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A BS' T RAC T

SOME HOME ENVIRONMENT FACTORS THAT INFLUENCE
EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS OF

STANDARD EIGHT PUPILS
~

The p~rpose of this study was to investigate the
influence of some home environment factors on the
educational and occupational aspirations of standard eight
pupils. The study focused its attention on the following
home variables:

1 . Parental educational level.
2,. Parental °9cupation.
3. Family size.
4. P"arental involvement.
5 . Parenthood.

• I

Together with the abo~e variables, the influence of birth-
order, and gender on educational and occupational
aspirations was also investigated.

The study was conducted in one of ~he primary
't"'"""

schools in Nairobi City Council selected at random. One~
hundred and fifty (75 boys and 75 girls) constituted the
study sal']1ple.

A questionnaire in two parts was used to elicit
pertinent data from the respondents. The data was
computer analysed using the statistical package for social
sciences (SPSS). A chi-square test of independence was



the major test - statistics used in the study plus a t-

test and F-test in some parts.

The findings of the study showed clearly that

the home environment had a significant influence on the

pupils' educational and occupational aspirations. It was

found that parental level of education, mothers'

occupation, parental involvement and parenthood had

significant positive influence on the pupils' educational

and occupational aspirations. Pupils' gender was also

found to have a significant association with educational

and occupational aspirations. However, Fathers'

Occupation, Family size and Birth-order were found to have

no relationship with the pupils' educational and

occupational aspirations.

Although this study is far from being

conclusive, it offers support to the results of some other

studies carried out both in Kenya and elsewhere.

On the basis of these findings, some suggestions

for consideration in the future were made. There is need,

for example, to extend this kind of study.
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C H APT E R ONE

INTRODUCTION

1.1. Background to the Study
Education has continued to play a major role in

Kenya's development ever since the country
attained its independence in 1963. The country
has been under continuous pressure to expand its
educational facilities and make the education
system more relevant to the needs of the majority
of Kenyans. For example, immediately after
independence, there was a rapid expansion o~
secondary education, such that the number of
pupils enrolling in secondary schools has
increased steadily from 30,000 pupils 1n 1963 to
600,000 pupils in 1988. Similarly, technical
education
there has
technical

has received much attention, such that
been an increase in the number of

institutions in the 1970s through the
1980s. Furthermore, University education has
undergone tremendous expansion within the 1980s.
Up to 1984, there was only one State University
(University of Nairobi), with Kenyatta University
College as a constituent College. At present,
Kenya has four State Universities, Nairobi,
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Kenyatta, Moi and Egerton Universities. Together
with the expansion of educational faciiities,
there has also been a continuous review of the
educational system by the Government tto ensure
that education serves and satisfies the
aspirations of the country's youth as well as
cater for the wider interests of National
Development' (Ng'eno, 1984 P. 4). What we the
educators need to realise is that the adaptation
of any educational system requires that the needs
and aspirations of those who will participate be
carefully investigated. (

Education has become a propelling force for
achieving a better standard of living in Kenya as
it is looked at as a major key to social
mobility. It has a crucial role to play in
deciding the future of each individual child. As
a result, there is a country wide competition
between provinces, ~istricts, schools and among
the pupils themselves through various types of
tests and examinations such as mock examinations
that were recently banned by the Minister for
Education. Those competitions involve both lower
and upper primary schools. Consequently, tutoring
or coaching both in schools and privately has
become an economic enterprise. Some parents pay
large sums of money for these services with a hope
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that this coaching will increase the chances of
further education which is supposed to be a
stepping stone to some kind of white collar job
for their children. The children on the other
hand, view the years they spent in school,
means of obtaining a steady income to
obligations to their families and their

as a
satisfy
future.

The current concern over the state of Kenya~
education highlights the need to understand the
important influences on school success and what
can be done to help the child succeed in his
schooling and make satisfying vocational
decisions. While high educational aspirations is
seen as a factor influencing school success (for
example, Dececco, 1957; Kapila, 1976; and
Somerset, 1971) to date, little attention has been
paid to factors that influence the formation o'f
these aspirations. Some psychologists and other
scho 1ars (such as: Cl iqnet, 1966; Forster, 1968;
King, 1971; Sewell , 1968; Somerset, 1971) have in
recent years shown keen interest in educational
and occupational aspirations of students. Their
studies have mainly focussed on the "ideal" and
the "real" aspects of aspirations. According to
these studies, an "ideal" aspiration satisfies a
person's idea of what is good or perfect. It
exists only in the imagination, or as an idea, and
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as such it is unlikely to be achieved.
other hand, a "real" aspiration exists
and as .such is likely to be done, the
researcher felt that there is a need

On the
in fact,

present
for more

studies to be conducted in this area concerning
the formation of educational and occupational
aspirations to increase our understanding in this
general area.

Educational and occupational aspirations of
young people have far reaching effects in their
(the youth) future lives. For example, Otaala
(1972) in his study of "The Perspectives of Uganda
Primary school children" says that the aspirations
the pupils hold are likely to have an influence on
the actions they take and choices they make either
to further their education or join a gainful
employment. There is, therefore, a need for
researchers to carry out investigations of the
factors that influence educational and
occupational aspirations of the young people of
this country so that the relevant recommendations
be made regarding creation of an optimal education
environment both in school and in the home. It is
worthwhile to note here that school cannot easily
be used as a means of altering aspirations as what
an individual aspires to be is only partially
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related to schooling. The ways students form
realistic aspirations are not directly connected
with the school's formal curriculum i.e.

aspirations are not directly taught in the
classroom; instead, a multiplicity of external
factors contribute to the formation of
aspirations.

Some of the factors that influence the formation
of educational and occupational aspirations have
been pinpointed by a number of studies. (For
example, Byler, 1966; DUTojaiye, 1970; Forster,
1965; Kapila, 1976; Sewell and Shah, 1968;
Somerset, 1971; Wilson, 1959). These studies have
shown factors such as socio-economic background of
the child, parents level of education, parents'
occupation, type and quality of school 'the child
attends, examination or test marks the child
scoC~s, the curriculum offered, and peers as
extrinsic factors that influence aspirations.
They have also pointed out to a variety of
intrinsic factors such as the attitudes the pupils
hold toward further education and certain careers
as having an influence on the pupils' educational
and occupational aspirations.

. t

As is evident from these studies, educational
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and occupational aspirations are influenced by a
whole range of factors both in the home and
outside the home. In the west, surveys (Coleman
Report, 1966; Plowden Report, 1954 - 1967) and
studies (Douglas, 1969; Floud, Harlsey and Martin,
1956; Fraser, 1975; Mussen, 1967; Wolf, 1954)
brought about a public awareness of the
motivational factors of the home over those
relating specifically to material circumstances.
Other studies (Si1vey, 1969; Simpson, 1962; Weeks,
1967) showed that the way in which parents act as
primary references for students was related to the
students'educational and occupational
aspirations. In the home parents furnish some
kind of work role models with which the children
can imitate. The parents also transmit a set of
values about work in general and certain types of
work, in particular. It, therefore, implies that
IParents function as soci~l reinforcers of the
students' educational and occupational
aspirations' (Boy le , 1966; Mussen, 1969).

Although a number of studies have been carried
out in the West showing the influence of various
home factors on the pupils aspirations, very
little has been done in Kenya in this aspect. For
example, Kariuki (1976) carried out a study to
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investigate 'Parental influence on the pupils
educational and occupational aspirations'. Her
study shed some light upon the kind of parental
factors namely, the parents' level of education
and type of occupation, that influence the
formation of the students' educational and
occupational aspirations. Although in one of her
hypotheses she intended to investigate the effect
of parental encouragement on the pupils'
educational and occupational aspirations; she did
not highlight us on what the findings related to
this hypothesis were like. The study also ignored
factors such as parenthood which the present
researcher. felt that are likely to influence the
pupils' educational and occupational aspirations.
In another study, on the pupils aspirations,
Maritim (1984) designed a study to explore sex
differences in primary school children's
vocational aspirations and their perception of sex
roles. The study assumed that the subjects were
from a uniform home background and that any
differences in aspirations was due to sex
differences. However, the present researcher is
of the opinion that no two home environments are

the same and that each home environment is likely
to have a unique influence on the child's
educational and occupational aspirations.
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Consequently, the main purpose of this study was
to explore how different home environments
influence the formation of the pupils' educational
and occupational aspirations.

1:2 General Statement of the Problem
Th~ concept of home environment is very

complex. In a society 1ike ours, home
environments vary from one home to the other, as a
result, we are likely to find as many home
environments as there are a number of homes in
Kenya. These variations in the home environments
have been brought about by factors such as socio-
economic status of the family wh ich, in a
country 1 ike Kenya is gauged by parental
occupation and the level of education obtained by
the parents. In other words, variations in the
home environments may largely be attributed to the
socio-economic changes that came about as a result
of the introduction of formal Western education,
as Kasozi (1979) writes about neigbouring and r

similar Ugandan education system:

From the 1890's when formal western education
was introduced in Uganda ... , ugandans saw it
as the positive initiator of progressive
social change. It did not only bring those
who received it closer to their master's
lifestyle but also gave them social rewards
in terms of prestige, wealth, and security by
enabling them to get jobs in the upper strata
of the society. (Kasozi, 1979, Pg. "1").
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Hence, with the introduction of formal Western
education leading to acquisition of jobs, the
lifestyles of many Kenyans changed. The changes
were not uniform throughout the Republic, neither
were they the same within the tribes or within
homes. Consequently, home environments became
varied.

Apart from parental level of education and
occupation, other factors such as residential
area, family size and parenthood have contributed
to the variations in the home environments in this
country.

Each environment has its own uniquehome
characteristic ways of bringing up its young ones.
It has its own values and expectations to be
instilled into its young growing children. As a
result, each child is unique. This uniqueness is
reflected in various aspects of education,
including the child's aspirations for further
educ atiorr /i:md employment and their scholastic
attainment.

The influence of the home on the child's
aspirations has been shown by a number of studies
(for example, Durojaiye, 1970; Gilbert, 1973;
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Kahl, 1953; Kapila, 1976; Sewell et. al; 1957)
which have consistently upheld the findings that
motivational factors in the home background such
as interest, support, and attitude toward
education and certain kind of occupations become
matters of great concern especially when it comes
to making educational and occupational decisions.

In certain homes in which educational
experiences of parents have been less satisfying
there is a tendency to delimit advantages of
learning for their children. For example, Fraser
(1973) in her work found that, of two children of
equal intelligence, but with parents of different
educational standards, the child with better
educated parents reaches a higher standard in his
school work. She, therefore, commented 'that:

Parents who have had the advantage of more
than the minimum of formal education required
by stature or who have later sought to
improve on what they had, are likely to have
a favourable attitude to the child's
education, and to give him encouragement ...
(Fraser, 1973 P. 43).

On this, Dinkmeyer says:
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If they (parents) did not have the
opportunity for education or acquisition of a
specific goal, they may try to force the
child to reach goals they themselves were
unable to achieve. The results may be to
make the child feel inferior and inadequate
and the attainment of any goal becomes
hopeless, (Dinkmeyer, 1965, P. 199).

Similarly, Holt (1970) says that some parents
may react in this manner:

I have somehow ~ missed the chance to put
much joy and meaning into my own life, please
educate my children so that they will do
better (Holt, 1970, P. 161).

In addition, there are certain families where
there is a constant repetition of the theme that
no matter how well a child does, he will never be
allowed by society to practice his skills. There
is no doubt that such home environments tend to
diminish the aspiration level of its youth.

Yoloye (1972) reported the results of a survey
of the background of children in three types of
schools in Western Nigeria. From his findings, it
was noted that the proportion of children in
secondary schools and higher institutions from
polygamous homes ~as relatively low compared to



12

the proportion of children from monogamous homes.
He suggested that, since in most polygamous homes
in Nigeria parents were illiterate or poorly
educated, possibly they did not see the value of
education and hence did not send their children to
school beyond primary level, or the children from
such homes lacked interest in schooling and hence
terminated their education in lower classes. In
other words, Yoloye's study suggested low
educational aspirations for children from
polygamous homes in Nigeria.

A similar study carried out by Eshiwani (1983) on
"who goes to University in Kenya" revealed that a

/majority of students admitted for a Bachelor of
Education degree at Kenyatta University had a
peasantry background whi le still a large
proportion of the students whose fathers were
teachers was considerable. This study was
conducted at Kenyatta University using 442 first
year undergraduate students of both sexes. A
proper picture of 'who goes to University in
Kenya' would have been shown if students from
other faculties of Nairobi University were
included in the study. All the same, this study
highlighted us on the background of students who
took up teaching as a profession. These students

,
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were mainly from a peasantry home background or
from homes where at least one of the parents was
in the teaching profession.

From the above two studies, the present
researcher saw a need for more studies in this
area to be done to find out what factors in the
home backgrounds favour higher education or choice
of certain careers or professions. What kind of
home environments are more stimulating as far as
the acquisition of higher education is concerned
and which ones are less stimulating.

Hence, the problem investigated in the present
study was:

lS there any relationship between the home
environment of the child and his/her
educational and occupational aspirations? If
any relationship exists, what is it and what
is the implication of this relationship to
the educators and the family as such?",

The study was deliberately concerned with
certain home environment factors within the
prese~t day Kenyan society with their inherent
characteristics. The home characteristics that
the researcher looked at inciluded:

1. Parental educational level
2. Parental occupation
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3. Parental involvement
4. Parenthood
5. Family size.

Together with these five home environment
factors, the researcher was of the opinion that
the following demographic factors are likely to
influence the .educational and occupational
aspirations of the children and hence need to be
considered together with tne above home factors,
these were:

1. Subject's order of birth
2. Gender of the subject.

Hence, the concern in this study was confined
to the above listed factors and educational and
occupational aspirations. The questions that the
study examined were based on the above seven
variables.

Variables:
In the study, the home environments were

treated as the independent variables while
educational and occupational aspirations were the
dependent variables.
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1:3 Home Characteristics and Their inherent influence

on the Students' Educational and

Aspirations

Educational and occupational aspirations are a

product of the home environment and other factors

outside the home such as the type of school, the

curriculum offered, teachers, peers and the

child's attitude toward school and toward certain

careers (Beanblossom, 1975; Cantu, 1975; Kariuki,

1976).

Within the home environment, factors such as

the socio-economic status of the family, parental

education, parental occupation, family size,

parental involvement and parenthood have been

shown to have an influence on the students'

educational and occupational aspirations by many

studies, (e.g. Cullen, 1969; Douglas, 1969; Fraser,

1973; Goodacre, 1979; Johnson and Ranson, 1983;

Marjoribanks, 1979).

1:3:1 Socio-ecoriomic Status and Educational and

occupational Aspirations

Socio-economic status is a variable quite

difficult to define in the African home context

for reasons given. The indices of categorization

of socio-economic status in Africa are almost non-

existent. This may be in part due to non-
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existence of distinct social classes in Africa
(Eshiwani, 1983). However, this is a concept that
·has been used quite often in the Western research
studies dealing with the home environment. Such
scholars have used socio-economic status and
occupational level interchangeably (for example,
Aldous, 1978; Horrocks, 1969; Hurlock, 1973). The
reason for this has been that occupational level
usually determines the income and, therefore, the
quality of life accessible to the family (Hurlock,
1973). Robertson (1973) says that occupation is
probably the most important single criteria of
status in Great Britain. He talks of three major
social economic classes which are: the working
class or lower class, made up of the unskilled;
the middle class which includes skilied non-
manual, intermediate, and professional :workers;
and the upper or higher class which accommodates
the senior administrtors and entrepreneurs. As a
result, some researchers (e.g., Miller, 1970; and
Marjoribanks, 1972) have emphasized the importance
of occupations as indices of social economic
classes.

Hence, occupations are partly determinants of
social classes which in turn determine the kind of
home and its location

turn is likeiy to an
inenvironment the

community; this in have
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influence on the child's aspirations. Chazan
(1964) found that poverty led to feelings of
social inferiority with consequent dislike and
even avoidance in some instances of going to
grammar schools. He found that those feelings
were related mainly to lack of sufficient pocket
money, and sensitivity concerning the material
standard of the home. These feelings of
inferiority in the child are likely to lead to
lack of ambitions and low aspirations for higher
education and employment. On this, Mayer (1985)
says:

It would be unfair to attribute the early
withdrawal of lower class children from
school entirely to disappointing experiences,
lack of recognition, and adverse financial
circumstances ... The 'cultural milieu of
lower class homes also obstructs the
educational development of their children' in
that many parents tend to emphasize the
importance of going to work and earning an
income rather than to 'extol the virtues of
educat ion' (P.38) .

He goes on to say:

Under such circumstances, children with the
requisite for higher education may lack the
necessary aspirations and motivation to go on
to college (Mayer, 1955, P.38).

Hyman (1954) also commented that working class
parents tended to place less value on formal
education. They were, for example less anxious
for their children to stay at school or to go on
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to some form of higher education. Similarly,
Rosen (1956) found that students who exhibited
high level of motivation for higher education
tended to come from higher socio-economic status.

Some studies (e.g., Cantu, 1975; Durojaiye,
1970; Gilbert, 1973; Sewell et. al., 1957) have
shown a positive relationship between the socio-
economic background of the child's family and his
educational and occupational aspirations, such
that, children from higher socio-economic
backgrounds tend to have higher educational and
occupational aspirations while those from lower
socio-economic background tend to have lower
educational and occupational aspirations.

Parental Occupational Level and Educational and
Occupational Aspirations

As mentioned in section 1:3:1, there is a
strong correlation between occupational level and
socio-economic status. Occupation is one of the
indices used in measuring social economic classes.
In Kenya, like in most African countries, we avoid
using the concept socio-economic class for the
reason given in the above section, 1:3:1, of this
study; instead, occupational status is used in
such studies. Together with occupational status
comes the prestige and security attached to the

(
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type of occupation. Hurlock (1973) argued that
such factors associated with parental occupation
affect the child's attitude towards himself and
the society. Higher occupations which fetch high
income do not only avail material well being to
the children but also motivating effect to achieve
like their parents (Musgrove, 1966).

In their studies, Krippner (1963) and Forster
(1965) found that there was a tendency for
students with parents with less excutive jobs to
have low educational and occupational aspirations,
while those students with parents who had
executive jobs had higher educational and
occupational aspirations.

Educational Level of the Parents and Educational
and Occupational Aspirations

Educational level of the parents is another
factor related to the socio-economic status. For
example, Douglas (1969) says that parents who are
unskilled workers will often be of low educational
attainment. Hence, the standard of education, in
most cases, determines ones occupation and socio-
economic status.

The degree of parental education can be an
important indication of the educability of
children (Cullen, 1969). Fraser (1973) said that
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parents with high standards of education

encouraged their children to work harder in

school. She made this comment after she had found

that the standards of education of the parents

were related to the children's school progress.

Some studies (e.g. Kamau, 1986; Kariuki; 1976;

irvin, 1964; Powers, 1974) have shown a positive

correlation between parental level of education

and the students' educational and occupational

aspirations. From these studies, it is' evident

that those children whose parents have attained

high standards of education tend to have high

educational and occupational aspirations. On the

other hand, children whose parents have low

standards of formal education or no formal

education at all, tend to have low educational and

occupational aspirations.

Parental Involvement and Educational and

Occupational Aspirations

Parental involvement variable often include

components such as actual or perceived

expectations for school performance (Seigner,

1983) verbal encouragement or interactions

regarding school work (Majoribanks, 1983), direct

reinforcement of improved academic performance

(Karraker, 1972), or general academic guidance and

support (Bloom, 1984). Research has shown
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positive effects on achievement when parents

provide rewards for improvement on daily class

assignment (Witt, Hannafin and Marlens, 1983) and

direct parental involvement in compensatory

education programs (Conrad and Eash, 1983).

Parental involvement has both direct (e.g.,

through participation in learning activities at

home) and indirect (e.g. through encouragement of

better study habits) effects on the students'

achievement (Seigner, 1983; Witt et. al., 1983).

A study by Kahl (1961) of high school students

in Boston showed that occupational aspirations of

high intelligent 'commonman' (minor white collar,

skilled and semi-skilled) boys were greatly

influenced by parental attitudes and pre~sures.

Whereas some parents clearly encouraged their sons

to strive for a 'better life', others were

satisfied with their own lot in life and did not

attempt to push their sons up the status ladder.

He went on to say that, fathers who encouraged

high. aspirations, saw an occupational world

stratified according to the basic principle of

education, and education was something you got

when you were young. Hence, parental ~volvement

has been found to be positively related to the

pupils' educational and occupational aspirations.
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Parenthood and Educational and Occupational
Aspirations

Fraser (1973) defined a normal home as the home
in which "the child is the legitimate son or
daughter living with both his parents in a home
apparently free from acutely disturbing
conditions" (P. 60). In the category of children
with abnormal home backgrounds, Fraser included
the following:

a) Illegitimate children
b) Adopted children
c) Children whose parents were either

divorced or separated
d) Children with one or both parents

dead (Fraser, 1973, P. 60).

Fraser found that abnormal home conditions
exercise a detrimental effect on the school
progress of the child. From her findings, it
appeared that abnormal home background had a
tremendous negative effect on the child's academic
achievement. From the findings of her study,
there is a likelihood of children from abnormal
home backgrounds to have low educational and
occupational aspirations as compared to their
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counterparts from normal home backgrounds.

Family Size and Educational and Occupational
Aspirations

The number of interpersonal relationships, and,
consequently, the possibilities of social friction
increases with size of the family. Each
additional family member, substantially increases
the number of interpersonal relationships. The
larger the family, the less contact and individual
attention each child can expect to have from his
parents. Studies (for example, Douglas, 1969;
Fraser, 1973; Nisbet, 1965; Worden, 1976) have
suggested that family size is inversely related to
educational attainment. Douglas suggested that
this could be due to deficiencies such as crampled--.
living space, low or lack of high educational
aspirations of these children from large families.

Birth Order and Educational and
occupational Aspirations

Most parents have definite b~liefs associated
with birth-order of their chi\dren and most people
do hold the same beliefs. According to these
beliefs, first borns are different from second
borns, and last borns are in a class of their own.
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The only child is also very different, most likely
seen as spoiled.

Some psychologists set out to find out whether
there is any truth in the stereotyping about'--people's behaviour or personality according to
birth-order. When the data were collected and
analysed the researchers found that first borns
were rated as likeable and sociable but generally
as disobedient and non-achievers, especially
academically; the only-child was seen by the
general public as academically oriented.-

In her study Douglas (1969) says that
the experiences of a child inside the home and out
of the home, are influenced to a considerable

.degree by his position in the family, by whether,
for example, he is an only child or the eldest or
youngest child. Cullen (1969) found that twice as
many educationally advanced children as retarded
children were first borns in their families and
only half as many were fourth or later borns. She
concluded that first born children have higher

.
educational attainment than later born children.
Similarly, Galton (1874) observed that
distinguished Englishmen of science were more
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often eldest sons than younger sons. He qualified
this by saying that eldest sons were more likely
to become posses~s of independent means and

<

therefore able to follow the pursuits that have
attraction to their tastes; they are treated more
as companions by their parents and have earlier
responsibility both of which would develop
independence character ..." (Galton, in Douglas,.
1969, P. 115) . From these stud ies, it appears
that first borns are likely to have higher
educational and occupational aspirations than the
later borns and only children.

1:3:8 ~G~e~n~d~e~r~a~n~d~__E~d~u~c~a~t~l~·o~n~a~l~a~n~d~__~O~c~c~u~p~a~t~i~o~n~a~l
Aspirations

Sex differences are associated with types of
careers, task assignment and roles that are
culturally perceived as desirable and valued by
boys and girls (Maritim, 1984) . Sex of the
children has been found as a major factor related
to their (the children's) educational and
occupational aspirations. Studies; (for example,
Akinikule, 1977; Egsmore,1981; Kar iuk i , 1976;
Krippner, 1963·; Maritim, 1984) have all shown that
the girls have relatively low educational and
occupational aspirations. According to the
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findings of these studies, the kind of

occupational aspirations held by the girls are

st reotyped kind of careers for women with low

social status. Hence, from these studies, it

appears that boys have higher educational and

occupational aspirations than the girls.

1:4 Hypotheses:

Based on the findings of some of these studies

in Section 1:3, on the factors that lnfluence

educational and occupational aspirations, the

fo~lowing hypotheses were formulated;

1: 4: 1 There is a significant positive relationship

between the parents' educational level and the

pupils' educational and occupational aspirations

such that those pupils from homes where parents '

have attained high standards of education will

tend to have higher educational and occupational

aspirations than their counterparts whose parents

have attained only the minimum standards of formal

education or no formal education at all.

1: 4: 2 There is a significant positive
. '----., .

relatl0nshlp
f·

between the parents' occupations and the pupils'
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educationai and occupational aspirations, such

that, those pupils whose parents have more

executive and professional occupations will tend

to have higher educational and occupational

aspirations than those pupils with parents who

have less executive occupations.

There is a significant negative relationship

between the size of the family and the pupils'

educational and occupational aspirations, such

that pupils from small families tend to have

higher educational and occupational aspirations

than their colleagues from large families.

There is a significant negative relationship

between parental involvement and the pupils'

educational and occupationaJ aspirations, such

that, those pupils whose parents show more

interest in their school welfare and future

careers will tend to have higher educational and

occupational aspirations than their counterparts

whose parents show little or no interest at all in

their school welfare and future careers.

There is a significant positive relationship
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between the kind of parenthood and the child's
educational and occupational aspirations, such
that, those children who stay with both of their
legitimate parents will tend to have higher
educational and occupational aspirations than
those children staying with only one of the
parents or none of the parents.

1:4: 6 There is a significant relationship between birth
order and the pupils' educational and occupational
aspirations, such that,the first born 'children
tend to have higher educational and occupational
aspirations
children.

than the later borns and only

1 : 4: 7 There ;s a significant relationship between the
pupils' gender and their educational and
occupational aspirations, such that, the boys tend
to have higher educational and occupational
aspirations than the girls.

1: 4: 8 There is a significant positive relationship
between the pupil s' educational aspirations and
their occupational aspirations, such that, the
pupils who indicate high educational aspirations
wi 11 also tend to show high occupational
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aspirations,

aspirations

aspirations.

while

will

those with

also show

low

low

educational

occupational

1:5 Significance of the Study

As already pointed out, very little has been

done in an attempt to relate home environment

factors to educational and occupational

aspirations of the students in this country.

Furthermore, there is no study that has been

carried out to evaluate the aspirations of

students in the present education system of eight

years primary education, four years secondary

education and four years University education

(8-4-4). Literature shows that all the studies

conducted in Kenya in this area were carried out

during the phased out education system of seven

years primary education, four years secondary

education, two years higher secondary education

and three years University education (7-4-2-3).

In additi?n, these early studies concentrated

mainly at secondary school level. There is,

therefore, need for the present study to be

carried out to evaluate the aspirations of the

primary standard eight pupils who have gone

/
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through the 8-4-4 education system.

It has also been realized that studies

carried out on aspirations, dealt with specific

issues and areas of the Nation. As such, although

the findings and results might be valid for the

respective areas for which they were intended, it

would be erroneous to assume that these results

and findings could be generalized for the entire

Nation. Besides, the researchers did not" reach a

consensus with regard to the effects of different

variables on the educational and occupational

aspirations of Kenyan students. Hence, there is

need for more research studies on educational and

occupational aspirations of the youth of this

country to be carried out and to cover as many

areas as possible at all levels of education.

Since aspirations represent the motivational

component (as distinct from financial aspects) that

students need 'to attain at higher levels of

education and mediate most of the effects of

social background variabies on educational and

occupational attainment levels, there is need for

educators, parents, administrators, guidance
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counsellors, employing bodies and

themselves to understand the underlying

that influence them.

students

factors

This study is, therefore, significant because

its findings provide guidance counsellors, school

administrators, academic staff, employing

personnel, parents and pupils with information on

how the educational and occupational aspirations

are influenced by certain home environment factors

and their implications on the child's future

education and employment prospects.

It was expected that this study would also call.

for a need to improve the home conditions, to

provide the home environment necessary for success

in the educational system, for example, the study

reveals a need for the enhancement of parents

level of education. It also reveals a need for

parents to administer more direct influence

through planning for their child's education by

motivating him and getting more involved in his

academic world. Further the findings of this

study call for the need for parents, schools and

the society to work together to motivate the
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Kenyan child to succeed in the educational system.

In addition, it is the hope of the present

researcher that the findings of this study will

stimulate further research in this area of

aspirations. As was pointed out earlier, little

has been done in this aspect of the Kenyan child's

life, hence, more research need,to be conducted in

this area to raise and stimulate the aspirations

of the youth of this country so as to di~ect their

aspirations towards the needs of the country.

Through such a study, the researcher hopes, the

attitudes of the youth of this country toward

certain occupations may be changed. In addition,

to compare the results of this study with the

findings of Egsmore (1981) that, most of the

pupils in this country are geared to~ard white

collar jobs, in view of the present education

system of 8-4-4. Only few pupils think of self-

employment, in fact no child in school at any

level imagines that he/she can work at the "jua-

kali" shades (workshops formally conducted in the

open air) even for those whose academic world is

obviously not promising.
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From this study of the aspirations of the
standard eight pupils, the educational
inspectorate should ask themselves whether these
aspirations reflect the intended educational goals
of the 8-4-4 education system. Is the present
educational system achieving the intended
educational goals in relation to the kind of
education and jobs the present standard eight
pupils are aspiring to? The question here is,
will all the standard eight pupils of 1989 find
admission in the universities at the end of their
fourth form in 1994? Will they
doctors, engineers and iawyers as
their aspirations?

all become
indicaed by

Lastly, the findings of this study will be
quite useful to teachers, counsell?rs, and
parents. Having known how the home influences the
aspirations of the child, all these parties
concerned with the welfare of the child should
assist the child and help him direct his
aspirations toward suitable areas depending on his
abilities and personality in order to achieve a
successful future. The parents, especially, on
knowing the home factors that favour high
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aspirations should strive for the creation of a

favourable home environment for their children to

enhance their children's educational and

occupational aspirations.

1:6 Scope and Limitations

This study deals with the home environment

factors that have already been mentioned in

Section 1:2. There may be other factors in the

home left out in this study, however, the present

researcher felt that these are the ones most

likely to influence the educational and

occupational aspirations of the pupils and at the

same time those that can be measured readily.

A major limitation in this study concerns the

information given by the pupils in response to the

questions put forward to them. The researcher

assumed that all that the pupils gave was the

truth which may not be so, for example, some

pupils may have told deliberate lies concerning

their parents educational level, occupational

status, and many other things. It is also

possible that some of the pupils did not sincereiy

know the parents educational level and
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occupational status and had to guess when·

responding to the questionnaire. All these would

cause errors during data analysis and lead to

distortion of the final findings. However, since

the researcher was limited only to the pupils, she

had to take the information as it was given by

them. For this reason, the data in the study

should be interpreted with caution. Ideally, a

separate questionnaire should have been

constructed for parents to give information

concerning themselves and the home environment; or

the researcher should have made visits to the

homes, to obtain this information. This was all

limited by the resources available, namely, time

and money.

A crucial problem that faced this study was the

measurement of aspiration levels. Studies of this

kind have often asked students what they would

like to do and what they think they have

reasonable chances of doing (e.g. Forster, 1968;

Somerset, 1971). A lot of fantasy and unrealism

is reflected in the way these questions are

answered. For example, a student says he would

like to be a doctor and lndicates a certain level
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of educational attainment which makes his choice
unrealistic. Thus it becomes very difficult to
evaluate the answers given in terms of realism.
However, since we cannot infer aspirations of the
pupils from their behaviour, we have to rely on
what they answer in reply to the questions given.
This could be very unreliable, especially, if the
pupils decide to give answers simply because they
want to impress the researcher or due to some fear
of being victimised. A pupil may give an answer
quite contrary to what his actual aspirations are.
In other words, pupils may conceal their real
aspirations and instead give false as~irations
when responding to such a questionnaire. All the
same, the researcher had to rely on the responses
as given on the questionnaire.

Another limitation to this study concerned job
categorization. It is important to note here that
a valid method of ranking occupation in Kenya does
not exist. This is mainly due to the scarcity of
information about jobs in the modern sector. At
the same time, different people employ different
values as yardsticks for ranking occupations. The
method used in th is st'udy Was made up by the
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researcher and her supervisors and is subject to
amendment, hence, it is not a fixed occupational
ranking system.

Lastly, at primary school level most pupils are
not aware of why they are in school, most of them
will tell you that they are there because their
parents sen them there. Most of them have never
thought as to how far they would like to go on
with their education or what kind of job they
would like to take up after schooling, at the same
time, they have never seriously put their
abilities into consideration and hence, when faced
with a situation like this, they show a lot of
unreal ism in their aspirations.

1:7 Definition of Terms as used in the Study

1. Abnormal home environment - A normal home is
that in which the child is the legitimate son
or daughter living with both his/her parents
in a home apparently free from acutely
disturbing conditions. A home that falls
short of this definition is an abnormal home,
it includes, illegitimate children, adopted
children, children whose parents are divorced
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or separated, children with one or both
parents dead.

2. Aspirations - One's ambitions or expectations.

3. Average primary school ~ A school that has
enrolment of the pupils that cuts across the
social economic background.

4. Educational Aspirations The level of
education the pupil aspires for.

5. Family Size - The number of living children
(including the sample pupil) in the family
irrespective of whether they are staying at
home or not.

6. High Educational Aspirations - Refers to
aspirations to post-secondary school
educational level.

7. High Occupational Aspirations - Aspirations
to joining professions such as Medicine,
Architecture, Law and Engineering, which
require a minimum of University Ed~cation
qualifications.
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8. Jua Kali Also referred to as 'Nyayo
Workshops', is a Kiswahili term that literary
means "Hot Sun". However, this term in Kenya
refers to the unskilled, semi-skilled, or
skilled artisans who originally worked in the
open air in the hot sun. Today most of them
have shelters and no longer work in the hot
sun, however; the name has remained.

9. Low Educational Aspirations Refers to
aspirations to primary up to secondary school
educational level.

10. Low Occtipational Aspirations - Aspirations to
joining professions such as nursing,
teaching, and clerical jobs which do not
necessarily require University education.

11. Occupational Aspirations
individual aspires for.

The job an

12. Parenthood - Nature of the family the child
comes from, whether the child stays with both
parents or only one of the parents (single
parented) or none of the parents.
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13. Parental Educational Level The highest
standard of formal education attained by the

parents of the child, either in school or
college.

14. Parental Involvement The amount of
assistance the parents give the child in his
school work either directly or indirectly.
It will include, verbal encouragement,
assistance in school work, direct
reinforcement of improved academic
performance e.g. giving rewards, academic
guidance and support, participation in
learning activities,attending school
functions, discussing future plans, e.g.
careers, with the child, punishing bad habits
that may interfere with the child's proper
learning.

15. Parental Occupation - The type of employment
the parents of the subjects have.

16. Post-Secondary College
University Education.

Education or



C H APT E R TWO

REVIEW OF RELATED LITERATURE
Numerous studies have been undertaken in Kenya

and other parts of the world, which touch upon

some of the factors that influence educational and

occupational aspirations of students at various

levels of education. In this chapter an attempt

is made to discuss the findings of some of these

studies so as to provide the general background

and rationale for the present study. This study

is intended to test some of the ideas which have

arisen as a result of these findings in the local

Kenyan cultural setting. The first\ section of

this chapter includes those studies conducted

outside Kenya while the second section looks at

the Kenyan based research studies.

2:1 Outside Kenya Based Studies:

In 1957, Sewell, Haller and Straus carried out an

investigation on 4,169 high school students in

non-farm facilities in Winsconsin (United States).

The purpose of their investigation was to find out

whether occupational and educational aspirations

of these students would be influenced by their
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parents' social status. The results indicated

that the educational and occupational aspirations

of both male and female students were positively

related to the social status of their families.

Thus, they concluded that the values of different

status positions influenced the levels of

educational and occupational aspirations of

students.

In another study, Wilson (1959) made a survey

of students' interests as related to their

decisions about educational and occupational

aspirations. He investigated the effect that the

education of parents had on the students'

educational and occupational aspirations. His

results showed that, if the father had not

completed high school, it made little difference

whether the mother had gone to college or not. It

however, made considerable difference if the

father had gone to college even if the mother had

not completed high school. He therefore,

concluded that the fathers' level of education had

the greatest influence on the students'

educational and occupational aspirations.

In a similar study, Irvin (1964) made an

investigation sources of educationalof



43

aspirations among working-class youth in America.
He found that among possible sources of
educational aspirations, were experiences that
lead to dissatisfaction with the present status
and interest in a new one. His findings showed
that when a working-class father had not completed
high school, the mothers' educational achievement
did not influence the students' post-high school
plans, but, where the father had completed high
school, majority of the respondents indicated that
they had plans for higher education. Thus, Irvin
concluded that high school experiences of the
parents influenced students' aspirations for
higher education.

Similar studies to that of Irvin were carried
out by Byler, 1966; Forster, 1965; and Sewell and
Shah, 1968. For instance, By 1er, 1966, car ried
out a study on the extent to which vocational
preferences were influenced by the fathers'
occupations, intelligence, academic achievement
and self-concept. The study was made on 250 male
high school seniors in Virginia (United States).
The results of the study showed that all those
factors had a bearing on career decisions of the
students. However, the fathers' occupations
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appeared to have the most exerting influence on

the choice of careers of these students.

Similarly, Sewell and Shah (1968), in their

study of high school seniors in Winsconsin's

public, private and parochial schools found a

strong relationship between the parents'

educational achievement and adolescents'

educational aspirations. The findings of their

study showed that the fathers' level of education

had a slightly stronger effect on the male

students' educational aspirations than the

mothers' level of education. For female students,

both fathers' and mothers' education had an almost

equal effect on their educational aspirations.

Yet in (1965)another study, Forster

interviewed two hundred and ten boys in nine

randomly selected middle schools in Accra, Ghana.

The respondents were asked, "What kind of job

would you like to get if you. could freely choose

what you wanted to do?" and "What kind of job do

you expect to obtain in fact when you leave

school'?" The researcher pointed out that the two

questions were in fact answered in the same way by

almost all the respondents. Hence, the results
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showed that 55% wished to become artisans and

skilled workers while 21% were interested in

teaching. Regarding post-secondary aspirations,

he found that nearly three quarters of the group

hoped for University education of some kind. Some

hoped to go to the University of Ghana while

others were interested in attending overseas

universities.

Forster pointed out that there was a'tendency

for students with higher parental level of

education to have higher educational aspirations.

Majority in this group expected to enter clerical

type of jobs while those from less educated

backgrounds expected more often to find themselves

in teaching. He commented that in Ghana, as in

most developing countries teaching constituted the

prlncipal mode of occupational mobility for the

lower status groups.

In support of the foregoing findings

concerning parents' educational achievement and

the students' educational and occupational

aspirations, Swift (1967) had this to say:
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The positive attitudes of educated
parents towards education are easily
transferred to their children. On the
other hand, parents who failed to
succeed in education tend to .have a
negative attitude towards schools and
teachers because of their own
experiences. Such negative attitudes
once borrowed by children, make their
educational aspirations remain low and
they will tend to aspire for very low
jobs (pg. 21).

In addition to these studies, Krippner (1963)

conducted a study on more than 350 seventh and

eighth grade youngsters in an.upper middle class

school. The findings of this study showed that

boys' vocational preferences correlated with their

fathers' but not their mothers' jobs; girls

preferences were, however, related to the jobs of

both parents, but more so to their mothers'.

These findings were supported by Musgrove's (1971)

findings where he found that "the sons of lawyers,

doctors, parsons and teachers themselves became

lawyers, doctors, parsons and teachers to quite a

remarkable degree." (Pg. 21).

Applying a multivariate analysis, Gilbert

(1973) investigated educational and otcupational

aspirations of Ontario (Canada) high school

students. He cited two purposes for his study,

first, aspirations mediate most of the effects Qf
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social background variables on educational and

occupational attainment levels. Second,

aspirations represent the motivational component

that students need to attain higher level of

education. The results of this investigation

showed among other things that social-economic

status, self concept of ability and programme of

study had the most important direct influence upon

students' educational and occupational aspirations.

J

Gilbert's findings were supported by the

findings of a subsequent study undertaken by

Powers (1974). Powers sought to answer questions

concerning occupational aspirations and

expectations of 2,058 ninth grade students in

Eastern Kentucky (United States). Through a

questionnaire, the researcher collected data

concerning idealistic and realistic occupations of

both long range and immediate time periods. She

also investigated the degree of relationship of

these aspirations and selected personal, family,

community, and school-related factors. The

results showed a significant relationship between

the students' self-esteem and occupational

aspirations, educational attainment of parents and

educational and occupational aspirations.
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Further, Durojaiye (1970) investigated career

and educational aspirations of 196 students (male

and female) at the International Secondary School,

University Hisof Ibadan, Nigeria. sample

comprised 50% Nigerians and 50% foreign students.

In regard to the findings of this study, Durojaiye

said:

... about 99.5% chose occupations in the
professional class and 0.5% (one
Nigerian pupil) said he would trade.
The actual occupations included
University teaching, medicine and
engineering. Some wanted to be
biologists, chemists, geologists,
statisticians .... The knowledge of
various branches of professional
qualifications revealed the background
of their home and school setting. They
did not want to be doctors but "brain
doctors" "Cardiologists".... (P.60).

Further analysis of data revealed that 66.3%

of the pupils who participated in D~~e's study

by professional and. academicwere motivated

reasons per se, and made their choices purely on

humanitarian and patriotic reasons. He reported

that less than half of all the pupils said that
/

their parents had explicitly expressed opinions

about their occupational prospects. About 46.9%

mentioned influenced theirthat parents

occupational choices, and only 5.6% mentioned

teachers. Discussiong the results of this study
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further, Durojaiye argued that:

The previleged conditions of life of the
pupils in this study are clearly seen in
their responses. They used their
occupational reference groups the
professional and academic groups which
surround their school and residence
settings. They appeared to be limited
by their privileges to the narrow range
of occupational choice within which they
chose and r~flected jobs for themselves
and not for classmates .... (P.60).

Parental influence appeared to be implict in
the sense that they exposed their children to
situations where the environment would motivate
them for high occupational choice and aspirations
for which pupils must have had high academic
achievement, however, while occupational
expectations and aspirations were very high,
academic achievement and, consequently, self-
knowledge by the pupils of their ability to /
secure, maintain, and sustain their
.r: -- ~

occupations were comparatively low.
chosen

Finally, Durojaiye argued that if academic
requirements of many of these professions were to
be compared to the academic adequacy of many of
the pupils, "a conclusion might be reached that
the occupational choices of these pupils are
unrealistic" (Durojaiye, P.63).
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Whereas most of these studies (e.g. Byler,
1966; Durojaiye, 1970; Gilbert, 1973; Kariuki,
1976; Musgrove, 1971; Sewell et. al., 1957) had
shown a positive relationship between the socio-
economic status of the family and the students'
educational and occupational aspirations in their
findings, Richards' (1974) study showed that the
students' educational and occupational aspirations
were independent of the socio-economic status of
the fami ly. His findings also revealed t'hat there./
was no correlation between the students' sex and
their educational and occupational aspirations.
He, however, found that the type of school
students attended and educational programme they
were pursuing significantly influenced their
educational and occupational aspirations. This
was supported by Opolot's (1980) findings of the
Ugandan Primary School leavers aspirations. In
his st~dy, Opolot found that educational and
occupational aspirations of the pupils were
influenced by the type of school attended and
their present academic attainment.

In a 'similar study, Crawford (1975)
investigated the educat~onal and occupational
aspirations and expectations of Galveston High
School students in Texas. The purpose of the
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study was to survey educational and occupational

status orientations of a sample of these students.

Responses to the survey were compared by sex, age,

ethnic background and school program in which

enrolled. The findings of the study revealed that

female students possessed stronger desires to

achieve their educational goals, and desired)

significantly higher occupational positions than

did their male counterparts. With regard to

students' educational and occupational aspirations

and school program, Crawford's findings were in

agreement with Gilbert's findings. The two showed

that academic program enrol1ers maintained higher

educational aspirations and expectations than did

the general and vocational program enrollers.

Academic Program erollers also exhibited

t. significantly stronger desires to achi~ve their

educational motives than the general and

vocational enro1lers.

Furthermore, Warden, (1976) carried out an

investigation of parental influence on educational

aspirations and achievement among Portuguese

immigrant youth. This study had been prompted

after realising that 80 - 90% of the Portuguese

immigrant children dropped out of school before
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completion of 12th grade. The findings of the

study revealed among other things that pupils from

small families (1 - 3 siblin~s) tended to remain

in school longer than those from larger families.

He, therefore, concluded that there was a negative

relationship between family size and the pupils'

educational aspirations.

In addition to these studies, Akinkunile

(1977) carried out an analytical research study on

career and educational aspirations of secondary

school students in Nigeria. The sample consisted

of male and female students from Federal

Government Colleges in Nigeria. The results of

this study showed a significant relationship

between sex and career and educational

aspirations.

relatively

aspirations

Male students were found to have

higher career and e~ucational

than their female counterparts.

In accordance with the findings of the study,

Akinkunile concluded that majority of secondary

school students in Nigeria aspired to enter

careers in occupations that were normally grouped

as having high social status. When career

aspirations of these students were studied in

relation to their educational aspirations, data
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analysis revealed that the relationship between

career and educational aspirations was not

significant. Following these findings, Akinkunile

was under the impression that either some of the

students were ignorant of the educational

requirements of most occupations or the students'

career and educational aspirations were just

diametrically opposed. However, when students'

choice of secondary education was studied in

relation to their career aspirations,' results

showed a significant relationship between the type

of secondary education preferred by students and

their career aspirations.

Finally, Otaala (1972) conducted an

exploratory study to find out the educational and

employment aspirations of primary seven leavers in

Uganda. The study was carried out in five rural

areas of Buganda, Bugisu, Busoga, Kigesi and Teso.

The results of the study revealed that most pupils

in Uganda primary schools considered education as

a means to occupational and social mobility. This'

was shown by the fact that not only were th~

majority of these children hoping to continue

their studies beyond primary seven, but were in
/

fact optimistic of being selected to senior

secondary schools. These findings were consistent
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with the findings of many other studies conducted

in developng countries (e.g, Akinkunile, 1977;

Forster, 1965; Koff, 1967), in which they

concluded that education in Nigeria, Ghana and

Kenya, respectively was viewed by students as a

means to social mobility. This was infered from

the kind of jobs a~pired for by the students.

2:2 Kenyan Based Studies

Many of the studies undertaken to investigate

educational and occupational aspirations of Kenyan

students have been limited to certain areas only,

either due-to financial constraints, time or some

reasons best known to the researchers themselves.

There are certain areas that have received very

little attention, if any, in relation to the

child's educational and occupational aspirations.

Such areas include the influence the home

environment is likely to have on the educational

and occupational aspirations of children. A few

studies that have attempted to look into this area

have limited themselves to either one or two

aspects of the home. The few studies conducted in

this area have also been done at different levels

of the education system, hence, there has been no

consensus among researchers in Kenya regarding the
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effects of different variables on students'
educational occupational aspirations.and
However, a review of these studies carried out in
the Kenyan setting would be quite useful in
guiding and directing the present study.

Koff (1967) examined what primary pupils in
Kenya thought was the purpose of their education.
The purpose of his study was to describe some of
the salient aspects of the primary pupils outlook
on the world and on the role which he, as an
educated person expected to play in it. He
administered a questionnaire to 1 ,214 pupils in
primary schools in Kenya selected at random. In
addition to the predominantly rural sample, two
schools in urban Nairobi were selected to provide

v

a sample of pupils from an environment broadly
different from that in which the pupils in the
main study came from.

The results of this study showed that to most
primary pupils in Kenya, education was seen as a
means to occupational and social mobility. This
was in accordance to the findings of studies (for
example, Akinkunile, 1977; Forster, 1965; Otaala,
1972). The function of education for personal
intellectual development and national well-being
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were recognized by pupils as important, but with
less frequency than the mobility functions.

The findings also revealed that although the
pupils acknowledged the economic importance of
farming both to individuals and to the country
they still valued clerical kind of jobs quite
highly while farming had little attraction.

In addition, results showed that a number of
demographic variables such as the pupils' family
background and area of residence made a
significant impact on specific occupational values
and expectations.

In this study, Koff assumed that, the way
pupils evaluated the meaning of their education
would give an insight into the expectations which
they hold about their future. This assumption ;s
quite valid to the present Kenyan society,
education is a necessity to a better standard of
living in this country and this is why education
is given top priority in the country's economy
e.g. it receives more than 30% of the country's
total budget.

In a similar study, Somerset (1971) made a
detailed research study of the career aspirations
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of the secondary school students in Kenya. The
sample in the study consisted of twenty one
randomly selected schools from all over Kenya.
Seventeen of the schools were co-educational and
two were girls schools and two were boys schools.
Data was also obtained from three schools outside
the random sample. In this study, he examined
indirectly the issue of social-economic status and
career aspirations.

Fourth year secondary school students were
provided a questionnaire which enabled them to
cite factors which provided information regarding
career opportunities. The questionnaire consisted
of two main questions concerning students'
aspirations and expectations for further education
and training. First, students were asked how far
they wanted to continue with their education.
Second, they were asked how far they thought they
would be able to continue. Somerset had
anticipated that the two questions would produce
very different answers. However, 88% of the sample
answered the two questions in exactly the same
way, only about 5% of the sample said they would
like to continue their education to a higher level
than they thought would be possible.
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Results of Somersets' study showed that the
type of school that the student was attending was
strongly associated with his educational
aspirations. He used three types of schools to
illustrate this point. National catchment, Local
catchment and Harambee schools. National
catchment schools were defined as those schools
that recruited their students from all over the

They made se 1ect ions of intake before /country.
other secondary schools and attracted teachers of
high calibre. Their physical equipment was of
high standard. The local catchment schools drew
most of their intake from a smaller area by
contrast. They charged relatively low fees and
were aided by the Government. Harambee schools on
the other hand, were those built by local self-
help initiative, in response to the shortage of
places in Government maintained scrJols. Their
intake was largely non-selective and teaching<,
staff was rather poor compared with the other two
types of schools.

The findings revealed that students at the
National catchment schools had quite high
educational aspirations. More than· two thirds
wanted to continue their education to higher
school certificate and about three-fifths hoped to
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go to the University. By contrast, more than
three-quarters of the students in Harambee schools
were not aiming at anything more than a pass in
the school certificate at the end of their fourth
year. The aspirations of students in local
catchment schools were intermediate in character,
but were much closer to those of Harambee students
than they were to those of students in the
National schools.

In addition to the type of school that the
student was attending, he also found that
educational aspirations of students strongly
correlated with their school performance; students
who wanted to continue their education to higher
school certificate or University tended td have
better marks than those who wanted to leave school
after school certificate examination. He argued
that the students' experiences seemed to have
affected both their expectations and their
aspirations. He, therefore, concluded that:

reality factors are a major importance
in determining the aspirations which
fourth form pupils have for further
education. Pupils understand clearly
that selection for form five is severe
and that their chances of further
education hinge upon their academic
achievement (P. 5).
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He further commented that:

... not merely ability, but also school
quality and students' background factors
affect the pupils' aspirations (P. 5).

In this study, Somerset highlighted the

influence of school type and pupils' performance

on the pupils educational aspirations. He,

however, did not consider the home background of

the pupils as a factor likely to have an effect on

the aspirations of the pupils. schoolThe

receives a child who is already half-way mo~lded

by the home and it only gives the final touches to

him, we would, therefore, not be justified to look

at the influence of school on a child in isolation

of the home. The home background of the child
j

needs to be incorporated in such a studY,since it

forms the backbone of the child's total being.

In a subsequent study, Kariuki (1976), made

an investigation of parental and occupational

influences students' educational andon

occupational aspirations. In this study, Kariuki

was interested in finding out how parental factors

namely the fathers' and mothers' education and

occupation are related to the formation of the

students' educational and occupational
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aspirations.

The sample of her study consited of two

hundred secondary school students of forms one and

four picked from three schools. Two of these

schools were in the rural areas of Kiambu District

and one in the outskirts of the~City of Nairobi.

The educational aspirations of the students

were elicited by asking the students, the level of

education they would like to attain after school

certificate examination. The subjects were asked

to look realistically at their future and the

chances that must be available for furthering

their educational plans.

The occupational aspirations of the

were elicited by asking them the

occupation they would like to obtain if

necessary training were available.

students

kind of

all the

The findings of the study indicated that both

educational and occupational aspirations of the

respondents were related to their parents'

educational level and the status of their parents

occupation. The fathers education clearly emerged

as the most important factor in the overall

relationship to both educational and occupational
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aspirations of the respondents. These results
were consistent with those of Byler, 1966; Koff,
1967; Sewell et. al, 1968; Wilson, 1959. Her
findings also supported Prewitt's (1974) findings.
Prewitt's findings had indicated that a male
child, in Kenya, with literate or educated parents
had an average of 60% higher chances of attending
higher educational institutions than a'male child
of illiterate parents. These studies shed some
light upon the kind of parental factors that
favour the formation of high educational and
occupational aspirations, namely parents'
educational level and occupational status.
However, they did not look at the effect of other
factors, such as, parental involvement and kind of
parenthood on the students' educational and
occupational aspirations. These are: important
factors in the home background that are likely to
have an influence on the formation of the child's
educational and occupational aspirations and hence
need to be considered in such a study.

In her study, Kariuki used first and fourth
form students from three schools as the subjects
of her study. By using first and fourth form
pupils, she did not consider the age differences
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of her subjects and how this was likely to affect

the aspirations of her subjects. Secondly, by

using subjects from different schools, she assumed

that the three schools had same environment, which

is impossible. From Somerset's (1971) findings,

the type of school significantly influences

educational aspirations. Hence, differences in

educational and occupational aspirations among

respondents in this study would, therefore, have

been as a result of age difference or difference

in school environment rather than parental

educational level and occupational status.

In another study, Lindsay, (1981), made an

exploration of career aspirations of Kenyan women.

The purpose of the study was to analyse the

relationship between socio-economic status and

ethnicity to females' career aspirations' in Kenya.

Students enrolled in form five and six constituted

the sample from secondary schools. A sample of

students from a National Teacher training college

and a .National nursing school was also selected.

Finally, students were selected from the National

University and· its consitutent college.

The results from this study showed that

socio-economic status allowed a female student's
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opportunity to attend higher education and prepare
her for professional career option. She,
therefore, noted that:

The professional class constitutes less
than 5% of the total Kenyan population
and farmers and unskilled workers
constitute nearly 90%. Yet students
with professional parents represented
over 50% of this sample. This appears
to confirm the contention that females
from higher socio-economic background
are more likely to pursue formal
education than females from other
background (P.37)

These findings were in support of Prewitt's
(1974) findings that in the case where funds were
limited - families of lower socio-economic status
- only the male child was sent to school. On this
Prewitt commented that:

Undoubtedly, all parents and relatives
desire education and professional
careers for their children; yet if funds
are limited, the male child may be
educated more frequently than the female
child (P. 206).

She argued that:

Perhaps this view would have its origins
in the belief that most females will not
be the heads of households (P. 207).

In Lindsay's study, the respondents were
asked to state the professions they expected to
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follow eventually in their lives. It was observed

that the largest number of students wished to

pursue careers in teaching, nursing/medicine, law,

and science. Of the students from professional

backgrounds 40% desired teaching careers, 23.3%

desired medical fields, 10.8% desired science

careers. For students from vocational background,

36.6% desired teaching, 40.0% desired

medicine/nursing and 12.0% desired law. Of the

students from Farming background, 57.8% desired

teaching, while 22.9% desired nursing/medicine and

6.0% desired science. From the data, the highest

percentage of students who cited teaching as a

desired career were from the farming background.

She explained that this would have been so because

this was the professional career that these

students from this sort of background were

frequently exposed to. In general, she observed

that students from the professional background

expressed a wider range of career choices. These

findings were in line with Durojaiye's (1970)

findings about Nigerian children.

In the study, the manner in which the family

influenced the subjects' choice of educational

field was measured by an open ended question:
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What role did your parents play in regard to your

decision to enter your current field of study?

The responses to this question were grouped in the

following:

I - offered encouragement,

11 - contributed financially,

III - advised on career opportunity

and/or selected subjects,

IV - Parents accepted students'

decision,

V - none other or no response.

From the professional category, students

indicated option IV (parents accepted students'

decision) the greatest percentage of time. On the

other hand, option V (none other or no; response)

was cited most frequently by students from

vocational and farming backgrounds. Only 18.3% of

the respondents from professional backg~ounds

cited this option. Again, this could suggest that

parents from vocational and farming backgrounds

did not have adequate information to offer even

limited advice to their children as fa~ as career

choice was concerned.
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In conclusion, the findings of this study
revealed that females from professional background
had higher and diversified career aspirations than
their counterparts from vocational and farming
backgrounds.

Further, Egsmore (1981) carried out an
investigation on the aspirations of Kenyan school
girls in regard to education training and choice
of occupation and careers. The purpose of her
study was to investigate the attitudes of the 13 -
16 year old school girls in Kenya in regard to
their aspirations for their education and to
compare this to that of the boys with same socio-
economic and cultural backgrounds. The study was
conducted in Nyeri District, Central Province of
Kenya.

The findings of this study showed that though
the girls had quite high aspirations, these were
relatively low compared to the boys aspirations.
It was also noted that the aspirations of the
girls were generally too high in view of the
actual possibilities. For example, a great
majority of them expected to complete secondary
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and continue their education at a higher level.
From the sample, only 0.4% expected standard seven
to be their last class while one fifth of them
aimed at stopping after form four.

The most popular career for girls was nursing
with 27.8%, teaching was second popoular with
13.5%, closely followed by clerical work with 12%,
secretarial was fourth with 6.0%. For the boys,
engineering topped the list with 15.5%, with
doctor as second with 13.4% and teacher third with
8.0%. From the obtained data, one may deduce that
the choices made by girls in this study were
stereotyped kind of careers, typical for women.

Egsmore concluded that, both educational and
career aspirations of the young girls were
unrealistically too high, considering the chances/
available for higher education, especially, for
girls in Kenya at that time. She noted that:

It is obvious that the girls' wishes for
further education are not likely to be
fulfilled as only a small fraction of those
who manage to get into secondary school can
hope for a chance for higher education. Even
the girls who settle for other ways of
acquiring training of skill for the labour
market have, in reality, only few
poss ibi1ities (P. 21).
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In addition, the study showed that most
children were ignorant of what their society
offered after completing school. She pointed out
that "the educational system is still based on the
old colonial system with the stress on formal
education, high achievement, compe t it ion , and
selection on the basis of the best results"
(P.17). She supported this claim by saying that
from the children's choices, there was great
emphasis on education that led to non-manual jobs
in the formal sector, which was quite contrary to
the availability of manual jobs as opposed to non-
manual jobs. Furthermore, this study also
revealed lack of career guidance in most of our
Kenyan schools.

In the study, Egsmore was simply interested
in the aspirations of the 13 - 16 year old girls
irrespective of their level of education. She
made
have

no attempt to analyse the factors that
influenced the formation of

may
those

aspirations.

In a subsequent study,
explored sex differences in

Maritim
primary

(1984)

school
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children's vocational aspirations and their
perception of sex roles. The sample consisted of
203 children, 120 boys and 83 girls in grades 3, 5
and 7 among the Kipsigis in Kericho District of
Kenya. Maritim's study was prompted by two
considerations.

a) Sex competence in varying tasks had been
shown to differ across culture.

b) An extensive investigation and empirical
findings on sex differences in various
behaviours was lacking in the Kenyan
Literature.

In the research, two hypotheses were tested;

1. Boys would aspire to a greater variety of
vocations that were not available within
their village community than girls.

2. Both boys and girls would perceive themselves
and opposite sex in different social and
professional roles.

Both predictions were supported in
findings as was shown by the d~ta. The

his
girls
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choices exhibited a significantly lower variety of

vocations; girls chose 8 and boys 13 different

vocations. However, for each sex, teacher ranked

highest, chosen by 55% of the boys and 53% of the

girls. Of all the choices made, 46% and 13% of

the vocations named by boys and girls respectively

were not available in their villages.

Responses to the Item "what do you think

girls are good at'?" indicated, among girls a low

sense of professional role competence in academic

fields. On the other hand, the Item "what do you

think boys are good at'?" revealed a high sense of

professional competence among boys. Hence, the

results of this study provided support for the

hypothesis that boys and girls differ in their

vocational aspirations.

The results of this study also showed that

the variety of vocational aspirations increases

with increasing grade level among boys but not

girls. He suggested that:

Such differences between boys and girls
may be a function of modelling agents.
Boys on average have more frequent
contacts with more career models that
enable them to develop a wider spectrum
of vocational opportunities (P. 162).
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He further suggests that:

may be that the girls are
disadvantaged and associate only with
the few female nurses and teachers and
with illiterate mothers who reinforce
the rites of passage and the traditional
female roles (P. 162)

This study supported the contention that sex
differences are associated with types of careers,
task assignment and roles that are culturally
perceived as desirable and valued by boys and
girls. The choice of cooking as an appropriate
role for girls is in the direction predicted and
illustrates the prevalence of the traditional
stereotyped of male-female role differences in the
Kipsigis community (Maritim, 1984).

Finally, Kamau (1986) made an investigation
of the occupational aspirations of the physically
handicapped secondary school students in Kenya and
compared these aspirations with the actual job
placement of the physically handicapped. In her
study, she also examined possible social factors
such as sex, parental background, curriculum,
self-concept and societal attitudes as they
affected the occupational aspirations of these J
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students. The purpose of her study. was to
investigate whether the society considered the
occupational aspirations of the physically
handicapped persons while placing them in jobs.

The sample of her study consisted of subjects
from both secondary schools and from graduates
already in employment. A total of 81 students
from special schools and 30 physically handicapped
employed in both public and private sectors
constituted her sample of study.

Among other findings the study showed that
physically handicapped persons were discriminated
against in job placement, their aspirations were
stunted by the society's stereotyped decisions.
The society was found to 'readily offer manual
occupations such as basket weaving, leather work,
copy typing, telephone operating and clerical
jobs. In addition, the curriculum offered both in
secondary and at vocational rehabilitation centres
was found to be unrelated to the facilities
available .in Kenya.

Sex, locality or area of residence, parental
level of education and occupation were found to be
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quite significant to occupational aspirations of
the respondents. In total, fhe study showed that
the physically handicapped had high occupational
aspirations.

From the foregoing review of literature and
research findings, it has been observed that
researchers do not agree among themselves
regarding the effects of different variables on
students'
aspirations. Studies

and
undertaken

occupationaleducational
in Kenya,

especially those reported by Egsmore, Kariuki and
Koff indicate that both primary and secondary
school going children have highly unrealistic
educational and career aspirations, independent of
certain soc ia1, economic and environmental
factors. According to these studies, Kenyan
youths tend to have taste for more prestigious
occupations and avoid or reject blue-collar and
other low-status jobs whenever practicable. One
reason for this may be due to the high
expectations of many parents of their children and
the attitudes of the Kenyan public in general
toward vocational and low-status jobs~

However, from the foregoing literature, it
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was evident that most studies which have been done

on educational and occupational aspirations were

carried out in foreign cultural contexts. It was

also evident that very few studies in this area

were conducted within the Kenyan context.

Consequently. there was a need for a research

study such as this one to be carried out to

increase our understanding of those factors in the

home which possibly influence educational and

occupational aspirations of students ·in this

country.



C H APT E R T H R E E

RESEARCH METHODOLOGY

3:1 Introduction

The preceding two chapters have· laid a

foundation for this research. In Chapter One, the

problem of the study has been stated along with

hypotheses and limitations of the study, as well

as the definitions of terms stated.

In Chapter Two, the researcher has reviewed

the related literature both outside and in Kenya.

In this chapter, the main focus is on the research

methodology. Specifically, the research design

and research instrument are described, subjects pf

the study identified, the administration of the
/'

, ./

instrument described and methods of data analysis

.•.---

discussed.

3:2 The Research Design

The 'researcher conducted this study as an ex

post facto study since the independent variables

(home environment variables) cannot be directly

manipulated by the investigator because their

manifestations have already happened. This
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particular research design was also chosen because
this study sought to establish the existence of
certain relationships among variables under
investigation, that is, the home variables and
educational/occupational aspirations.

This design was considered applicable to this
study because its use in research has been
supported in most literature on research methods.
For exampte, Ary, Jacobs, ~and Rai~~ier (1972), in
supporting the use of ex post facto design, stated
that:

Though not a perfect substitute for
experim~ntat~on, it does provide recognition
of the circumstances under which much
educational research must be conducted (P.
269).

They went further to say:

It remainS a useful method ,that
much information of value in
decision making (P. 269).

can supply
educational

Similarly, Kerlinger (1973) has supported the use
of ex post facto design in his words:

Despite its weakness, much ex post
research must be done in psychology,
iogy .and education simply because
research problems in the social sciences
education do not lend themselves
experimental enquiry.

facto
socio-

many
and
to
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A little reflection on some of the important
variables in educational research
intelligence, aptitude, aspirations, home
background, parental upbringing, teacher,
personality, school atmosphere, ... will show
that they are non manipulable. It can
even be said that ex post facto research is
more important than experimental research
(by this is meant) that the most important
social scientific and educational research
problems do not lend themselves to
experimentation, although many of them do
lend theselves to controlled inquiry of the
ex post facto kind (Pg. 391 - 392).

In this study, it is assumed that the pupils'

aspirations are already formed and home

environments are also already existing, hence, ex

post facto design is most appropriate for the

study.
/

3:3 Description of the Research Instrument

The research instrument used in this study

consited of two parts of a questionnaire. The

first part of the questionnaire (Part A) contained

items meant to elicit responses concerning the

home environment. The second part (Part B)

contained items meant to elicit the pupils'

personal educational and occupational aspirations

(see appendix ..1).

3:3:1 Preparation of the Research Instrument

Prior to the construction of the research
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instrument, the researcher examined a variety of

questionnaires to determine whether there was an

existing instrument that could be used to gather

the necessary information for this study.

However, this review of existing instruments did

not uncover an appropriate instrument that could

be adopted for this study. This was because the

reviewed instruments were either constructed for

students at different levels of education from the

ones ln the present study or they were designed

for students in a different cultural setting.

Consequently, the researcher found it necessary to

design her own instrument to suit the present

study. Thus, in developing this questionnaire the

following procedure was utilized:

a) Existing instruments were reviewed.

b) A preliminary list of items was developed

in conformity with the variables under

investigation.

c) The questionnaire was then developed with

reference to instruments used

investigations concerning the

the pupils' aspirations.

in similar

home and



3:3:2

3:3:3

80

Refinement of the Instrument
The instrument was discussed

supervisors; statisticians from the
Psychology Department; and some of my
who offered very useful suggestions for
some of the items in the instrument.

with the
Educational
colleagues

improving

Pilot Study
The researcher conducted a pilot study on

sixty (30 boys and 30 girls) pupils of standard
eight from River Bank Primary School. This school
is quite similar to the school the main study was
carried on, City Primary School. A pilot study
was necessary in this investigation as a pretest
of the questionnaire. As a matter of fact, the
pilot test was administered to determine whether:

a) there were ambiguities in any of the items.

b) the instrument would elicit the type of
data anticipated for by the researcher.

c) the type of data obtained could be
meaningfully analysed in relation to the
stated hypotheses.

Besides all these, the pilot
carried out to provide a criteria for

study was
determining
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the validity of the instrument.

Report on the Pilot Study
Results of the pilot study showed that the

instrument was valid for the present study and

that most of the items in the questionnaire

elicited responses anticipated by the researcher.

However, the pilot study revealed that the

questionnaire was rather too long for the children

of standard eight to answer in one session as

required by the researcher. For this reason, the

researcher deleted a number of items she

considered less relevant to the study and also

shortened the questionnaire to suit the time

allocated. This was done very carefully so as to

leave the questionnaire unchanged. The responses

given by the respondents on some of; the items

revealed ambiguities in these items and

misunderstanding on the side of the subjects. The

researcher, therefore, found it necessary to

rephrase some of the items or change the language

used in some of them.

In summary, although the results of the pilot

study revealed the suitability of the instrument

to the study, they also called for some minor
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adjustment and refinement of the questionnaire for

final use in the main study.

Assessment of the Home Environment
Collecting information on the home background

of the subjects has been considered quite

difficult. However, Fraser (1973) considered

three possible ways of doing this. One way was to

ask the children to provide it; the second way was

to send a questionnaire to the parents; and a

third way was by means of personal visit to the

homes. Despite the amount of the time involved,

she found the third method (visit to the homes)

the most desirable method of collecting

information on the home background.

In the present study, the researcher found

the first method more desirable. The second

method was rejected on the basis that some parents

may not return questionnaires, or some may return

them incomplete, either of these would make the

analysis of data quite difficult. In addition to

these, some parents may be illiterate or semi-

illiterate and may be inacapable of reading the

questionnaires and answering them in writing.
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The third method (visit to the homes) was
discarded on the basis of the time required by the
researcher to walk from home to home of her
subjects which would be quite enormous. This
method also calls for a lot of travelling on the
researcher's side, due to financial constraints
this would not have been possible. In addition,
most parents in Nairobi go to work during day
time, the most convenient time for the research
investigations to be carried out, hence, it would
require that investigations be conducted in the
evenings; this would be quite inconvenient to the
researcher and even to the families in question.

The questionnaire on the home environment was
constructed so as to elicit responses on the
variables listed in Chapter One Section 1:2,
namely;

1 . Parental educational level
2. Parental occupation
3. Parental involvement
4. Parenthood
5. Family size.

This same questionnaire contained items meant
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to elicit the subject's birth-order and gender.

The selection of the above variables was

based upon the method used in other studies (e.g.

Burgers, 1973; Cullen, 1969; Douglas, 1969) in

which they tried to find out the relationship

between the homes and the schools of their

subjects.

As it has been mentioned earlier, Part A of

the questionnaire was designed specifically to

elicit responses on the home environment of the

subjects. This part of the questionnaire carried

seventeen (17) items. For each variable of

the home environment, there was an item or items

to measure it. In situations where more than one

item was meant to measure one variable the

researcher found it necessary to

such items. However, there were

group together

certain items

that could elicit responses on more than one

variable, the researcher tried to avoid this type

of situation as much as possible, but wherever it

may have occured care has been taken of the

situation in the final analysis of the data.

From Part A of the questionnaire, Item 1 was
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meant to elicit responses on the kind of

parenthood the respondents had. Multiple choices

were provided and the respondent had just to tick

whichever response was applicable in her or his

case.

Item 3 was related to the respondents' size

of the family as measured by the number of

children living in the family. The item was left

open for the respondents to fill in.. For the

purpose of data analysis, the researcher

categorized the family sizes into small and large

families. Families with up to 4 children were

considered small, those with 5 and more children

were considered large families in the study.

Items 0 and 7 were concerned with parental

level of education. There were a wide range of

choices from which the respondents were to tick

whichever was applicable to the fathers' and

mothers'level of education. The choices ranged

from no formal education to University education.

For data analysis purposes, no formal education,

primary education and secondary education

categories remained as in the questionnaire,

however, college education and University
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education were collapsed to give the category

post-secondary education.

Items 8 and 9 were concerned with parental

occupational status i.e. the fathers' and mothers'

occupational status respectively. These items

were left open for the respondents to fill in the

kind of occupations that the parents do. For

analysis purposes, the various occupations as

given by the respondents were categorized as

follows:

Fathers' Occupations Business oriented

occupations, Teaching and related occupations;

Heaith professions; and others. In Business

oriented occupations, included were, Businessmen,

Bankers, Accountants and Managers. In Teaching

and related occupations, included were, teachers,

lecturers and instructors. In the Health

professions included were, human and veterinary

doctors, clinical officers and nurses. In the

category of others, were jobs such as drivers,

cooks, sweepers, and those that were not well

defined by the respondents.

For the

classification

mothers' occupations, the

as used for the fathers' was

same

used
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except the researcher introduced the category of
"housewife" in addition to the above four
categories.

Items 10,13,14,15,16 and 17 were those
items meant to elicit responses concerning
parental involvement as assessed by the parents'
concern in the subjects academic work, further
education and employment. The responses to each
item were coded in point form with those responses
considered favourable to the pupils' schooling and
career chances receiving the highest rating while
those likely to hamper the pupils' education and
employment chances were given the lowest rating.
For data analysis purpose, mean parental
involvement score for the six items was worked out
and these means then compared as requ ired ;n the
analysis.

Also included partin this of the
questionnaire were items related to some factors
in the home environment that the researcher felt
were likely to have some influence on the pupils'
educational and occupational aspirations. For
example, Item 2, concerned with the physical
amenities of the home; Item 4 concerned with non-
family members staying at the subjects' home
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(extended relatives); Item 12, concerned with
private coaching. All these items were included
for analytical purposes as they provide some
supportive information in descriptive data
analysis.

Assessment of Educational occupationaland
Aspirations

A useful technique for computing a measure of
an individual's level of aspirations was used by
Vennes (1960) in her study of school leavers.

Vennes' level of aspiration scale is a paper
and pencil measure in which subjects are required
under timed conditions to solve ten word problems
rather like the popular parlour game 'scrabble'.
In advance of each separate word problem, subjects
are required to write down 'what score they hope
to achieve' on that particular section of the
test.

The difference between their actual scores
and their hoped for scores provides the basis for
computing the goal discrepancy score which is used
to indicate level of aspiration.

This t~chnique is too gener~l and as such has
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not received much application in
of aspirations',

researches
instead,concerning 'level

researchers have found it convenient to construct
their own instruments to measure level of
aspirations, in relation to whatever variable they
are interested iri. It is for this reason that the
researcher found it desirable to construct an
instrument to measure educational and occupational
level of aspirations. This comprised Part B of
the quesionnaire.

Part B of the questionnaire carried 12 items
all related to educational and occupational
aspirations of the pupils. Specifically, Item 7
was directly related to the pupils' personal
educational aspirations. The item was left open
for the respondent to fill in the highest level of
education he/she felt will attain. For data
analysis purposes, the responses given by the
respondents on this item were put into two main
categories, i.e. secondary educational level and
post secondary educational level. Secondary level
included those who said they would like to go on
with their education up to Form 4 or 6: post
secondary included all those who said they wanted
to go up to College or University. Up to
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secondary education was considered low educational

aspirations whereas post-secondary was considered.

high educational aspirations.

Item 8 was related to the pupils' personal

occupational aspirations. This item was also

left open for the respondents to fill in whichever

occupation they desired to take up after

schooling. The responses obtained were then

categorized into Teaching and related professions,

Health professions, Busi.ness and others. Teaching

and related professions included teacher and

lecturer; Health professions included human

doctor, veterinary doctor, nurse and clinical

officer; Business included, businessman, banker,

accountant, and manager. In the category of

'Others' included were architect, law, advocate,

air hostess and pilot.

Items 5 and 6 were concerned with parental

educational and occupational aspirations for the

subj.ects respectively. These items were included

for analytical reasons, to see the influence of

parental aspirations for the pupils on the pupils'

personal aspirations.



91

The rest of the items in this part of the
questionnaire e.g. Items 1, 2, 3, and 4 were
indirectly related to the pupils' educational
aspirations; Items 9, 10, 11, and 12 were
concerned with reasons for choice of job and the
child's general outlook to his future life.

All these items were included for
purposes as they provided backing up

to some of the main items.

analytical
information

3:4 Subjects
The subjects were one hundred and fifty (75

boys and 75 girls) standard eight pupils of
average age 13.4 years. These subjects were drawn
from City Primary School in Nairobi. These
subjects were the pupils who were preparing for
the Kenya Certificate of Primary Examination
(K.C.P.E.) at the end of 1989 and were therefore
expecting to go to secondary school, youth
polytechnics or do something else for a living.

Ideally, the researcher should have included
standard eight pupils from various parts of the
country in this study for the findings to be
properly generalised to the entire population of
standard eight pupils in the Republic. However,
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this was not possible because of limited time,
funds and most of all by the nature of study. The
nature of the present study could not permit the
use of more than one schoo 1. The use of a single
school was to provide subjects with a similar
school environment so as to rule out the effects
of school type and teachers as extraneous
variables in the study and to ascertain that the
difference in the pupils aspirations is wholly as
a result of the differences in the home
environments.

The school from which the subjects of study
were drawn was selected at random from a list of
average schools given to the researcher by the
City Education Officer.

The decision to use pupils from one of these
schools was bas~d on the following considerations:

1. These type of schools admit children from a
variety of home backgrounds, such that, the
parents that send children to these schools
belong to professional, semi-professional,
business, farmers, skilled and semi-skilled
labourers. This is unlike most schools in
the country where one is likely to find
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children, either from very rich families only

or from very poor families only, such that in.

a particular school, the children are a

representative sample of a particular class

of people and hence home background. Thus,

subjects from an average school were quite

appropriate for the study.

2. Another reason that led to the decision to

use this type of schools was the fact that

they are day schools and, as such, children

from these schools are in closer association

with the home than the children in boarding

schools. They are, therefore, likely to

experience more parental and home environment

influence than their counterparts in the

boarding schools.

3. The third reason that led to the choice of

these schools was that most of them are quite

large with three or more streams of standard

eight classes each with about forty pupils.

Therefore, the chances of getting a large

sample for the study from a single school

were better in these schools than from any

other schools. In addition to this, these

schools enrol pupils of both sexes males
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and females - making a convenient sample for

the study for comparison purposes.

4. Finally, standard eight pupils were chosen

for this study based on the assumption that,

at this stage, these pupils were sufficiently

mature to form an opinion regarding their

future education and careers.

3:5 Administration of the Questionnaire

The questionnaire was adminisitered to the

subjects in their classrooms. There were four

classes in total and for each class, the class

teacher administered the questionnaire. Each

subject was given a questionnaire on which he/she

was required to respond to each item.

However, before the administration of the

questionnaire, the Deputy Headmaster read through

the instructions for the pupils and explained to

them the importance of the questionnaire, he told

the pupi ls that the qUes/a-i-r-e ~ sent

the Ministry of Education to asses the 8-4-4from

standard eight pupils. He stressed to the pupils

that they must be honest when responding to the

questionnaire.
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3:6 Analysis of Data - Test Statistics
The independent variables in the study were:

1 . Parental educational level
2. Parental occupation
3. Family size
4. Parental involvement
5. Parenthood
6. Subjects' birth-order
7 . Subjects' gender

The dependent variables were:

1. Educational aspirations
2. Occupational aspirtations.

In view of the independent variables,
dependent variables and the questionnaire, the
data involved in this study assumed a nominal
scale. Hence, methods of data analysis used in
the study were selected with this in mind. The
main test statistics used in this study was chi-

2
square (x). Chi-square test of independence was
used to determine whether there were significant
relationships and/or differences in all the
hypotheses except the two concerned with parental
involvement. Chi-square is a measure of how
closely the observed distribution approximates the
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expected distribution, and it is effective when
testing fit where nominalgoodness of
variables are categorized in two or more ways
(Engelhart, 1972, Pg. 265).

The formula used is as follows:

2
Chi-square (x ) = 2

(0 - e)

e

Where 0 = the observed frequency in each cell
e = the expected frequency.

Degrees of freedom (df) = (number of rows - one)
x (number of columns - one).

The level of significance value generated
indicates the confidence in making accurate
decisions on the relationships of the data
collected. The .05 significance was adcepted as
the level of significance that would be the basis
of all the hypotheses in this study.

For the 4th variable where mean parental
involvement was to be compared within the groups,
e.g. for educational aspirations, mean parental
involvement for those pupils aspiring to secondary
education had to be compared with mean parental,

involvement for those pupils aspiring to post-
secondary educa t ion; here the most suitab le test
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statistics was the t-test. When it came to
parental involvement and occupational aspirations,
an F-test was used to compare the means within the
four groups - mean parental involvement for those
pupils aspiring to the teaching profession; mean
parental involvement for those aspiring to
business; and mean parental involvement for those
aspiring to 'others' (see Section 3:3:6).

The data obtained from the questionnaire was
then analysed with the aid of a computer
programme. The specific programme used in
analysing the data was the Statistical Package for
the Social Sciences (SPSS).

The researcher also found
descriptive analysis quite useful
comparing the proportions of
responded in different directions.

the use
especially
subjects

of
in

who

In the next chapter, the obtained data was
subjected to statistical analysis. Only data
based on properly answered items was analysed.
Hence, the number of subjects in a given analysis
may not necessarily be the same as the originally
indicated total number of subjects in the study
sample.
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RESULTS

This chapter presents the findings of the

study hypothesis by hypothesis. As pointed out in

Chapter One, Section four (1:4), the study was

guided by eight main hypotheses. However, based

on each of the first seven hypotheses, two major

hypotheses were evident, one based on educational

aspirations and the other based on occupational

aspirations, that is, the first seven hypotheses

were each divided into two to come up with

fourteen pertaining toResultshypotheses.

educational aspirations will be presented first,

then followed by those pertaining to occupational

aspirations.

Relationship Between the Parents' level of

Education and the Pupils' Educational Aspirations

To investigate tworelationship,this

hypotheses were advanced, the first one being:

a) There is a significant positive relationship
between the fathers' level of education and
the pupils' educational aspirations.
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The data to test this hypothesis are presented in

Table la. A chi-square analysis of these data

revealed that the relationship was statistically

2
significant at .05 level (x = 13.27430, df = 3,

p<.05). These data showed that those pupils whose

fathers had attained high standards of education

showed relative1y higher educational aspirations

than their colleagues whose fathers had not

received any formal education or had just attained

a maximum of primary education level. For

example, from the group whose fathers had attained

post-secondary education over 75% aspired to

University education, while those whose fathers

had attained only primary education or no formal

education, only 13% of the group aspired to

University education. These results, therefore,

support our hypothesis which had ~redicted a

positive relationship between the fathers'level of

education and the pupils' educational aspirations,

such that, those pupils from homes where fathers

~ad attained high standards of education would

tend to have higher educational aspirations than

their counterparts whose fathers had attained only

the minimum standards of formal education or no

formal education at all.
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These results were further analysed in terms
of how the fathers' educational level related to
the male and female pupils' educational
aspirations separately. Data for this is
presented in Tables 1b and 1c. As shown in the
tables, the fathers educational level was
significantly related to both the male and female
pupils' educational aspirations. However, the
chi-square values of 9.83930 and 13.41932 for
males and females respectively both with df= 3 and
p<.05, showed that the fathers' level of
education seemed to be more related to the female
pupils' educational aspirations than to the male
pupils' educational aspirations.

Table 1a) - The Re lati ionah ip Between Fathers' level of
Education and the Pupils Educational Aspirations

Fathers' 1eve 1
of Education

Secondary % Post-Sec. % Total (N) %

No Formal
Education

Post-Sec.
Education

7 4.8 1 0.7 8 5.5.-

6 4.-1 9 6. 1 15 10.2
<'

20 13.6 35 23.8 55 37.4

17 11 .6 52 35.4 69 47.0
\

50 34.0 97 66.0 147 100.0

Primary
Education
Secondary
Education

Tota1 (N)

2
x = 13.27430, df = 3, p = .0041

,-,
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Table 1b - Relationship Between Fathers' level of Education and
the Male Pupils' Educational Aspirations

Fathers I 1eve 1
of Educat ion Secondary Post Sec. Total(N) %

No Forma 1
Educat ion 2 2.7 1 .6 3 4.3

Pri mar y
Educat ion 4 5.4 4 5.4 8 10.8

Secondary
Educat ion 4 5.4 27 36.5 31 41 .9

Post Sec.
Educat ion 5 6.8 27 36.5 32 43.3

Total (N) 15 20.5 59 79.7 74 100.0

2
x = 9.83930, df = 3, p = .0200

Table 1c - Relationship Between Fathers' level of Education
and the F~male Pupils' Educational Aspirations

Fathers I level
of Education Secondary %. Post-Sec. % Total(N) %

No Formal
Educat ion 5 6.8 0 0 5 6.8

Pri mary
Educat ion 2 2.7 5 6.8 7 9.5

Secondary
Educat ion 16 21 .9 8 11 .0 24 32.9

Post-Sec.
Educat ion 12 16.4 25 34.2 37 50.6

Tota 1(N ) 35 47.9 38 52.1 73 100.0

2
x = 13.41932, df = 3 p = .0038,
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b) The second hypothesis stated that:

There is a significant positive relationship
between the mothers' educational level and
the pupils' educational aspirations.

Table 2a shows the relationship between the
mothers' level of education and the pupils
educational aspirations. A ,chi-square analysis
showed that the relationship was statistically

2
significant (x = 13.57665, df = 3, p<.65). The
results showed that those pupils from homes where
mothers had had more than primary education,
majority of the group aspired to post-secondary
education. On the other hand, those from homes
where the mothers had attained only primary
education or less, majority aspired to only
secondary education. The results, :therefore,
confirm the above hypothesis that predicted a
positive the mothers'relationship between
educat iona 1 level and the pupils' educational
aspirations.

Further analysis of the results in terms of
sex differences a shown in Tables 2b and 2c
revealed that the mothers' level of education was
only significantly related to the male pupils'
educaitonal aspirations and not to the female
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pupils' educational aspirations.

Table 2a - Relationship Between Mothers' level of Education
and the Pupils' Educational Aspirations

.
~thers ' level ,
~f Educat ion Secondary % Post Secondary % Total(N) %

No Forma 1
tducation 5 3.3 5 3.3 10 6.7

Primary ,

~ducation 15 ... 10.0 8 5.3 23 15.3
-

Secondary
Education 19 12.6 39 26.0 58 38.7

Post-Sec.
Education 14 9.3 45 30.0 59 39.3

~

Tota1 (N) 53 35.3 97 64.7 150 100.0

•2
x = 13.57665, df = 3, p= .0035

Table 2b - Relationship Between Mothers' level of Education and
the Male Pupils' Educational Aspirations

"others' level
~f Educat ion Secondary % Post-Secondary % Total(N) %

NoForma 1
ducation 2 2. 7 4 5.3 6 8.0

Primary
~ducation 6 8.0 5 6.7 1 1 14.7

Becondary
ducation 5 6.7 25 33.3 30 40.0

I ~ ~

Post-Sec.
ducation 3 4.0 25 33.3 28 37.0

ota1 (N) 16 21 .3 59 78.7 75 100.0

2
= 10.01549, df = 3, p = .0184
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~ble 2c - Relationship Between Mothers' Educational level and the
Female Pupils' Educational Aspirations

Mothers' level
of Educat ion Secondary % Post-Secondary Total(N) %

No Forma 1
Education 3 4.0 1.3 4 5.3

Primary
Education 9 12.0 3 4.0 12 16.0

Secondary
Education 14 18.7 14 18.7 28 37.4

Post-Sec.
Education 11 14.7 20 26.7 31 41 .4

rota 1 (N) 37 49.3 38 50.7 75 100.0

2
x = 6.60074, df = 3, P = .0858

4:1:2 Relationship Between Parental Occupation and the
Pupils' Educational Aspirations

To find out this relationship, two hypotheses
were advanced.

The first hypothesis predicted the following:

a) There is a significant positive relationship
between the fathers' occupation and the
pupils' educational aspirations.

Table 3a presents the results pertaining to
this hypothesis. A chi-square analysis showed
that the relationship between the fathers'
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occupation and the pupils' (irrespective of sex)
educational aspirations was not statistically

2
significant (x = 1.17960, df = 3, p>.05).
Analysis of data in terms of sex differences as
shown in the Tables 3b and 3c, still revealed no
significant relationship between these variables.
hence, based on these results, the hypothesis that
predicted a relationship between the fathers'
occupation and the pupils' educational aspirations
was rejected.

Table 3a Relationship Between Fathers' Occupation and the
Pupil s' Educational Aspirations.

Fathers'
Occupation Secondary % Post-Secondary % Total (N) %

Business 18 14. 1 43 33.6 61 47.7
Teacher 4 3. 1 9 7.0 13 10. 1
Health 0 0 2 1.6' 2 1.6
Others 18 14. 1 34 26.6 52 40.6
Total(N) 40 31 .2 88 68.8 128 100.0

.2
x = 1.17960, df = 3, p = 0.7579
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Table 3b - Relationship Between Fathers' Occupation and the Male
Pupils' Educational Aspirations.

Fathers'
Occupation Secondary % Post-Secondary Total(N) %

Business 3 4.5 23 34.3 26 38.8

Teacher 1 .5 6 9.0 7 10.4

Hea1th 0 0 1 .5 1 .5

Others 6 8.9 27 40.3 33 49.3

Tota1(N ) 10 14.9 57 85.1 67 100.0

2
x = 0.95961, df = 3, p = 0.8110

Table 3c - Relationship Between Fathers' Occupation and
the Female Pupils' Educational Aspirations

Fathers'
Occupation Secondary % Post-Secondary % Total(N) %

Business 15 23.1 20 30.8 35 53.9
Teacher 3 4.6 3 4.6 6 9.2
Health 0 0 1 .5 1 .5
Others 12 18.5 11 17.0 23 35.4
Total 30 46.1 35 53.8 65 100.0

2
x = 1.38132, df = 3, p = 0.7099

b) The second hypothesis predicted the following:

There is a significant positive
between the mothers' occupation and

relationship
the pupils'
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educational aspirations.

Table 4a shows the results of this
hypothesis. Data analysis of these results showed
that the predicted relationship was not

2
statistically significant (x = 5.99117, df = 4,
p>.05). Thus, from these findings, the above
hypothesis that predicted a relationship between
the mothers' occupation and the pupils'
educational aspirations was rejected. Further
analysis of the data to show how the mothers'
occupation relates to the male and female pupils'
educational aspirations separately as presented in
the Tables 4b and 4c, also showed no significant
relationship at .05 level.

Table 4a - The Relationship Between the Mothers' Occupation
and the Pupils' Educational Aspirations

Mothers
Occupation. Secondary % Post-Secondary % Total(N) %

Business 15 10. 1 19 12.8 34 23
Teaching 4 2.7 12 8.1 16 10.8
Nursing 3 2.0 12 8.1 15 10. 1
Housewife 1 1 7.4 11 7.4 22 14.9
Others 19 12.8 42 28.4 61 41 .2
Total (N) 52 35.1 96 64.9 148 100.0

2
X = 5.99117, df = 4, P = O. 1998
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Table 4b - The Relationship Between the Mothers' Occupation
and the Male Pupils' Educaitonal Aspirations

Mothers
Occupation Secondary % Post-Secondary % Total %

Bus;ness 7 9.5 13 17.6 20 27.0
Teach;ng 0 0 6 8.1 6 8. 1
Nursing 2 2.7 9 12.2 11 14.9
Housewife 0 0 7 9.5 7 9.5
Others 7 9.5 23 31.1 30 40.5

Tota1 (N) 16 21 .6 58 78.4 74 100.0

2
x = 6.48371, df = 4, P = 0.1658

Table 4c - The Relationship Between the Mothers' Occupation and
the Female Pupils Educational Aspirations.

Mothers'
Occupation Secondary % Post-Secondary % :Total (N) %

Bus;ness 8 10.8 6 8. 1 14 18.9
Teaching 4 5.4 6 8.1 10 13.5
Nursing 1 .4 3 4. 1 4 5.4
Housewif~ 11 14.9 4 5.4 15 20.3
Others 12 16.2 19 25.7 31 41 .9
Total 36 48.6 38 51 .4 74 100.0

2
x = 6.48371, df = 4, P = 0.11658
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Relationship Between the Size of the Family and
the P~ls Educational Aspirations.

To investigate this relationship, the following
hypothesis was formulated:

There 1S a significant relationship
the size of the family and the
educational aspirations, such that
pupils from small families will tend to
higher educational aspirations than
from large families.

between
pupils'

those
have

those

Table 5a shows the findings of the study in
relation A chi-squareto this hypothesis.
analysis revealed that the relationship between
the size of the family and the pupils educational

2
aspirations was not statistically significant (x

= 0.97426, df = 1, p>.5) Results were further
analysed in terms of sex differences, (See tables
5b and 5c) to see whether or not family size has
any relationship with the male or/and female
pupils' educational aspirations separately. Chi-
square values of 0.12221 and 0.26887 for males and)

females respectively with df = 1 and p>.5
indicated no significant relationship in either
cases. The above hypothesis that predicted a
relationship between family size and educational
aspirations was, therefore, rejected.
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Table 5a Relationship Between Family Size and Pupils'
Educational Aspirations

Fami1y size Secondary % Post-Secondary % Total(N) %
1 - 4 32 21 .3 49 32.7 81 54.0
5 - 13 21 14.0 48 32.0 69 46.0
Tota1(N) 53 35.3 97 64.7 150 100.0

2
x = 0.97426, df = 1, p = 0.3236

Table 5b Relationship Between Family Size and the MalePupils' Educational Aspirations
Fami1y Size Secondary % Post-Secondary % Total(N) %

4 19 26.0 17 23.3 36 49.3
5 13 17 23.3 20 27.4 37 50.7
Total(N) 36 49.3 37 50.7 73 100%

. 2
x = 0.1222<, df = 1, p = 0.6041

Table 5c Relationship Between Family Size and the FemalePupils' Educational Aspirations

Family size Secondary Post-Secondary % Total(N) %

4 23 31 .1 21 28.4 44 59.5

5 - 13 13 17.6 17 23.0 30 40.5

Total(N) 36 48.6 38 51 .4 74 100%

2
x = 0.26887, df = 1, p = 0.6041
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4:1:4 Relationship Between Parental Involvement and the
Pupils' Educational Aspirations

In the study, it was also predicted that
there is a significant positive relationship
between parental involvement and the pupils'
educational aspirations such that the pupils whose
parents show mo~e involvement in their school work
would tend to have high~r educational aspirations
than those pupils whose parents show less
involvement.

(

The data pertaining to this hypothesis are
presented in Table 6. Analysis of these data
showed that there was quite a significant positive
relationship between parental involvement and the
pupils' educational aspirations (t = 4.9531, df =
149, p« .05) . A 1arge number of; pupil s who
indicated that their parents are involved in their
academic endeavours and show concern over their
future careers, aspired to University education.
This was in contrast with the group of pupils who
indicated low parental involvement in their school
welfare, most of these pupils aspired only to
secondary education level. These results,
therefore, support the above hypothesis which
predicted a positive relationship between parental
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involvement and the pupils' educational
aspirations.

Table 6 - Relationship Between Parental involvement and the
Pupils' Educational Aspirations

Pup i 1s ' Educational
Asp irat ion N X SD

Secondary 53 12.453 2.126
Post-secondary 97 14.134 1 .907
Total (N) 150 13.540 2.138

t = 4.9531, df = 149, p« .05

4: 1 : 5 Relatidri~hip Between Pat~hth6bdahd the Pupils'
Educational Aspirations

Based on this relationship, the following
prediction was made:

There is a significant positive r~lationship
between parenthood and the pupils'
educational aspirations such that those
pupils living with both of their parents will
tend to have higher educational aspirations
than those staying with only one or none of
th"e parents.

A chi-square analysis showed that the relationship
between parenthood and the pupils' educational

2
aspirations was statistically significant (x =
7.43694, df = 2, p<.05). According to these data
in Table (a, those children living with both
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parents had relatively higher educational
aspirations than those living with only one of the
parents or none of the parents (i.e. with
relatives). These findings, therefore, confirm
the prediction that a positive relationship exists
between parenthood and the pupils' educational
aspirations.

Further analysis of the data to show sex
differences on this as given in Tables 7b and 7c,
revealed that, in fact, parenthood had greater
influence on the male pupils' educational
aspirations than it had on their female
counterparts. It was observed that, those males
who were single parented had relatively low
educational aspirations as compared to the other
males with both parents or with the females who
were also single parented.

Table 7a - Relationship Between Parenthood and the Pupils'
Educational Aspirations

Parenthood Secondary % Post-Secondary % Totai(N) %
Stayin9 with
relatives 3 2.0 3 2.0 6 4.0
S;n91e i 24.0parent 19 12.7 17 11.3 36
Both parents 31 20.7 77 51.3 108 72.0
Total ( N ) 53 35.4 97 64.6 150 100%

2
x = 7.43694, df = 2, p = 0.0243
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Table 7b - Relationship Between Parenthood and the Male Pupils'
Educational Aspirations

Parenthood Secondary Post-Secondary % Total(N) %
Staying with
re1atives 1.3 2 2.7 3 4.0
Single parent 7 9.3 9 12.0 16 21 .3

Both parents 8 10.7 48 64.0 56 74.7
Tota1 (N) 16 21 .3 59 78.7 75 100.%

2
x = 6.70565, df = 2 , P = 0.0350

Table 7c - Relationship Between Parenthood and the Female
Pupils' Educational Aspirations

Parenthood Secondary Post-Secondary % Total(N) %

Staying with
relatives 2 2.6 1.? 3 4.0
Sing1e parent 12 16.0 8 10.7 20 26.7
Both parents 23 30.7 29 38.7 52 69.3
Total (N) 37 49.3 38 50.7 75 100%

2
x = 1.81263, df = 2, p = 0.4040

4: 1 : 6 Order of Birth and Educational Aspirations

To investigate this relationship, the
following hypothesis was proposed:
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There is a significant relationship between
the pupils order of birth and their
educational aspirations, such that the first
borns will tend to have higher educational
aspirations than the later borns, and only
children.

The results pertaining to this hypothesis are
laid out in Table 8a. Data Analysis of these
results showed that this relationship was not

2
statistically significant (x = 6.39555, df = 3,

p>.05). Further examination of the results in
terms of sex differences also showed no
significant relationship in both cases for males
and females (see Tables 8b and 8c). Hence, based
on these r~sults, the hypothesis that predicted a
significant relationship between birth-order and
pupils' educational aspirations was discarded.

Table 8a - Relationship Between Birth-Order and Pupils'
Educational Aspirations

Order of Birth Secondary % Post-Secondary % Total(N) %

Only Child 5 3.3 3 2.0 8 5.3

1st borns 21 14.0 26 17.·3 47 31 .3

Mid-borns 21 14.0 54 36.0 75 50.0

Last borns 6 4.0 14 9.3 20 13.3

Total (N) 53 ~5.3 97 64.7 150 100%
X( = 6.~9555, df = 3, P = 0.0939

) -----........
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Table 8b - Relationship Between Birth-Order and. the Male Pupils'
Educational Aspirations

Order of Birth Secondary % Post-Secondary % Total(N) %

Only child 2 2.7 1 .3 3 4.0

1st barns 2 2.7 14 18.7 16 21 .4

Mid-barns 7 9.3 33 44.0 40 53.3

Last barns 5 6.7 11 14.7 16 21.4

Total (N) 16 21 .3 59 78.7 75 100%

2
x = 5.7044, df = 3, p = 0.1269

Table 8c - Relationship Between Birth-Order and the Female Pupils'
Educational Aspirations

Order of Birth Secondary % Post-Secondary % Total(N) %

Only child 3 4.0 2 2.7 5 6.7

1st barns 19 25.3 12 16.0 31 41 .3

Mid-barns 14 18.7 21 28.0 35 46.7

Last barns 1 .3 3 4.0 4 5.3

Total (N) 37 49.3 38 50.7 75 100%

2
x = 4.16805, df = 3, p = 0.2439

4: 1 : 7 Sex Difference in Educational Aspirations
As regards to sex differences and educational

aspirations, the following hypothesis was

advanced:
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There is a significant relationship
between the sex of the pupils and their
educational aspirations, such that the
male pupils will tend to have higher
educational aspirations than the female
pupils.

Table 9 shows the results related to this

hypothesis. A chi-square analysis was found to be

2
statistically significant (x = 11.67088, df = 1,

p<.05). From the table, it was observed that boys

had relatively higher educational aspirations than

girls. Hence, the findings confirm the hypothesis

that predicted a relationship between gender and

educational aspirations.

Table 9 Relationship Between Pupils gender and their
Educational Aspirations

Gender Secondary % Post-Secondary % Total(N)

Male 16 10.7 59 39.3 75 50.0

Female 37 24.7 38 25.3 75 50.0

Total 53 35.3 97 64.7 150 100%

2
x = 11.67088, df - 1 , p = 0.0006
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Relationship Between Parents' level of Education

and the Pupils' Occupational Aspirations

To investigate thethis relationship

following hypothesis was advanced:

There is a significant positive relationship
between parental level of education ~nd the
pupils' occupational aspirations, such that
the pupils whose parents have had high
educational background are more likely to
have higher occupational aspirations than
those pupils from homes where parents have
had only a low educational background.

This hypothesis implied the following two sub-

hypotheses:

a) There is a significant positive relationship

between the fathers' level of education and

the pupils' occupational aspirati~ns.

The data in Table 10a confirmed this
hypothesis. Data showed that the relationship

between the fathers' level of education and the

pupils' occupational aspirations was statistically
2

significant (x = 33.24888, df = 9, p<.05). The

findings showed that most pupils from homes where

the fathers had not had any formal education or

had had only primary education aspired to becoming

teachers. . On the other hand, those from homes
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with highly educated fathers had very high

aspirations were quite diversified most of which
were of high social status and required a minimum
of University Education qualifications e.g.
Medicine, Law and Architecture.

Table 10a - The relationship between the Fathers' educational
Leveland the Pupils' Occupational Aspirations.

Fathers'
Education
Level Teaching % Health % Business % Others % Total(N) %

No
Forma1 Ed. 5 3.4 0.7 0 0 0.7 7 4.8

Primary Ed. 6 4.1 O. 7 3 2.1 5 3.4 15 10.3

Secondary
Edu. 9 6.2 14 9.6 7 4.8 25 17.1 55 37.7

Post
Secondary 3 2. 1 21 14.4 7 4..8 38 26.0 69 47. 3

Total (N) 23 15.8 37 25.3 17 11 .6 69 47. 3 146 100%

2
x = 33.24888, df = 9, p = 0.001
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able 10b - The Relationship Between the Fathers' Educational
level and the Male Pupils' Occupational Aspirations

FathersI
Educatiana 1
Leve1 Teaching % Health % Business % Others % Tota l(N) %

No
Forma1
Education 1.4 0 0 0 0 1.4 2 2.8
Primary
Education 4 5.5 1.4 1.4 1 1.4 7 9.7
Secondary
Education 5 6.8 9 12.3 2 2.7 8 11.0 24 32.8
Post-Sec.
Education 2 2.7 15 20.5 1.4 19 26.0 37 50.6
Total (N) 8 11.0 11 15. 1 13 17.8 41 17.8 73 100%

2
X = 8.72727 df = 9, p = 0.4628

Table 10c - The Relationship Between the Fathers' Educational
Level and the Female Pupils' Occupational Aspirations

FathersI

Educatiana 1
level Teaching % Health % Business % Others % Total(N) %

No
Forma1 4 5.5 1.4 0 0 0 0 5 6.9
Education
Primary 4 5.5 1.4 1.4 1.4 7 6.9
Education
Secondary
Education 5 6.8 9 12.3 2 2.7 8 11.0 24 32.8
Post-Sec.
Education 2 2.7 15 20.5 1.4 19 26.0 37 50.6
Tota1 (N) 15 20.5 26 35.6 4 5.5 28 38.4 73 100%

2
X = 25.70926, df = 9, p = 0.0023
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b) The second sub-hypothesis predicted that:

There is a significant positive relationship
between the mothers' educational level and
the pupils' occupational aspirations.

Table 1ia shows that this relationship
between the mothers' occupational level and the
pupils' occupational aspirations was found to be

2
statistically significant (x = 18.9372, df=9,
p<.05). From the data in the table, it was
observed that most pupils whose mothers had
attained less than secondary educational 1eve 1 ,

aspired mainly to teaching and business careers.
Those from homes where mothers had had either
college or University education aspired to jobs
that strictly required University education.
These findings, therefore, supported the predicted
hypothesis that there is a significant positive
relationship between the mothers' level of
education and the pupils' occupational
aspirations.

However, when data was analysed further to
see how the mothers' level of education was
related to the male and female pupils'
occupational aspirations, results showed that,
there was no significant relationship between the



122

mothers' level of education and either the male
and/or female pupils' occupational aspirations
when looked at separately. (see Tables 11b and
11c).

Table 11a - The Relationship Between the Mothers' Educational level
and the Pupils' Occupational Aspirations

Mothers'
Educationa 1
Leva1 Teach ins % Health % Business % Others % Total(N) %

No
Forma1 4 2.7 0 0 0.7 4 2.7 9 6.1
Education

Primary 6 4.0 4 2.7 6 4.0 7 4.7 23 15.4
Education

Secondary
Education 7 4.7 18 12.1 5 3.4 28 18.8 58 39.6

Post Secondary
Education 6 4.0 16 10.7 5 3.4 32 21.5 59 39.6

Total (N) 23 15.4 38 25.5 17 11.4 71 47.7 149 100%

2
x = 18.9372, df = 9, p = 0.0260
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Table 11b - The Relationship Between the Mothers' Educational level
Male Pupils' Occupational Aspirations

Mothers'
Educat i ona 1
Leve1 Teaching % Health % Business % Others % Tota l(N) %

No
Forma1 1 1.4 0 0 1 1.4 3 4.1 5 6.8
Educat ion

Primary 2 2.7 1 1.4 4 5.4 4 5.4 11 14.0
Educat ion ,

Secondary
Educat ion 2 2.7 7 9.5 4 5.4 17 23.0 30 40.5

Post-Sec. I
Educat ion 3 4.1 3 4.1 4 5.4 18 24.3 28 37.8

Total (N) 8 10.8 11 14.9 13 17.6 42 56'.7 74 100%

2
x = 7.9377, df = 9, p = 0.5358

Table 11c - The Relationship Between the Mothers' level of Education
and the Female Pupils' Occupational Aspirations.

Mothers'
Educat i ona 1
leve 1. Teaching % Health % Business % Others % Total(N) %

No
Forma1
Educat ion 3 4.0 0 0 0 0 1 1.3 4 5.3

~
Primary 4 5.3 3 4.0 2 2.7 3 4.0 12 16.0
Educat ion

Secondary
Educat ion 5 6.7 11 14.7 1 1.3 11 14.7 28 37.4

Post Sec.
Educat ion 3 4.0 13 17.3 1 1.3 14 18.7 31 41.3

Total (N) 15 20.0 27 36.0 4 5.3 29 38.7 7b 100%

2
x = 15.70153, df = 9, p = 0.0734
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Relationship Between Parental Occupational Status

and the Pupils' Occupational Aspirations

The following hypothesis was predicted to

investigage the above stated relationship:

There is a significant positive relationship
between the parents occupation and the
pupils' occupational aspirations, such that
those pupils whose parents have highly
professional and executive occupations will
tend to aspire to more professional and
executive occupations, while those whose
parents have low status professions will tend
to aspire to occupations of low status.

Based on this hypothesis, two sub-hypotheses were

generated; the first one predicted the following:

There is a significant positive: relationship
between the fathers' occupations and the
pupils' occupational aspirations.

Table 12a gives the findings related to this

hypothesis. A chi-square analysis of these data

revealed that no significant relationship existed

between the fathers' occupations and the pupils'

2
occupational aspirations (x = 9.0833, df = 9,

p>.05). Further analysis of the data with the sex

factor controlled for is given in the Tables 12b

and 12c. Results, as observed from these two
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tables, showed no significant relationship between
the fathers' occupations and either the male or
female pupils, occupational aspirations. These
findings did not support the hypothesis that
predicted a relationship between fathers'
occupations and the pupils occupational
aspirations and it was therefore, rejected.

Table12a - Relationship Between Fathers' Occupations and the
Pupils' Occupational Aspirations

Fathers
Occupation Teaching % Health % Business % Others % Tota j(N) %

Teacher 2 1.6 4 3.1 0 0 7 5.4 13 iO. 1

Health 0 0 0.8 0 0 0.8 2 1.6

Business 7 5.4 11 8.5 12 9.3 31 24.0 61 47.2

Others 9 7.0 16 12.4 4 3.1 24 18.6 53 41.1

Tota1 18 14.0 32 24.8 16 12.4 63 48.8 129 100%

2
x = 9.0833, df = 9, p = 0.4299
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Table12b - Relationship Between the Fathers' Occupations and
the Male Pupils' Occupational Aspirations

Fathers
Occupation Teaching % Health % Business % Others % Tota l(N) %

Teacher 2 3.1 2 3.1 0 0 3 4.7 7 10.9

Health 0 0 0 0 0 0 1 1.6 1 1.6

Business 0 0 3 4.7 9 14.1 14 21.9 26 40.7

Others 4 6.3 4 6.3 4 6.3 18 28.1 30 46.9

Tota1 (N) 6 9.4 9 14. 1 13 20.3 36 56.3 64 100%

2
x = 12.72987, df = 9, p = 0.1752.

Table 12c - Relationship Between the Fathers' Occupational Level
and the Female Pupils' Occupational Aspirations

Fathers'
Occupation Teaching % Health % Business % Others % Tota l(N) %
Teacher 0 0 2 3.1 0 0 4 6.1 6 9.

Health 0 0 1 1.5 0 0 0 0 1 1.

Business 7 10.8 8 12.3 3 4.6 17 26.2 35 b3.

Others 5 7. 7 12 18.5 0 0 6 9.2 23 35.
Tota1 (N) 12 18.5 23 3b.4 3 4.6 27 41.5 65 100

2
x = 11.68023, df = 9, P = 0.2319.

'---
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The second sub-hypothesis stated that:

There is a significant posltlve relationship
between the mothers' occupations and the
pupils' occupational aspirations.

The data to test this hypothesis are

presented in Table 13a. A chi-square analysis of

these data sh6wed that the relationship was

2
statistically significant (x = 27.8029, df = 12,

p<.05). Results indicated that those pupils from

homes where mothers were housewives, majority

aspired for the teaching profession. Those from

homes where the mothers were teachers, none of

them wanted to become a teacher, instead, children

from such homes aspired to becoming nurses and

medical doctors. Another interesting pattern to

note in these findings was that, those pupils who

aspired to enter the business world, majority of

them came from homes where mothers were business

women.

Tables 13b and 13c show further analysis of

this relationship in terms of sex differences.

Results from these tables showed that the mothers'

occupations were more related to their daughters

occupational aspirations than they were to their

sons' occupational aspirations.
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Table Ba - Relationship Between Mothers Occupation and
the Pupils' Occupational Aspirations

Mothers'
Occupation Teaching % Heaith % Business % Others % Tota l(N) %

Teacher 0 0 9 6.1 0.7 6 4.1 16 10.9

Health 2 1.4 4 '2..7 3 2.0 6 4.1 15 10.2

Business 3 2.0 8 5.4 6 4.1 16 10.9 33 22.4

Housewife 8 5.4 4 2.7 4 2.7 6 4.1 22 15.0

Others 10 6.8 11 7.5 3 2.0 37 25.1 61 41.5

Tota1(N) 23 15.6 36 24.5 17 11.6 71 48.3 147 100%

2
x = 27.80291, df = 12, p = 0.0059

Table 13b - The Relationship Between the Mothers' Occupation
and the Male Pupils Occupational Aspirations

Mothers'
Occupation Teaching % Health % Business % Others % Total(N) %

Teacher 0 0 1.4 1.4 4 5.5 6 8.3

Health 2 2.7 2 2.7 2 2.7 5 6.8 11 14.9

Business 1.4 4 5.5 4 5.5 10 13.7 19 26.1

Housewife 1.4 0 0 3 4.1 3 4.1 7 9.6

Others 4 5.5 3 4.1 3 4.1 20 27.4 30 41.1

Total(N) 8 11.0 10 13.7 13 17.8 42 57.3 73 100%

2
x = 8.93056, df = 12, P = 0.7088.
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Table 13c - Relationship Between the Mothers' Occupation and
the Female Pupils' Occupational Aspirations

Mother
Occupation Teaching % Health % Business % Others % Totai(N) %

Teacher 0 0 8 10.8 0 0 2 2.7 10 13.5

Health 0 0 2 2.7 1.4 1.4 4 5.4

Business 2 2.7 4 5.4 2 2.7 6 8.1 14 18.9

Housewife 7 9.5 4 5.4 1.4 3 4.1 15 20.3

Others 6 8.1 8 10.8 0 0 17 23.0 31 41.9

Total(N) 15 20.2 26 35.1 4 5.4 29 39.2 74 100%

2
x = 27.16416, df = 12, p = 0.0073

4:2:3 Relationship Between Size of the Family and the Pudils'
Occupational Aspirations

The study also focused its attention on the
hypothesis that predicted a significant
relationship between family size and the pupils:
occupational aspirations, such that those children
from small families are more likely to have higher
occupational aspirations than those from large
families. The results related to this hypothesis
are presented in Table 14a.
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Data analysis of these results showed no
significant relationship between family size and

the pupils' occupational aspirations
2

(x =

1.45547, df = 3, p>.05). Even when sex factor was
controlled for, there was still no significant
relationship observed (see Tables 14b and 14c).
The findings showed that pupils from both small
and large families had similar occupational
apirations so long as other factors were equal.
Thus, according to these findings, the hypothesis
that predicted a relationship between family size
and pupils' occupational aspirations was rejected.

Table 14a - Relationship Between Family Size and the Pupils'
Occupational Aspirations

Fami1y Size Teacher % Health % Business % Others % Tot.a 1(N) %

1 - 4 13 8.7 18 12.1 8 5.4 41 27.5 80 53.7

5 - 13 10 6.7 20 13.4 9 6.0 30 20.1 69 46.3

TOTAL (N) 23 15.4 38 25.5 17 11.4 71 47.7 149 100%

2
X = 1.45547, df = 3, p = 0.6926,
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Table14b - Relationship Between Family Size and the Male Pupils'
Occupational Aspirations

FamilySize Teacher % Health % Business % Others % Tota1(N) %

1 - 4 3 4.1 3 4.1 6 8.1 24 32.4 36 48.6

5 - 13 5 6.8 8 10.8 7 9.5 18 24.3 38 51.4

Totai (N) 8 10.9 11 14.9 13 17.6 42 56.8 74 100%

2
x = 3.6554, df = 3 p = 0.3012,

Table 14c - Relationship Between the Family Size and the
Female Pupils' Occupational Aspirations

Fami1y size Teacher % Health % Business % Others % Total(N) %

1 - 4 10 13.3 15 20.0 2 2.7 17 22.7 44 58.7

5 - 13 5 6.7 12 16.0 2 2.7 12 16.0; 31 41. 3

lotal(N) 15 20.0 27 36.0 4 5.3 29 38.7 75 100%

2
x = 0.62759, df = 3, p>.05

4:2:4 Relationship Between Parental Involvement and the
Pupils' Occupational Aspirations

To find out this relationship, the following
hypothesis was ad~anced:



132

There is a significant positive
relationship between parental
involvement and the pupils' occupational
aspirations, such that, those pupils'
whose parents show more involvement in
their school welfare tend to have higher
occupational aspirations than their
counterparts whose parents show less or
no involvement.

Table 15, presents the findings related to
this hypothesis. Data analysis of these findings
revealed quite a significant positive relationship
between parental involvement and the pupils'
occupational aspirations (F = 6.5337, df = 148,
p«. 05). These results confirmed the hypothesis
that predicted a relationship between parental
involvement and the pupils' occupational
aspirations.

Table 15 - Relationship Between Parental Involvement and the
Pupils' Occupational Aspirations

Pup;1s Occupational Aspirations N X SD

Teacher 23 12.043 2.306
Health 38 14.237 1.909
Business 17 13.176 1.845
Others 71 13.817 1.952
Tota1 (N) 149 13.5772 2.0963

F=6.5337, df = 148, p<.05
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Parenthood and Pupils' Occupational Aspirations

To investigate relationship thethis
following prediction was made:

There is a significant positive relationship
between parenthood and the pupils'
occupational aspirations, such that those
pupils livi~g with both parents will tend to
have higher occupational aspirations than
those living with only one of the parents or
none of the parents.

The data in Table l6a shows the results of this
hypothesis. A chi-square analysis of these data
indicated that this relationship was

2
statistically significant (x = 4.849;9, df =

not
6 ,

p>.05). Further analysis of the results in terms
of sex differences is shown in Tables l6b and l5c.
These too showed no significant relationship
between parenthood and either the male or female
pupils' occupational aspirations. Hence, the
hypothesis that predicted a relationship between
parenthood and pupils occupational aspirations was
discarded in accordance with the findings.
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Table 16a - Relationship Between Parenthood and the Pupils'
Occupational Aspirations

Parenthood Teacher % Health % Business % Others % Total(N) %

Staying with
Relatives 2 1.3 2 1.3 0 0 2 1.3 6 4.0

Single Parent 5 3.4 8 5.4 2 1.3 20 13.4 35 23.4

Both Parents 16 10.7 28 18.8 15 10. 1 49 32.9 108 72.5

Total (N) 23 15.4 38 25.5 17 11.4 71 47.7 149 100%

2
x = 4.84919, df = 6, P = 0.5633

Table 16b - Relationship Between Parenthood and the Male Pupils'
Occupational Aspirations

Parenthood Teacher % Health % Business % Others % Totai(N) %

Staying with
Re1atives 0 0 1.3 0 0 2 2.7 3 4.1

Single Parent 2 2. 7 1.3 1.3 11 14.9 15 20.2

Both Parents 6 8. 1 9 12.2 12 16.2 29 39.2 56 75.7

Tota1 (N) 8 10.8 11 14.9 13 17.6 43 56.8 74 100%

2
x = 4.87331, df = 1, p = 0.5602
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Table 16c - Relationship Between Parenthood and the Female
Pupils' Occupational Aspirations

Parenthood Teacher % Health % Business % Others % Iotal(N) %

Staying with
Relatives 2 2.7 1.3 0 0 0 0 3 4.0

Single Parent 3 4.1 7 9.3 1.3 9 12.0 20 26.7

BothParents 10 13.3 19 25.3 3 4.0 20 26.7 52 69.3

Tota1 (N) 15 20.2 27 36.0 4 5.3 29 38.7 75 100%

2
x = 5.09845, df = 6, P = 0.5312

4:2:6 Order of Birth and the Pupils'
Aspirations

Occupational

The following hypothesis was formulated in
connection to the above relationship:

There is a significant relationship between
the pupils' order of birth and their
occupational aspirations such that the first
borns will tend to have higher occupational
aspirations than the later borns, last borns
and only children.

The data in Table 17a shows that this
relationship, birth-order and occupational

2
aspirations, was not statistically significant (x

= 11.9515, df = 9, p>.05). The findings showed
that first borns, later borns, last borns or/and
only children, they all aspired to similar
occupations.

Tables l7b and 17e show further analysis of
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the results in terms of sex differences. This
analysis also revealed no significant relationship
between order of birth and the male or female
pupils' occupational aspirations when considered
separately. Hence, the hypothesis that predicted
a relationship between birth order and pupils'
occupational aspirations was rejected.

Table 17a- Relationship Between Pupils Birth-Order and their
Occupational Aspirations

Order of Birth Teacher % Health % Business % Others % Total(N) %

Only Chi ld 2 1.3 0.7 0.7 3 2.0 7 4.7
1st Born 6 4.0 14 9.4 2 1.3 25 16.8 47 31.5

Mid Born 15 10.1 18 12.1 12 8.1 30 20.1 75 50.4
Last Born 0 0 5 3.4 2 1.3 13 8.7 20 13.4
Iota1 (N) 23 15.4 38 25.5 17 11.4 71 47.6 149 100%

2
x = 11.95515, df = 9, p = 0.2161

Table 17b - Relationship Between Male Pupils' Birth-Order and their
Occupational Aspirations

Order of
Birth Teacher % Health % Business x Others % Tota l(N) %

Only chi ld 1.4 0 0 0 0 1.4 2 2.7
1st Born 1.4 1.4 2 2.7 12 16.2 16 21.6

Mid Born 6 8. 1 6 8.1 9 12.2 19 25.7 40 54.1
Last Born 0 0 4 5.4 2 2.7 10 13.5 16 21.6
Total (N) 8 10.8 11 14.7 13 17.6 42 56.8 74 100%

2
x =10.75467,'df=9, p=0.2929
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Table 17c - Relationship Between Male Pupils' Birth-Order and their
Occupational Aspirations

Order of Birth Teacher % Health % Business % Others % Tota l(N) %
Only Chi id 1.3 1.3 1.3 2 2.7 5 6.7
1st Born 5 6.7 13 17.3 0 0 13 17.3 31 41.3

Mid Born 9 12.0 12 16.0 3 4.0 11 14.7 35 '46.7
Last Born 0 0 1.3 0 0 3 4.0 4 5.3
Total (N) 15 20.0 27 36.0 4 5.3 29 38.7 75 100%

2
x = 8,92487, df = 9, p = 0.4442.

4:2:7 Sex Differences in Pupils' Occupational
Aspirations

In connection with this relationship the
following hypothesis was forwarded:

There is a significant relationship between the
pupils' gender and their occupational aspirations,
such that the male pupils will tend to have higher
and more diversified occupational aspirations than
the female pupils.

Table 18 shows the findings related to this
hypothesis. Analysis of data revealed that the
predicted relationship was statistically

2
significant (x = 16.00627, df = 3, p<.05). It
was observed that the boys had relatively higher
and more diversified occupational aspirations than
the' 9ir1s. Thus the hypothes is was conf irmed by
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the findings.
Table 18 - Relationship Between Pupils' Gender and their

Occupational Aspirations

Gender Teaching % Health % Business % Others % Total(N) %

Male 8 5.4 11 7.4 13 8.7 42 28.2 74 49.7

Female 15 10. 1 27 18.1 4 2.7 29 19.5 75 50.3

Total(N) 23 15.4 38 25.5 17 11.4 71 47.7 147 100%

2
x = 16.00627, df = 3, P = 0.0011

4:3 Relationship Between Pupils Educational
Aspirations and their Occupational Aspirations

The final hypothesis in this study predicted
the link between pupils' educational aspirations
and occupational aspirations. Consequently, the
following hypothesis was advanced:

There is a significant positive relationship
between the educational aspirations of the
pupils and their occupational aspirations,
such that those pupils who have high
educational aspirations will also have high
occupational aspirations~

Results related to this hypothesis are
presented in Table 19a. A chi-square analysis of
these data showed that this relationship, between
educational aspirations and occupational
aspirations of the pupils was not statistically

2
significant (x =2.91815, df = 3, p>.05).
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Further analysis of the data to find out

whether or not a relationship existed between the

two variables, educational aspirations and

occupational aspirations, when sex differences are

controlled for also revealed no si gnificant

relationship (see Tables 19b and 19c). Hence, the

hypothesis that predicted a positive relationship

between the pupils' educational aspirations and

their occupational aspirations was rejected.

lable19a - Relationship Between Pupils' Educational Aspirations
and Occupational Aspirations

Secondary % Post-Secondary % Total %

leaching 11 7.4 12 8.1 23 15.5

Hea1th 14 9.4 24 16. 1 38 '25.5

Business 4 2.7 13 8.7 17 11.4

Others 23 15.4 48 32.2 71 47.6

Iota 1 52 34.9 97 65.1 149 100%

2
X = 2.918115, df = 3, p = 0.4044
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Table 19b - Relationship Between Pupils' Educational Aspirations
and Occupational Aspirations

Secondary % Post-Secondary % Total(N) %

Teaching 2 2.7 6 8.1 8 10.8

Hea1th 1.4 10 13.5 11 14.9

Business 3 4.1 ;0 13.5 13 17.6

Others 9 12.2 33 44.6 42 56:8

Total 15 20.3 59 79.7 74 100%

2
x = 1.05961, df = 3, p = 0.7868

Table 19c - Relationship Between Female Pupils' Educational
Aspirations and Occupational Aspirations

Secondary % Post-Secondary % Total %

Teaching 9 12.0 6 8.0 15 20.0

Health 13 17.3 ;4 18.7 2.7 36.0
(

Bus;ness 1.3 3 4.0 4 5.3

Others 14 18.7 15 20.0 29 38.7

Total 37 49.3 38 50.7 75 100%

2
x = 1.65848, df = 3, p = 0.6462
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C H APT E R F I V E

DISCUSSION

An attempt was made in the preceding chapter

to analyse and report the results of the collected

data. The objective of this chapter is to

summarize the findings reported and to discuss the

various implications of these findings. In so

doing, the discussion will be carried out in the

following manner; first, a summary review of the

findings will be outlined, then a discussion to

highlight some of the findings, the implications

of the study, recommendations and lastly, the

conclusions of the study.

5:1 Summary of the Findings

The findings of this study have provided some

evidence that a large proportion of subjects had

high educational aspirations. Majority of them

indicated that they would like to continue their

education up to university level. Data showed

that 64.7% of the respondents hoped they would

attain post-secondary education level; while only

35.5% expressed the wish to terminate their

education at secondary school level. The findings

also revealed that most of the subjects aspired to

careers that are judged by society as having high
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social status. For instance, 47.7% aspired to

careers that were grouped under 'others' category

and this included engineering, architecture,

piloting and air hostess; 25.5% aspired to health

professions mainly medicine, 15.4%
, //

asplred to

business and related professions. At this

juncture, it may be worthy noting that apart from

one subject who aspired to veterinary medicine, no

other respondent aspired to agriculture or related

professions. Possibly, this could be explained in

terms of past attitudes held by most people, that

farming was for the uneducated persons 'back in the

rural areas. Although a lot of emphasis has been

placed on agriculture and related fields in the

present education system of 8-4-4, these findings

suggest that these negative attitudes towards

agriculture as a profession are still harboured by

our youths. It is noted elsewhere in this study

that the 8-4-4 system of education was launched in

1985. The subjects used for this study were in

class 4 then. Perhaps more time is needed for the

8-4-4 system of education to change the pupils'

negative attitudes towards farming as a career

effectively.

The study also showed sex differences both in

educational and occupational aspirations. For
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instance, of the 97 respondents aspiring to

secondary education, 60.8% were males and

39.2% were females (the sample constituted

males and 50% females). Similarly in regard

occupational aspirations, it was observed that

post-

only

50%

the 17 respondents aspiring to enter business,

76.5% were males and only 23.5% were females; out

of 38 respondents aspiring to health professions,

28.9% were males while 71% were females. It may

be noted here although majority of the

female respondents aspired to health professions,

most of them (62.9%) aspired to nursing, while

only a small fraction (37.1%) aspired to becoming

doctors of medicine. Hence, the most popular

career for the female respondents w~s nursing with

22.7%, closely followed by teaching with 20%.

From these findings, one gets the impression that

the career choices made by female respondents were

kind of careers stereotyped by society for women.

The girls avoided careers like engin~ering, law

architecture and piloting which are commonly.

associated with men. On the other hand, the boys

also avoided those careers commonly associated

with women. For example, no male respondent was

interested in becoming a nurse or a secretary; of

the group that aspired to teaching (another

profession commonly associated with women) only

34.8% were males and the rest 65.2% were females.

to

of
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The only profession that both boys and girls were

equally interested in was medicine where 50% who

aspired to it were females and 50% were males.

The rel~tionship between parental level 0t
education and the pupils' educational aspirations

was found to be significant. High parental level

of education favoured high educational aspirations

of the respondents. For instance, for the fathers

who did not have any formal education at all,

87.5% of the respondents showed low educational

aspirations. This group of respondents wished to

terminate their education at secondary school

level. It was only 12.5% of that group that

indicated the wish to continue their education

beyond secondary school. However, as the fathers'

educational level got higher, the respondents'

educational aspirations also went up, for example,

for those whose fathers had attained post-

secondary education, 75.4% exhibited high

educational aspirations, only 24.6% aspired to

terminate their education at secondary school

level. The findings also revealed that although

the fathers' educational level had a significant

relationship to both female and male respondents,

the relationship with the female respondents was

much greater, p = .0038 compared with p = 0.0200
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for the males.

There was also a significant relationship
between the mothers' educational level and the
pupils' educational aspirations. For the mothers
who had attained high educational level, their
children exhibited high educational aspirations.
However, looking at the data in Table 2a, it was
observed that for the mothers without any formal
education, the educational aspirations of their
children were neither too low nor too high since
50% of them from this background
educational aspirations and

had
had

low
high50%

educational aspirations. Beyond primary level of
education, the mothers' level of education seemed
to have cl significant influence on the
respondents' educational aspirations. For
example, of the 58 respondents who indicated that
their mothers had secondary education, 67.2%
displayed high educational aspirations: only 32.8%
had low educational aspirations; of the 59

respondents whose mothers had attained post-
secondary education, 76.3% showed high educational
aspirations while 23.7% exhibited low educational
aspirations.

In an attempt to find out whether any
relationship existed between parental educational
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level and the pupils' occupational aspirations, it

was found that those respondents whose parents had

attained high standards of education showed high

occupational aspirations. The findings revealed

that those respondents whose parents had not had

any formal education, majority aspired to humble

and common professions, such as teaching. But as

parental educational level got higher, the pupils'

occupational aspirations also became higher and

more diversified, with majority of the respondents

with highly educated parents aspiring to more

professional careers.

No significant relationship was observed

between parental occupations and the pupils'

educational aspirations. Similarly data revealed

no significant relationship between the fathers'

occupations and the respondents' occupational

aspirations. However, a significant ~elationship

was found to exist between the mothers'

occupations and the respondents occupational

aspirations, more so, with the female respondents.

It was also observed that majority of the

respondents ,whose mothers were housewives aspired

to teaching (46.7%) as compared to 26.7% who

aspired to nursing, 10% to 'other' professions and

6.7% to business. Interesting to note here was
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that none of the respondents whose mothers were

teachers aspired to the teaching profession;

instead, most of them aspired to health careers

and clerical work. Could be that these

respondents whose mothers are teachers have never

been convinced of the worth of being a teacher.

They have seen teachers at school, they have

listened to their talks, and at the same time,

they have lived with teachers (their own mothers).

Most parents who are teachers, more so the

mothers, are known to set very high academic

standards for their own children. This leads to a

lot of unnecessary punishing of the child if

he/she fails to meet these set standards. Hence,

although the child may have seen some teachers who

have proved to be good and worthy emulating, the

home environment may not have been conducive due

to unreasonable punishments from his/her own

mother who is a teacher. This plus other factors

may instill into a child from such a' background

negative attitudes toward the teaching profession.

Yet another attempt to investigate the

relationship between family size and the pupils'

educational and occupational aspirations revealed

no significant relationship. This could have been

as a result of extended families in the African

community. It is quite common in our society,
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both in the rural and urban areas, to find a
number of relatives e.g. uncles, aunts, cousins,
nieces and nephews, staying within a particular
family.
children
four of

In a family where there are two real
of the parents but staying with about
these relatives, the kind of personal

interaction experienced in such a household is not
that of a small family but of a large family.
Although a child from such a family may be
categorized
families
children
display

under those children from sma 11
after saying that they
in their family, he/she

are only two
is .likely to

of childrencharacteristics like those
from large families. Hence, family size becomes a
very difficult variable to deal with in the
African society.

Data revealed a significant positive
relationship between parental involvem~nt and the
pupils' educational and occupational aspirations.
High parental involvement was found to favour high
educational and high occupational aspirations in
the respondents.

Further, when the relationship between the
respondents' birth-order and educational and
occupational aspirations were investigated, data
revealed that relationships were notthe
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statistically significant.

Pupils' educational aspirations in relation
to parenthood revealed that those respondents who
indicated that they were living with both parents
had relatively higher educational aspirations than
those who indicated that they were living with
either one of the parents or none of the parents.
Sex difference emerged as a significant factor in
this relationship, such that, the male respondents
who had single parents had relatively low
educational aspirations compared to the female
respondents who also had single parents or other
males living with both parents. On the other
hand, no significant relationship was observed
between parenthood and occupational aspirations.

Pupil's educational aspirations in relation
to their occupational aspirations re0ealed that
this relationship was not statistically
significant.

5:2 Discussion
According to the findings of this study, a

positive significant relationship was found to
exist between parental educational level and the
respondents' educational and occupational
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aspirations. Lack of formal education or as

little formal education as primary education alone

on the part of the parents hampered the pupils'

educational and occupational aspirations. These

findings were consistent with those of Kariuki

(1976) who in her study on parental influence on

the educational and occupational aspirations of

secondary students in Kenya, reported that the

fathers' and mothers' education levels were

important factors in the way the pupils formed

their educational and occupational aspirations.

These findings also supported those' of Byler

(1966), Forster (1965), Irvin (1964), and Seweil

and Shah (1968) who in their studies concluded

that there was a tendency for students with higher

parental level of education to have higher

educational and occupational aspirations.

Various factors may have collaborated to make

the findings the way they are. Fot instance,

there are a number of factors that may have

contributed to the high educational and

occupational aspirations of these pupils from

homes with high parental educational level. The

high educational standards of these parents have

possibly made them have favourable attitudes

toward high education. Such parents are capable

of creating a home' environment conducive to
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learning by providing a large variety of physical
and educational facilities that would facilitate
learning, such as books, magazines, radio and
television. In addition to the material support
that these parents provide to their children, they
are also capable of providing their children the
moral support which the lowly educated parents may
not be capable of doing. Here moral support
include parental involvement. As shown by the
data, it was the parents who had high standards of
education that seemed to,get more' involved in
their children's school activities sihce, most
likely, they understand the importance of such
involvement to their children's learning. The
material and psychological support accorded, to
these children from these kinds of home
backgrounds with well-educated parents serve as a
motivation which may act as a source of high
educational aspirations. The well-educated
parents, also being more enlightened than the
lowly educated parents, help their children relate
between what they learn in school and what they
will do when they leave the educational system.
They discuss with their children various facts of
life as related to learning and careers since in
such homes, there is no communication barrier
between child and parent as may be expected in the
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homes where parents have low educational
standards. Hence, these children's occupational
aspirations were also quite high.

Other factors rather than parental education
level may have caused these findings. For
instance, pupils from poor home backgrounds may be
motivated to get out of the poor conditions of
living, since they realise that education is the
only key to social mobility and to a successful
living, they may strive for higher education that
may lead them to good employment. However, due to
the limited source of information available to
them either from their parents or from the media
service, which may be totally absent from their
homes, they lack awareness of the existence of
institutions of higher learning and various jobs.
Hence, to some of these children, especially those
from homes where the parents had not had any

schoolformal education at al" second~ry
education was the highest level of education they
would think of.

It was also worthy noting the significant
positive relationship that existed between the
mothers' occupations and the respondents
occupational aspirations. As is shown -in Table
13a, the respondents whose mothers were housewives
displayed relatively low occupational aspirations
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in comparison to their counterparts whose mothers
were working. Possibly, the working mother shares
a lot of ideas concerning work with her children,
especially her daughters, and it is, therefore, no
wonder that this relationship was much greater
with the female respondents. She possibly
enlightens her daughters on matters concerning
various types of jobs, for instance through
discussions. As compared to the housewife a
working mother is likely to have more knowledge on
career related issues and hence, more information
to pass on to her children. The housewives whose
knowledge about different careers is possibly
limited, seem to be having only little or no
information to offer their children concerning
career choices. It is therefore not surprising
that children from this kind of background seemed
to aspire mainly to teaching and nursing, the only
careers they are in touch with in their daily
lives. They meet teachers in school every day and
meet nurses in hospitals whenever they are sick.
The findings in this area revealed no significant
relationship between the fathers' occupations and
the pupils' occupational aspirations. This could
be, partly, attributed to the lack of proper
knowledge of parental (especially the fathers')
occupations by most of the pupils in the study
sample as was indicated in their responses. Most
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respondents indicated that they knew the places

where their fathers worked but did not know the

type of work they actually did. These findings

were ln contrary to those reached by Bylers,

(1966) and Krippner (1963) who had found in their

studies that children's vocational preferences

were influenced by the fathers' occupations but

not the mothers'. The writer assumed that the

discrepancy between the findings of this study and

those reached b~ the two studies could be due to

the differences in cultural backgrounds of the

respondents in the respective studies. Bylers

(1966) and Krippner (1963) were dealing with

Western children whose culture is assumed by the

writer to be quite different from that of the

African children used in the present study.

It was also interesting to note the

remarkable influence parental involvement had on

the respondents' educational and occupational

aspirations in this study. The results of this

study provided the basis for the conclusion that

parental involvement was indeed a significant

factor in the pupils' educational and occupational

aspirations.

This conclusion was consistent with those

reached by other investigators (e.g. Banks and
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Finlayson, 1973; Burt, 1974; Kahl, 1961; Kapila,
1976; Manning, 1962; Pigeon, 1970; and Sewell,
et.al, 1957). All these studies showed that
students who received regular parental
encouragement on their work had higher aspirations
than those who did not receive such help. They
further showed the daily influence of parental
involvement to be very important to the child's
schooling.

Possibly,
positive and

if a child has parents who have
favourable attitudes towards his

learning and who realise that they
responsibility to enriching the

have a
child's

educational background by supplying encouragement
and discussing with him all that pertains to
higher education and career choice, high
educational and occupational aspirations are
fostered into such a child. A child from such a
home environment acquires a sense of achievement
and confidence for individual activity, he stands
a better chance of succeeding in his school work
as he is capable of making his own decisions.
Where parental involvement is high, it may act as
a mediating reinforcer variable between other
factors 1ike parenta 1 educat iona 1 1eve 1 and
occupational status and high aspirations. Most
often the parents who encourage more verbal
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discussions with their children also, hold high
aspirations for them as they often regard their
children as being responsible and independent. It
is on this basis that the aspirations of a child
from such a background is founded. After
realising the parents' expectations of him, most
often, the child forms his aspirations
accordingly. It was therefore, no wonder that,
the respondents' personal educational and
occupational aspirations very significantly
related to what they thought their parents wanted
them to attain and become. The child who believes
that his parents would like him to learn up to
university and become a doctor, if this has been
communicated to him (the child) properly, then, he

-,

would aspire to learn up to university and become
a medical doctor. Such a child is also likely to
have higher educational and occupational
aspirations than the child who does not know what
the parents expect of him. On this Ferguson
(1964) in the article "Ambitious parent
discouraged child" commended that ..... the parents
have not only the right, but also the obligation
to be ambitious for their children" (P. 107). In
other words, if the child realises that the
parents have high aspirations for him, he is also
likely to raise his own aspirations to match that
of the parents.
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The findings indicated that direct parental

involvement was the most significant in the

respondents' educational and occupational

aspirations. They showed that there was no

relationship between private coaching and the

respondents' educational and occupational

aspirations. These kind of findings may give rise

to some problems given the situation we have in

Kenya today with the 8-4-4 education system. With

the introduction of new subjects in the syllabus

like music, art and craft, even the educated

parents find themselves unable to as~ist their

children in their homework since most of them did

not have the opportunity to learn all these

subjects. In such cases, when parents find

themselves unable to give guidance to their

children, they are forced to enroll their children

for private tuition. On the other hand, some

parents find themselves too busy to a~sist their

children e.g. businessmen. For these parents

employing somebody to help their children during

the times they are too busy would be of help.

Hence, since it is not possible for most parents

to get directly involved with their children's

school work always, assistance from elsewhere e.g.

from the siblings, relatives or private tutors,

may be sought, so long as it is done genuinely and
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with the child's consent. The parents, however,
must never keep off completely from their
children's academic spheres.

Single parenthood was one of the factors
cited by Fraser (1973) that contribute to an
abnormal home background. Today, in Kenya, the
problem of single parenthood is quite on the
increase due to increased number of premature and
illegitimate pregnancies, increased rate of
divorce and separation cases and also due to
death. According to the findings of this study, a
significant relationship was found to exist
between parenthood and the respondents'
educational and occupational aspirations. The
findings revealed that children who had single
parents or were living with none of their real
parents had relatively low educational aspirations

/

than their counterparts living with both parents.
This was more so among the male :respondents
living with only one of the parents. These were
found to have very low educational aspirations 'in
comparison to the female respondents also living
with only one parent or with other male
respondents living with both parents. This could
be due to too many responsibilities the single
parent has to meet which may hinder him/her from
exercising full parental influence on the child.
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The single parent may also lack the necessary
financial and hence material support required by
his/her school going child. Consequently, the
parent may fail to communicate his ambitions for
the child to attain high levels of education.
Failure to recognise parental ambitions may lead
to low educational aspirations in the child from
such a home background.

Most of the time, in the Kenyan society, the
single parents are mothers, more so in cases of
premature and illegitim(;e pregnancies and also in
separation cases. If the victim is a male child,
then he faces the problem of self-identification
during early childhood sin~e he lacks the male
model in the household for developing appropriate
male personality. Under such circumstances, if
proper male substitutes are not found in the
vicinity, then the child may feel disoriented and
develop low opinion of himself. This is also
likely to foster low educational aspirations into
children from such a background.

Other interesting findings in the study were
those related to sex differences. Today, there is
so much emphasis on equal opportunities for men
and women in our society. However, it is amazing
to see how children:s career choices are still
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guided by stereotype beliefs. According to the
data obtained, there was quite a significant
relationship between the pupils' gender and their
educational and occupational aspirations.
Generally, the male respondents exhibited very
high educational and occupational aspirations as
compared to those exhibited by their female
counterparts, possibly, this could be due to the
differences in upbringing, by seeing the
responsibilities taken by their fathers and other
men around them, the male children realise that
the task they have in life is not light. The
constant reminder both at school and at home that
they will be the heads of their families calls for
their hard work. The male children therefore
observe and imitate the roles of men. These,
possibly with many other factors make the male
children set high goals for themselves leading to
high educational and occupational aspirations. On
the contrary the female child when looking around
herself realises that the society does not expect
so much from her, after all, she will be married.
Hence, for most females, secondary education is
enough to help them marry wealthy men, since, in
most cases, women marry up, that is, most of the
times, they marry men of higher educational
standards than their own. In conclusion, it may
be said that the society and hence the home,
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unconsciously fosters high aspirations in the male

children as it lowers the female children's

aspirations due to the stereotype beliefs they

hold in respect to sex roles.

contrary to the expectations of the

researcher and many others, the findings of this

study showed that there was no significant

relationship between the educational aspirations

of the respondents and their occupational

aspirations. This led to a conclusion that the

educational aspirations of the respondents were

quite independent of their occupational

aspirations. Possibly, this could be due to lack

of proper knowledge by these children of careers

and the educational qualifications required to

enter particular professions. For instance, there

were pupils who indicated that they would like to

terminante their education at secondary school

level, but when it came to the kind of job they

wanted to take up fdr a living, they wanted to

become architects. This was a clear indication of

lack of awareness of the educational

qualifications required to enter particular

careers. This could also be explained in terms of

idealism in the respondents aspirations. Most of

them had a lot of fantasies concerning career

aspirations, their aspirations were not based on
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their abilities as should be the case, but on mere
speculation. For instance, their aspirations did
not match their performance, a clear illustration
of this was a case of a boy who at the end of year
exams in standard seven had come in position 146
out of ;57 pupils. In all the subjects, the boy
had scored less than 20% and according to his
teachers the boy's class attendance throughout the
year was good and had done all the exams.
According to the responses given by this boy, he
wanted to learn up to university and become a
lawyer. Looking at his class performance
realistically, one may say that the aspirations of
such a boy were outright unrealistic especially
looking at the number of places at the university
for law and the competition that there is in the
country. In addition to all these, lack of a
proper job categorisation system may also have
contributed to the failure to have a relationship
between these two variables, educational
aspirations and occupational aspirations.

The findings in the preceding section of this
chapter have many discernible implications. These
implications are, indeed, too numerous to discuss
them all. However, a few of the very important
ones are discussed in the following section.
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5:3 Implications of the Study
The results discussed raise many other

pertinent questions, particularly, the attitudes
of pupils toward higher education, toward very
senior professions and white collar jobs and the
lack nf occupational guidance in primary schools.
From the findings,there is no doubt that majority
of the pupils would like to attain university
education and that they all aspire to obtain white
collar jobs. This dilema of University education
and white collar jobs faced by the youth can be
blamed on the society in general, for instilling
these attitudes into the youth. For the first
decade and probably the first half of the second
decade after independence, job opportunities were
many and most of the school leavers were able to
get jobs in the public and private se~ors. The
aim of education immediately after independence
was to educate people for manpower provision.
What mattered most at that time was the level of
education one had attained as it determined the
kind of profession and hence status of the
individual. University education was valued and
respected since university graduates were in high
demand to take up the senior positions occupied by
the foreigners such as Europeans. Today, this is
not the case, unemployment has become a major
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problem facing educational institutions leavers
from the lowest to the highest levels. Even
university graduates, have to nurse wounded souls
as they take more than a year to get a job. The
society and hence the youth need to realise that
not all the people going to school can end up in
the university. Although at present there are
four State universities in the country, the number
of candidates aspiring to the available places has
increased so tremendously that these universities
can only absorb a small fraction of this number.
Majority are left out and may seek their luck
elsewhere, for isntance, in the diploma colleges,
primary teacher colleges, polytechnics or other
institutions. Some may become self-employed as
jua-kali artisans. Hence, the youth should be
made to understand that University education is
not the only sure way to a successful future.

The Kenya Government has adopted' the 8-4-4
education system which has a manual and technical
bias to enable the learner explore his/her career
interest while in school. The main aim of the 8-
4-4 system is to create a breed of Kenyans who
will be self reliant after school. The system has
been seen as a remedy to the rising unemployment
in the country. It is supposed to help the
learner choose a vocation after school which will
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enable him be self-employed or employed. The
system also aims at restoring the dignity of
labour by teaching students to respect manual work
and, therefore, be ready to take blue-collar jobs.
In other words, the system is expected to foster
positive attitudes towards manual work and
technical education into the learners. Hence the
introduction of agriculture and practical subjects
in the 8-4-4 syllabus at primary school level
through secondary school has been one way of
implementing the objectives of the 8-4-4 education
system. We note here that soon after independence
the teaching of agriculture and practical SUbjects
was no longer compulsory in our primary schools
since they were non-examinable. The Africans
believed that this was an inferior kind of
education, since it had been given to them during
the colonial era with the aim of enabling them
serve their European masters. The Africans
resented this kind of education and ever since
they have had negative attitudes towards it.

The findings of this study have shown that
although the 8-4-4 education system has· been in
operation for almost five years todate, the
attitudes of children toward manual, work and
technical education have not yet been changed.
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For these children going to the polytechnic means
being incapable of the academics hence a rejected
material. This lS why most school going children
do not contemplate joining the polytechnics
despite the great emphasis that has been placed on
the provision of technical education. This was
illustrated by the item that asked the respondents
what alternative they would take if they failed to
join secondary school. Majority (86.7%) opted to
repeat standard eight, 10.3% said they would join
the youth polytechnic and 3% opted to go to work.
Repeating standard eight is the only sure way of
continuing one's academic lines after failing to
secure a place in secondary school. This item,
therefore, revealed to us the determination the
respondents had in pursuing high academics. The
educators are, therefore, faced with a task of
changing the attitudes of the society in general,
toward manual work and technical education. This
colonial mentality toward practicat-vocational
education seems to have been deep rooted into the
people and it may take long for the 8-4-4
education system to uproot these attitudes from
the society as a whole.

Looking realistically at the educational and
occupational aspirations of the pupils and
comparing them with the possible available chances
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either in education or in the labour sector, we

are bound to make conclusions that most of the

school going children have failed to see the

relationship between what they learn in school and

what they will do when they leave the education

system. Thus the young people need to be guided

to pursue the right type of education and careers

which ideally should relate to their interests,

abilities and aptitudes but not purely for

prestige purposes as most of the respondents in

the study seemed to do.

5:4 Recommendations
A number of questions have been raised in

this study and would constitute an extension of

this undertaking. Answers to these questions

would serve to illuminate!' unresolved

associated with this investigation.

issues

Consequently, the following recommendations

for further research studies on the Kenyan

educational scene are predicted on these

unresolved questions. They are as follows:

a) A study to determine the influence of home

environment on educational and occupational

aspirations of children from all types of

prlmary schools be conducted. This study
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should concentrate at primary school level
because, as compared to most secondary
schools, most primary schools are day
schools, and the effect of the home
environment is likely to be stronger on the
day students than on those who stay away in
boarding schools. More research should also
be done at this level because it forms the
basis of education for the child which
propels him to secondary and to the
university level.

b) A study
carried

of job categorization in Kenya
out to enable studies dealing

be
with

occupations feasible.

c) A study to determine ideal and realistic
educational
all levels

and occupational aspirations at
of education in the country be

carried out.

In addition to these, the following are other
recommendations made to enhance educational and
occupational aspirations of our school
children.

going

a) The parents together with the teachers should
keep the child's academic, practical and out
of class activities, performance records in
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order to discover the child's interests and
abilities. These records should be consulted
when it comes to helping the child choose his
career or field of specialization.

b) Schools should identify professionals and
invite them to schools as guest speakers to
expose the pupils to the realities of the
working situations plus the academic
requirements for joining such professions.
Alternatively, organized trips to various
spheres of work could be arranged for pupils
so as to obtain first-hand information about
particular jobs. This would benefit most
pupils especially those from the rural areas
who are unaware of the existence of many
careers. This would also give the children a
rich experience of what goes on in particular
jobs and may develop in them the interest
which may not have otherwise developed
without such visits.

c) Consistent help to pupils at all levels of
education should be provided by parents,
teachers and guidance counsellors e.g.
through discussions. This should be done at
specific intervals as in the case of guidance
counsellors, but for parents and teachers as
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often as possible whenever it is necessary.
This would assist the child to form firm and
appropriate educational and occupational
aspirations. Vocational guidance should not
be left until the end of fourth form as it
has been done in the past. Instead it should
start at home and continue ~ throughout the
child's school days.

d) An association of educators or psychologist
could be formed with an aim of helping the
parents become more effective in raising
their children, to help them learn what they
are doing wrong and what they might do
differently. This would help them realise
that they have a share to play in enriching
the home environments to motivate their
children's learning. For instance, the
Parent Teacher Associations (P.T.A.) formed
with the aim of incorporating the parents in
school acitivities would also be used to
incorporating the teachers in the home
environments of their students. Such an
association would also be concerned with
bettering the poor home environments of the
students.

e) Technical institutions like Kabete Technical
Institution for girls be provided by the
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Government to motivate the female pupils
towards technical education.

f) To change the attitudes of the youth toward
Joining village polytechnics, these
polytechnics need to be properly equipped to
enable them make high quality products that
can be appreciated by the general public.

5:5 Conclusions
To sum up this study, the researcher has the

following to say:

a) According to the findings of the study it was
quite evident that the home environment
played a very significant role in the
educational and occ~pational aspirations of
the pupils studied.

b) Parents can play a very significant role in
organizing and enriching the home
environments to enchance their children's
educational and occupational aspirations.
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A P PEN D I X I

Questionnaire For the Subjects

Instructions

Dear Pupils,
We would like to know a few things about you and what

you expect in life. So please, answer these questions
carefully, frankly and be as honest as possible when
responding to each question. Do not consult your friends
and keep your answer a secret after you have answered each
question. The answers you give will be kept strictly
confidential.

Put a tick (v) against the word or sentence that is
most applicable to you. Where multiple choices are not
provided write your answer in the blank spaces provided
and please be as brief as possible with your answers.

Note: This 1S not an exam and there are no Right or Wrong
answers for any of the questions in this questionnaire.

Thank you.
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Name .
-,
Standard "

Age . Schoo 1 ,.

Sex . Date , ,.

Religion: Christian Moselem )

Others (specify) , .

PART A

Questionnaire on the Home Environment

; . With whom do you stay most of the time'?

With both of my rea I parents )

With only one of my .real parents

With my reiatives

None of the above. (spec ify) , .

2. Which of these do you have at home (tick whichever

is/are appropriate)?

Radio

Television )

Video (

Do you have some slsters and/or brothers Yes or No.

If yes,
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i ) Number of sisters older than you ..................................
ii) Number of brothers older than you ................................

iii) Number of brothers younger than you ...............
iv ) Number of sisters younger than you ..............................

4. How many of your real brothers and/or sisters have:
i. finished primary school'? .

ii. attended or are attending secondary school? .
iii. attended or are attending University? .

5. Apart from your real brothers and sisters which other
people are staying at your home'?
Workers How many .
Relatives How many .
Step brothers/sisters ( ) How many .
Others Specify and state the number .
Nobody else.

6. What level of education did your father/guardian attain
No formal education ( )

Literacy education programme
Primary education )

Secondary education
College (e.g. polytechnic, TTC or nursing) ( )
University Education ( )

7. What level of education did your mother/guardian
attain?
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No formal education

Literacy education programme )

( )

)

Primary education

Secondary education

College education (

University education )

8. What is your father's/guardian's occupation?

9. What is your mother's/guardian's occupation?

10. How often do your parents or the people you live with

assist/guide you in your school work at home?

Every day

Sometimes

Never

11. Does any other person in the family assist you ln
your school work?

Yes or No .

If yes, who? .

Brothers and/or sisters (

Relatives ( )

Others (specify) .
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12. Do your parents or the people you live with pay

somebody to coach you privately?

Yes

No

(

)

13. How often do your parents or the people you live with

check through your books to see what you have done at

school?

Yes

Once or twice a week ( j

14. Do your parents or the people you live with visit the

school to check on your school progress with your

teachers?

More than once a term

Occassionally (once or twice a year)

Never

(

)

)

i5. Do your parents or the people you live with attend

school functions whenever there is one?

Always

Sometimes

Never

( j

)
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16. Do your parents or the people you live with give you
a reward when you do well at school?

Always
Sometimes
Never

(

)

17. How often do you discuss your future plans for
education and employment with your parents or the
people you live with?

Quite often
Very rarely
Never

l
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PART B

Questionnaire to Elicit Pupils' Educational and
occupational Aspirations

1 • Now that you have just joined standard 8
are preparing for your KCPE at the end
year, how do you think you will fair on
exams?

and
of

in
you
the

your

I will pass (

I cannot predict )
I wiil fail

2. Looking realistically at your future, how far do
you think your chances are for continuing your
education beyond standard 8?

I may not be able to continue )
I am certain to continue (

3. Suppose you were completely free to select the
type of secondary school you wanted most to
attend, which of the following would you choose?

Nationai secondary school ( )
Provincial secondary school (

4. Suppose you did not qualify to go to the secondary
school of your choice, which of these would you

•do?
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Repeat standard 8 (
Go to look for a job ()
Join a village polytechnic ( )

5. What level of education would your parents like
you to attain?

6. What kind of job, would your parents like you to
do after you complete school?

7. What level of education do you yourself think you
will attain?

8. What kind of job would you like to do after
schooling?

9. Which of the following best describes the reason
for your choice of job in question 8?
High salary associated with it ( )
Respectable and prestigious
Share knowledge with others )
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Parents wishes
othe r reason (s ). Spec ify .

10. Who has had the biggest influence on your job
wishes?
Father
Mother
Both Mother and father
Reiatives
News Media (e.g. T.V.,
Radios, Newspapers)

(

( )

)

)

Any other (specify)

11. The services of some jobs are needed in the urban
(town) areas .whiie others are mostly needed in the
rurai areas. If you had your choice, where would
you like to work?

Urban
Rural
Either urban or rural

12. It is usuaily a waste of time to plan for the
future since unforeseen events can interfere with
the pians.
Agree
Disagree
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APPENDIX 11

QUESTIONNAIRE FOR THE PILOT STUDY

1. Where do you stay? (indicate name of estate or

area where you stay) .

2. With whom do you stay most of the time?

With both parents )

With only one of my parents

With my relatives

None of the above/ (

(please specify)

3. For those who do not stay with both parents or only one

of them.

My mother passed away

My father passed away

Both parents passed away

(

(

)

)

Any other reason (please specify) )

4. The house I jive in has/is
( 1 ) One room only

( 2 ) bedroom
(3 ) 2 bedrooms

(4 ) 3 or more bedrooms )

5. Does the above house you live in have electriiity?

( 1) Yes )
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(2 ) No ( )

6 . Do you have a radio at your home?

( 1 ) No (

( 2 ) Yes )

7. Do you have a television set at your home?

(1) No

(2) Yes

)

8. Do you have a video at your home?

( 1) No

(2) Yes

)

)

9. Do your parents or the people with whom you stay buy

daily News Papers?

( 1 ) Never (

( 2 ) Sometimes )

( 3 ) Every day

10. How many books are there at your home?
( 1 ) No books (

( :2 ) 1 - 10 ( )

( 3 ) 1 1 - 25

(4 ) 26 - 50 ( )

(5 ) 51 100 ( )

( 6 ) More than 100 )
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11. (i) Do you have some sisters and/or brothers who are

oider than you?

Yes

No

( )

(ii) If you have older sisters and/or brothers

Number of sisters older than you .

Number of brothers older than you .

12. How many younger brothers and/or sisters do you have?

Younger brothers .

Younge r sisters .

13. How many child~en are you altogether in your

fami iy? .

14. How many of your brothers and/or sisters have finished

primary school? ' .

o (

)

2 - 3

More than 3 )

15. How many of your brothers and/or sisters have attended
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or are attending secondary school?

o (

2 - 3

More than 3

)

( )

)

16. How many of your brothers and sisters have attended or

are attending University?

o

)

2 - 3

More than 3

(

( )

17. Apart from your sisters and/or brothers which other

people are staying at your home?

Workers (state the number No) .

Relatives (state the number) No .

Step brothers/sisters (state the No) .

Any others (please specify and state the

number)

) Nobody.

No.

18. Which language is mostly spoken at home?

English )

Kiswahili

Any other (please specify) ( ) .............
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19. Do you have breakfast before going to school?
Never
Sometimes
Always

(

(

( )

(1)

(2)

( 3 )

)

20. Do you have lunch during the lunch break?

(1) Never
(2 )

(3 )

Sometimes
Always

)

)

21. How do you go to school?
My parents drop me off
I use public transport
I walk to school
None of the above

)

)

(Please specify) ) .

22. Which of these applies to your father's level of
educat ion'?

( 1 ) No formal education (

( 2 ) Primary education/Adult literacy )

( 3 ) Secondary education ( )

(4 ) College (polytechnic, teacher
training, nurse, etc. ) (

( 5 ) University education ( )
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24. What is your father's ciccupation? .
(ii) What status does he hold in this job?

e.g. occupation Teacher

status Headmaster

status

25. What is your mother's occupation?

(ii) What status does she hold in her occupation

26. Where do you usually do your home work or private

studies?
( 1 ) Sitting room

( 2 ) Bedroom )

( 3 ) Private study room (

(4 ) Other place (please specify) ( )

27. How many hours do you spent on your school work

or/and other private studies after school?:

( 1) 0

(2) - 2

(3) 3 and above ()

)

28. Do you think you have to help with work at home too

often rather than do your school work?

( 1) Yes

(2) No
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29. Are you often interrupted while doing your homework'?
( 1 ) Often ( )

( 2 ) Sometimes
(3 ) Never )

30. How often do your parents or the people you 1ive with
assist/guide you in your school work at home'?

Every day
Sometimes )

Never ( )

31 . Does any person in the fami 1 y assist you in your
school work'?

( 1) No
(2) Yes

( )

state who .

32. Do your parents or the people you live with pay
somebody to coach you privately'?

( 1) No
( 2 ) Yes )

33. Does any of your parents or the people you stay with
ask you whether you have got homework to do?

(1) Never
(2 ) Somet imes
(3) Always
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34. Do your parents or the people you live with check

whether you have done your homework?

(1) Neve r

(2) Sometimes

(3) Always

35. Do your parents or the people you liverith check

through your books to see what you have done at school?

(1) Neve r

(2) Once or twice a week

(3) Everyday

36. Do your parents or the people you live with visit the

school to check on your school progress with your

teachers?

(1) Never ( )

)(2) Once a year

(3) Once a term )

(4) More than once a term

37. Do your parents or the people you live with attend

the school functions wherever there is one?

(1) Never ( )

)

)

(2) Once a year

(3) Once a term (

(4) More than once a term )
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38. Who in your opinion, among your parents or the
people you stay with takes more initiative in assisting
you in your home work and visiting the school?

Assistance in your homework, Mother or Father or
Uncle, etc. State .
Visiting the school, mother, father, uncle, or
brother, etc.
State .

39. While at home, my parents or the people I live with
are happy when they see me.

Reading and doing my school work
Helping with the house work
Playing
None of the above (please specify)

(

(

40. Do your parents or the people you live with
you, congratulate or take pride in you for
weil in school?

praise
doing

(1) Never
(2 ) Somet imes .
(3) Always

)

(
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41. Do your parents or the people you live with give you

a reward when you do well at school?

(1) Never

(2) Always

(3) Sometimes

)

(

)

42. Do your parents or the people you live with

books rather than the once recommended

teachers for extra reading at home?

buy you

by your

(1i Never

(2) Sometimes

(3) Quite often

)

(

)

43. How often do you discuss your future plans for

education and employment with your parents or with

the people you live with?

Quite often

Rarely

Never

)

(

45. Do your parents allow you to do things in your own

way?

(1) Never

(2) Always

(3) Sometimes

(

( )
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46. Are you expected to help your family with money after

your school?

( 1) Yes

(2) No )
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PART B

1. Now that you are in Standard 8 preparing for your KCPE, how
do you think you will fair on in your exams?

( 0 ) I wi 11 fa i1 ( )

(1) I cannot predict (

( 2 ) I may not do well ( )

( 3 ) I w ill pass we 11 (

(4 ) I will pass extremely we 11

I

2. Looking realistically at your future, how far do you think
your chances are for continuing your education beyond Standard,
8?

(1) I will not be able to continue
(2) I have a reasonable chance to

continue
(3) I am certain to continue (

3. Assuming you were completely free to select the type of
secondary school you wanted most to attend, which of the
following would you prefer?

Science oriented High School
Arts oriented High School

)
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Technical/Vocational oriented High School. (

4. Suppose you did not qualify to go to the secondary school of
your choice, which of these would you do?

Repeat Standard 8 ( )
Go to work (at home, for money,
as a Jua Kali) )
Join Youth Polyt~chnic (

5. What level of education do your parents expect you to
attain? .

6. What kind of job, would your parents like you to take up
, after your school? .

7. What level of education do you yourself think you will
attain?

8. What kind of job would you yourself like to take up after
schoo l? .

9. Which of the following best describes the reason(s) for your
choice as indicated in your answer to question No. 8 above
(your choice of job)?



203

High salary associated with it ( )

Just interested )

Respectable and prestigious ( )

Security of employment )

Share knowledge with others (

Family wishes )

other reason(s) (Please speci fy) (

10. The person who has had the most significant influence on
your occupation choice is:

Father ( )

Mother )

Relatives

11. Do you feel the present subjects being offered at primary
school level are adequate enough to prpvide you the
necessary background your chosen job requires?

Yes
No )

I don't know )

12. If you were to assess the effect of the 8-4-4 School
Curriculum, program or subjects and your job wishes, which of
the following would be most applicable in your case?

\

\,
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It has helped me to make a more realistic job choice
It has confused me more as far as ~aking a choice of
the job I wish for is concerned.
Other (Please specify)

13. The serVlces of some professions/jobs are needed in the
urban areas, while others are mostly employed in the rural
areas. If you had your choice, indicate below which area
you would like to serve:

Urban
Rural
Either of the two above
I can't tell (

14. Bearing in mind your educational program and your assessment
of your ability, interest, achievement, financial capability
and your knowledge of the manpower requirements of Kenya,
which of the following best represent your opinion regarding
your job choice?

My job choice seems realistic and still attainable )
My job choice is unrealistic
I can't tell whether or not my job choice is
realistic and/or attainable. ( )
Other (Please specify) .
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15. What is the best job one can have in Kenya at present?

16. Which of the following best describes the reasons for the

choice you have made in question No. 14 above (the best job

one can have in Kenya).

High salary that goes with it

Respectable and presiigious

Nation needs more of it

Any other (Please specify)

(

)

17. Suppose you were to advise your best friend, presumbably of

your own sex, on the choice of job, what specifically would

you recommend?

18. Rank the following jobs in terms of their prestige in Kenya.

Primary school teacher Secretary

Shopkeeper

Doctor

Writer

Clergyman

Lawyer

Member of Parliament

Nurse

Businessman

University Lecturer

High School teacher

Farmer

Hotel Manager
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19. State three reasons why it is necessary for children to work
hard in school.

1 .................................•...........•.....

2. . .
3 .

20. Complete this sentence "A man without Education is like:

1 .

2.

3 .

21. Complete this sentence: "A man without employment is like:

1 .

2. . .

3 .

22. It is up to the boys to work hard for their future because
they will be the heads of their families, the girls need not
worry whether they succeed or fail in their examinations
because they will be married.

( 1 )

(2 )

Agree
Disagree

)
(
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23. I always try to get better marks than my class mates.

Always

Sometimes

I am not concerned about

other people's marks

24. I like to achieve high or aim high.

( 1 ) Sometimes (

( 2 ) Always )

(3) Never

25. I would like to go and study in another country sometimes

during my life time.

(1) Disagree

(2) Agree

26. It is usually a waste of time to plan for the future since
unforseen events can interfere with the plans.

(1) Agree

(2) Disagree )
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