-secondary enrolment out-numbers that of females by a factor of

two to one (Gachukia, 1992, Namuddu, 1992, Mbilinyi, 1991, World Bank, 1988). In the

fields of Science and Technology, men dominate world wide (Duncan, 1989).
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The process of Education itself has come into focus as a main contributing factor to the

dropping out of females from the Education system. This may not be happening

deliberately,but nevertheless, the system seems to cater for homogenous students, whose

needs are identical and whose opportunities are the same. The pressures faced by girls

from cultural biases, demands on their time for domestic work, sexual harassment and a

number of many other factors are not considered. There is great need to make the

education system sensitive to both females' and males' requirements in order to reduce

gender imbalances. Females soon discover that schools are not friendly to their needs and

some parents' decisions not to invest in girls' education can also get influenced by similar

perceptions. Studies outside Africa have consistently shown how pupils resist school when

they judge it not to be a noble project in their daily and future lives (Namuddu 1992)

Although PrimaIy education is becoming increasingly available to both females and males

and some developing countries are making dramatic advances, the gap between boys and

girlsis stJllwide at the secondary level with girls comprising only slightly over one third of

the students enrolment in Africa In most African countries repetition at this level is higher

for women and they also drop out of school more than boys ( Gachukia, 1992 Namuddu,

1992, Makau 1994, Mbiliny 1991). A number of reasons have been given to explain the

higher drop out and repetition rates for girls at this level. Some of the reasons have to do

with the process of education itself and some lie outside the school domain.
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Major explanations which have been put forward to account for disparities between

females and males in educational access and achievement in Africa at secondary and

tertiary level have hinged around explaining school enrollment disparities. There are few

studies readily available which investigate the nature and causes of girls school

performance in Africa (Duncan, 1989). In addition, there has been very limited research

on factors that cause dropping out across gender lines. Despite resolutions that have been

takenby international and regional bodies (UN 1984, UNESCO 1988) it is apparent that

Education systems in Africa and elsewhere, continue systematically to provide better

opportunities for boys than for girls, especially in the fields of science and technology (UN

1984).

In Uganda, the coun1Iyin which the study was carried out, the trends noted at the different

levclsof education in other developing countries also apply. In a nation-wide survey by the

EducationalReview Commission (1989), it was acknowledged that there was a higher drop

out rate among girls than among boys at all levels of the formal school sys~. The

following factors were identified, by the Review Commission as contributing to low

enrollment and high drop-out rates among girls:

i) Because of the patrilineal society and other social and cultural factors, many

parents tend to prefer educating boys to girls.

ii) Most co-educational institutions are not well equipped with separate facilities for

girls. The co- educational boarding institutions have more boys than girls.

ill) aim tend to suffer from the natural physiological and psychological changes that

render their academic performance in co-educational institutions relatively poor
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iv) The traditional division of labour in the homes is more demanding on girls than

boys.

v) Girls usually get involved in early marriages or suffer from early pregnancies for

which they are thrown out of the school system.

vi) Girlsoften encounter social problems, particularly in the urban areas where most

of the large secondary schools and tertiary institutions are located. This is

sometimes aggravated by the lack of decent and secure accommodation for girls.

The central concern of this study is that though the factors responsible for the disparities

betweenwomenandmen in the education system appear to be broadly known, there is no

systematicdata that analyses which of the factors influence boys and girls participation in

education and how such factors operate. Without such systematic information, retaining

females in the education system in similar numbers as males has continued to be elusive

because it is difficult to plan and implement effective strategies when the variables to be

manipulated are not clearly understood.

1.2 Statement of the Problem.

The problem of this study is to do two things:

i) Analyse which factors are responsible for creation of disparity between

females and males access to higher education in Uganda.

ii) Describe the variety of ways in which such factors operate to perpetuate

imbalance between males and females access to education.
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Disparity between females and males in access to Higher Education in Africa in general

and in Uganda in particular, is a reality and the resulting implications have also been well

articulated in literature. As the literature review (Chapter 2) will show, disparity between

females and males in access to higher education and other levels of education has been

blamed on a combination of many factors. What is also not clear, from studies already

done in this area, is whether the factors responsible for differential access between females

and males mainly lie within or outside the school system.

1.3 Significance of the Study.

This study will contribute to theoretical and methodological aspects by providing

factual information as follows:

i) At the level of theory, on the issue of differential access of women and

men to higher education, it will be demonstrated that by the time girls and

boys start going to school, their opportunities to succeed in attaining post

secondary education have already been limited, to a large extent, by macro

factors outside the domain of the education system. However, the

educational process is dynamic and, while it can reinforce some of the

factors that lead to unequal access, the school has a big role to play

towards building girls confidence -to stay in the education system or

otherwise.

ii) . The study willmake a methodological contribution by demonstrating hows

the quantitative and ethnographic methods can be used to strengthen each

other to capture manifestations of gender differen1ials.
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It is hoped that up-coming gender sensitive researchers will find this a

useful entry point to build on and refine metbodolgy in gender and

education.

iii) Many hypotheses will be generated by this study and it is hoped that this

will enthuse researchers in education to do follow up studies to test as

many of them as possible, so that the understanding of the problem of

. disparity in access to education can be advanced towards effective

solutions.

1.4 Limitation of the study.

Due to constraints of time and personnel, the study has the following limitations.

i) Area of study has been limited to two regions of Uganda. The findings of

the study wiD,therefore, not necessarily be true in all parts of the country.

ii) This study would have benefitted from sampling experiences of males and

females who dropped out of school and those who did not enroll for

education at all. Because of the logistical constraints that would be

involved in locating and sampling such subjects, the limited itself to females

and males who have attained secondary school education and above. Those

who branched off to training institutions like nursing and primary school

teaching, after secondary school represented the .group of those who did

not get access to higher education.

(
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ill) The in-sights in the study were provided by a case study approach of a

limited number offemales and males because of the long time engagement

required for each case, thus limiting the generalisability of the findings,

iv) The scope of this study: The gaps identified through literature review

(chapter 2) are many. Almost each one of them is comprehensive enough

to warrant a study on its own. This study limited its scope to what could be

covered in the time and resources available, with a focus on describing the

processes that lead to the creation and perpetuation of gender disparities.

1.5 Definition of Concepts

The term ~ in the study refers to any situation where the individual needs are

deliberately addressed. This includes provision of facilities, supplying financial

needs, giving encouragement etc.

Post Secondary Institutions refer to institutions that take students after advanced

level of education, also referred to in literature as institutions of higher learning.

'I1m level was chosen for study because it is the final channelling stage to various

professions and eventually to the labour market.
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Processes is used to refer to the dynamics, directly observable or implicit, which

affect students' access to facilities. This entailed looking for external factors and

then studying the activities that go with them.

Socio-Economic is used in a general sense to cover an political, cultural and

economic aspects both individually and in relation to each other. Where only one

aspect is being referred to, it is given a specific name.

Gender is perceived as a social construction in which the conditions of women's

and men's lives can be attributed to the social, cultural, political and economic

frameworks of the societies and institutions they find themselves in. Gender is not

perceived as men and women but rather the way they relate to each other. By

implication, therefore, is perceived as a dynamic variable which can change from

time to time and from place to place.



1 1

CHAPTER 2

REVIEW OF RELATED LITERATURE

This chapter contains a review of theoretical and empirical literature, that was

accessible to the author, on the concerns of disparity between females' and males'

access to education, with a focus on higher education. Benefits of higher education are

explored to highlight the implications for those who do not get access. The literature is

then reviewed for the explanations offered by different scholars, to why the disparity

persists.

The chapter ends by summansmg the issues ansmg from the review of related

literature, pointing out gaps that still need to be filled and spelling out the rationale and

scope of the present study.

2.1 Importance of Education.

Many differences appear in literature on other matters of education, but many scholars are

agreed on the importance of education as a means for social development (Lipman-

Blumen, 1984). It is further argued that education has economic implications in that it

leads to a higher output, higher wages, changes in distribution of earned income between

. -
the rich and the poor and leads to economic mobility ( Colclough, 1993 Thurow, 1977

Schultz, 1989 ).
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While Thurow's (1977) contribution does not analyse, in detail, what level of

education leads to the maximising of such effects, there are others (e.g. Dore,

1975) who argue that when more people get access to higher levels of education,

the value of the previous levels decreases. The debate as to which level of

education is most feasible for all countries has led to double standards where it is

argued that developing countries should focus on basic education while cutting on

financing to higher education. The developed countries, on the other hand are
f

focusing on higher education in light of keen technological and economic

competition. The impact of this outlook was clearly articulated in the 1992

conference on the education for all after which most funding agencies and national

governments switched their interests to basic education in developing countries,

reducing farther the chances the problems facing girls access to higher education.

The,WorId Bank (1988) states that the main purpose of Education in Africa is to

train high level human resources for national development and does not focus so

much on the benefits of education to the individuals themselves. The economic-
advantages to developing countries arising out of educating girls to primary level

are well documentedf Benavot, 1989, Floro and Wolf, 1990,.King and Hill, 1993,

Psacharopoulos 1989) as follows:

Faster growth of gross national product

Higher family incomes

Improved participation in wage employment

Higher productivity etc
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Literature is also available on social benefits arising from increased education (

King 1990, King and Hill 1993) and these include

Lower mortality rates

Lower fertility rates

Improved nutrition

Increased life expectancy

Better opportunities for their children in the next generation

Increased girls education to secondary level is not only associated with economic

and social benefits, but research in seventy two developing countries (Subbarao

and Raney, 1992) came up with findings that sometimes it is the single most

effective way to achieve lower fertility rates and reduce infant mortality. There

haven not been such large studies, accessible to the author, that have established

concrete economic and social benefits resulting from increasing girls education to

post secondary level.

Highlights of the benefits accruing from education to the individual mainly comes

through in studies that have focused on the destiny of groups that have differential

access to education (Lipman-Blumen, 1984. The results of such studies have

confirmed the observation made in Plato's "Republic" that the direction in which

education starts a person will determine her/his future life. Withholding education

from women has been a big concern for feminists and politicians who point out

that women's limited access to education has provided a potent mechanism for

keeping the unequal power relationship between women and men in balance

(Duncan 1989, Lipman-Blumen 1984).



14

2.2 Gender Disparity.

Several studies indicate that tertiary education is the most withheld from women (Acker

and Piper 1984, Boserup 1970, Forster 1977). A growing awareness in developing

countries that women must play a central role in all aspects of the development process,

is pointed out by some scholars (e.g. Duncan 1989). In spite of all the demonstrated

importance of education for both male and female, women remain under represented,

starting from upper primary institutions (Smock, 1981). Deble (1980), Bowman and

• Anderson (1982) point out that while not all boys attend primary school in developing

countries,male enrohnents, as a percentage of their age group, are more than double those

of females. Despite resolutions and recommendations made by various international and

regional bodies, it is apparent that education systems in Africa and elsewhere continue

systematically to provide better opportunities for boys than girls (UN, 1984). That is in

spite of the demonstrated substantial economic and social returns to female education

(Gachukia 1992). Paradoxically, its the poorer countries that need these returns most

which also have poor track records in girls' education. In Uganda, as the figure below

indicates, the girls' enrolment figures as a percentage of total enrolment decreases from

about 45% at primary to 30% as the highest percentage at tertiary .
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Females as a % of Total Primary Enrollment

§Uganda

Females as a % of Total Secondary Enrollment
1970 ~~~~~~~~~~~~LI'TTTT"rTTTT"T1
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1990 5~~~~~~~~~gggg~~~~L
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1993 ~~~~~~~~~~~~~~~~~~~~
o 10 20 30 40

§Uganda

Females as a % of Total Tertiary Enrollment

§Uganda

Figure 1: Female Enrollment

Source: Association for the development of African education (1995)
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Varying factors have been named to explain the persistent limited female access through

lowenrolment of girls at all levels of education, (Cleiland, Artkinson, Clark and Well, 1953

andLipman-Bhunen 1984, King 1990, Gachukia 1992, Namuddu 1992) Several reasons

aregiven, including the direct cost of schooling to parents, the opportunity costs of having

children away from home, especially girls, returns to children from schooling etc. A

conventional explanation usually given is lack of adequate resources leading to education

only being available to a limited number of people, especially in developing countries.

However, literature indicates that this may not necessarily be the explanation for having

fewer women. It is argued that women's access to education and gender disparity levels

of schooling. cannot be predicted by the level or pace of a nation's economic development.

Gender is learnt through a process of socialisation and through a culture of the particular

society. Children learn from childhood how they should behave in order to be perceived

by others and this is reinforced by parents, teachers, peers and their culture. The roles

that are played by women and men are different in any given community. There has been

a tendency for policy makers to regard addressing gender inequalitiesthat exist in

communities as tampering with tradition. For gender disparity to be taken seriously the

stateand other players in development need to change their attitude towards gender issues

so that specific policies and plans of action to end gender disparity can be translated into

practice. Until that is done, one still comes across many countries with high GNP still

recording large gender gaps (King 1990, Deble 1980, Bowman and Anderson 1982 and

Smock 1981).
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The analysis of the several studies, referred to above, come to a conclusion that gender

inequality in education is not a problem that will go away once a nation has increased its

GNP and built an industrial infrastructure. There is a trend towards including other social

factors to explain why the gap between females and males has persisted in education, in

spiteof efforts being made to increase women' access, especially in developing countries.

2.3 Macro-level Factors.

2.3.1 Societal level: social-economic, social-cultural, socialisation context (including

gender)

The labour markets of most developing countries are characterised by low rates of

female labour force participation in the modem sector of the economy and by

patterns of pronounced occupational segregation that cluster women in a limited

number of occupations (Smock, 1982). Part of the explanation for the fact that this

occupational segregation is higher in developing than developed countries may lie

in the late entry of women into the formal sector (Smock 1981). Maundeln (1992)

also argues that graduate women lack options in employment, promotion and

upward mobility because of discrimination and because of their domestic roles.

However, it is argued by. others, (e.g Namuddu, 1992) that the experience in

Afiican countries does not support the reasoning that the under representation of

women in management and decision making at senior levels is the result of their

mder-representation in higher education. It is argued that factors, other than access

and achievement in higher education, determine where women and men, with or

without higher education, will work.
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One explanation given, for this argument, is that the majority of males in powerful

positions do not accept that females, educated or not, should have an economic

status equal to that of males, with regard to instruments of governance and

distnbution of economic resources. The majority of males do not accept that the

exmtingcultural, social and economic systems disadvantage females: for them the

problem does riot exist.

The environment of the labour market is beyond the scope of this study, however,

it should be pointed out that some scholars( e.g Smock, 1982) argue that the

structure of the labour market and perceptions of available job opportunities are

related not only to occupational aspirations and expectations but also to school

performance. It is argued that the knowledge of which jobs employers consider

appropriate for females or males, influences parents, teachers and students in the

selection of academic specialisation (Smock, 1982, Kann 1981).

Some of the factors to explain persistent gender disparity in education are indicated

to be due to the social-cultural environment. It is argued that all cultures convey

images and values about men and women and the roles appropriate for them. The

exact nature of these images and roles varies between countries, but generally

reflects the idea that women are inferior to men.

These views and general role expectations, which exist for women, can be

expected to affect the performance of girls in school (Duncan, 1989, Dupont

1981).
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It is argued that girls are continually reminded, by various aspects of the school structure,

the expectations of their teachers and by teaching practices, that their primary roles are to

be wives and mothers. In Africa, the educational status puts less emphasis on the role of

the women as producers, as compared with men, although this is an integral aspect of the

female role in most traditional societiestfruncan 1989, Boserup 1970, Namuddu 1992).

For example, in a study carried out in Tanzania (Mbilinyi, 1969), it was found that it was

a greater sacrifice for parents to send girls to school than it was to send boys because of

thegirl'slabour contnbution to the family's livelihood. Similar findings have been reported

elsewhere in developing countries (Boserup 1970, McSweeney 1982, Naik 1982).

."

In Western countries, performance of girls as much as boys, in schools, is significantly

,/ relatedto the socio-economic background of their parents (Duncan, 1989). Whether this

is also the case in developing countries has been a subject of debate. On the basis of a

review of ten. studies of developing countries, including Kenya, Congo and Tunisia,

Simmons and Alexander (1980) argue that home-background is an important influence

upon achievement at the primary and lower secondary levels, but that its importance

lessensin the upper secondary grades. However, in a study of primary schools in Uganda

(Heyneman, 1976) only a weak relationship was found between socio-economic

background and achievement at primary school. The complex picture between family

background and performance, especially when the question of gender is considered, has

not been investigated, in depth, in developing countries (Duncan, 1989), thus leaving a big

gap that needsto be filled.
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Other aspects of a socio-economic nature which have been shown to be related to school

achievement in some African countries are; level of urbanisation and home region. In

Botswana Kann (1981) found that the level of urbanisation was positively related to

achievement at the primary level, but not at secondary level, thus pointing out the

importance of socio-economic factors towards what can be achieved in school.

In addition tosocio-economic background and perceptions of job opportunities, the

context in which socialisation takes ~1ace is argued to lead to differentials between females e

and males that influence their chances of success in education by providing specific

experiencesand role models (Duncan, 1989). For example, growing up in a rural or urban

area, being a member of a female headed household and boarding at school, all shape the

socialisationprocess. Some similar aspects have been pointed out by research, for example,

a study carried out in Botswana (Kann, 1981) found that both home region and coming

from an urban. area were positively related to school achievement. Further more, parents'

attitudes and expectations and the way in which these are perceived are compound

influences upon socialisation (Duncan, 1989).

Earlynotions to explain gender disparity in access to education, in industrialised countries,

were based on a theory of different levels of motivation and ambition between males and

females (Turner, 1964). This approach was rejected by feminists on the grounds that it

embodied a deficit model where girls were seen as cause of their own failure (Duncan,

1989). Such an approach did not seem to consider the socio-economic factors referred to

earlier.
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Several writers in industrialised countries have outlined another important area which is

oftenover looked This concerns the ways in which values and images are reflected in the

structure of the school, the informal curriculwn, teacher behavior and expectations and

school textbooks (Levy, 1972; MacDonald, 1981; Kelly and Nihlen, 1982).

TIm has resulted in a recent focus upon structural and institutional determinants (Duncan,

1989; NGO Task Force, 1979; UN 1984 and Whyte, 1986). The consequences of this

approach is that cultural norms and values which discourage women from moving into

what is perceived as a male province have come into focus. This is a welcome development

that is relevant to most African countries where the influence of cultural norms and values

seems to have a bigger negative impact on women's lives more than on men's.
/

Research done in Europe, (Whyte, 1986 and Whyld, 1983), came out with findings that
v

)/ gender stereo-typing of roles and activities in the classroom and the school, act to lower

the achievement of boys and girls in areas considered appropriate for the opposite sex.

These findings confirm the importance of social processes taking place in the classroom

and the school, referred to by Lipman-Blumen (1984). Eccles (1986) and Imsen (1987)

came out with findings that girls construct their own gender role identities and sub-cultures,

developing values attitudes, interests and priorities compatible with these identities. This

tallies with otherobservations, (Duncan, 1989), that both boys and girls will concentrate

on school subjects they perceive as useful for their future lives. It is argue that the

educational and occupational behavior patterns of girls should be seen in this context.
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2.3.2 The School Environment.

Most of the research examining the impact of gender-typing in schools has focused on

processes operating in the school itself. Different dimensions of the school environment

have been investigated in order to demonstrate their role in the generation of gender

disparities in overall.educational attainment and performance in specific subject areas.

Much of this research is in industrialised countries.

The school has come under attack as having some of the responsibility for continued

discrepancybetween females and males. For example, research has come out with fmdings

thatthe type of school attended affects both students, their achievements and attitudes, as

documented in Africa by Forster (1963), Bibby and Miller (1968) and Cooksey (1981)

Although difficult to measure, it seems that the type of school attended has a complex

effect upon achievement and later, occupational placement, which has so far not been

explained by conventional measures of school and family resources. For example, in

Kenya, Eshiwani (1983) concludes that any intervention strategy for the improvement of

science education among girls should steer clear of co-education. This is an area that

requires more research to give a clearer picture of variables that could be manipulated to

remove gender imbalance.
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The school curriculum play such a central role in indicating the type of education schools

aregivingto the pupils. Research done in Ghana (Maseriann, 1974) shows that the formal

cwriculum also creates gender disparities in performance, through the subjects which are

taught, the content of the subjects, the teaching materials and textbooks used. Gender bias

in textbooks in Africa has also been investigated in Zambia (Tembo 1984), Togo

(Biraimah 1982) and Kenya (Obura 1993) with a similar conclusion that the infrequent

participation of women in the textbooks give female students no chance to identify with,

or establish role models after female character.

The lack offemale role models in professional and high administrative positions in tertiary

institutions, is highlighted by Piussi (1990). It is argued that lack of female role models

creates a dearth of Jive examples whom female students might emulate. However, the

importance of gender-typing in text books as a factor contributing to poor science

performance among girls has yet to be established empirically (Duncan, 1989).

According to Kelly and Nihlen (1982), there is an informal curriculum consisting of

messages implicit in the authority structure of the school, its staffing patterns, the ways in

which the curriculum is transmitted and the system of rewards and correct behavior. One

way in which the school transmits implicit messages, concerning the role of women and

their place in the work-force, is through the staffing and authority structure of the school

(Duncan 1989). It is argued that the distinction between the formal and informal

curriculum is less clear cut in reality, because most aspects of the school environment

contain elements of both the formal and informal curriculum and some aspects of the

hidden curriculum have "official" approval.
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Biraimah (1982) found that at secondary school level, in West Africa, men filled all the

positions that exercised significant amounts of authority. However, there is little research

elucidatingthe actual influence these structures have upon girls perceptions of themselves

and their futures. Research done in Uganda on determinants of girls' access to education

cover primary and secondary sections (Kasente, 1984). There is hardly any researched

information on the different dimensions of the school environment and the role they play

in generating gender disparities.

2.4 Micro-level factors.

2.4.1 The Individual Student.

Athough structural aspects of the society and school environment have a powerful impact

upon gender-relatedpattems of performance and staying in school, motivations of the

students themselves also play an important role (Duncan, 1989). Girls and boys actively

construct their own identities and futures in line with their perceived opportunities and

abilities .

These attitudes are acquired through a complex and subtle process of socialisation,

mediated by role modelling, the behavior and expectations of family members, peers and

teachers etc. as well as specific aspects of social-cultural norms and school environment.

Although some research that has been done bears some of the factors out (Duncan, 1989),

it is in this area that research is weakest. Most of what has been examined comes from

western countries and the findings cannot be assumed to be characteristic of African

societies.
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For example, Acker's (1984) findings in Europe indicated that women in tertiary education

were sometimes at a disadvantage, as long as their aspirations and achievements differ

from those of men. Contradictions women students find themselves in, due to

contradictory pressures towards scholastic superiority and feminine inferiority have also

been highlighted(Komarovsky, 1946 and Zuberge, 1973). Some few studies done in Africa

( e.g Duncan, 1989) noted that the socialisation process for girls contains many

contradictory elements. At the same time as girls are encouraged to engage in typical

feminine behavior, they are also rewarded for some types of masculine behavior such as

ambition and scholastic success.

To illustratethis issue further, it has been argued that as far as occupational aspirations are

concerned, alternatives considered by an individual to be acceptable to their sex will be

selected.Though some argue (e.g Gottefredson, 1981) that occupational aspirations cannot

be considered only in terms of gender-appropriateness, but that social status is also

important, there is another view (e.g Duncan, 1989) that at the individual concerns level,

gender ideology is translated into individual gender role behavior. Gender role behavior

will influence achievement and eventually determine the level of education attained.

2.5 Gender Disparity in Education in Uganda.

In Uganda, the discrepancy between boys and girls enrollment, especially at tertiary level,

is well documented (Castle Commission, 1963; Uganda Education Policy Review, 1989;

Kasente,1983) .
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What emerges from all this literature is that girls are under-represented in the school

system, show higher drop-out rates and perform worse than boys in secondary leaving

examinations. The disparity in enrollment between boys and girls progressively increases

the higher the levels get At primary level the ratio of boys to girls is about 3 :2, rising to 3: 1

at the end of the secondary level. Overall enrollments for both sexes are low, with 65% of

primary age children in school (Education Policy Review, 1989). In the same policy

review, it is established that the disparities described above also have a regional dimension,

with under representation of girls being greatest in the Northern and Eastern regions.

A number of explanations are given from different sources to explain the trends described

above. One of them is the impact of the colonial legacy on the present systems of

education in the fonnerly colonized states in Africa (Kelly, 1982, Smock, 1981) Lugumba

and Sekamwa (1973) and Uganda Education Policy Review (1989) talk at length about the

impact of the, colonial legacy on the system of education of Uganda and attribute part of

the gender discrepancy in enrollment trends to this historic factor. The reasons for girls'

smaller numbers and low enrollment are many and complex and may even differ within

the country. Some of these are early marriage, teenage pregnancy, lack of guidance, male

child preference and many others. It is very clear that much more research remains to be

done to establish constraints bringing about lower participation of girls in education, from

different perspectives.
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2.6 Special issues arising out of literature review

From this review of literature, a number of gaps, that need to be filled in by

research, emerged as follows:

1) General enrollment data by gender is beginning to become available

followinga growingawarenessof gender disparities in education, however,

thereis a dearthof genderdesegregated data showing tertiary enrolment by

field of study in most developing countries.

2) Researchdone in Western Europe and some African countries shows that

gender stereo-typingof roles and activitiesin the classroom and the school

act to lower the achievement of boys and girls in areas considered

,appropriate for the opposite sex. This kind of study has not been carried

out in Uganda.

3) Research investigating different dimensions of the school and the roles

suchdimensionsplayingenerating gender disparity has been done in some

developed countries and a few African countries, including Kenya

(Eshiwani, 1983). For example, research done in Europe and some

African countries came out with findings that :

a) The type of school attended was significantly related to

achievement and attitudes acquired.
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b) The formal curriculwn was found to generate disparities in performance

through content, teaching materials and textbooks.

c) Informal curriculum (i.e. authority structure, staffing pattern etc.) was

found to generate disparity in job aspiration and in turn affect

performance. Research investigating such different dimensions in the

schools in Uganda was not identified.

4) Research done in a nwnber of African Countries has shown that values

reflected from the school environment do not reflect traditional gender

rolesand thismaycontributeto some parents being sceptical about keeping

their daughters at school. Such research did not also discuss the benefits

accruingfrom westerneducation, especially in improving the quality of life

andcontributingto national development and how parents perceive them.

The values reflected from school and the effect this has on job aspiration

and achievement is also not criticallyinvestigated in the research findings

that were accessed.

5) The relationship between horne background and achievement was found

significantat anlevelsin Western Countries, significant at lower levels only-,

in some African countries and very weakly related at primary school in

Uganda (Heyneman 1986). There is no critical analysis to explain such

contradictory findings in the literature reviewed, most of which were

quantitative in approach.
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6) The structure and environment of the labour market has been found to affect

perceptions of job opportunities and job aspirations and also to affect school

performance in developed countries and some African countries. This has not

been specifically investigated in the case of Uganda.

7) Research done in a number of African countries shows that the socialisation

context (i.e. home region, urban/rural upbringing, parental attitudes and

expectations)isrelated to school achievement. There were no conclusive findings

available on this issue in Uganda.

8) Duncan (1989) comes out with a critique of educational research so far done in

developed countries and some African countries and says that it has tended to

concentrate on processes in the school itself without relating them to the larger

society.

Theseare manygaps thatneed several studies to fill them. This study will respond

to the challenge levelled at educational research so far done to explore societal

genderpractices,school practices and individual pupils' gender concerns and how

they influence access to education in Uganda.
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2.7 Conceptual Frame Work

The literature review revealed that there is gender differentiation in access to education,

especially in developing countries, with girls being in a disadvantaged position. Varying

factors,both inside and outside the education system, were suggested as being responsible

for the persistent gender disparities. These include factors pertaining to social

arrangements in different communities, school environmentdual girls' and boys'

perceptions.

As few of the factors enumerated are ever considered in the same study, the paths of

influence between factors and their impact on access have not been well delineated in

literature. FUl1hermore,most of the studies have taken place in industrialised countries and

very little is known about the influence on such factors of different social and cultural

contexts. It is, therefore, not certain 'whether findings of studies in the industrialised

countries or even in different developing countries would give similar results in Uganda.

Given the gender differences in perception and patterns of association that have been

found significant by many studies reviewed, it is likely that mechanisms underlying the

generation and maintenance of such gender differences also differ between males and

females and between different societies.
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What is commonly addressed is the girls' under-representation in enrolment, their lack of

relevant skills for employment, their limited participation in higher education etc. In spite

of many efforts made, the women's situation is currently being reported as getting worse

(WorldBank, 1988). What is missing is researched information about the most important

variablesthat can be manipulated to get as many girls as boys in school and keeping them

there.

This study takes the view that too much emphasis on structural aspects of education has

tended to obscure the role played by societal factors and gender role behaviour in

perpetuating women's disadvantaged position in education, in relation to men. Structural

aspectsrefer to conventional educational in-puts like equipment, physical facilities, teaching

materials,teachers (also often treated as in-puts to schooling), financing, management etc.

The model of this study has as its basis the idea that it is an interplay between societal

dictates, schooling factors and individuals' attitudes which foster gender differences in

access to education. The study utilised a three-factor model that focused on individual

gender issues. Societal and schooling factors were perceived as variables whose behaviour

impinges on individual gender behaviour. The societal factors and school factors are

consideredas macro factors and individual concerns as micro factors. At the societal level

are social cultural factors like cultural values and gender ideology and socio economic

factors like home background, socialisation context, labour market and employment

opportunities.At the school level are factors like school type, formal curriculum, selection

process, subject options, school facilities, financing, staffing, etc.
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At the individual concerns level are factors like values and attitudes, personal beliefs,

behaviours, gender ideology etc, which are acquired through the socialisation and formal

educationprocesses. The macro and micro factors were considered to influence access and

retention in the education system.

The model of the study borrowed from Little (1992), who perceives the learning process

as an interactionbetween a novice and an expert. She argues that the said interaction takes

placein different arenas. The arenas perceived by this study as interrelated are: the home,

the school and society in general. The argument of the study is that the individual comes

to the school arena with knowledge and attitudes, already acquired from home and society

through socialisation. The leamer, then, is exposed to new knowledge through different

methods from those they were used to and in a different environment. The outcome of the

described processes shows females getting less opportunities, from education as against

males. The task of the study, therefore, was to explore which factors, in the processes

outlined, combine to create different circumstances for females from that of males, in

relationto post secondary education in Uganda. An attempt was also made to describe the

processes through which such factors are perpetuated.
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CHAPTER 3

STUDY DESIGN AND METHODOLOGY.

Introduction.

This chapter describes the study design and gives rationale for the research procedures

that were followed. It contains the following features: research design, sampling frame,

research instruments, data collection procedures and data analysis.

3.1 Research Design

illorder to focus on the tasks of the study, three broad research questions were formulated,

based on the problem of the study and the gap identified from review of literature to be

relevant to the research problem. The three broad questions address the following areas:

societal factors, school factors and individual factors. The first two are also regarded as

macro-levels factors while the third one is regarded as micro-level. The three research

questions were formulated as follows:

i) Macro-level: societal factors.

Are there factors pertaining to the socio-economic arrangements in society

which encourage or discourage males and females from joining post-

secondary institutions in Uganda?
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ii) Macro-level: the school environment.

Are there factors in the schooling process which facilitate or inhibit

females' and males' access to post secondary institutions in Uganda?

iii) Micro level: the individual factors.

Are-there any gender specific individual concerns which contribute to the

differentiation between females and males in access to post-secondary

institutions in Uganda?

As the main tasks of the study were to acquire a fuller understanding of the

processes through which gender disparities in access, to post secondary education,

are created and maintained, a more meaningful picture would emerge by using

triangulation. As some education researchers argue (e.g. Cohen and Manion,

1989), triangular techniques are suitable when a more holistic view of educational

outcomes is sought. Several types of triangulation were used. Both qualitative and

quantitative techniques were used, longitudinal and cross -sectional approaches

were applied, several research instruments were used and male and female

investigators did classroom observation.

Though the roam thrust of the study used the qualitative approach, some

quantitative data was also collected and analysed to get a fuller view of the

responses from respective categories of informants.
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To try and capture the processes, longitudinal approaches were applied to collect data from

the same categories of informants at different points in a period of one year. This was done

by following up life histories of some selected respondents at their institution, going to

their homes and doing some observation for some days and interviewing their parents or

guardians. The cross-sectional method was also used to collect quantitative data by use of

a questionnaire which wall administered to respondents in selected institutions and collected

on the same day or soon after. In-depth interviews and structured observation were the

main qualitative instruments used. In the case of structured classroom observation, two

investigators (one female and one male) observed the same lessons independently, as a

check on possible biases and accuracy of recording.

The population of the study comprised females and males in Uganda who have had access

to secondary school education and who were still attending schools or who have branched

to other vocational institutions. The study sample was selected out of this group, using

purposive methods, as will be described under sampling procedures. A number of

instruments were developed by the researcher for the purpose of collecting data from the

population. All the instruments developed by the researcher were pre-tested as will be

described below.

Three research assistants were trained, by the researcher, over a period of two weeks. The

training involved three stages. In the first stage, the researcher explained the purpose of the

study, the objectives of the study and the research issues that had to be resolved by the

data to be collected so that they could collect data intelligently.
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In the second stage, they were taken through the content of each instrument as follows:

for the questionnaire, the researcher went item by item explaining what was expected from

respondents and how each was to be scored. For the in-depth interviews, interview guides

were described to the research assistants and areas that would need probing were

identified. Research assistants would ask for more explanation where it was needed .. Other

issues, like research ethics, interview skills etc, were described and discussed. After the

theoretical training of research assistants, the instruments were tried out in one institution

which had not been sampled for study. This was done both to check the accuracy and

reliability of the instIUments and to give the research assistants some practice.

The third stage involved discussing results of the field trial. Each instrument's results were

examined item by item and appropriate amendments made by the researcher and research

assistants. For example the questionnaire had some items removed, others re-worded and

the interview schedules had some more probe questions added where it was evident that

respondents had not been challenged enough to open up. Two major results of the pretest

results were that: the questionnaire was amended from having 84 items to 87, splitting

some questions which were overloaded and a decision to observe many lessons before

recording was made. This was in response to the artificial classroom teaching that \\L.

observed in the pilot study. It was apparent that after the observers had sat in classes for

several lessons, both the teachers and pupils relaxed and seemed to forget that there was

a stranger amongst them.
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Qualitative data was collected OWl' a period of seven months, with partial analysis being

done as data was collected while quantitative data was collected by employing a self-

.administered questiOllIUlhc.An the data was finally analysed as will be described under

data analysis.

3.2 Sampling Frame

Uganda is made up of four major regions: Northern, Southern, Eastern and Western.

These regions are mainly for convenient administration. What is more distinct, in the

population, are the activities the rural population is engaged in for survival and

development. Most of the people are involved hi agriculture or are cattle-keepers. The

activity they arc involved in also contributes to the cultural practices that are prevalent in

that community (Gakwandi, 1992).

The sampling of the study popu1aUonreflect this concern, by studying institutions from a

pastoral region and an agricultural region. Central region was selected to represent the

agricultural region, as it combines the rural agricultural population and the urban

population in the capital city ofKampa1a. Mbarara district in the Western region, which

is also mainly canle-keeping, was the second area selected for study.

Selection of Study Institutions.

As the generalpopulationuniversein the study is composed of all females and males, who

have had access to secondary school education, a smaller sample of the population was

selectedfrom the following five categories of institutions characteristics that are described

below:
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i) Non-University institutions taking "0" and "A" level graduates category.

ii) A-level secondary schools category.

iii) University under-graduates category.

iv) Teachers and administrators from the selected institutions category.

v) Parents or guardians category.

i) Institutions training 'A' level and '0' level graduates category.

The institutions in this category are non-university technical, commercial and vocational

institutions that enrol students after Ordinary and Advanced levels. These institutions are

unevenly distributed in the country, with most of them being in the central agricultural

region. Respondents in this category represented the group of females and males who have

had access to secondary school but did not get access to higher education.

Two out of four institutions were selected for study, as follows: One teacher training

college in Mbarara District, because it takes both "0" and "A" level graduates: One school

of nursing from the central region, because it enrols both females and males on a non-

sectarian basis. In both institutions, only first year students took part in the study, since the

second years were likely to complete their studies before the end of data collection.

ii) A-level secondary schools category.

This category represented institutions educating the group of males and females, which is

being prepared to go straight to university and other institutions of Higher Education.
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Three secondary schools out of twenty one were purposively selected for study from the

central region and Mbarara District. The selection was guided by three school

characteristics: (i) mixed day, (ii) mixed boarding and (iii) urban or rural.

ill) University Undergraduates category.

This category represented the group which has gained access to higher education and it

was selected for comparison with the other categories. At the time of this study, Uganda

had only three universities: Mbale Islamic, Mbarara University of Science and Technology

and Makerere. Makerere University was selected because it is the only one taking students

from all regions and which has multiple faculties. Second year students were selected from

Makerere University. The rationale for picking second year under-graduates was that first

year students had just entered the university and some of them were still changing their

subjects. Third year students were likely to complete their courses before the study was

completed.

iv) Administrators from the selected Institutions

This category represented the individuals, in institutions, who facilitate the educational

process. Only head teachers of schools participating in the study were selected.

v) Parents or guardians

This category was included to provide in-sights about the formative and educational

experiences of the sampled informants. Only parents or guardians of subjects that were

sampled for the in-depth part of the study were selected.
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Sampling of individuals from fustitutions.

Two types of samplingprocedures were conducted. To start with, a representative sample

of students in the described categories of training institutions, A-level secondary schools

and university undergraduates was selected using the stratified systematic method. The

stratification was guided by two characteristics: (i) female or male and (ii) taking arts or

science.Systematicselectionwas done by picking a random number on the sampling frame

and selecting-every fifth name. Those selected (344) were asked to fill in questionnaires.

Sampling frames had been obtained by getting class lists from institutions and secondary

schools. For Makerere University, a sampling frame of second year students was

constructed using lists from the faculties.

The above procedure yielded a total of 344 subjects, who were expected to answer the

questionnaire,but 266 (135 females, 131 males) responded. The sample of 266 came from

six institutions and their composition was as follows:

i) 40 respondents (21 females; 19 males) from a primary school Teacher Training

College in Mbarara District.

ii) 30 respondents (22 females; 8 males) from a School of Nursing in Kampala.

iii) 35 respondents (13 females; 22 males) from a mixed, day secondary school in

Mbarara.

iv) 38 respondents (16 females; 22 males) in a mixed, boarding secondary school in

Kampala.

v) 25 respondents (11 females; 14 males) in a mixed, day secondary school in Mpigi

District (central region).

vi) 98 respondents (52 females; 46 males) from a University.
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Secondly, the above sample was then re-sampled in terms of those whose birth

place was the central region and Mbarara district. It was this second sample that

participated in the two phased in-depth interview, as indicated in Figure 2 below.
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Figure 2 Visual Sample Structure.
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Tables 1 indicates home regions of the 266 total sample.

Table 1. Subjects' Home Region.

Home region Female Male Total

Eastern 26 18 44
Western 57 56 113
Central 41 36 77
Northern 10 19 29
No response 1 2 3
Total 135 131 266

11 parents of the 12 informants were also interviewed. It should be noted that one

infonnantdecided to drop out of the study just before her parents were interviewed. She

probably had something personal she did not wish her parents to talk about

Out of the three secondary schools participating in the study, two were selected for

classroom observation, one in the central region and the other in Mbarara district The

selection was guided by the two which had a similar urban background but in different

regionsof the country. Only "A"level classes were observed as these are the classes that

preparecandidatesfor university entry. In the selection of lessons to observe, the balance

between arts and sciences and female and male teachers was kept.
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3.3 Research Instruments and Data Collection Procedures

Three research instruments were used to collect data for this study:

i) Interview schedules

ii) Flanders' interaction analysis categories (FIAC) which was adopted to suit the

purposes of this study (see Appendix Ia)

iii) A structured questionnaire, developed by the researcher (see Appendix IV)

Threeinterviewquestionswere developed to solicit oral responses from the 20, the 12 and

the parents of the 12 informants (see Figure 1), who were sampled for the case studies.

The questions were asked orally and were developed in -line with the research questions

to look at societal, school and individual concerns in relation to their facilitation or

hinderanceto success in attaining higher education. For each question, sub-questions were

worked out to facilitate probing, in a similar manner, for aUinformants. The researcher

wouldask the question and let the informants take their time to answer. The answers were

tapedand transcribed later.

For classroom observation, a check-list, developed by Flanders (1987), was adopted to

recordobservations. All the lessons were observed by the researcher and a male research

assistantin order to guard againstbias. This instrument was selected because of its capacity

tofacilitateobservationof one aspect at a time and for having a scoring procedure that has

been found to work adequately for classroom observation, by other researchers. Flanders

system listsallbehaviours to be observed, so that the observer just ticks off each behaviour

as it occurs (see Appendix Ib).
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The recording form has codes listed on the vertical axis and the observation periods are

indicatedacross the top of the form, It is, therefore" possible to observe behaviour and the

time it takes.

Quantitativedata was collected :from 266 respondents, by running the questionnaire that

had been prepared by the researcher. The structured questionnaire was developed

following the research questions (see Appendix IV)

Pre-testing Research Instnmlents

Allresearch instrumen1Bdescnbed above were pretested in a secondary school that was not

going to participatein the main study. After the pre-test, which was done by the researcher

andthe research assistants, a discussion was held and instruments were re-assessed, item

by item. Relevant changes were made before the :finaldata collection.

Qualitative Data Collection.

Thefield study was the main thrust of this investigation, designed to look intensively at life

historiesof the sampled informants. During data collection the informant was interviewed

twice: once at the institution and the second time at home during the holidays. The third

inteIviewwas also at the home of the informant, but of parents or guardians. The number

ofdaysspent in each home varied :from three to four, depending on the time it took to feel

accepted. In each home, the researcher went with one research assistant at a time.
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Classroom Observation.
J

Classroomobservation was done in order to study social processes that go on during the

teachingt1eaming exercise. The observation was done by the researcher and one research

assistant.

The following procedures were followed:

The lessons observed were one hour long, but only forty five minutes were spent on

systematicobserwtion. The first 30 minutes were spent on observing the teaching process

and the next 15 minutes on observing social interactions. At least two lessons were

observed in each school, before recording was done, to get the pupils used to the presence

of observers in the lessons. A total of ten lessons were observed over a period of three

weeks.

Quantitative Data Collection.

A structured questionnaire, composing 87 items, was developed to generate quantitative

data from the 266 respondents, in order to determine their current status with regard to

what factors have been responsible for keeping them in the education system or getting

them out of it prematurely.

3.4 Data Analysis.

Analysisof the data was done as follows:

The taped interviews were transcribed by the informant with the researcher or research

assistant, to make sure that the transcribed infonnation was accurate.
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The transcribed information was analyscd, with the help of the ETHNOGRAPH

computer programme. Farther analysis was done, adopting the Miles and Huberman

(1984) model, as follows:

In order to arrive at comparable results across the cases done, descriptive codes were

developed,in line with the objectives of the questions that had been asked. A matrix was

developed for each case and then drawn in displays in columns (Appendix V).

Analysisof classroom obsetVation data

The first step taken was to compare the two records of each lesson made by the two

independent observers and agree on any differences there might have been. The records

were then transcnbed into narrative form and processed in a similar way as to the interview

data. Transcribing was done after every observed lesson.

Analysisof Quantitative Data

The first step taken was to edit the questionnaires for accuracy and uniformity, with the

help of the research assistants. A coding frame was then developed by the researcher,

basing it on the alternative responses that had been given to the respondents in the

questionnaire and adding emerging codes from answers given by the respondents.

Percentages and scores were worked out with the help of the SPSSIPC+ computer

software.
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CHAPTER 4

RESULTS

In this chapter, major findings of the study are reported as they relate to the three listed

aspects and their influence on females' and males' access to higher education as

follows:

4.1. Macro-level: societal level factors.

4.2 Macro-level: the school environment.

4.3 Micro-level: the individual student.

These three aspects were derived from the conceptual framework already described in

Chapter Two. Procedural steps are briefly described and relevant data displays shown to

indicatehow conclusions were anived at. In the interest of infonnants, the names used are

fictitious.

4.1 Macro-level: societal level factors.

Factorspertaining to the socio-economic arrangements in society that have implications for

access to higher Education:

A triangulation of responses from: the large sample of 266 respondents, the case studies

of the 20 of them that were followed up and their parents showed the following emerging

patterns on factors with implications for access to higher education at societal level:
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Gender specific issues:

1. Mother's support: mothers' financial capacity to meet educational

requirements and their being available to offer effective guidance are

reflected as contributing factors towards females continuing with

education, more than with males. For example, six of the eight university

informants indicated that females who had succeeded in going to university

were being guided by their families, mainly their mothers. Most of them

were under the care of their mothers either having lost their fathers or in

polygamous marriages. In comparison, responses from female informants

who dropped out after secondary school and went into nursing indicated

that the absence of their mothers, among other things, contributed to their

dropping out, as illustrated in the extract below:

GaRy,a 'female informant who dropped out of school and joined nursing,

pointed out that she came from a polygamous background and she had an

unhappy childhood:

" We were very many children... and our father used to spend nights at

other homes. When I was twelve, my mother moved out of home". On

experiencesthat have had an impact on her education, she talked about the

role played by her step mother in stopping her from going to a secondary

school of her choice, as follows:
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" When I was in P6, my elder brother, who is a doctor, he wanted me to

put my choice at Nabisunsa and I even got the points ... my step-mother

heard ofit She told my father some things I never learnt of and he refused

me to go to Nabisunsa." She also said that lack of school fees, finally got

her out of school:

" We were too many and my father could not cope financially. "

2. Females' vulnerability to sexual harassment: was pointed out by most

parents as contributing greatly to their dropping out of school. One female

parent analysed the girls problem as follows:

" for a girl, once she gets breasts, she has an extra burden always. Either

she spends a lot of her time in relations with males or she spends time

fighting them away - education is an agenda she adds to this one"

3. Stereo-typed views of women's role: The views expressed by most

females and males, indicated that they both still perceive women's place as

in the home, as the following three tables 2,3 and 4 illustrate.

When the 266 respondents were asked questions pertaining to division of labour

in their homes, they were given the following questions to respond to:

i) What tasks are performed by sons, in your home?

ii) What tasks are performed by females, in your home?

iii) How do you rate the arrangements of task allocation in your home?
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Table2: Tasks perfonned by sons at home.

Types of tasks Female Male Total %

Manual Out-door eg chopping 115 115 230 86.5

wood, slashing, carpentry etc.

Manual in-door eg child-minding, 11 5 16 7.0

cooking, washing etc

Alljobs suitable 6 5 11 4.1

Noresponse 3 6 9 3.4

Total 135 131 266 100%

Table 3: Tasks perfouned by daughters in the home .

Types of tasks Females .Males Total %

Manual out-door eg chopping 4 5 9 3.4

wood, slashing, carpentry etc

Manual in-door eg child -minding, 124 114 238 89.4

cooking, washing etc.

All tasks suitable 4 6 10 3.8

Noresponse 3 6 9 3.4

Total 135 131 266 100010



52

Table 4: Perceived Fairness of Division of Labow in Homes.

Females Males Total %

Unfair to females 27 16 43 16.2
Unfair to males 1 5 6 2.3

Unfair to both females and males 7 8 15 5.6

Fair to both females 99 98 197 74.0

No response 1 4 5 1.9

Total 135 131 166 100

The data from 266 respondents indicated the following trends:

i) Females and males, generally, agreed that there were special tasks for women and

special tasks for men in the horne.

ii) Most of them felt that the kind of sexual division of labour is fair, thus reflecting

that they hold stereo-typed views on the roles of women and men in the home.

iii) The stereo typed views held by both females and males indicated that the women's

place was still generally seen as being in the house.

From responses to the questions on family background indicated that the nwnber of

children in a familyhad implications to for access to higher education for both females and

malesas detailed below:

4. Number oCchildren: Coming from large families (9 children and above) appeared

to reduce chances of both males and females for higher education. The following

three tables 5, 6 and 7 show family background swnrnaries of the respondents

selected for in-depth follow up.
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Thetables were compjled out of the answers given by the 20 respondents in their response

tothe following questions:

i) Tell me about the family you come from.

ii) Tell me about the other children in your family.

The objective of these questions was to find out whether there might be indications of

constraints or advantages to girls' and boys' education related to the families they came

from.

Tables 5,6 and 7 summarise the responses from the three categories of respondents as

follows:

Table 5 Family Background of infonnants from Teacher Training College.

Informant Number of position of Parents Parents maniage

brothers/sister informant education status.

l.Female 9 8th Not indicated Married with one

Name: Nanny wife.

Female 2. 6 2nd FatherP6, Married with one

Name: Niggy Mother nil wife.

Male 1. 8 1st Father S4, Married to

Name: George Mother S2 informant's step-

mother

Male 2. 9 4th Not indicated Father died, mother

Name: Abby not mentioned

anywhere.
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Table 6. Family backgroWld of informants from the School of Nursing.

Infonnant Number of Position of Parents Parents marriage

brothers lsisters informant education status

Female 1. 30 + 7th Not mentioned. Father died, left

Name: GaUy several wives.

Female 2. 10 5th Not Married with many

Name:Rubby mentionedlPeasa WIVeS

nts

Female 3. 8 3rd Not mentioned Married with one

NName: Fanny wife

Male 1. 19 2nd Not mentioned Father died, left

Name:Sammy many wives.
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Table 7. Family backgroWld of university jpfonnanls.

Informant Nwnberof Position of Parents education Parents maniage

brothers/sist informant status

ers
Female 1. 4 2nd Father-university, Father died,left

Name: Jully mother-S4 one wife.

Western

Female 2. 7 1st Father- not indicated Father died, left

Name: Hassy mother- Junior two wives.

Central. school

Female 3. 4 2nd Not mentioned. Married with one

Name:Anny Father retired wife.

Western. businessman.

Female 4. 5 3rd Not mentioned Married with two

Name:JOSB}' wives

Central.

Female 5. 9 7th Mother-primary Father died, left

Name:Mary father-not mentioned twowives+

Central

Female 6. 5 2nd Both-Junior 3 Married with one

Name: Banny wife.

Western.

Female 7. 8 8th Not mentioned Both died. Was a

Name: Batty monogamous

Western. maniage.
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Female 8. 7 3rd Both- Primary Married with one

Name:Assy wife

Central.

Male!. 6 lst Father - Junior Married with one

Name:Willy school mother- nil wife.

Western.

Male 2. 6 1st Father-Junior school Married with one

Name: Stan Mother-primary wife.

Western.

Male 3. 22 2nd Father-Primary Married with two

Name:Jimmy mother-P5 wives and a

Central. number of

mistresses.

Male 4. 9 3rd Mother-Primary Married with one

Name: Danny Father-Junior school wife.

Central.
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Trends emeIging from the family background profiles of informants from the three

different categories were as follows:

a) Prinwy Teacher Training Colle2e.

i) Both females and males came from fairly large families (average 8

siblings), with the smallest being a family of six and the largest being a

family of nine.

ii) Both females and males, who mentioned the educational status of their

parents, had mothers less educated than fathers, or not at all.

ill) Both females and males did not have other highly educated siblings in the

family. Three of the four informants, two females and one male, in this

category, were the most educated in their families, with other siblings

having dropped out of school before S4 or still below that level.

iv) The two female informants had the following in common:

There were no other brothers or sisters more educated than them

and no one coming up. Other children had already dropped out of

the education system.

In both cases, their sisters had dropped out of school and got

manied.

Both females came from monogamous family backgrounds

whereas both males came from polygamous ones.
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b) The school of Nwsing.

i) ADthree females and the male came from large families (average 16 brothers and

sisters), ranging from eight to more than thirty children.

ii) All the informants came from polygamous families, except one female.

ill) The female infonnants an reported that they had other siblings more educated than

them.

c) University.

i) Both the female and male informants came from fairly small families (average 6

brothers and sisters), except one male who comes from a family of 22.

ii) Both females and males were high in the sibling hierarchy, with most of them
I

being first to third-born in the family.

ill) The educational status of the females' and males' parents indicated that fathers

were more educated than mothers, but that the mothers also had primary education

and above.

iv) In comparison, responses of informants who mentioned parents' education showed

that mothers of female informants are more educated than those of the males

informants,

v) Both females and males came from monogamous family backgrounds. The three

infonnants, two females and one male, who came from polygamous backgrounds

were all from the central region.



59

Froma cross-analysisof the above family backgrounds of those who succeeded in getting

to university and those who did not, it was reflected that the following societal factors had

implicationsfor access to higher education:

1. Coming from large families seemed to reduce chances for both females and males

to continue to university, especially if the families were polygamous, due to high

education costs.

2. Being high in the sibling hierarchy enhanced chances for females and males to get

university education.

3. Having other highly educated siblings in the family enhanced chances for females

and males to get higher education.

4. Mothers' economic capacity to meet education requirements is indicated as a

contributing factor towards females continuing with education more than with

males. Trends from the university informants indicate that females who have

succeeded in going to university are guided by their mothers. Most of them are

under the care of their mothers either as a result of having lost their fathers or in

polygamous marriages. In the words of four of them, an illustration of the value

of mothers to girls in school is made as follows:

Table 8:

Name

Examples of Mothers' Importance to Continued Girls' Education

Comments

The person I consider most important in my life is my

mother. She is a strong woman and she has looked after

me up to this stage (University) singlehandedly.

Jully
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What particularly encouraged me to stay in school was

really my mother. She kept on Puahina. cmphaaiaing that

education was my only friend. You see, I come from a

polygamous family.

Anny I consider my parents the most important people that

encouraged me to stay in school, but more 80 my mother.

My father is very strict and never relaxes his policies.

Banny My family has been behind my SUCCC88 - the whole lot of

them 88 a unit You see, I did not have a lingle voice like

a mother to guide me - she died in a tragic way 88 I told

you. They had to wmc hard to replace her, 88 I was the last

borne.

S. Tbeccwas an emerging pattern that families that bad many children, 9 and above,

came from polygamous backgrounds and coming from a family background of

many cluldrcn,resultingfrom polygamous relationships, tended to result in females

and males dropping out of school due to failure to realise school fees.

6. Availability of school fees stood out 88 in important factor common to both

females and males to continue with education.

7. Being high in the sibling hierarchy seemed to enhance chances for females and

males to get higher education.
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8. Having other highly educated siblings in the family seemed to increase chances for

females and males to get higher education.

9. The family environment males and females were brought up in seemed to have an

influence on whether they would continue to University or not.

10. The economic status of the local community was reflected as having an influence

on females' and males' educational chances. For example, those who did not

continue to university also came from remote and low economic status villages

while those who continued to university, generally, came from richer fanning

villages and peri-urban areas.

This pattern could be followed up with more research to establish the implied

relationships.

11. Attendingschools with poor facilities was reflected to encourage repeating classes

and eventually to reduces chances for females and males to continue to post

secondary institutions.

12. Preference to invest in males rather than females was perceived by most parents

informers as common practice and this was attributed to cultural practices. For

example, it was pointed out that since it is males who inherit property, they

required more education than the females.

13. Females and males generally agreed that there were special tasks for women and

special tasks for men in the home and most of them felt that kind of division of

labour was fair.
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4.2 Macro-level: the school enviroMleJlt.

Factors within the school enyironment that facilitate or hinder females and males access

to higher education and how they operate.

To find answers to the question as to whether there were factors in the schooling process

whichfacilitated or inhibited females and males access to post secondary education, data

was collected from the following sources:

i) Classroom observation in two secondary schools.

ii) Interviews of heads of institutions in which classroom observation was done.

iii) In-depth interviews of 20 student informants of different categories.

iv) Interviews of parents of the student informants above.

v) A questionnaire filled by 266 student respondents from different categories

As is shown in the triangulated data from the above instruments presented below, a

number of factors that have implications for continued schooling for females and males

emergedfrom schools. Some of the factors were gender specific and others were general

for both females and males.

1. Classroomdialogue:From classroom interactions, especially through questioning

and responding to pupil8 lU\8WCR, there wu an observed tondoncy for tOAchoRto

give more academic attention to malee than femalol.
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It was also apparent that female teachers criticised both female and male students more

than they offered encouragement, as Appendix vm (Teaching / Learning process),

Appendix vn and Appendix IX (Social processes in the classroom) indicate.

Datafrom the ten lessons observed indicated the following trends as indicated in Table 9:

Table 9: Questions Asked and Answered by Female and Male Students: Kampala

Teacher's Subject Total Questions Answered by Answered by

Sex Asked Females Males

Male Maths 20 8 12

Male Religious Education 14 9 5

Male Economics 18 15 3

Female Geography 9 1 8

Male Biology 12 2 10

Total 73 35 (48%) 38 (52%)

Table 10: QUestions Asked and Answered by Females and Males: Mbarara

Teacher's Sex Subject Total Questions Answered by Answered by

asked Females Males

Female History records not recorded

Female History II 40 3 37

Male eRE 19 7 12

Male Economics 5 0 5

Female Geography 28 2 26

Total 92 12 (13%) 80 (87%)
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i) Male students answered more questions (87%) than female students (13%), in all

five lessons in the school in Mbarara district, whereas females answered as many

questions as males and sometimes even more, in the school in Kampala. There

seemed to be indications that females' participation in the classroom could Val)'

with the type of school as well as urban and rural school. This area needs further

investigation.

li) The teachers' handling of students' responses to questions affected females'

participation more than males. For example, where teachers were critical of

answers from students, girls did not volunteer answers but rather sat passively in

class (see Appendices vn and IX for details).

iii) There was generally more criticism than encouragement from the teachers to the

students in both schools but much more in the school in Mbarara (see Appendix

VIII). This seemed more prevalent from female than male teachers, although a

much larger sample will be required to make more conclusive assertions. For

example students would be told things like " concentrate on your work and stop

grumbling"if they showed signsof dissatisfaction at answers given and the teachers

response. In other cases pupils were told off over trivial issues like the positions of

their legs etc.
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2. Subtle sexual harassment of female students by male teachers: this tendency

was reflected in both schools, especially through victimisation. In one of the

lessons,a teacher called out a girl named Alice " Lakwena, lets have your answer"

and that sent the class laughing even before the girl attempted to answer. ( Alice

Lakwena is the name of a female rebel who led a war against the government using

witchcraft and local herbs she said would deflect bullets). In some other lessons,

male teachers gave provocative examples with sexual overtones, changing the tone

of voice when talkingto a girl and leaving a smaller distance when addressing girls

and a larger one when it was boys. For most of the observed tendencies, especially

the visual and audial ones, use of more sensitive instruments like cameras etc

would have made it more possible to capture what narrative description tended to

be inadequate to pick.

3) Hostility between some female teachers and female students: this was

manifested through authoritarian behavior and nasty comments on part of teachers

and lack of participation by female students and insolent behavior on part of male

students. Some of the evidence for this trend begins to show (see Table 9 and

Table 10) when very few girls put up their hands to get selected to answer in the

lessons taught by female taechers The same students would participate more

actively when the teachers changed.. Evidence for this trend was limited and

commonly noticed in the school in Mbarara district. This is another aspect that

needs more investigation with larger samples.
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4. Repeating classes: From the questionnaire results and the in-depth interviews, a

pattern emerged that repeating classes, at all levels of education was a phenomenon

more commonly appearing in the profiles of females than males. Table 11

(Educational History Matrix) gives some indication of this issues from the life

histories of the informants who participated in the in-depth follow up.

5.. Type of school: From data gathered on the educational backgrounds of the 266

respondents, a pattern emerged to indicate that whether a school was located in

the urban or rural area and whether it was single sex or boarding had implications

for access to higher education. More females than males were able get secondary

education if they attended urban rather than rural schools and if they attended

singlesex rather than mixed schools. See Tables 12,13, 14 and 15 which indicate

what types of schools the sampled 266 respondents went through. This has

implicationsfor access to higher education because its through attending secondary

school that access to higher education is realised.
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Table 11: EDUCATIONAL HISTORY MATRIX

4 Teacher Training 4 School of Nursing 12 University informants
informants informants

Types of All went to rural Two males and one 5 out of 8 females went
schools primary and secondary female went to rural to urban primary and
attended schools primary and secondary secondary schools and 3

schools. One female to rural primary schools.
went through an urban All 4 males went to rural
primary school and to primary schools. 2 went
a rural secondary to urban and 2 to rural
school. secondary schools.

Classes The 2 females repeated The 2 females One female repeated
repeated primary seven before repeated classes. One senior six to improve her

they went to secondary repeated primary one grades
school. One was forced and the other repeated
to repeat by her parents sernor SIX.

to improve her grades.
The other repeated
three times. The 2
males did not repeat
any class

Reason for All 4 did not join TTC 3 of the informants All 12 continued to
being in out of choice . One failed to get money to university because they
present female lost interest in pay school fees, so obtained competitive
institutions education and the other they could not grades and had parents

did not perform well continue. One female or guardians who could
enough to get did not get the pay their school fees
placement at the next required grades to
level. One female had a continue.
health problem with his
sight and the other did
not get good grades to
go to university
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URBANIRURAL PRIMARY EDUCATION.

Female Male Total

Location of Primary Resp. % Resp. % Resp. %

I.Urban 87 64.4 75 57.3 162 60.9

2.Rural 40 29.6 48 36.6 88 33.1

3.No response 8 5.9 8 6.1 16 6.0

Total 135 131 266 100

Responses in the table show that out of the respondents who went to urban primary

schools (162), there were more females (64.4%) than males (57.7%). However, out of

those who went to rural primary schools (87), there were more males (36.9%) than

females (29.6%). From the data it is indicated that: more females than males had gone

through urban primary schools and that more males than females went through rural

primary schools.

Respondents were also asked to indicate whether they went to an urban or rural secondary

school. This information was considered important for the same reason as that of the

primary school.
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Table 13. URBAN / RURAL SECONDARY EDUCATION.

Female Male Total

Location of Secondary Resp. % Resp. % Resp. %

1.Urban 89 65.9 85 64.9 174 65.4

2.Rural 39 28.9 39 29.8 78 29.3

3.No response 7 5.2 7 5.3 14 5.3

Total 135 131 266 100

Responses indicated that out of the respondents who went through urban secondary

schools (174), there were slightly more females (65.9%) than males (64.9%) and more

males (30%) than females (28.9%) who went through rural secondary schools.

Respondents were asked to indicate whether they went through single sex or mixed

primary school. Results to this question are indicated in Table 14.
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Table 14. SINGLE SEX / MIXED PRIMARY EDUCATION

Female Male Total

Type of school Resp. % Resp % Resp.

1. Single sex 19 14.1 12 9.2 31

2. Mixed 110 81.5 110 88.7 220

3. No response 6 4.4 9 8.0 15

Total 135 131 266

Responses in the table show that out of the respondents who went through single sex

primaryschools (31), there were more females (14.1%) than males (9.2 %). On the other

hand, out of those who went through mixed schools (220), there were more males (88.7%)

than females (81.5%). The data indicated that: More females than males went through

single sex primary schools while more males than females went through mixed primary

schools.

Respondents were asked to indicate whether they went through mixed or single sex

secondary schools and the results are indicated in Table 15.
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SINGLE SEX / MIXED SECONDARY EDUCATION.

Female Male Total

Type of school Resp. % Resp, % Resp.

1.Single sex 62 45.9 37 28.5 99

2.Mixed 67 49.6 89 68.5 159

3.No response 6 4.4 5 3.1 11

Total 135 131 266

Responses indicated that out of the respondents who went through single sex secondary

schools (99), there were more females (45.9%) than males (28.5%). However, out of those

who went through mixed schools (159), there were more males (68.5%) than females

(49.6%).

6. Subject stereo-typing: Both females and males still perceive arts based subjects

as appropriate for females and science based subjects as appropriate for males.

These perceptions seem to have their base in the perceived roles for women and

the perceived male superior mental ability. The following Tables 16,17, 18 and 19

show details on which the above conclusions were based.
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Table 16: SUBJECTS CONSIDERED APPROPRIATE FOR FEMALES.

Subjects suitable for females Female Male Total %

Arts eg history, geography, religion 81 103 184 69.2

Science eg maths, physics, chemistry 28 9 37 13.9

, biology

Technical eg wood-work, metal work 4 0 4 1.5

Theatricals eg music, dance, drama 0 0 0 0

All subjects suitable 19 12 31 11.6

None of the subjects 0 0 0 0

No response 3 7 10 3.8

Total 135 131 266 100%

The majority offemales and males (69.2%) considered arts subjects as more appropriate

for females more than other subjects.
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REASONS WHY SUBJECTS ARE CONSIDERED APPROPRIATE

FOR FEMALES.

Reason Female Male Total %

Leads to paying jobs 10 10 20 7.5

Does not require a lot of intelligence 8 5 13 4.9

Suitable to female physique 49 46 95 35.7

All subjects suitable 17 10 27 10.2

Useful for future roles 41 45 86 32.3

No response 10 15 25 9.4

Total 135 131 266 100%

Most females and males considered arts subjects appropriate for females because they

considered them suitable for females' physique and for their future roles.

Table 18: SUBJECTS CONSIDERED APPROPRIATE FOR MALES.

Subjects suitable for males Females Males Total %

Arts eg English, history, geography 11 14 25 9.4

Science eg Chemistry, biology, physics, 73 81 154 57.9

maths

Technical eg wood-work, metal-work 27 22 49 18.4

Theatrical eg music, dance, drama 0 0 0 0

All subjects suitable 19 8 27 10.1

None of the subjects 0 1 1 0.4

No response 5 5 10 3.8

Total 135 131 266 100%

The majorityoffema1es and males (57.9%) considered science subjects more appropriate

to males than other subjects.
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Table 19 REASONS WHY RESPONDENTS CONSIDERED SCIENCE

SUBJECTS SUIT ABLE FOR MALES.

Reason Female Male Total %

Leads to payingjobs 19 22 41 15.4

Require a lot of intelligence 47 52 99 37.2

Suitable to male physique 39 29 68 25.6

All subjects suitable 8 8 16 6.0

Useful for future roles 11 8 19 7.1

No response 11 12 23 8.7

Total 135 131 266 100%

Responses indicated that 37.2% of all respondents considered science based subjects more

suitable for males than females because studying them required a lot of intelligence.

Another 25.6% of the respondents considered the science subjects more suitable for males

because the subjects are suitable for male physique, while 15.4% perceived science

subjects more suitable for males because that led to well paying jobs.

The responses indicated that both females and males held stereo-typed views about

subjects appropriate for females as those that fitted in with their perceived roles, while

sciencesubjects were considered as suitable for males because of their perceived superior

mental ability.
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Aswnntal)' of the results of macro level factors: school environment.

1. Some social processes in the classroom impact differently on females and males.

There was evidence to suggest that where the outcome of teacher Istudents

behaviour was negative, the female students seemed to be more affected than the

males. For example in the case of a hostile female teacher, female students were

not turning up for classes at all.

2. Subtle sexual harassment of female students by male teachers, and possibly of

young female teachers by male students, contributes a strong under-current, in the

classroom, that disadvantaged the female students by keeping them tense or by

disrupting discipline.

3. The teachers' handling of students' responses to questions affects females'

participation more than males. For example, where teachers were critical of

studenfs answers, girls did not volunteer answers but rather sat passively in class.

4. Repeating classes, at all levels, was a phenomenon more commonly appearing in

the profiles of females than males.

5. Very formal procedures of teaching and the teacher-centred approach disadvantage

females more than males. For example, the more formal the teaching is, the less

females will contribute, whereas more males will continue to contribute.

6. Subject stereo-typing, is prevalent among both females and males. It is, generally,

considered that arts based subjects are appropriate for females and science subjects

suitable for males.
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7. Stereo-typingof subjects, for females, generally, had its base in the perceived roles

for women whereas for the subjects for males, the stereo-typing seemed to be

based on their perceived superior mental ability.

8. There is, generally, more criticism than encouragement from the teachers to the

students, in the classroom.

4.3 Micro Level Factors: The Individual Student

Gender individual concerns which contribute to the differentiation between females' and

males' access to post-secondary institutions:

Data to establish whether there were gender specific factors that contributed to the

differentiationbetween females' and males' access to higher education was collected from

the laIge sample of266 respondents and case studies of 20 of them who were sampled out

purposively (see Sampling of individuals pp. 40), depending on whether they came from

the geographic areas of study and whether they were females or males taking arts subjects

or science subjects.

Responses from the case studies and the broader survey involving 266 respondents

indicated three areas that needed more probing to :find out gender specific concerns that

influenced females' and males' persistence in school The three areas were: i) motivation

for study, ii) influential role models and ill) perceived appropriateness of education for

future roles.
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U Motivation for Study

In order to probe their motivation for study, informants were asked the question 'What

motivated you to study?'. Responses to the questions by informants from different

instiutions(see Selection of Study Institutions pp.37) are swnmarised in Table 20 below.

Table20: MOTIV AnON FOR STUDY BY SEX AND INSTITUTION

4 Teacher Training 4 School of Nursing 12 University informants (8F, 4M)

Informants (2F, informants (3F, 1M)

2M)

Motivation One female was Two of the females were Only 7 females responded.

for study for motivated by motivated by nasty 4 were motivated by the financial

females interest to be experiences of their sacrifices and encouragement by

knowledgable and friends who dropped out their mothers and other family

:
the other wanted to of school, married and members. One wanted to be

I

be able to look after suffered. The other 'someone' in the future. One

her parents better. female was motivated by wanted to set a good example for

competition with her her younger siblings and the other

brother and sister who was encouraged by her teachers.

were doing well at

school.
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Motivation Both males were The male was motivated Two of the males were motivated

for study for motivated by by his father's explanation by their aspiration for good jobs.

males interest in their that education was his The other two said they went to

future wellbeing. only assurance for a good university because they had the

They wanted to be future. brains and financial support from

independent and their fathers.

self - reliant

Most females at university stayed in school because they felt obliged to their family

memberswhereas all the four males at the same institution stayed in school in their own

interest (see Appendix IX for detailed responses). Most male informants perceived

education as an assurance for their future well-being, for example by leading them to

highly paying employment, whereas for some of the females, it was seen as .leading to

recognition and independence from spouses. Negative experiences witnessed of other

femaleswho dropped prematurely from school served as an incentive for females to stay

inschool to avoid having similar experiences.

ill Influential Role Models

In orderto probe the type of role models that provided another source of encouragement

or otherwise, the informants were asked to indicate the people they considered most

irnportantintheir lives and the person they wish they could be like. Table 21 summarises

theirresponses by sex and institution. For detailed responses, see Appendix XI.
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Table 21. INORMANTS' ROLE MODELS BY SEX AND INSTITUTION

2 Teacher Training 2 School of 8 University informants (4F,

informants (IF, IF) Nursing 4M)

informants (IF,

1M)

Person most Female: My parents Female: My Female 1: My mother

valued mother Female 2: My mother

Male: My father Female 3: My parents

Male: My sister Female 4: My family

Male 1: My parents

Male 2: My father

Male 3: My father

Male 4: My parents

Person I want to Female: Female Female: My Female: None

be like counsellor in my mother Female 2: My brother

community Female 3: My male relative

Male: A doctor Male: A lawyer who is a lecture in Law

Female 4: My uncle, a

doctor

Male 1: No response

Male 2: My uncle

Male 3: The Pope

Male 4: The President of

Uganda
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A comparison of the role models of those who continued to university and those who did

not, indicate the following trends:

i) The role models of the females who did not continue to university were females,

without high status in society. The qualities they admired in them are kindness,

conforming behaviour and command of respect. On the other hand, role models,

for the females who continued to University were professional males. The qualities

they admire in them were hard work, ambition, courage, professionalism,

popularity and commitment to their work.

ii) There was a similar pattern of role models among males who continued to

university and those who did not. They all looked up to successful, professional

men or successful national and international male leaders

ili} Perceived Appropriateness of Education for Future Roles

In order to probe farther into the perceived appropriateness of education for future roles,

the from various institutions (266 respondents) were asked questions to indicate what jobs

they perceived as appropriate for females and which for males. The following questions

were asked:

i) When it comes to employment, what jobs do you consider most appropriate for

women?

ii) Give reasons for your answer.

iii) When it comes to employment, what jobs do you consider most appropriate for

men?

Tables 22 and 23 respectively, summarise responses to these questions.
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Table 22. EMPLOY1vlENT CONSIDERED MOST APPROPRIATE FOR

WOMEN BY FEMALES AND MALES

Name of employment Female Male Total

Professional (graduate) eg 53 13 66 24.8

Doctor, accountant, engineer,

lecturer.

Business (large scale) eg 2 1 3 1.1

manufacturer, importer, exporter,

farmer

Manual eg builder, porter, 0 0 0 0

carpenter

Theatrical eg actress, singer 0 0 0 0

Service eg nurse, primary teacher, 56 103 159 59.8

shop attendant, secretary

Domestic eg house maid, baby- 8 3 11 4.1

sitter

All jobs suitable 9 4 13 4.9

No response 7 7 14 5.3

Total 135 131 266 1000/0

Most females and males (59.8%) agreed that service jobs like nursing, secretarial work and

primary school teaching, were the most appropriate employment for women. These are

alsojobs that do not necessan1yrequire post secondary education. However, some females

considered professional employment, that requires post secondary education, most

appropriate for women.
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The reasons for considering employment most suitable for females as indicated

were similarfor female and male respondents and all indicated stereo views about

the nature of women. Most females and males (38%) of 266 respondents, gave the

reason that service jobs like nursing, teaching in primary school and being shop-

attendants were the most suitable for females because they suit women's nature.

The second most popular reason given by 27.8% of the respondents was that such

jobs required little energy and therefore were suitable for women.

Table 23: EMPLOYMENT CONSIDERED MOST APPROPRIATE FOR MEN

BY FEMALES AND MALES.

Jobs considered appropriate for men Female Male Total %

Professional (graduate) eg doctor, 73 79 152 57.1

engineer, accountant, lecturer

Business (large scale) eg 2 4 6 2.3

Manufacturer, exporter, importer,

fanner

Manual eg carpenter, builder, porter 38 20 58 21.8

Theatrical eg actor, singer 0 1 1 0.4

Service eg nurse, primary teacher, 2 6 8 3.0

secretary

Domestic eg house keeper, baby 0 0 0 0

sitter

All jobs suitable 12 11 23 8.6

No response 8 10 18 6.8

Total 135 131 266 100
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Most females and males (57.1 %) considered professional employment requiring higher

education, as most appropriate for men. Reasons for considering professional jobs

appropriatefor men were that suchjobs suited their nature and required more brain power.

In conclusion, this chapter has presented the findings as they relate to the three research

questions as outlined in Chapter 3 (see page s 33-34).
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CHAPTER 5

SUMMARY, DISCUSSION AND CONCLUSIONS

futroduction

Themain purpose of this study was to identify factors which are responsible for creation

and perpetuation of disparity between females' and males' access to post secondary

educationin Uganda and to describe processes through which such factors operate. This

was done by answering three research questions, based on the conceptual frame work,

where macro factors, namely; societal level and the school environment are perceived to

interact,through the processes of socialisation and formal education, to shape micro level

factors at the individual level.

Three research questions were formulated as follows:

i) Are there factors pertaining to the socio-economic arrangements in society which

encourage or discourage males and females from joining post-secondary

institutions in Uganda?

ii) Are there fact~rs in the schooling process which facilitate or inhibit females' and

males' access to post secondary institutions in Uganda?

iii) Are there any gender specific individual concerns which contribute to the

ctifferentiationbetween females and males in access to post-secondary institutions

in Uganda?
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Summary of Results.

Macro level factors: societal level

1. Mother's support: mothers' financial capacity to meet educational requirements

and their being available to offer effective guidance are reflected as contributing

factors towards females continuing with education, more than with males.

2. Stereo-typed views of women's role: the views held by most females and males

indicated that the women's place is still generally seen as being in the houses,

although some women thought that this is unfair.

3. Number of children: coming from large families (9 children and above) appeared

to reduce chances of both males and females for higher education.

4. Position in sibling hierarchy: being high in the sibling hierarchy was reflected to

enhance chances for continuing with education. Having other highly educated

siblings enhanced chances of higher education for both females and males.

5. Household income: Lack of school fees was a limiting factor to both females and

males.
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Macro level factors: the school environment

1. Classroom dialogue: males received more academic attention than females, while

both female and male teachers criticised both female and male students more than

they offered encouragement.

2. Su btle sexual harassment of female students: by some male teachers

disadvantaged female students. Females' vulnerability to sexual harassment: was

also pointed out by most parents as contributing greatly to their dropping out of

school.

3. Hostility between teachers and students: subtle hostility between female students

and female teachers was reflected through authoritarian behavioury comments, on

part of the teachers while the pupils indicated protest through reserved participation

in classroom dialogue and rude conduct.

Micro level: individual gender factors

1. Moral Support: Females depended more on family members' moral support to

stay in school than males. Females were likely to stay in school not to disappoint

parents and older siblings who had" pushed, loved and encouraged" them.
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2. Perceptions of the purpose of education: Males perceived the purpose of higher

education as an assurance for their future well being, while for many females,

higher education was seen as leading mostly to recognition. More females than

males were likely to remain in higher education to gain skills for employment and

avoid negative experiences resulting from dependency on males.

3. Role models: The role models of females who did not continue to post secondary

education are other unsuccessful females with qualities such as kindness,

conforming behaviourand of respect. Role models of females in post-secondary

institutions are professional males with qualities such as hard working, ambition,

courage, professionalism, popularity and commitment to work. There is a similar

pattern of role models among males who continued to university and those who did

not They all look up to successful, professional men or national and international

male leaders.

4. Self esteem: Comparing school dropouts and students in post secondary education,

all females displayed low self esteem and depended on others, especially family

members for encouragement and confidence. Males of all categories, however, had

a positiveself image and valued financial rather than emotional support from their

family members.
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Discussion

As earlier specified in the conceptual framework, the model of this study had its basis in

the perception that it is an interplay between societal dictates, schooling factors and

individuals' attitudes which influence the observed gender differences in access to higher

education Followingbelow is a discussion of the factors and processes that were reflected

by the study to be interacting in particular patterns and enhancing disparities between

females and males in relation to their access to education.

Macro level factors: societal level

Mothers's financial capacities to meet education requirements and to offer effective

guidance,were reflected as central factors in promoting their daughters' education to post

secondary level. There was evidence that the population of this study had a common

background of many children mainly due to rampant polygamy. ill most cases, each

mother was left to take care of her own children. This added to a common pattern of

cultural preference of male children made the females doubly disadvantaged. There

appeared to be a pattern where the females response to being perceived as second rate

children and other factors resulted in their having low esteem. The mothers role was

reflectedas very centralin promoting the female children's chances of going to and staying

in school. Results indicated that some determined mothers were able to educate their

daughters,even if they themselves had little education, as long as they could raise enough

money to meet the school requirements.
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The central role played by mothers in keeping girls at school by providing financing and

encouragingthem has policy implications for those charged with improving girls education

inthe country. Mothers are viable allies that should be targeted by educational reformers

and policy makers charged with reducing household poverty through increased

productivity .

The finding that most females and males still saw the women's place as being in the house

becomessignificant,in light of the findings that girls and boys actively construct their own

identities and futures in line with their perceived opportunities. Most females and males

seem to still be putting a low value to higher education for females as it is not perceived

asnecessaryfor the mainly domestic role they are expected to play. This implies that most

femaleswill not feel the need for higher education, if their future role is still perceived as

being in the home.

The issue of the women's place in society, has been explored extensively in industriaIised

countries. For example, Bardwick ( 1971) concludes that sex typed sociaIisation

experiences of women instil personality traits, such as affiliative desires and dependency

needs, that hamper attainment of education or career goals, especially when such

achievement might cause loss of male approval.

Thisfindinghas policy implications in that educational reform as well as efforts to improve

girls access to education must look beyond the school. Policy efforts must be broad

enough to impact on the gender-specific community factors that affect enrolment and

retention of girls in school.
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Results indicated that polygamous family background negatively affected females' and

males' chances of continuing to higher education, due to limited financial and emotional

support. This study also found that availability of school fees stands out as a very important

factorin determiningwho continues with education. Other social factors, at the household

level, for example one's place in the sibling hierarchy, having other highly educated

siblings and the economic status of the local community, were also indicated to have an

influence on chances of both sexes, to higher education. The overwhelming importance

of social background in determining who goes to secondary school, was articulated by a

studyin Cameroun (Cooksey, 1981), which examined the relationship between social class

and academic performance.

Macro level Factors: school environment

This study found that some processes in the classroom impacted differently on females

and males. For example, the teacher-student interaction, in many classrooms, was very

formal and tended to reflect the teachers as high handed in the way they related to the

pupils. Classroom instruction was very teacher-centred and teachers were mostly critical

rather than encouraging. Female students appeared to be much more sensitive to the

undemocratic and tense classroom environment than male students as was illustrated by

their muted participation in lessons where such an environment was more pronounced.

Thispoints to teacher training as an important area for educational policy reform to focus

on.
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In the background in some classes there was an under current of sexual harassment of

somefemale students by male teachers reflected through use of pet names, change of tone,

bodilyclosenessetc Also reflected was hostility between some female teachers and female

students, reflected in assertion of power through authoritarian behaviour on part of the

teachersand protest lack of participation on part of the female pupils. The result of some

of these factors is that the female students' contribution is generally muted in comparison

with the males'.

A number of studies done, in some African countries, have come with findings, that

teachers'negativereinforcements (Biraimah, 1980; Olekambaine, 1991) and gender biased

teacher-pupilinteractions (Biraimah 1987), transmit both negative and limited perceptions

of the female student's academic abilities and potentials. That may be responsible for the

findingthat repeating classes is a phenomenon more commonly appearing in the females

educational profiles, more than the males'.

A study in Kenya, (Nkinyangi, 1980) and other studies in Africa and Asia (Stromquist,

1987; UNESCO, 1986), also show greater repetition rates among girls than boys, at

primaryand secondary levels.This study found that the different backgrounds and physical

facilities of schools influenced the quality of teaching and the rates at which students get

admitted to institutions of higher learning. For example, going to urban schools, which

usually have better facilities than rural schools, is indicated to be an important factor for

femalesto continue to institutions of higher learning. A similar argument is made for girls,

in a study of Kenya (Hyde, 1989) and worldwide (UNESCO, 1986).
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The current rates of school fees and scholastic materials are above the income level of

most rural peasant parents. All categories of respondents voiced the high cost of education

as one of the main reasons why both females and males drop out of school.

The same trend has been noted in other African countries, for example in Zimbabwe

(Micldeburgh, 1992) a similar situation is noted. When parents cannot afford to send all

their children to school, they prefer to send boys. Increasing female drop out rates, due

to the cost of education (Davies, 1991) is believed to be because of increasing real and

opportunity costs of education.

A gap between educational policy and implementation is noted, by this study, as

contnbuting to ineffective delivery of education services. This was mainly pointed out by

parents and school managers. Limitations of education policy have been registered in some

other African countries (Micldeburgh, 1992).

Micro level factors

This study found many gender specific concerns. Many females have low self esteem and

depend on others, especially their family members, for encouragement and confidence.

They have very close attaclunent to their mothers. On the other hand, most males have

more positiveself image and they most value financial support from their family members.

A lot of this lack of confidence on the part of women was reflected in their life histories

as a result of their socialisation.



92

Sex typed socialisation experiences of females and males have been found by some

scholars,for example Bardwick, (1971), to instil such personal traits like affiliative desires

anddependency among women. Most males perceive higher education as an assurance for

their future well being, while many women, attending institutions of higher learning,

perceiveit as leading to their self identity through recognition. This is an interesting finding,

considering that political interest in higher education is based on investment in human

capital (World Bank, 1988) rather than social considerations.

Thisstudy found very high levels of stereo typing among both females and males. These

are manifested in considering the females weaker and less brainy than the males, gender

subject stereo typing and employment stereo typing. For example, jobs which do not

require higher education were considered appropriate for females while jobs that require

higher education, are considered appropriate for males.

The area of gender stereo typing is quite well researched, in some countries. For example,

Frieze, Fisher, and Valle (1978) found that children's acquisition of gender role stereo-

typesis influenced, not only by their cognitive abilities, but also by cultural stereo types and

the current gender role system. Views of appropriateness of fields of study were found

closely related to their usefulness, (Duncan, 1989; Hilton and Berglund, 1974;

Gothfredson, 1981). .On employment stereo typing, it was found that in both developed

and developing countries, local customs and values, powerfully discourage women from

moving into what is perceived as male province, (N.G.O Task Force, 1979).
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It was argued that these values are so ingrained that women, themselves often subscribe

to them and playa subservient role in society. Girls' lower occupational aspirations than

thoseofboys have been noted in other African countries, (Biraimah, 1980; Owuamanan,

1982; Peil, 1982).

TIlls study found that females at different levels had different role models and females,

generally, had different role models from males. The pattern of role models supports the

fmding by Byrne (1990) that the frequently advanced proposition that more female

teachers would attract more female students, is not statistically supported. Mickleburgh

(1992) puts forward three arguments to support the view that in spite of the findings by

Byrne (1990), more women in the teaching profession is important to girls, especially in

Africa. Kelly (1988) found that women teachers have more positive perceptions of girls

abilities than male teachers.

Conclusion

In a nutshell, this study came out with the conclusion that gender gap in access to

education was result of a complex and dynamic interplay between societal factors, the

school environment and gender role behavior. The study noted that societal factors were

numerous and those that could be captured from the study population were symptoms that

were traced back through life histories to the patriarchal society set up where males play

arbitrary dominant roles in decision making about most aspects. Structural aspects like

poor facilities,inadequate teaching, unethical practices etc were also reflected as symptoms

that could be traced back to Uganda's past disturbed political economy.
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Observed patterns of influence

Societalfactors and processes were reflected, through life histories of selected informants

and the survey, as central to societal dictates and individuals gender role behavior. School

enviromnentwas reflected to be dependant on financial support and on the societal factors

that affect the conduct of teachers and pupils.

Figure 3 below isa conceptual presentation of the analysis of the processes through which

various factors, as identified by this study, influence gender differences in access to post

secondary institutions in Uganda.

It should be noted that whereas such observations are representative of the population of

this study, the study population was not significant enough to form the basis of making

conclusions at national level. It will be necessary to do a similar study with a nationally

representative sample for conclusive assertions to be made.

The findingsof this exploratoty study, therefore, have provided insights for designing more

confirmatory studies. There is enough evidence to demonstrate that gender dynamics

interact with other socio-economic processes to create and maintain a gender gap in

education, with higher education showing the most obvious manifestation of differentials

for the females and the males. Much as the findings are not conclusive, it is possible to

trace paths of influence that the study has highlighted.
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Figure 3

I'" jLlmlted temate-perUclpatlOil
- iln classroom actMlI.s
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Atthe macro level are both state and civil factors that interact to generate micro level intra-

householdand individual decisions that result in gender gaps in many aspects, in this case,

mostevident at the apex of education. The three macro factors that can be said to be the

rootcauses of gender inequalityin education are the performance of the national economy,

the political environment and cultural practices which promote male dominance. These

factors were not studied, as such, but they came through explanations given during in-

depth interviews with selected students and their parents.

Performance of the national economy.

Uganda has been undergoing structural adjustment, since the 1970s. With frequent

changes of government and civil strife, more serious adjustment started in 1986. One of

the main results of structural adjustment that has affected education, has been the state's

decision not to invest in social services. Inevitable as that might be, it has meant that

educational institutions do not get enough government funding to run effectively.

Parentshave had to contribute, more than before, towards the running of institutions, thus

making education very costly. The parents' contribution is also limited, because most of

them are rural peasants and rural development has been neglected for many decades, so

they do not realise enough income to meet all their fmancial obligations.
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One noticeable result of inadequate funding of educational institutions are the poor

facilities in most schools and the low quality of teacher training and teaching in schools,

eventually leading to wastage through absenteeism, repeating and even dropping out

completely. The :findings of this study indicate that though this happens to both females

andmales who find themselves in the poorer institutions, the impact on the females seems

to be greater than on the males.

Political environment.

Feedinginto the above processes is the resultant of Uganda's recent history of conflict and

breakdown of law and order. Moral degradation, resulting in all types of unethical

behaviour in society, were some of the results of the political unrest of the 1970s and

1980s.Sexual harassment offemales shown by this study is attributed to the breakdown

of ethicalbehaviour in society and lack of definite code of conduct, as a result of the past

politicalenvironment. Getting systems to operate normally again takes a long time, so the

backlash of a bad political environment of the 1970s and 19808 can still be felt today, in

spite of improved governance since 1986.

Patriarchal Cultural practices.

More numerous and more complex are the processes resulting from a culture of male

dominance,which have already been refereed to. The observed difference in the purpose

of education between females and males can be traced back to stereo typed perceptions

that have been engendered through socialisation in various arenas, including the classroom.

Figure 3 is an attempt to capture the above descriptions.
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Recommendations

Thepresented patterns in Figure 3 that start from male dominance, national economy and

political environment leading to differences in females' and males' access to higher

education are presented as hypotheses derived from this study that will need to be tested

out to establish the implied relationships.

Thefindingsof this study have a number of implications for educational policy, especially

during this period when Uganda is undertaking reform of the education system:

1. Gender-sensitive broad policy approaches: As is reflected in the findings of this

study, the numerous societal factors that have an impact on access to education lie

outside the immediate mandate of the Ministry of Education. It is necessary to

undertake holistic planning that involves all the necessary ministries, thus

necessitating effective co-ordination. Even when this has been done, the impact

will be different for females and males. It is crucial that policy desegregates

women's and men's needs at the planning stage and works out strategies that will

meet needs of both sexes.

2. Establishing and monitoring etTective teachers' code of conduct: The sexual

harassment and hostility to female students that was captured in the study calls for

reinforcement of ethical conduct through establishment of a code of conduct and

sensitisation of teachers both to the professional standards expected of them.
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Teachers should also be sensitised about the impact of their own behaviour on that of

femaleand male students and the influence this has on the learning/teaching process ..

3. Participatory teaching methods: there is need to review teacher training

approaches so that teachers are facilitated to use more participatory and flexible

methods. Most pupils, particularly females, were alienated by very formal and

authoritarian teaching methods.

4. Targeting females: Female students are affected by so many gender specific

factors that there isjustificationfor making a special effort to create a more suitable

environment to enhance females' participation in higher education. This should be

done right from the policy level through to implementation of policy in schools.

Currently, schools behave as if they were neutral to females and males and yet

evidenceproduced by this study as well as other literature indicate that the school

environment has differential impact on female and male students and this has

implications for their interest in attaining higher education.

Recommendations for Further Research

Along with topics for further research, it became apparent during this study that there is

need to reconsider research instruments currently in use if processes are to be accurately

capturedand analysed. An example will be given from classroom observation where it was

apparent that well developed audio and visual instruments would have greatly facilitated

communication of a number of subtle interactions that were observed.
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It should also be pointed out that more participatory approaches will be able to tell a fuller

story, especially by including the pupils and community's perspectives much more.

From the foregoing findings and the gaps identified during review of literature, the

following topics are recommended for further research:

I. The role model theory: needs to be re-investigated in light of the findings that

there was apparent antagonism between female teachers and female students.

Female pupils who have been successful in getting access to higher education had

male role models and most female respondents said that they preferred to seek help

more from males than females. 'This trend contradicts tho assumption that a critical

mass of female teachers in the education system will act as an incentive for female

students and enhance their interest to stay in school. It is important to find out why

female students appear not to be looking up to female teachers and female role

models.

2. Why the lack of confidence among female students? There is need to identify

what variablescould be manipulated to build females' confidence and self esteem.

Females life histories reflected lack of confidence as a main characteristic among

most of them, regardless of what level of education.
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3. Impact of political environment on effectiveness of education: is an area that

has been over-looked while evaluating factors that influence outcomes of

education. This study did not investigate influence of the political enviromnent, but

it is an aspect that kept coming up during interviews with different interest groups.

It would be significant to establish whether a political enviromnent engenders a

different on female and male pupils and their capacity to benefit from education.

4. Establishing relationships between cultural practices resulting from

patriarchal arrangements and persistence of females in the education system.

Figure 3 presents hypothised flow chart of relationships in various aspects which

need further investigation to establish the significant and non-significant

relationships in relation to females and males access and retention in school.
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for a. job? (Tick onvt

Emellont

Very good

Good
Fair

Poor

Very poor
othor"(spooify)
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Q 38. Briefly explain the reasons for your view in '.Q 37 •

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••.••.........•..••....•........•.......•...•..•.......•

Q 39. ~Thatvos the Last public oxaafnat f.on you sat for?

to' level

tAt level

Q 40 HOlT do j'OU rate Puboic Exaninations' offectiness in testing
for knowledge(Tick one)

:Gxcellor.h
I

Very good 7-

Good .3

Fair '1

Poor e;-

Very poor ~

Q. 41 Do you take part in any sooial activities?

Yes

!io

Q. 42 Uhat activities do you fil"ldnot appropriate for you because

of your sax1 ••••••••••••••••••••••••••••••••••••••••••••••
• ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

Q.4it \That activities doryou oonsider inappropriate because of' your
religious background?

•••••..•.•••••...........•.............. ~.•.•.................
......... -----_ .•. ----
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Hhat ootivitios would you liko to tako part in but you

do not because society 1-muldnot approve?

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••.•.•.•.....•..............•........•...•.................

Q 45. HhO ~ enforces discipline at your Institution?

•• 1•••••••••.••••••••••••.•••••••••••••••••••••••••••.•••••.

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

Q. 46. :101, do you rate the rulos of ycur Insti tution? (Ticl~ one)

IUnfair to fonales -

Unfair to ma.Los

Uhfair to both males
and fomalos

Fair

Q.. 47 If. you rato your rules un:fair in Q 46, give saao oxaap'l.os

tlmt you can I'Orncobcr•

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

:That specialist jobs arc for sons ? (List)in your hono·

..•.......................• ~ .~••••.................••....••
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

•••••......•.........•. ;.~ ~.••.•.........•...............•.
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
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Q.49 IThat speoialist jobs arc for ~tors in your hone? (List)

............................................................
•••....................•...•.•........•..........•..•......
.•......•............•.............•.•.•.........•.••......
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

Q.50 Howdo.you rate the arra.ngcnonts of job allooation in your

hone? (Tiok one)

Unfair to d.a.ughtors

Unfair to sons

Unfair to both claughors ~ sonsc..~

Fair

Q. 51 Do you :pa.rents/guardianenforco c..isoipline in tho same

'Vi;! for daughters and sons?

Q. 52 If no to Q 51, Givo SOI)leezampkos trhor-e thero are differences,

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

Q. 53 1iho:t:aJS your tuition fees o.t sohool/oolle~1'

•......................•.••....•....••.........••.....••....•
Q 54. Uho prbvides you l-rith pookl!rt ooney.'? ••• .i•••••~••......•..•

•••••••••••••••••••••••••••••••••• ~ •••••••••••• * •••••••••••••



- 8 -

Q. 56. lTho takos priority when it CODes to pocket money?

oy brothel'(s)

ny sister( s)
~r "

Xo 0110

Q.57. Hownany brothers do you hzvc?..•................••
Q. 58. HOlToany of tl:CI!lare older tllW1 you? .•.•.....•......•.•.
Q. 59. Uha.t level of Educa.tion have they reached? ...............

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

Q.60. lThat job do they do, if they arc lTorking? ••••••••••••••••••••............••••..•.••...•.••.....•••••••.....•..........
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

Q.61. Howmany sisters de you have?

•••••••••••••••••••••••••••••••

Q. 62. Howo~~y of them are oldor than you? •••••••••••••••••••••

•••••••••••••••••••••••••••••••••••••••••••••••••••••• e ••••••

Q. 63. What level of ~ation ~o they reached ?

•••••• 0 •• 0 •••••••••••••••••••••••••••••••••••••••••••••••••••

••••••••••• 0 •••••••••••••••••••••••••••••••••••••••••••••••••

Q. 64. llhat job do they do, if they are 'Working?

..............................................................••••••..•.................•..................................
Q. 65. Dicl a.~;)r of your brothers C:.rop ouf of school/College?
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lThet UaB tho rcasoll{ B) for (cropping out?

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

Q. 67. ~i~ any of your sistors droPout of sohool/oolloge?

vos

No

Q. 68 • Hhut wus the rcason( s) for {ropping out?

••••••.•••...•.................•.........•.......•..•.•.•....
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••---------

Q. 69 From tho subjects offored in the Uganda Education System, what

do you oonsider to be tho appropriate subjects for boys?

(List ~t least 5 in order of priority)

••••••••••••••••••••••1•

2•.

3.
4.
5.

••.••..•...•.•...•...•. ~

•••••••••••••••••••••••
• •••••••••••••••••••••

• ••••••••••••••••••••

Q. 70• Explain brieny why you ·;o.uns:idel' thom appropriate for boyu?

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••.•••..••••.•.......................•.....•..••••...•..•......
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••.••.................................•••.•••.............



- 10 ...•

Q. 71. From the subjects offered in the ~tion System, 1ihat do

you oonsider to be the appropriate subjects for girls?

(List at Loast 5 in order of priority)

Q. 72.

1.

2.
3.
4.
5.

.•••........•........••.....
• •••••••••••••••••••••••••••
• •••••••••••••••••••••••••••
••••••••••••••••••••••••••••
• •••••••••••••••••••••••••••

Explain briefly why you consider then appropriate for girls?

••..•••...............•.•...•..•....•.••.••.•.•..............
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
•••••• • •••• •••••• •• •.•.•••• e·••••••••••••••••••••••••••••••••••

~ ....~.....•.......•..•.••.• ~...•.....•..•.•.•...............
Q. 73. When it cones to enp'Loymorrt, uhat jobs do you conSider most

approprietc for wonen?

Q. 74•

1.

2.
3.
4.
5•

••••••••••••••••••••••••••••
• •••••••••••••••••••••••••••
• •••••••••••••••••••••••••••
• •••••••••••••••••••••••••••
•••.•.••......•....... ~.....

Briofly explain t.he roason( s) for your opinion in Q. 73.

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

••..•.....~................•..•••.•...••...•..•...............
•••.•...................••...............••................•..
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••



- 11

Q. 75 Uhon it comes to employment, l~lClt jobs do you oonsider most

appropriato for mon?

Q. 76 •

Q. 77.

Q. 78.

Q. 79.
1.
2.
3.

1.
2.
3.
4.
5•

.••.•.••.•..............•.....•

..•.................•..•.•..•..

.••••...................•......

.•..•................•........•
.••.............•....•.........•

.Driefl.y explain t~le r casonf a) fOl' your opinion in ~. 75.

................................•...... ........................

.............................................................

.....................................................,....,..

......... .....................................................
S:1ocld a mar r-i.od WOI:lGnbe omr>luyed?

Yes

No

Should a husband have the right to decide whether or not

his ""ife should have a job?

Yes

Hhat jobs are not appropriate for nar.r i.cd men?. .
.•............................•
• •••••••••••••••••••••••••••••••
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Q. 31.

Q. 32.

Q. 83.

Q. 84.

..• 12

Briofly explain your reaon(s) for Q. 79.

•....••................•..•......•.•••.........•.............
............................................................
............................................................

'iThat jobs are not appropr iat o for rna.:tricd WODen?

1• .•....................•...... ;•••...........
2. . .
3. . .

Husband

Uho should earn more monoy? (Tick one)

, ,..--,
Husband

, !

Hife
- .

Doesn·t mat to.r

J-
Do you hold any post of rosponsibility at your School/College?

Yes

110

If yes, what post do you ho10_?
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Q.86 How did you get that post?
oto)

(a.e. through oleotiOZlS, volunteered

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

Q.37. If ovorythine happened the w~y you wishod, briefly explain
llhat k:ind of futuro you would lilro to have:

•..•.....................•........••...••....•••..•..........
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

••........•............•....•...•.............•..........•...

•Th~ you for your patience and oo-oper~tion •
• Ht:lko any coranerrte you wish in the apaoo below •

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

.•..•...•.•......................•............•...................

.•....•.....•..............•........•..•..•....•....•.............
••••.............•.............•..........•..•....•...•..•........
•...•••••..••.................. ~.••••...........•...••............•.
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••

•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
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Appendix IV (a)

INTERVIEW QUESTIQNS

The in-depth interview of the 20 took place at various institutions
and they were asked the following questions:
i) Describe the background of your education, from the time you

went to school to where you are now.
ii) Tell me about the family you come from.
iii) Tell me about other children in your family.
iV)What has enabled you to study up to this level?
v) Do you remember anything outstanding that has encouraged you

or discouraged you in your education?

The follow-up interviews for the 12 informants took place in their
homes. They were asked to respond to the following:

i) Describe your childhood.
+i ) Share any specific experiences that, you feel, have had

a big impact on your life.
iii) Who is the most important person in your life and why?
iv) Is there any body you wish you could be like? Why?

Parents of the 11 informants, or their guardians, ( one student
decided not to continue with the study at this point) were asked to
respond to the following:
i) Describe your experiences in educating the informant.
ii) Tell me about the education of other children.
iii) What impressions do you have of educating girls compared to

educating boys?
iv) What are your comments on the education system of Uganda?



Appendix V

PERSONAL BACKGROUND MATRIX
I ACADEt-IICBACKGROUND FAt-IILYBACKGROUND t-IOTIVATIOHFOR STUDY SOCIAL EXPERIENCE ACADEt-IICOUTCOME
,
IHAt-IE:NAIINY PRlt-IARY:1 village llil. : '0w. are nine, three 9irl~ ....~ six · AOt-IIRATIDN:'1 ad.i red REPEATING: ..t-Iyparents Went to a T.T.C.
ISEX : FEt-IALE school up to P.7 boys ... I a_ the aiQht··, t_cher5, so I 9ue ••••I stopped _ tr"", 90ing on re "1 liked this
(I.....I.&) REP'"ATltIG:Onee, in P.7 STATUS: 1st born, worker at a Tea Factory always wanted to be one". S.l ... that I should plac ••··•

SECONDARY:l villag •• 2nd born, w••nt away and status not INDEPE~DE!ICE: "To be improve on MY grades t~~ is, school up to S.4. known; 3rd born, stopped in S.2, now indeDendent ;md sel t- what discoura9ed _".
I housewife; 4th born, stopped in P.7; r ••liant·.

Sth born, stoppea in S.4 build ••r; KNOWLEOGE: . to ba
I

...
I 6th born, stopped in P.7, housewife; knowladseaole·.,
I 7th born, finished S.4; 9th born,
i stooped in P.7.
ItiAt-IE:GEORGE PRIMARY: 2 vi 11age SIZE: Eight children. He is the first · FAMILY ,ECORD: ... . born ACCIDENT: "When I "as in 5.1 Went to a T.T.C.
ISEX : MALE schools. born - out of wed lock. in an educated fUlily so I was involved in an "It was a T.T.C.

(T.T .C) SEcouoa RY : 1 village STATUS: 2nd born inS. 4 (F); 3rd born in I was a t so expected to be accident, ~y scapula 90~ near Illyr.o.e".
i school up to S.4. 5.3 (F); 4th born in 3.2 (F); 5th born educated' . d•••••ged·.
I in 5.2 (101);6th born in p.a (101);7th HIOEPE~IDEIICE: .'" so that BULLYUIG: 10 About twenty, born in P.4 (F); 8th born in P.3. I geT _ployed and be abl •• _ttresS8s wer ••h••aped ::nto
I to ~inTain ~yself·. _ •.. ~y scapula 90t
I bruised' .

!"AME: NIGGY PRIMARY: 1 village SIZE: Six Children. She is 2nd born. FAMILY ?OCR EDUCATION: POOR SCHOOL: "14yfirst Went to 8ISHOP
SEX : FEMALE school. STATUS: 1st born stopped in P.7 and got .... in our fa.ily there school used to parlo~ T.T.C.I(T.T.C.) REPEATIIIG: Three ti_s ..arried; 3rd born and 4th born 3topped is noOOdy "ho is educated" poorly ••. I was deter.ined "I passed in 9rade

in P.7. in 5.3 (101);5th born stopped in P.7 and • KNOWLEDGE: IOTo be know- to change this". thr•••...

I
SECONDARY: 2 village took a course in tailorin9 (F); §1h ledgeaDl.· .

schools up to 5.4. born still young. · SUPPORT: •... be abl •• to
Chan9ed because of lack l?Ok after lilYparents".
of f•••••.

ItIAIoIE:ABBY PRIMARY: 1 Urban school lilli: Nine children. H•• is the 4th born. • SELF-~ELIAHCy: "When you FATHER'S DEATH: "His faTher Went to BISHOP
,SEX: MALE SECONDARY: D'Lev ••l - ~: 1st born (101),Dip. in Business are educaTed you can be r_lly disor9anised _, by SnJART TEACHER
(T.T.C.) vi lla98 school. studi••s; 2nd born (F), Dip. in B.S; self-ntliant" . the ti_ our fallli1Y 90T TRAINING COLLEGE.

A'Lev ••l - villa9" 3rd born (101),Dip. in a.s.; 5th born reorgani sed, SOIM of \J8 had
school. A'Level; 6th born (101),S.8; 7th born alr ••ady diverted to

(101),D'Level; 8th born (F), S.4; 9th teachin9".
, born (F), in 9.3.

!NAME: SAMMY PRIMARY: 2 Village lli.!i: 'We are 15 boys and then plu •• 4 • FATHER'S EttcOURAGEMENT: FAILURE TO JOII! A'LEVEL: -I W••nt to MULAOO
SEX : MALE school - Changed in girls". H. is 2nd born. OOlyfaTher ... used to failed to 90 further due ~o IIURSING SCHOOL.
(IIURS1NG SCHOOL) P.S because relative STATUS: "..• they ar ••so Many, I don't tellus thaT the school nooney probl_soo

•

was stayin9 with know how I "ill explain ... 00 fee. he was givin9 us was • POLYGAMY: "Father had very
transf ••rred. the only brsad of ours .. " lllanywOll8n and these ••.,...n

SECONDARY: 1 Villa9" · COMPETITION: lOInclass did not want us to to
school up to S.4. No ther ••wu always SOlIe type school" .
school fees. of COllPSTitionOO.

NAME: GALLY PRIMARY: 1 village ~: "We are around thirty SOMethin9 ... · BRIGHT MURE: "I wanted • HONE W••nt to IoIULAOO
SEX : FEMALE school. for .y IIIOtherw•• ar•• nine". She is the to have a bright futu •.•". NURSING SCHOOL.
(1IURSHIG SCHOOL) SECONDARY: O'Lev ••l-urban 7th born, • POOR EXAMPLE: "Havin9 seen

A'Level-village school ill.!Yll: 1st born (101),Doctor; 2nd born lIIanyof .Y friends, the
(H), COIIIplatedS.8, is a taach ••r; 3rd drop-OUTS suffsring in the
born (H), Mechanic; 4th born (101), village ... I vowed to
finished S.4 is a pri~ary teach ••r; ~ make it ...•••

i born stopped in P.7 is now a teacher;
6th born at ca.pus; 8th born a pri~ry

I teacher; 9th born in S.4.



ACADEMIC BACKGROUND FAMILY BACKGROUND IHOTIVATION FOR STUDY SOCIAL EXPERIENCE lACADEMIC OUTCOME
I I I ,
NAME: BANHY PRIMARY: 1 Village PAREHTS: Both father and mother Information lost. Information lost. Went to MAKERERE I
SEX : FEMALE ecnoc t . professional teachers. UNIVERSITY.
(UNIVERSITY) SECDHDARY: 1 Urb<ln CHILDREN: Number five. She is the 2nd

school for both O' and born.
A'Levels.

/lAME: ANNY NURSERY: Urban schoo I RELATIVES: Two sisters are medical · PREFERENCE: Love for · NONE went to MAKERERE
SEX : FEMALE PRIMARY: Urban doctors. plus an uncle. medical oriented course. UNIVERSITY.
(UNIVERSITY) SECOIIOARY : Urban, both SIZE: 8. She is 8th born. All others PARENTAL GUIDANCE:

0' and A' Levels. are graduates. "Initially it was My
parents and it really
depends on whethe,. they
can affo,.d".
EXP05URE: "When you a,.e
in school, and know paop la
he,.e at Ca.pua, you
asp; re-.

NAME: ASSY PRIMARY: 1 Village nil: Eleven child,.en. 8ROTHER'S ENVIRONMENT: • ACADEMIC INJUSTICE: "The way went to MAKERERE
SEX : FEMALE school. STATUS: "So.a went up to O'Lavel, but .. ... it is ay b,.othe,..•• they exaaine us, ••y be for UNIVERSITY.
(UNIVERSITY) SECOIIDARY: O'Lev.l urban SOOIe dropped out ..." used to encou,.age _ to instance ... you find that

A'Lavel U,.ban. "There is SOMeOne.'se, who is doing continue ....•. you do cou••••uni ts in so,.t
REPEATING: S.6, once. banking". · AMBITION: "I very oouch of a C,.ash p,.og,.a.aa..."

wantad to be a docto,.•.•"

NAME: WILLY PRIMARY: 2 vi 11age l!.!ll : 6. He is 1st bo,.n. · PARENTS: "I joined school · NONE MAKERERE
SEX : MALE schools. FATHER: is p,.ofessional teache". Mathe,. because of lOy pa,.ents .••" UNIVERSITY.
(UNIVERSITY) SECONDARY: 1 village not _ntionad. BROll!ERS' EXAMPLE: "I was

school fo,. both 0' and MOtivatad by ay b,.othe,.s
A'Levels. who we,.. al,.eady in school

...
. ~: " .•. ay futu,.e

would be baaed on school
..."

NAME: STAN PRIMARY: 1 U,.ban school ~: Six child,.en. He is 1st bo,.n. One • FUTURE: "I want to get a • EDUCATION SYSTEM: 1'.5 points MAKERERE
SEX : MALE vi llags school. girl next is ~lso a graduate, next one b,.ight and enjoyable awa,.dad to f••• le. is a UNIVERSITY
(UNIVERSITY) . SECOHDARY: vi llaga is ~t Makar.rat others still in lower futur." • frust,.ation to boy ••

school fa,. both 0' and classes. LITERACY: " ..• to sand
A·Lavels. away illite,.acy and such

othe" thing.".
NAME: JIMMY PRIMARY: 1 village CHILDREH: " ... brothe,.s and siste,.s, they . BRILLIANCY: "I think I • HONE MAKERERE
SEX : MALE school up to P.7. have read books soaa have attained app,.eciate lOy int.lligence UNIVERSITY
(UNIVERSITY) SECONDARY: U,.ban school dipla.as, certificat ••..• -. ...
\ fo,.both O'and A' BROTHERS: " .•• I was

Levels. inspi,.ed by ay b,.othe"s
who were older ..•

· EAJl!f.!!:."... .y daa was
also capable of cinancing- ..."

HAME: DANNY PRIMARY: - villag. ~: Nine children. He is Jrd born. • FATHER: " ... lOy fathe" who • HONE MAKERERE
SEX : MALE school; urban scnoo 1 STATUS: 1st bo,.n (F), up to S.5; 2nd born wa. able to aaintain •• UNIVERSITY.
(UNIVERSITY) SECONQARY: U,.b<lnscnool (M), Unive,.sity g,.aduate; 4th bo,.n (F), in expensive school •.•• "

fa,.both O' and A' finiehad S.6; 5th born (M), in O'Level; BRILLIANCY: " ... then also
Levels. 6th bo,.n (F) in O-Level; 7th born (F), .Y brain •• I was gifted

in O'Level; 8th bo,.n (F) in pri.a.ry; ..."
9th bo,.n (M), still young. · GOOD SCHOOLS: " ..., _re

fact that I was in a good
school ... ..



Appendix VI UPBRINGING MATRIX (PARENT'S VIEW)
SEDIIlG ACADEMIC BACKGROUND SOCIAL PROBLE~ EDUCTIOH Of GIRLS & BOYS IN EOI.)CATIOtlSYSTEM IN UGAtlDA

UGANDA

GEORGE'S PARENT File cannot De traced. POOR SCHOOL: ..... loIyson SIGHT PROBLE~:- ...Unfor- EDUCATION BIAS: -~Bt parents ECQN()I.tY:'"... an ordinary
REVEUUE OFFICER started in what I would tunataly he developed it tend to ~VQ lIore emphasis on par-en-tcan't afford school
MBARARA DISTRICT call a poor Church School probl ••• with his head"" education towards bovs than f••••s . '"
(T.T.C.) in this rural araa he wa ••on and off ... hi6 girls. TYPE OF SCHOOL: ..... it is

LACK OF INTEREST: at ayea wera hurti~ in S.4 CULTURE: -... you know one not that children lack the
ti •• s he would refuse to go he had & br.~kdown. system is partrilineal, if 1 brAin6, but they l~ck
there he IIOstly stayed LACK OF EARLY PARENTAL die. it will be IIY son who facilities ...'".
at hooH - CARE: - ... I wallnot wi 11 inherit .y property ..-

.arried nor could I look MIXED SCHOOLS: Girls 98t
a~t.r hi•... - inferiority COMpled.

HAIINY'S PARENTS. REMOTE: '"... you go on REPEATING: -... but when FINANCIAL PROBLEMS: - A MALE GOOD PERFORMANCE: -... FINANCIAL DIFFICULTIES: '"The
PEASANTS. for about eight kilo- an. sat for her P.7 she lot of probl ••", I was boya are better off than education lIyat•• in Uganda haa
MBARARA DISTRICT .etres. thera is no taxi failed and had to repeat educating three children girls. this i. because boys been a pride to everyone •...
(L.:L..!!...) so one ha6 to .aka it on ...- in secondary school .., even if they are suffering but the .ain probl_ is

foot ... no .hopping or FINANCIAL DIFFICULTIES; I a. an ordinary person looking for school f•••• they finance. to pay the f••s and
trading centre ...~ "... but when she got ~ who has no.oney ..." will strive to achieve their .aintain theM there ...~
MIX:D FARMERS; -On one good grade. she didn't "I used to work very hard ~ission ... for a girl this -... Uganda illlosing a lot
cultivators. while on that year because we had a MOney for her fees. even teMpted .•.M few rich ~ educate their
the other are cattle- very bad financial problsm today I •••••• k.ned MOTIVATION; According to the Children ...-.
keepers 6uch as her ... after her S.4. she a lot - father. -it depend6 on
fa.ily ..... could have joined H.S.C. individ~l ..."

... but I didn't have the
lIoney ... -

SAMSON'S MOTHER REMOTE; -No easy acc ••ss . HARD LIFE; -... W•• buzi POLYGAMY; -... the father. SAME PERFORMANCE; -... all FINANCIAL PROBLEMS; - ... for
PEASANT. to sarketing centre for hi.self .tuck out and has another wife and he had been 6tudying well, us fea. sake us drop out ...
CENTRAL REGION thei r produce. now do decided to start trading treated _ badl Y ••• 60 becau ••••thei r report6 were we no longer get enough IOOOBY
(NURSING SCHOOL) they have enough social in coffee. bean6 while he cares less about mine alwaY6 good ••• - fra. our yield. to afford

services .xt.nd~ to schooling ...-. (chi1dr.n) ...- sustaining children in schools
thell.- FINANCIAL PROBLEMS; -... ...-
CUL TlVATDRS; -The I cou1 dn' t IUIlagB the
village is characterised f •••..•
by poor banana plant-
ation., abandant aaiZ8

GALLY'S MOTHER . WEAK ECONOMIC BASE; . GOOD PERFORMANCE; -... FINANCIAL PROBLEMS: -The PREGNANCY: "•.. but girls. FREE EDUCATION; -If the &duca-
PEASANT. "The econo.ic base of Nassuna was a good student .ajor problem ... was some of the. didn·t complete tion wa6 free. it would h.lp
MUKONO DISTRICT. the village base is all throughout her erimary. sustaining her ... they got pregnant and us a lot ...-
("URSING SCHOOL) ba6ed on -Kayinyi - she never repeated a class financially because her dropped out but they boys

which is a type of ...- father died'". cOlllpleted ...-
banana for brewing'". DIGGING; -... we used to go . POLYGAMY; - ... their TRADITION; -If fees were
POOR HOME; -... and'dig early in the father had .any childran short. boys would be given
COMprise. of two old MOrning before they would with several ~ ... and girls sit ...-
IItUdhouses with di t a- go to school ..... when he died they alSo
pidated roof toes '" disappeared ...-.

BANNY'S PARENT. MIXED FARMING; - GOOD PERFORMANCE; "She used. AGE; - ... the only worry GENDER: ..... boys had no SCHOOL FEES: -The .ajor
MBARARA DISTRICT the village is to pass well from her P.' ws had with her wa6 that probleMS as COMpared to girls probl •• now is the aMOUnt of
(UNIVERSITY) charactari ••ed by to P. 7 ••.• and the father she wa •• too young ...'" ... gir t s are easi 1y di s- school fees ... school fees

banana piantations. took her to Mary Hill ... ECON()I.tICPROBLEMS; '"... couraged ... after all I will these days is a problee and
and fenced by land in there were no problems..... they charge a lot of not be a sub-county chief parents carme t afford .....
in which cattle is CONFIDENCE: '"Anyway. we eoney. and the father ... '" POOR FACILITIES; -... teaching
reared ..... have confidence in used to stru9gle to get facilities are lacking,
ACCESSIBLE: '"The Bernadine if she be lucky Money..... poor feeding -
vi 11age has a MUrraJR to conti nue .....
road which cuts
across .....
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Appendix VII

SOCIAL PROCESSES IN THE CLASSROOM
COLLEGE SCHOOL IN KAMPALA

TEACHER BEHAVIOUR ACTIOI'S OF SIGHS OF ACTIOU SPECI AL RELATIOIIS CLASS ATM05PHERE STUDEIIT RELATIOI,S I~CTlOIlS Of OISA~PROVAL
APPROVAL OF DISAPPROVAL

MATHS . STRICT: "He i. a no-non"nu HOI,E 1I0llE FAMILIAR: ·H. fREE WTERATlOll: • At FREE IHTERACTlON: " ... \CHORUS CRITICI5H: •...
IHALE) .ano

" call. out ~a ti••~ it ia the .tudenta both aa'.5 and f ••• 'es students voiced chorus. ... he kept referr,ng to a of .tudenta to who volunt •• r.o anawer5 •.•t tQgether and c r i t Ic i 511 in caw a
gi rl who•• n.a.. wa. Allee •• answe,. question. .... ,nteracted fr•• ly". \fellPW student gave a
Lakwe~ which ••nt the whole .... wrong anawero

,.

cla.~ laugh;ng·.

BIOLOOY INSPIRATIOIIAl: .•.• d; recta NONE IIONE NOllE · fREE PARTICIPATIOU: 'At . TEAN WQRK: Student6 ICHORUS CRITICISM: .
(HALE) the cIa •• with .av •••nta ti•••• tudent. alway. conaulted !&tudenta loudly d'6-

around the laboratory'. initiated their ooon &aOng theaeelvee". lapproved when a f.,low
HlIMOROUS: "he diverta off id •••• FREE INTERACTIQH: student 9ave a wrong
the topic by aak;ng funny · Q!lW: " ... no incidence ... both g;rl. and answer- .
il1uatrationa ... ~. where the teach<tr had boy. Nt together'.

to take diac;plinary
action" .

C.R.T. IN,PIRATIQHAL: "He keeps on HONE HOI'E FAMILIAR: "He • f.QBHAI.: " ... there was TEAM WORK: " ... 11011£
(HALE) call ing out etudenta •••••• k•• pe on calling no ao.ent for ~our, •tudents con&ulted

to contri bute" • out students so it wa •• trictly to each other after the
• SEGREGATIVE: " ... he .astly ".... to the point". teacher asked a

call.d out f.aal ••••. contribute". • FREE PARTICIPATION: difficult queation
because they are hi. beat In FEMALE BIAS: "Student. paricipated ..."
psrforaance" . "H. ao.tly called reasonably'. fREE INTERACTIQH:

out f_ale ••.. -Thi. interaction w~s
becausa they are betw ••n all student,,'
his be&t in
perfora&nca" .

ECOIIOt41CS .~: " ... there w.re no NONE HOI,E . l.11illl!I: " ... .~: " ... there w~a . TEAM WORK: "... . CHORUS CRITICISM:
(HALE) thr.ats or punian..nt ••• de the •• were no no instance of cla •• - .tud.nt. could be - ... if. &tudent

by the teacher". threate or rooe interruption ••." ••en consulting ••ch 9~v. an ;naOeQuate
• HUHOURCIVS: "H;a l.sson had • punian..nt5 aade other". anawe,. hiS/her

h;gh san.. of I1<Aour •••". by the t••cher". fREE INTERACTIQH: f.llow students
•.•.•• Ie and f ••• l. ..auld .ur.ur ....
student. interacted
fr•• ly·.

GEOORAPHY · HUHOUROVl!: " ... _Hid NONE DISCIPLINE: • TOLERAllCE: fREE PARTICIPATIQH: fREE INTERACTIQH: DISRESPECT: - ... the
(FEMALE) that tne 'kyeyo' trade in . ... told "TeaCher never .... the t.acher a.ked " ... both ••xea teacher haCl an

London by Ugandans Should be stud.nte to a; nded about student. to help f,x a interacted freely". A •• rican accent
turned into an industry". concentrate on student a ti•• tabla for extra DISCIPLINE: "Student •• which the students

· CARE fREE: " ••• t.acher is their studie. grUlabling about 1.seon •.•. ". we,.. diac,plined". kept coaplaining
a care f•••e lady who dOOl.,.'t rather than her accent ", .~: "Students about- .
aind about student grUOlbling". diacipline, except in CHORVS CRITICISM:
grUlOb1i"g" . aoMe ca•••.. .o..nta of "Those who tried to

laughter and grUlObling' .ova out before a
new t;~.table was
set, were Gh~rply
criticised by f.llow
students" .
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Teaching I Learning Process

Secondary School in Kampala
HETHOO ASK QUESTIOIIS PRAISE OR ENCOURAGE CRITICISM FEHALERESPOIISEHALE RESPOIISE

SUSJECT: HATHS x Traditional ••thod Aaked .ixt ••n x Accepted or praiaed NOlIE Anawer eight Answered twe1v.
(HALE) chalk and talk; ••• king Question. students respon •• s quest i ona x One initiated

students OI>ini on and on •• Yen occasions on idea
explaining.

SUSJECT: BIOLOGY x Traditional •• thod o~ x Asked ten IIOIIE NOlIE x Anawer.ct two x An.wered ten
(HALE) chalk and talk: Questions Ouestiona Quest iona

initiating idea. and x One initiated
sxplaining an idea

SUBJECT: C.R.E. x Lecture •• thod x Asked .1.v.n x Accepted or praised NOlIE x Answered nine x Answered fiv.
(MALE) Questions students responses Ques'tions questions

on five occasions )It Two students
in;ti.ted
idea -

SUBJECT: ECONOMICS x Traditional •• thod of x Asked eight x Accepted or pra i sed NOlIE x Answered x Answered thr••
(MALE) chalk and talk quest i ona students responses t_lvs questions

six occaa;ona questions
" One initiated

an idea

SUBJECT: GEOGRAPHY x Lecturs Method " Asked _yen NOlIE x Criticiaed x ~red one x Ana_red ei ght
(FEMALE) questions student's Question questiona

response " One initiated x Thr ••
once an id_ initiated

ideas

- - --- -
SUBJECT: HISTORY (1) x Traditional •• thad of x Asked a lot NOliE x A lot of x •• lot of x silence .oat
(HALE) chalk and talk of questiOt\: critici" silence. Most o~ the tiN:

Details not bOrdering on of the ti_: Detai Is not
recorded arrogance and Details not recorded

intol.rance recorded
DetailS not
recora.d

SUBJECT: HISTORY (2) " Traditional •• thad of x Asked twenty x Acc.pted or praiaed x Criticiaed NOlIE X Answered
(MALE) Chalk and talk eight student's response students thirty _ven

questions. once ,..spon_ on questions
three
occae1ons

SUBJECT: C.R.E. x Traditional _thod of x Asked tw.lve x Accepted or praised NOlIE • A,.. ••.• ,..d •• ".n •. Anew.red
(MALE) chalk and talk queations students' respon •• s _stions twelve

on eight occasions " One initiated questions.
an idea " One initiated

an idea.

SUBJECT: ECOIfOMICS x Chalk and talk •• thad x AsI<ed twenty " Accepted five x Criticiead MOHE "One a..-red
(MALE) questions students' responses student. on five

respon_s occasions
on tl'lr_
occa.iona

SUBJECT: GEOGRAPHY " Chalk and talk •• thad x Asked thirty x Accepted fi"" x Criticiead x Only two x Twenty six
(FEMALE) questions students responses students r•• pon••• to r•• pon•• a to

x No prai•• responses t.acher-. teaching
on fi"" queat;ona questions.
occa.iOt"lB

S d Sch 1 Mb



Appendix IX
- I -

SECONDARY SCHOOL IN MBARARA

TEACHER BEHAVIOlJ~ ACTION' OF "GII' OF ACTI ON 'PECIAL RELATlOI'S CLA" An40SPHERE 'TUDENT RELATIONS ACTION' OF DISAPPROVALAPPROVAL OF DISAPPROVAL

HISTORY (' I · AUTHOBITARI_II .
., ... .". NONE · OI,CIPlIHE: • I!OSTIlID .•. · ~ -Olven the · POOR IHTfAlCIIOt': • HQH-ATTEHQAHCE:(fEMALE) constantly c..avti~ "The teacher, A .al •• tUd.,.t •••• rtiv. nature of the "Thera wa. no -Thera ~r.only 4stude"t& in an Arr~nt for a l_tl> of v.ry l.t. tOt"' taaCher. the for. of dhcus.lon ....,." .tucMnt. in all"'Olnt')er don't do this, don't tU'e C~ltlcl"" cl.a •• a. told participation in the .tude"t. '" - ~ .ttendence tNt d.ydo tNt-. • .tudent ••110 -Th;. ian't a cl ••• 1a c_pletely IHQISCIrllHE: " •••• out of "-.· ~!!fJ.~~I,l: " . " .". 1. •••• cMwtn, and Ct>u~cl>" . auoPr •• e.d, there ia no .t~t who •••• chewin9eftrt.;n1'l enort t_oered another who 'r •• participation ••. .tud.nt •• rropnt 1yand in the ".ftertiva type-. .""()9antly w.'k~ in 'ive .;nut••

• alked in with- to the end of the
out even ' •• aeon ••••••
knockln, .•• -.

HISTORY (2) • ~HQRT TEMPEREP: -She NONE · QISCIPLIHA!!lA!!: HONE • ~: -TI>ia wa. IIIQI'CIPlINE " ••• a • HQH"ATHHQENCE:(FEMALE) thr •• tan.. ahout. and - '" •• tude"t .trictly fOrMal, tn.re .tud.,.t whoM 1.t was "Pre.."t ""--ber w••qua,.,..,. in ca •• of di.- who Md a ,.ing was ~v. by any occa.ion on the benctt ••• five. all •• , e , butorder". on hi. finger whe,.•• tudent. initiated • .PI1lJ.: " ••• the~e •••• the,.e we,.••• v.,.al· illill: "0u.,n9 the f~ty was •• kltd to their own id ••• and di.- N~dl, any dlecue.ion ~98 on •• pty de.k.-.• inut •••• ,sion. she took rHlOY. it ••• cusMd tMe f~_ly ••• " whe,.. .tUdent.
five disciplinary ".aura.-. ehe tl>~.at_ a 1nHi .ted thel, own

.tudent ••1 tl> ideas ••.••
• l.ppl"9 ••• .".
•• nt out •
• tudent fo~
fa; lure to
an.we,. •..
cr1tiCiaed •
• tudent whose
le, wa. on the
benct\- •

C.R.E. • COMHITTEP: .... ,wa. concerned NONE NONE • RESPOH5UILITY: · fREE INTERACTIQH: - ... · POOR BELATI QIfS : HOllE(MALE) abOut .tUdents lav.l of -Wa. concerned .t point • .tudent "There was no di.-s.atisfaction aa he kapt about .tudante eN 1 I enged the t.ache~·. cuss i on betweeninquiring whether they level of •• tie" opinion" • atud."t •••. '..ale.undaratood" . faction •.• '", .i t on one side and
.., •• on the other".

ECOIIOMICS .~: "Showed no ,...0,. •• HONE HONE • !2I...E.B!!!I: •f.!!ll: "The~ wae · POOl! INUAAC!IOH: · HQH-RESPQHSE;(HALE) i, a student '.ai led to -All_ed ttloM conet.nt encourageMent "The"e w•• no .vidanc::. -PeriOds of silenceanew.,. a Ovastion". wllo Nd not pa i d frOll the t.achor for 0' di "'act student to cN,..acteri aed the.~: "H. allowed tho •• who .chaol f ••• to .tudent part;c~ pation", student dhcussion" . ' •• .an",had not paid school f ••• to attend" • INPIXIPLlHE:att.nd" . · fM!lJ.L&J!: "Knew "Studente ent.,..., the
all .tudent. by e t ••• at interval.
naMa" ••• F•••• ,. wi tt.out knockl"9".
student. ",a"a -
called out to
contributa but in
vain" .

OEOGRAPHY · ll'COURAGIN9: "She i. kHn on NONE ·~nm HONE .~: "Ther. w•• IHQISCIPLINE: "... • HOllE(FEMALE) encourag'ng girl. to llSCIPLIHARIAII: • lot of lKW'ing in and student found _;n9 .•p;)rticipata by calling OYt "Th. taache,. out of the cl •••• roc:w '". •• nt out and .al kathe; r n~"'.5". •••nt out a arrogant1 y" ,
atUd.nt found · LAC~ QF SE!IMtlCSS:
..."kln, •.. '", S4tcond wMk of the t.nI

and .tudent. not paid
f •••.



Awendix X: Responses to Motivation for Females and Males to stay in School

PrimaIy Teacher Training College.

The two male informants indicated that they were motivated by their future well being,
to be independent and self-reliant. While on the other hand, one female was motivated by
an interest to be knowledgeable and the other wanted to be able to look after her parents,
as there was no one else educated in the family.

School of Nmsing.
The male informant was motivated by his father's explanation that education was the only
assurancefor his :future, as the family was poor, while one female informant was motivated
by:

" having seen many of my friends, the drop-outs suffering in the village..".
The second female was motivated by:

"Isaw so many girls who were married, then Isaw them suffering".
The third female was motivated by her sister and brother who were doing well at
school so she also had to study.

University Informants,

Attribution of motivation among university Informants.

Infonnant Attribution of motivation to higher education.

Confidence and finances from mother." it all comes from my
mother. She has helped me all the way, giving morale, finance ... you
can't go through just like that. "

Pushing from mother." it wasn't personal, it was really my mother.
She kept on pushing".

Obligation to father's love. " Iwas loved, Iam the favourite of my
father. I had that initiative in me that I should not let him down".

Female 1
Jully

Female 2
Hassy

Female 3
Anny

Family Obligation. "I took the thing of thinking about my parents,
the whole family there is no one who is educated, so I had that
feeling in me that I should reach high levels.

Female 4
Jossy

Search for recognition. " I wanted to be someone in the future. "

Search for recognition. " We were seven, before one died... and I
really wanted to be someone somewhere. I even want to pursue
further studies after my first degree. "

Information on this item was lost on the tape.Female 5
Mary

Female 6
Banny

Family obligation. " since I am second born, I felt the need to give
an example to younger sisters".



Appendix XI: Infonnants' Role Models

Primary Teacher Training

The female informant valued her parents most;

" because they have looked after me all my life ".

The male informant valued his father most;

" it is my father of course because he has looked after me right from child-hood.

Icannot ignore the man ".

School of Nursing

The female informant most valued her mother;

"because of the love and things she has done for me".

The male informant most valued his sister;

" she is the one who has really helped me for much of what Ihave achieved ".

University.

People most valued by University infonnants.

Infonnants

Female!

People valued most.

"Mother. She has looked after me up to this stage single-handedly.

My brother also... sometimes he would add on school fees".

"Of course my mother ... she shows she cares.

Mary

Female2

Assy I also consider my brother vet)' important because he has looked

after me up to this time".

"Parents. This is because they have cared for me ... they haveFemale 3

Banny catered for my education".



University.

Role models for University informants.

Informant

Femalel

Role Model

"I don't admire anybody. I set my own goals, but not according to

people .. may be Ijust admire a certain lady in the neighborhood. She is

not proud yet she has a lot".

"My brother. Iwould like to be like someone with my brother's

characteristics .. someone who is hardworking, ambitious, patient and

Female2

Assy

Female3

Banny

Female4

Batty

Male 1

Stan

Male2

courageous" .

"I would like to be like my cousin who is a lecturer in the Law Faculty. I

like something academic".

"Ialways look up at my uncle, the doctor, as someone who really has

had his life organised .. the way he has past stages in his life".

No response

" There is my uncle who is currently working somewhere in

Willy

Male3

Jimmy

Male4

Danny

, Government".

" I admire the Pope. He is a man who has shown his love to almost

everybody in the world".

" Our President...because when I look at him the way he has really

decided to struggle for the nation .. he is committed to his work..

courageous ... he is rich".
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" My family is the most important in my life.. the whole lot. We

work as a writ ..they care ".

"Ifeel my parents are the most important people because since I

Stan

Male 2

was a child, they are the ones who raised me".

" My father. He always guided me".

Willy
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Danny

" My father because throughout my education he was the only one

. supporting me".

" My parents, of course they have contributed to most of my

success at the moment".

The person I wish to be like:

Primary Teacher Training.

The female informant's role model:

" a woman who is a councillor .. she has respect from people".

The male informants role model:

" I admire doctors because they have got a good life. They look after people who

are sick ".

School of Nmsing.

The female informants role model is her mother:

" she takes my father's children as her own"

and her classmate because:

" she is kind and she will never be rude".

The male informants role model is a lawyer and a doctor.
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Combination of Parents, Teachers and personal effort. "I think
my parents contributed and may be my teachers and Iwas okay ".

Confidence from brother. " mostly it was my brother, he used to
encourage me to continue".

Search for recognition. " and personally Ivery much wanted to be
professional giant somewhere".

Educated brothers. " some of my brothers had already finished
university, so Ialso aimed at what they had achieved".

Future employment and well-being. "I knew that my future wouIe
be based on what Iwould achieve in school. If Ireceived good
education, Iwould get a good job which would help me earn a gooc
living"

Future well-being. "I want to get a bright and enjoyable future".

Intelligence. "First of all, I think I was only bright.. "

Father's strong economic base. ".. and my dad was also capable ol
financing me properly".

Father's strong economic base. " my father was able to maintain IT

in expensive schools"

Intelligence. " then also my brains ... I was gifted."

Suitable environment. " the fact that I was in good schools ... there
were so many text books around ...the school admitted the cream of
the nation, so there was always that competition amongst
us ...teachers were relatively good ... being near town, it was easy to
share information with other institutions".
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