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ABSTRACT

The purpose of this study was to investigate the

factors that influence pupilS' performance in home science

in the SOS Special School in Nairobi. The school was

chosen because it caters for children who have special

learning needs.

This study was timely considering that it was done

after the implementation of the 8-4-4 system of education

in which home science was made examinable in the KCPE (Tl:e

final examination at end of primary school education).

The study tries to highlight some of the factors which

might have a bearing on pupils' achievement in the subject.

The short time available to do the research restricted

the study to,mainly the school factors affecting the home

science performance of the destitute and orphaned children

living in the SOS children's Village in Nairobi. The

researcher visited the SOS Special School and the SOS

children's Village to administer the instruments and to

make observations.

The data collected was recorded, analysed, summarised

and presented by use of tables. Interpretation of the data

was done and the results were given.

The findings of this study- showed that the children

came from varied family backgrounds. It was found out

that children whose early lives were i!1terrupted by sad
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events for example death of their parents and were living

in residential care performed poorly when compared to

children who had been living with their families. No sex

differences were found in home science performance.

Findings showed that the home science teachers did not

utilize the available resources effectively and that their

instructional methods were traditional. It was found out

that there was no text book available in which theory and

practical work for the whole syllab~3 was given and that

time allocated for home science teaching was insufficient.

The study further revealed ~hc~ some pupils'

performance in home science was af5ected by their inability

to read, poor language, inability to comprehend theory

work and lack of interest in the su~ject. Despite all these

problems it was found out that the~e were no remedial

classes for the slow learners. Finjings showed that the

pupils had preferences for certain ~opics in home science
particularly the ones which pro-idej knowledge relevant

to their lives. There was evid~Dce that the pupils were

exposed to ~cny manipulative home 3cience skills at tome,

but no assistance in academic or ~~~ellectual skills in

the subject was given./

Based on these findings a nue=er of recomm~Ddations

were made. The teachers should be supervised and inspected

so that they can lmprove their ir:3":2:'Uctionalskills. They

should atten seninars, workshops 21d in-s ervice courses
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in home science and in special education so that they

acquire the knowledge and pedagogical skills needed to

teach children with learning problems. Pupils should

be encouraged to like both theory and practical work in

home science and to be given plenty of home work which

will challenge them to read home science books. All t~e

time allocated for the teaching/learning of home science

should be used as frui tfully as possible. Teachers and

pupils should be provided with materials and fac~lities

necessary for the teaching/learning of home science.



CHAPTER ONE

1.1. INTRODUCTION

Background of the Problem

"We need help"
Say the four helpless orphans. Their mother was

murdered and their father died later in a remand prison.l

Her name is Rani, not given by her parents, but by

the supervisors at the orphanage. She is three years old,

she blOWS nothing of her father and mother, nor is she

ever likely to knov.2

TLe Sunday Nation, March, 20, 1988, pg. 14, col. 1-4

made an appeal to the paren ts of the twelve (12) "unclaimed"

children in Mama Ngina children's Home to go for them.

After reading about these unfortunate children, one

asks - what is the future of these children? Who takes

care of these "displaced" children?

Our government has established a children's Department

ln the Office of the Vice President and the Ministry of

Home Affairs and National Heritage. The main function of

the children's De~artment is to translate and to execute

the children and Young Persons' Act (Cap. 141 of the Laws

of Kenya, 1963, revised in 1972) in the way of ensuring

care, protection, and discipline of all the children and

young persons under the age of eighteen (18) years as

provided by the said Act of Parliament.

The children and YOl;U1.gPersons' Act cap. 141 stipulates
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~he laws and regulations governing the protection, discipline

and care of the neglected, abandoned, cruelly treated and

vagran t children in Kenya.

The family has been affected by the changing societal

patterns such as practices of trial marriages, cohabi tation,

concubinage and single paren t families. 3 In addi r i on ,

family disruptions occur such as separation, divorce,

imprisonment, sickness and death. Family disruptions,

changing societal patterns, urbanization and other countless

human upheavals leave behind in Kenya as in other countries

of the world a tragic harvest of destitute and orphaned

children·4

Parents who tend to abuse and neglect their children

are irresponsible. Some have high rate of punitive

attitude towards their children, others have unrealistic

expectations of their children and others suffer from

social isolation and are unable to get on with other

people. <

It is the concern for the welfare of children from

such families and the abandoned and orphaned children that

prompted philanthropists such as Dr. Hermann Gmeiner,

Dr. Thomas Bernado and others to start children's Homes

or children's Villages.

The Provincial children's Officers and members of

Charitable Crganization take all the needy and homeless

children to the Juvenile court. The court commi ts these
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children to Approved Societies and Local Authorities.

The SOS children's Village is an Approved society,

which is registered (cap. 141 Section 63) to care and

protect the needy homeless children.

sos stands for (Save Our Souls)

The SOS children's Village Society lS a private,

uni ve rsaL, social welfare organization which takes care of

the displaced children. It knows no tribe, no race and

no nationali ty ,

Dr. Herman Gmeiner born in Alberschwede, Austria in

1919, was the founder of the SOS children's Villages.

His mother died when he was young. He studied Hedicine

at Innsbruck University. He saw the plight of homeless

children in post war years and founded his first SOS

children's Village in 1949 in Imst, Tyrol. He believed

that a child in abandonment "needs a home, a family and

a mother". 6 His unique and exemplary concept of carlng

for the destitute and orphaned children has been

tremendously successful. It has resulted in the world-

wide propagation of his ideas and the establishment of

SOS children's Villages in many parts of the world.

Here in Kenya the SOS children's Village Society was

formed in 1971. Two years later the Nairobi SOS children's

Village began to accept the first children in need of a

lasting home and family ties.7 The children are brought

to the Village as mentioned earlier by the Provincial
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children's Officers and members of Charitable Organizations.

The SOS children's Village (SOSCv) provides long term

residential care for the needy homeless children. The SOS

children's Village in Nairobi consists of fifteen (lS)

houses and a hostel (thingira) for the bigger boys. Each

house is occupied by a family of ten to thirteen children,

boys and girls of mixed ages and a mother of its own.

The children are brought up according to their

religion and culture. They take part in the life of the

local community, attend nearby churches and are involved

in other social group activities.

They go to the village's own nursery School, then to

nearby primary schools for standards (stds) I to VI, then

to the SOS Special SchOOl for stds VII and VIII. After

completion of primary education in std VIII, those who

qualify for secondary education go on. The rest go for

vocational training in the SOS Technical School, where the

boys are trained in either Metal Work or Carpentry and the

girls in either catering or Dressmaking. They stay in the

soscv until they have trained in an occupation or have

studied for a profession and are self-supporting.

THE SOS SPECIAL SCHCOL

This is a very unique private school consisting of

stds VII and VIII only. It is owned and managed by the

SOS Children's Village Society, Kenya. The Teachers
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Service commission (TSC) assists the school by providing
teachers. The curriculum used in the school is that
prescribed by the Ministry of Education in the 8-4-4-
system of education.

The school was opened In 1983 with an enrolment of
twenty four (24) pupilS and two (2) teachers. Ever since

its population has grown steadily. At present in 1988 it
has fifty one (51) pupils and four (4) teachers.

Initially the school was meant for the SOSCV pupils
only. But with effect from January 1986 children from
normal families are admitted in the school so that children
of different family backgrounds can integrate and interact.

The pupilS for this School are withdrawn from the
ordinary schools they attend when they complete std. VI.
In this School they are prepared for the Kenya certificate
of Primary Education (KCPE) examination.

In the 1987 KCPE analysis the school was number 50
out of the 142 schools of the Nairobi city commission •.

1.2. STATEMENT OF THE PROBLEM

The SOSC'! Society main obj ecti ve lS to care for and
protect the orphaned and abandoned children so that they
can grow happily into self-supporting citizens.

To achieve this Objective the children are glven all
the care given to children living with their parents, that
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is a proper home, adequate medical care and a good
education.

The children in the ,SOSCV were removed from their
families. This separation from their families, relatives
and neighbours results in anxiety due to past experiences
and pain of rejection.S Furthermore, there is evidence
that separating children from their parents can do them
harm_9 In addition:

"the trauma of abuse and neglect seems
to retard intellectual development and
emotional growth df the chi Ldr-env -10

Therefore these children need special education that
will integrate them into the society, assist them to acqUlre
skills for independent living and to enhance their academic
performance in the KCPE.

They need to be given frequent assessment cf their
learning activities by being given sufficient homework and
occasional tests. This is essential if the pupils have to
learn enthusiasticallY because:

"Studen t assessmen t is a powerful tool
which can be used with great advantage
in the teaching/learning process" .11

Hone science is an examinable subject in the KCPE.
It is a subject of special importance to these children,
because it prepares them for home and family living for
their present and future lives. An acceptable or a good
performance in home science will come after fre~uent
testing of pupils both in theory and practical wo rk , P_
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good performance in this subject will indicate that these
pupils have been equipped with rudiments of scientific
and practical knowledge of "life skills" necess ary to
cope with both work and the society around them (Okech
and Hawes, 1986, pg.123).

1.3. PURPOSE OF THE STUDY

Before the implementation of the 8-4-4 system of
education in 1984, home science was taught to primary
school pupils to have skills. It was never examined ln
the primary school terminating examination, the CPE. In
the 8-4-4 system of education it is examinable in the KCPE.

changes from non-examinable to examinable subject
affects the teaching and learning of the subject. This can
also affect the pupils' attainment in the subject. The
researcher felt that it was crucial to study the factors
that influence pupils'performance in home science after
the curriculu~ change.

The researcher also wanted to find out how the
socially disadvantaged children living in the SOSCV
compared with the children living with their families as
far as their home science performance was concerned.

1.4. BASIC RESEARCH QUESTIONS
The following questions were generated for the study.

(a) What were the family backgrounds of these children?
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What circumstances led them to be committed to the

SOSCV?

(b) What were their learning problems in home science?

(c) Who were doing better in home science was it the

boys or the girls?

(d) Were materials needed for home science bought en

time?

(e) Were the teaching resources such as textbooks, charts,

posters and samples available and utilized?

(f) Were home science radio lessons included in the class

timetables?

(g) What were the academic attainment and professional

qualifications of the teachers?

(h) Did the teachers attend any in-service courses In

home science?

(i) What problems did the teachers exp ern en ce when

teaching home science?

(j ) How frequently was written homework given , and how

did the pupils do it?

(k) How often were written tests given?

(1) Was the practical work of the pupils assessed?

Were the grades of this practical work included in

the end of term reports?
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1.5. OBJECTIVES OF THE STUDY

The researcher intended t01

(a) Analyse the family backgrounds of the pupils of the

SOS Special School.

(b) compare home science performance of the pupilS of

different family backgroundse

(c) Determine if any sex is dcing better in home sciencee

(d) compare home science performance of pupils in foster

care. with that of pupils living with their parents.

(e) Find out whether the materials needed for teaching/

learning home Science are bought on time.

(f) Investigate whether teaching resources for home

science are available and utilized.

(g) Find out whether home science radio lessons are

included in the class timetables.

(h) Find out the academic attainment and professional

qualification of the teachers.

(i) Find out if teachers exp ero.ence problems when teaching

home science.

(j) Investigate how frequently homework is glven, end

how the pupils do it-

(k) Es tablish how often wri tten tes ts are glven •

(1) Find out if pupils' practical work is assessed

and how the grades are used.
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(m) Investigate if the teachers have attended any

in-service courses in home science.

1.6. SIGNIFICANCE OF THE STUDY

Since many of the children in this study came either

from disrupted or defective families, some of its findings

can be utilized to maximise their understanding and

perception of parenting skills so that they do not

perpetuate the problem of displaced children

The researcher hoped that the findings of this study

would highlight factors which influence pupil performance

in home science and make recommendations on how to enhance

pupil att~inment In the subject.

Some of the findings may be used by the curriculum

planners when adjusting home science curriculum in future.

The findings of this study will be useful to the

home science teachers in this school and In other primary

schools. Home science became examinable in the KCPE about

three years ago and so some of its findings can answer the

many queries teachers have on how to improve pupils'

performance in the subject.

1.7. EASIC ASSUMPTIONS

The teachers' academic qualifications and professional

training in home science should enable better pupil
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attainment in the subject.

Use of home science radio lessons to supplement
teachers' classwork should enhance pupils' achievement
in the subject.

Attendance of home science in-service courses should
improve the teacher's skills and knowledge and consequently
lmprove pupils' performance in the subject.

Use of a wide range of teaching resources d'.lring
instruction should boost pupilS' achievement in the sub j eot ,

Cul tural beliefs that hone Sclence lS for girls should
not affect pupils performance in tt:e subject because each
pupil has equal chances of learning the subject and of
doing the examination. It is furtt:er assumed that tt:e
tests should not favour any group of children.

Pupils' family backgrounds should not affect their
attainment in the subject because most cf them share tte
same residential facilities in tt:e SOSCV.

1.8. LIMITATIONS OF THE STUDY

Factors that influence pupil performance in home
science like any other subject fall into two groups that
is (i) school factors, (ii) environmental and social
factors. Due to shortage of time available to do the study
the researcher investigated m2.inly the school factors.

The researcher did not include age as one of the
factors influencing pupils' performance in home science.



- 12 -

because most of the subjects' dates of birth are not
knOVJ1'l, their ages are es timated.

The findings of the study cannot be generalized to
other similar populations because the sample size was
small and it was only one school.

The interview schedules with the SOS Mothers were
held in Kiswahili because most of them could not
communicate effectively in English.

1.9. DEFINITION OF TERMS

The following terms have been defined for the purposes
of clarification because they have been used in this study.

Approved Society Society approved by the Minister under
Section 63 of Children and Your_g Persons' Act cap. 141

Child - a person under the age of fourteen (14) years.

Guardian - a person who in the opinion of the court has
charge or control of the young person.

Home - the permanen t residence of t he paren t or guardian
of the person who is under eighteen (18) years.

A Family - a group of people related by blood or marrlage,
living under the same roof and depe~ding on each other in
certain emotional and physical ways of survival (Mayhall
and Norgard, 1983).
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Child Abuse and Neglect - is defined by Mayhall and
Norgard (1983) as the physical or mental injury, sexual
misuse or exploitation, negligent treatment of a child
under the age of eighteen (18) years by a person who is
responsible for the child's welfare under circumstances
which indicate the child's health or welfare is harmed
thereby.

Abandoned Child - is a child who has been deserted, it
could be an infant boy or girl who is left by his desparate
mother on a roadside, thrown in a pit latrine or in a
dustbin or left in a maternity home or in a hospital ward.

Destitute Child - a child who has been forsaken and
neglected, he/she lacks the necessities of life such as
food, clothing, shelter, parents or guardians.

Orphan - (also called dependent) - is a child whose one
or both parents are dead.

Well ad,jus ted Child - a child who is adaptable in to the
Iiving condi tions of his environmen t, he gets on well
with adults and his peers.

Maladjusted Child - is defined as a child who shows
emotional instability or psychological disturbance and
required special education treatment inorder to' effect
his personal, social cr educational adjustment.
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Foster Care - care given to children by adults who are
not related to the children by blood or marriage. This
is done in a foster home, a home maintained by an
individual or individuals for care and control of children
not related to him by blood or marriage.

Residential Care - same as foster home except it provides
care of more than ten (10) children, houses them in cottage
or dormitory style or both. It provides many facilities
such as schooling and recreational facilities.

Teacher - a person who guides learning In an educational
institution.

Perfo~mance - what a child can do in an assignm~nt or In
a test. This measure of ability and achievement of each
child is given in marks obtained In home science tests.
The marks are graded in percentage.

In-service course - any course given to qualified teachers
to brief them on developments in the subject area, may
range from one day to weeks or months.

Special Education - this is individually designed
instructural services to meet the unique educational
needs of the socially disadvantaged persons.,

chapter two deals with Literature Review



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1. INTRODUCTION

The increase of the numbers of "displaced" children has
caused concern to the members of Social Welfare Organization
and the educators. They are concerned about the rehabilita-
tion of these children through the teaching of vocational
subjects for example home science.

To be able to give an effective home SClence education
geared to the rehabilitation of these children and lay a
foundation for further learnin~, there is need to study the
factors that influence performance of such children in the
subject.

Li terature was reviewed in t.befollewj.ns areas
202. Children brought up in residential care
2.3. Special Education
2.4. Home Science Education
2.5. Factors that influence pupils' performance in home

sc~ence.

2.2. CHILDREN BROUGHT UP IN RESIDENTIAL CARE

Child care and youth training are the pressing needs of
children between zero and feurteen (0-14) years .12 Social
workers and members of Chc..ritable Organizations share a
cencern of the lack of adequate care for the homeless,
abznd oned , neglected or orphaned ch i Ldren , These children
require their 0\),111 facili ty and a specially developed
programme to ens ure proper growth and developmer..t.1 '),
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Such facilities are provided in Children's Homes and
Children's Villages like the SOSCV. These needy homeless
children are committed by the Juvenile Court to residential
care in these children's institutions. Many children in
residential/foster care have:

"Lacked satisfying personal relationships
and their progress of growth towards
matu~jty has been interrupted. They
express their damaging experiences by
wi thd rawa.l from social functioning and
by an tisocial behaviour" 14

Even thou~h the child care workers and others engaged
in providing services to the children are trained and have
skills for working with such children, they become frus trated
just like parents do. They may encounter great difficulty
in develcping relaticnships and facilitating positive
change wi th children who resis t relationships and who have
estebljshed behavioural patterns that are difficult to
change.

It is universally agreed that lor.g residential care
has damaging effects on the children. Studies of long
residential/foster care give evidence of maladjustrr.ent.
Jenkins (1969) found that half of the chi Idren in £os ter
care for more than 5 years were:

"behaving or had "2een behaving over a
long time in a way that suggested a
desree of emotional distl.xrbance"15

Canning (1974) studied 25 schcol children ~n foster
care for about 5 years and found out ttat:
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"half were seen by their teachers as
wi thdrawn, a third were described as
aggresslve, while the ott.ers were fOWld
to be too camp lian t , "16

A study of 316 Montreal Children in Foster Care between
1930 - 1959 to find out the influence cf foster care on the
adjustment to adult life showed that:

"One third of thos e traced had poor adul t
adjustment, the rest were intermediate.
The intermediate sUbjects had comnon
handicapping characteristics which
Murphy (1974) called "Fos ter Care Syndrome" -17

" "The Characteristics of the Foster Care Syndrome were:
a) Lack of freedom of speecli

b) Lack of ego strength and intelligence
c) Fear tbat the society will hurt them
d) Higher rrarri~ge rate for the well adjusted than the

Montreal popul~tion age fer age
e) Their r~te of sepe.ration was many times higher than

that of the Mcntreal popule.tion
f) Many had mental breakdown, factors that precipitated

it) were related te their foster care and repressed
aggresslon, (Murphy, 197~,pp_425 - 459)

In another investigation carried out at Ibadan, Nigeria,
Durojaiye fOWld out that children in a home for orphans
performed poorly in a test sit~ation compared to children
Jiving with relptives and a control group of children living
with their own parents-IS

Severe limi tation on early experience of these
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institutionalized children resulted in enormous stultifying
their emotional, social and intellectual development. They
had little opportunity to learn and therefore do not behave
as expected for their ages. Early learning was lacking and
consequently further learning might be serieusly handjcapped.19

Teachers of ch i ldren who lacked early learning and whe
at the sametime show a degree of emotional dis turbance and
some traits of the "Foster Care Syndrome" should know that
they have special children to handle. They have to give
these ch.iLdren an education that will help to integrate them
into the society.

Their teachers should select teaching methods and
techniques that cater for their learning problems. The
children should feel that they are loved, needed and
accepted by their teacters and the society at large. For
the socially disadvan taged children to be well adjus ted
emotionally and to attain an acceptable schcol performcnce
they need Special Education.

2.3. SPECIAL EDUCATION
Special Education is characterised by individualised

assistance to the child so that he/she can master the intended
skills. It is concerned with:

"Giving exceptio:r.al opportuni ties and
exceptional help to those whose needs are
greatest, while at the same tirr.eacknowledging
their en ti tlemen t tc maximum p ar-ti ci.pat i on
in social life".20
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No child in a special education programme should

experience feelings of discouragement. Those providing the

education must ensure that anyone who participates in such

a programme does not damage his/her self-esteem.

Pupils with learning difficulties need to be glven

extra help and individual attention. Each child learns at

his/her p~ce and gets all the encouragement he/she needs.

Studies show that abused and neglec-+:ed chi ldren who

have undergone special education have improved jn their

academic performance. Follow up testing of such children

demonstrated that intelligence appears to be temporarily

"blocked" r~ther than permanen tly retarded. In many cases

individuz.L atten tion and encouragemen t Lad almos t vmi r-acuj ous «

change for the youngster.2l

For the education to be meaningful and useful to these

children it should focl.,lSon the teaching / learning of

basic skills relevant to the learner's life. These skills

are taught in home science education.

2.40 HOME SCIENCE E:CUCATION

Since independence (1963) Kenya has been making efforts

to m~e primary education meaningf~l and approprjate to the

learners. Evidence of this is shown by the appoin tn.snt of

the various educational cc.mmi.ssi ons to rev-iew the nature and

structure of education and prescribe means of implementing

changes found necessary.
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The Kenya Education Commission Report or the Ominde
Report (1964) in one of the recommendations reported the
need for specific vocational element in the curriculum to
be taught side by side with the academic element.

The National Committee on Educational Objectives and
Policies (N.C.E~O~) or the Gachathi Report (1976) recommended
that the curriculum should aim at the acquisition of work
oriented skills through the teaching of vocational subjects
such as home science (family welfare), agriculture, business
education, art and craft and com~unity development (Okec~ and
Hawes, 1986,pp.33 - 34)

When the 8-4-4 system of education was implemented in
1984, home science became examinable in the KCPE.

Home Science lS a family centred area of study consisting
of foods and nutrition, consumer education, health education
and home management. Home science education attempts to help
the individual realize and solve family problems as well as
adopt more easily to the changing conditions in the home,
Community and the Society as a whole.22

The home science syllabus outlines skills, knowledge and
attitudes which the learner can be taught ar.d he/she can apply
in day to day living and improve the quality of life of an
individual' and the society in which he/she lives. The
syllabus also aims at laying a foundation for higher learr:ingo23

N ext page is an outline of the std ,VII and ,,-III Home Science
syllabus :
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std VII syllabus consists of six (6) units which are:

a) The Family: emotional changes during adolescen ce,

relationships between boys and girls, pregnancy and

preparation for arrival of the baby.

b) Health Education: causes and control of common diseases

and common ailments.

e) Foods and Nutrition: Preparing simplE meals, nutritional

deficiency diseases.

d) Laundry Work: Laundry processes such as bleac~ins,

starching and stain removal.

e) Clothing and Textiles: construction of a pyjama suit,

knitting patchwork for a cot cover.

f) Care of the Home: weekly and daily cleaning of

different rooms of the house. Cleaning the compound

and refuse disposal.

The syllabus for std VIII covers eight (8) units which
are:

a) Child Care: birth of the baby, care of the baby and the

mother after delivery, feeding the baby and general

child care procedures until the baby is two YEars Old.

b) Health Education: Health facilities and the international

health services for example A.M.R.E.F. and the Red Cross.

e) Foods and Nutrition: meal planning,packed meals, use of

left over foods •••
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d) Laundry Work: Family wash, mending •••..
Clothing and Textiles: construction of a flat article
for example a tray cloth or a bed cover.

e) Care of the Home: cleaning agents and materials,
practical assignments are done and assessed by
external examiners (teachers from other sChoOls).

f) Consumer Education: opportunities for money generating
activities in home science for example establishing
food kiosks ~

h) Guidance and Counselling : living wi th others,
consequenCes of irrespcnsible sexual behaviour, free
time activi ties.

These home science uni ts have direct r-e.l ev ance to these
once displaCed children. Mastery of the content o~ these
illlitsby these children Can help to rehabilitate them.
Their families were interrup~ed whs1 they were young and
they need to be prepared for an effective family' living.

"what is true is that some knowledge of, and
ability of running a home and bringing up
children are ~oing to be neCessary in their
lives. Home SCienCe Education will make
the difference between life and mere
exis tence for thes e children". 24

These pupils have to be prepared for family life so
that they do not end up like the "316 Mon treal Fos ter
Children". All the subjects traced in the study said that
they had a strong desire for their own home and children,
but they claimed that they wer!= sexually ignoran t and
unprepared. (Nur-phy, 1974, pp •.425-459)
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Pupils in a school have different abilities. For

the less articulate pupils in this school, home science

education:

"Can be ef particular value in providing
concrete experiences bec2use they are
likely to learn through what they do and
see·"25

It is also true that home SClence education encompasses

a wider variety of skills than almost any other subject in

the curriculum. There is, ther€fore:

"A good chance of discovering something
in which the generally below average
child is skilful, for instance he may
lack precision in stitctery, but may
have a good sense of colou~ or vice
versa"·26

It is the responsibility of the home science teacher to

help each child to discover his/her skill; then assist

him/her to develop it.

opportunities in home SClence to entertain and talk

to strangers give these socially disadvantaged children

chances to boost their self-confidence and morale. This

lS supported by Lovell (1967) that:

"Nothing is more helpful to the ctild in
emotional difficulties than a building
up of his sel~-respect".27

Home Science teachers should create pupils' interest

In the sub j ec t , They should plan home sci.ence content into

small tasks so that the satisfaction of achievement soen

cemes and can be used to reinforce and enceurage the will

to do something bigger and better. (Scbools CounciJ

Publication, 1972, pg.29)
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Home science education is necessary for boys. This
lS due to the fact that partnership in marriage is very
important in our changing society. Ttierefore it seems
desirable and of crucial importance that the general
education of boys should not be limited by their exclusion
from home science which has a direct relevance to their
future roles as future husbands and fathers.28

It should be made clear that boys are taught ho~e
science:

"Not to turn them into housewives, but to
make them appreciate the work involved in
homemaking so that ttey will realise that
they have a contribution to rr.ake. To have
a basic knowledge of skills ••••
To enable them to cope with domestic
emergenci es now and in the future.". 29

Courses In child care and development are valuable
in giving adolescents some insight into their own emotional
development as well as a greater understanding of children.
Since adolescence is often 2 time of tension within the home,
lessons about family relationships and raising of oh i Ldr-en
can help to give the youngsters sYmpathy with parental
point of va.ew, (Schools Council, Pub li.cati on , 1972, pg.:39).

Knowledge, skills and attitudes acquired in home science
are useful for the future lives of the learners. They acqui r-e

skills and atti tudes basic to self or paid ernp1oymen t , They
learn to appreciate work related to child care and ccnsurner
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ctoice and other money generating activities in home SClence

for example establishing food kiosks. This will only be

possible if the learners have mastered the intellectual,

manipulative, organizational and social skills which

are necessary for a good performance in tome science.

2.5. FACTORS WHICH INFLGENCE PUPJLS'PERFOm1ANCE IN
HOME SCIENCE

Many factors influence cogni ti ve or academic achiever.en t

of pupils in heme sc i ence , Sone of these f2c+:ors are the

quali ty of the te2.cher, how teaching and learning takes place,

how the pupils percieve themselves in relation to their

abilities for home science ond how frequently and carefully

they do their homework.

The Home science Teachers

Are expected to guide and instruct the pupils to

attain good performance in the subject. They must be weLl,

informed about tk.e recen t changes in t l.e curricul U1l1 and

in the subject area. They have to go for in-service

training in addition to the pre-service training they have

had because:

"In-service courses enable teachers to
refreshen and reassess their methods
in the light of advances in know.led ge
and skills appr-op r i ate to school and
cl2.ssroom practice"30

They ere expec t ed to encourage and mot i va t e the pupils by

giving them tasks they (the pupi Ls ) can do. They should create
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effective learning situations in which the pupils see

clearly what they are learning and how they can epply it.

They should use a wide variety of teaching aids such as

pictures, posters, textbooks, samples and radios. These

teaching aids inc~ease the quality of learning.

EomeScience radio lessons are broadcasted by the

Educational Medja Service. The lessons are carefully

prepared by experts so that they cO'Jer hcth ur l.an and

r-ur al lives. These lessons are made vivid to tte pupils

because of the emotional .in.p act that comes through the

dramatic presentations or panel· discussions.

The home science teacher js not a specialist in all

areas of the subject, therefore she should from time tc time

invite resou~ce persons cr guest speakers tc give telks to

the pupils. For example she can invi te a Social \,yorker

to give a lecture on "consequences of irresponsible sexual

behaviour". The Social Worker \liill gi ve comprehensive

information to the pupils and answer ques tions which the

teacher may not be able to answer.

HomeScience teachers of socially d.is advantaged

children should be aware of the important roles they have

to play in order to rehabilitate these children. Ginott

(1972) noted that:
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"Teachers have a unique opportuni ty to
counteract unhealthy influence in a
pupil's early childhood. They have
the power to affect a child's life for
better or worse. A child becomes what
he experiences. While parents possess
the original key to their off-spring's
experiences teachers have a spare key.
The two can open or close the minds and
hearts of chi Ldr-env , 31

The home science teachers should be concerned about

the welfare of their pupils and try to underst3lld their

pupils problems. They shc.ut.dbe aware of the p upi Ls I

behavioural traits which hinder good performance in home

SC1ence. They should be aware of the common problems of

these "once displaced" children for example "Social

attachment deficit".32 This 1S a serious preclem which

can lead to poor performance in home science. These

children had never been attached to any of their parents.

"Normally adjusted child expect help from
adults and are prepared to trust them.
But children wi th "Social attachmen t
defici t" may expect hos tili ty and rej ecti on
or excessive weakness from ad~lts. They
may show unwillingness to trust teacber
and parent figures and expect inconsistent
treatment from them."33

To enhance performance in home science the teacher

has to help the children overcome problems by winning the

children's friendship and ccnfidence.

Good performance in any subject is only possible if

the pupils are disciplined. No lessen can be a success

without discipline. A teacher who knows her subject

matter well and who can ccmmlmicate it adequately to the

pupils will excert great power on them. Thus thoro~gh
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preparation of one's subject and the ability to teach the

subject as well are the strong weapons in creating a

disciplined class. (Mbiti, 1982, Pg.85)

The Pupil or the Learner

In our modern society the school has become a speclal

place In the li.Fe of a child. It is a vi tal environment

that enables the child to learn to live, to work with ethers

and to compete for academic excellence. At school he faces

tasks that are graded and evaluated by the teacher, classmates

and himself' and cernes to kn ow hC~1 his performance comp ar-es

with tnat cf his classmates.

A pupil's perception of his capabili ties will influence

his performance. If he is led to believe that he is capable

of li ttle, that is have low expectations for himself he will

have little motivation and will infact achieve li ttle.

Studies show that there is association between success in

schoc l and having high expectations. Doing well

in school will lead tc anticipate 2. high status jOb, but it

is also possible that having high expectations spurs pupils

to do well in school (Pidgeon, 1974,pg.104).

Emotional stress, insecurity and anxiety are factors

which affect a child's schaal work. They can drain his

energy and reduce his ccncen tration and preven t him from

applying his in tellectual powers. 34

A chi Id wi th a given innate paten tial will learn to be
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intelligent up to the limit of that potential, provided he
has from early age an environment which gives him an
opportunity for learning and provided intelligent behaviour
is rewarded. A ctild's school attainment will be up to the
level of his intelligence provided that academic success lS

rewarded and provided there are no serious inhibiting
factors are present. 35

There is no evidence of sex difference in intelligence
(Scottish Council of Research, 1933), therefore differences
between boys and girls in conduct and performance in scheol
should be accounted for in other terr~.

The School, its facilities, equipment and
_adminis tration

It is usually reccgnized that the general atmosp~ere,
the vigoux, purpose and tempo of the work is strongly
reflected in everything the child does, so that, in another
school with a different standard of effort and a different
range of attainment his performance may be different
(Pidgeon, 1974,pg.104).

School facilities such as provision of text books,
radios, buying materials needed for home science and
ensuring ade qua teLy furnished classrooms can be a
con tri bution to good p er-For'mancein home science.

The Schcol Administration should ensure that proper
supervision of teachers is done. Supervision centres
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on what:
"The teachers do in the performance of

their assigned roles and has, as its
central function, a continual search
for .imp r-ovcmont in their performance". 36

Homework or Preparation (Prep)

Homework or prep is defined as the academic work
done outside the normal class time. Educators say that
prep should be an integral part of the teaching / learnin~
process. According to Eshiwani (1983) :

"Homework is a variable which is virtually
costless in terms of money, but which
seems to provide a high return in terms
of achi evemen t" •37

It is further argued that the more homework given
and corrected, the higher the aclri.evement , 38

Time for teaching and. learning Horne Science

Time allocation for horne science just like for the
other subjects is given by the officials of the Ministry
of Education. There should be two periojs for practical
work and two periods for theory work. One of the
theory lessons should be used for the home science radio
broadcas ts ,

Educationists state that the number of hours of
schooling a child receives per year are an important
variable in education consequently:

"The more hours allowed in instruction,
the higher the achievement""39
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The Home

Parents who are intelligent and well educated are
likely to take interest in the school work of the child.
They are likely to help him with it, and success on his part
is likely to be rewarded by their approval. In less cultured
homes a lower p r-om.i um is set on academic pursuits and success,
the children are less highly motivated to do well in scheol.
The bright child from the poor home will tend to receive
less encouragemen t and tend to be less highly motivated than
the less bright c~i]d from a cultured home.40

In a cu.ltured home a child is given a.c.t.anceto practise
skills learned in home science for exa.mple he can be bougtt
kni tting need] es and woc l to kn i t sorr:ethingfor hims eLf
while in a poorer horne nothing will be bought for the child.

The Environmen t

The child is a part of the environment much larger
than the school and his pro~ress is virtually affected by
the whole environment, by the attitudes which it provides
and the stability and secv.rity he can derive from it. 41

If the ch i ld lives in an environment where home science
education j s believed to be in:portant for boys and girls,
pupils will werk hard in the subject and attain good
performance in it. Whereas if the society where the pupils
live believe that home science is ior girls and women, beys'
performance in hcrr:escience may te poorer than that of girls.
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2.6. SUMMARY OF LITERATURE REVI~NED

Child Care and youth training through education are
the pressing needs of children between zero and fourteen
(0-14) years. Children are normally cared for in their
families, but sometimes due to family disruptions end
irresponsible parents they have to be cared for in
institutions. Such children are removed from their
relatives and familiar neighbourhood and committed by the
Juvenile: Court to residential Care. Such children have
lacked satisfying personal relationships and tlleir
growth towards maturity has been interrupted. Some of
them lacked early learning and consequently further
learning might be seriously handicapped.

As a result of this they require special education.
In special education there is individualized instruction
and attention, that is pupils wi th learning difficulties
are given extra help. This can have "miraculous" effect
on improving pupils' per-For-mance in basic skills which
are taught ir. home science.

Home Science educ ati.on is relevan t to the needs of
these learners who are adolescents. Lessons on Child
Care and development give them an insight into their
psyChological and physical development. Home Science
education prepares these children for effecti ve homo and
family living. It helps to rehabilitate them by providing
them with the knowledge,skills and attitudes which Can

be used in paid or seli emp Loyment ,
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To be able to do home science money generating tasks for
example establishing a food kiosk requires intellectual,

manipulative, organizational and social skills. These
skills are necessary for a good performance in home
science.

Many factors influence pupils' performance in home
science. Some of these are the quality of the teacher5
teaching methods, use of teaching aids, teachers' attitude
towards their work and the pupils. Pupils' family back-
grounds and their abilities may affect their performance
ln the subject.

Home science teachers should be up to date with the
recent developments in the subject and with the recent
changes in curriculum. They should utilize all the
resources available such as text books, audio-visual
aids like the radio, posters, pictures and invite resource
persons to home science classeso They should utilize all
the time allocated for teaching/learning home science
effectively and give pupils plenty of homework. They
should correct the homework given and grade the pupils'
work. This is done for the simple reason that the more
hours allowed to instruction the higher the aChievement,
and the more homework given and corrected the higher the
achievement 0

Chapter Three explains the research
methodology used in the study.



CHAPTER THREE

METHODOLOGY

3.1. INTROD UCT ION
This study was done in the SOS Special School in

Buru Buru Estate Phase II which is situated in the Eastern
Division of Nairobi Province. The researcher restricted the
study to this instituticn only because about half of the
pupils were expected to have special needs to be met.
Therefore she felt it was necessary to study the factors
which influence pupil's performance in home science in this
school.

This chapter includes the descriptions of:·
3.2. The Sample
3.3. The Instruments
3.4. The Data Collecticn Procedure

3.2. THE SAMPLE
In order to explore the variables under in ves tigation

in this study, the researcher had the following subjects:
51 pupilS, 4 teachers, the Director of the SOSCV and
10 SOS Mothers.

The Pupils

There were 51 pupils in the school. In std. VII and
VIII there v,'ere26 and 25 pupiJ s respectively. Each pupil
participated in the study by responding to a questionnaire.



35 -

The Teachers

The 4 teachers who were full time teaching staff
were studied. There were 2 males and 2 females. One of
the male teachers was the head teacher of the school.
The 2 female teachers were the home science teachers.
Each of the 4 teachers participated in the study by
responding to a questionnaire and an interview.

Two helpers who taught Art and Craft in std VIII
were not included in the study because each of them
taught only 3 periods per week in this school.

The Director of the SOSCV

He is the administrator of the SOSCV and deals with
the local authorities. He not only counsels the mothers,
but also encourages the development of each child and
provides the fatherly element in the village.42

He participated in the study by responding to an
interview, in which he answered all the questions asked
by the res earcher. He in trod uced the res earcher to the
SOS Mothers.

Ten SOS Mothers
They participated in the study by responding to an

interview. The 10 SOS Mothers were randomly selected
out of the 15 SOS Mothers.
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"Mothers" are the whole basis of the SOS idea.43 Each
mother is the head of her family of 10 to 13 children,
boys and girls of different ages. Sbe receives a modest
allowance from which she budgets for food, house-keeping
and clothing as she feels best for her children. She
provides the children entrusted to her ~Qth the affec~ion
and sense of security they need.

3.3. THE INSTRUMENTS
The following instruments were used as a means of

collecting data for this study:
A) Questionnaires
B) Interviews
C) Observation

A. QUESTIONNAIRES

Three questionnaires were administered;
(i) Ouestionnaire for teachers (Appendix C)

(ii) Questionnaire to find out pupils' opinions about
home science (Appendix E)

(iii) Questi·ennaireto find out about pupi IS' particulars,
their school record and per-Por-mance in home science
(Appendix F)

(i) Questionncire fer th~ Teachers (Appendix C)

Tl:is had 2 parts A and B. Part A was to be ccrr:pletedby

all the teachers end Part B was to be completed by the home
science teachers.
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Par-t A had 7 items intended tc find out about

per-sonal details, academic qualificaticn, professional

training and the teaching experience of the teachers.

Part B had 14 items intended to seek informaticn on

hCT:1escience regarding professional train ing, us e of

teaching rescurces and facilities, evaluation procedures,

and problems exp eri enced by teachers when S-iving instruction

In the subject. The teachers were given 7 days to r-esp ond

to the questionnaire.

This ins trumen t had 13 i terns which wer-e expected tc

cover scr.te c£ the Varic.bles under investigation. The first

10 items had 2 responses "yes" and "rlO". The last 3 items

were free response, open-ended questicns.

Variables to be studied abcut the pupils were:

their sexes, whether they were happy at home, whether

they liked home science, jf trey got good marks in it, if

tr..ey 'were reward ed for S"oodperformance in it.

Variables to be studied about the bome science teachers

weae :

whether they exr12ined the c cn ten t cLeer Ly, wade the ] esscns

inte~'estjng, us ed teaching aids and invited guest speak er-s ,

Items 11 to 13 were free re~ponse, open-ended

ques t i cns wt.e:::·e U1e respondents wel'e expected tc gi\:e their
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opinions about:
(a) ~hat they liked in home science
(b) what they expected the home science teachers and their

school to do so that they improve their home science
performance.

(c) What they (the pupilS) should do to improve their
performance in home science.

(Home Science marks in items 12 and 13 were used to
mean home science performance because the respondents
mis-ht not have known t.l..emeaning of performance).

The researcher made sure that after the questicnnaires
were distributed .int er-ac t i on amcn q tbe respondents was
restricted to guard some pupilS seeking opinions from the
rest. In this way it was possible to obtain fairly
complete and personal responses 0

(iii) Oues ti.9!!-nairefor Pupils' Particu} ars..lSchool
Record and Performance in Home Science (APpendjx F)

This instrument consisted of 25 items. The first 11
items were in tended to seek informati:n about personal
details such as name, sex, date of birth and family
background. Items 12 to' 15 sought information on date
of admission into t he school, repetition of classes,
scheol attendance and cor.duct of tLe pupils.
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Items 16 to 23 needed "yes" or "no" respunses and

were in tended to find out pupil's behaviours during home

SCience concerning paying attention in class, asking and

answering ques t i ons , doing homework, completing classwork

on time, showing interest in practical work and perfcrrnence

in home science.

Items 24 and 25 were open-ended, free response intended

to find out what skills each pupil had .in home s c i enc e and

what each child could do to improve his/her per-Forur.arice in

home SClellCe.

Each ques tionnaire was then c a.r-e.fu.l ly s cor-ec -"sing

a c are f'u L'ly prep ar ed scoring s chemo ,

B. INTERVIE\<lS

The researcher conducted s ev er-a'l in"'::erview schedules

with:

(i) Each of the 4 teacher-s in the school

(ii) The Director of the SCSCV

(iii) Each of the 10 SOS Mothers

(i) T:te Interview Schedules for the Teachers

(APEenqix D)

Exc Ludin q the heed teacher, the in terview schedvles wi rh

the other 3 teachers were held fer confirmatien of thE

LnPoi-ma t i cn siven ~·.n"':.he cues ti cnn ai r-es and re·r seeking

further clarificaticn 0.5' wha t might not kave been clear In

tte questicn~aires.
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The interview schedule with the headteacher was more

detailed bec aus e the researcher wanted to get more information

on:

~) School administration that is:

- distribution of the subjects to the teachers,

- participaticn of the teachers and pupils in extra

curricular acti vi ties,

- participation of the sc1JOoJin divisicnal competi tion

for example entering pupils for sewing comp e t i. t i ons ,

(b) Inspecticn of the school by the Ministry of Educaticn

School Inspectors and the School Advisors from the

Nairobi ei ty Corrm.i ss ion, Educaticn Departmen t ,

(ii) Interview Schedule with tte Director of the._------- -- - --~
SeSe\! (AP£.§Yldiy.8)

Ttis was aimed at finding out:

a) The number of the children in the Village •

b) How the children got admission into the village.

c) Whether he checked their books to have an idea of

t.teir school performance.

d) Whether arrangements were made for the weaker pupils

in stds VII and VIIJ to be coached,

e) Whether t.be pupils in doing well in school were

rewarded"

f) What disciplinary problems ",'ere exrerienced In tf.ie

Village.

g.) How the children \\'ere kept busy during weekends,
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public holidays and during school holidays.

The Village Director was very co-operative he gave

the researcher all the information which was required.

He introduced the researcher to the SOS Mothers.

Interview Schedules for the SOS Mothers
(Appendix H)

The 10 SOS Mothers to be ~nterviewed were randomly

selected out of the 15 SOS Mothers. The interview

schedules were held to gather information on:

a) the number of the children in their families •

b) whether the children wer-e happy and friendly.

c) whether they checked if 'the homework was done·

d) whether they helped the children \,I:ith difficul ties

doing their homework.

e) whether they checked the books the children read at

home.

f) whether they discussed with their children the school

problems the children had.

g) whether stds VII and VIII children mended, washed and

ironed their clothes and helped in hous eho Id tasks

such as cooking and washing utensils.

The SOS Mothers were friendly and welcoming. They

gave the researcher all the information needed.
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C. OBSERVATION

The researcher observed the teaching/learning for a

total of 3 periods per class. The observations were made

to investigate:

a) The use of teaching resources and facilities, whether

lesson plans were written and whether the schemes of

work were followed.
b) Pupils' participation In theory and practical work,

the condition of their home science note books and

their clothing and textiles practical work.

3.4. THE DATA COLLECTION PROCEDURE

The researcher wrote a letter of introduction to the

headteacher of the SOS Special School (Appendix A) and

another introduction letter to the Director of the SOSCV

(Appendix B). The researcher attached to these introduc-

tion letter copies of a letter written by the Co-crdinator

of MED PTE, Kenyatta University, requesting heads of

institutions to help MED PTE Students to Collect data

for research.

The researcher delivered personally the introduction

letters to the head teacher of the schoel and the Director

of the Village.

Appointments were made for the various interview

schedules and for the observation of teaching/learning

of home science.
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The researcher administered the questionnaires and

interviews personally. Observations of teaching/learning

of home science were made. In addi tion, an examination

of the official school records of pupils performance ln

home science was made. Scores of the 3 home science tests

done by the pupils this year were copied. The marks were

graded in percentage.

2.5. SUMMARY

Tnis chapter highlighted the methodology used in

data collection. It gave the description of the sample,

the instruments and the data collection procedure. In all

fifty one (51) pupils responded to the Pupils' Opinion

Checklist Questionnaire (Appendix E). Their particulars,

School Record and Home Science Questionnaires (Appendix F)

were filled by the teachers. Each of the four (4) teachers

responded to a questionnaire (Appendix C) and was personally

interviewed by the researcher. The Director of tLe SCSCV

and ten (10.) SOS Mothers were also interviewed by the

researcher.

chapter Four is about data analysis and
in terpretation.



CHAPTER FO DR
DATA ANALYSIS AFD INTERPRETATION

4.1. INTRCDDCTION

As indicated earlier the data was cOllected by
using 3 instruments, namely questionnaires, interviews
and observations. Official school records were used for
copying home sciencE test scores of the 3 teacher made
tests done by the pupils t:his year. The r-es ear-cher- used
tallies and frequency dis tribution tables when analysing
the data. Casio Scientific Calculator fx - 82 was used
to c eLcu.Iate totals, aver-aqes and percen tages.

Data in this study was summarised and presentee.
by use of tables. The major methods of analysis were
made by use of proportions (percen tages) and averages.
Data was also ranke~.

The variables under investigation were analysed
in the following subheadin gs.
~.2. Teacher Characteristics
4.30 Pupil Characteristics
4.4. Social and Environmen tal Pzc tor-s

4.2. TEACHER CHARACTERISTICS

Teachers of pupils whose early lives were in terrupted
by sad even ts that led them to be brought up in resider..tial
care need to be trained so that they can counteract the
unhealthy influences in the chiJdren's early childhcod.
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Below is a table showing teachers academic qualifications

and their professional training.

Table IV.l Analysis of Teachers' Personal Information
derived from selected variables

VARIABLES TEACHERS
number total

SEX
male 2 4
female 2 4

ACADEMIC QUALIFICATION
KCE 2 4
KACE 2 4

PROFESSIONAL TRAINING
PI 3 4
Untrained I 4

Table IV.I shows that half of the teachers are male

and the rest are females. Two out of four teachers have

"0" level academic qualification and the res t have "A"

level qualifications. The majority of the teachers are

trained PI teachers. One teacher out of 4 is untrained.

From the interview schedule with the headteacher, the

rese2rcher found out that no teacher on the staff had a

attended a course in special education. The researcher

found out that the female teachers were the home science

teachers, and that they learned home science in secondary

school and in the Teacher Training College.
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These findings imply that 3 out of 4 teachers have

sufficient academic 2nd prcfessional training to cope

with the educational requirements of children without

special problems. These teachers may not have sufficient

professional training to cater for the pupils in this

school where some specialized attention is required.

Teaching Experience

Teachers are the implementers of the curriculum. To

do this effectively they need to have the ability and

skill that comes through practice and experience. The

table below shows the teaching experience and teaching

loads of the teachers.

Table IV.2 Analysis of the teaching experience, home
science teaching experipl1c~ and the teaching loads of the
four teachers

VARIABLES TEACHERS (4)
1 2 3 4

Years cf teaching exp eru erice 21 12 8 1
Years of teaching home science 12 10 4 0

I
Number of periods taught per week 28 22 22 22
Average number of periods taught per day 6 4 4 4
Average n urrber-of free periods per day 4 6 6 6

I
Three quaters of the teachers have taught for mere

than seven (7) years. The ~mtrained teacher has taught for

one (1) year only. It can be cbserved that the teacter

wi th the lor.ges t te2ching experience of 21 ye ars has als 0
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the longest experience in teaching home science. The other
home science teacher has a teaching experience of 8 years and
an experience of teaching the subject of 4 years.

The researcher found out that the trained teachers have
been teaching in the school for about 5 years, that is
more or less when the school started. There is hardly any
transfer of teachers in this school.

This means that one teacher is able to te2ch one
class from std. VII to VIII. Such continuity of pupils
with the same teacher can lead to high records of academic
achievemen t ,

The teachers' work load varles from 22 to 28 periods
per week. Number of periods timetabled in a week are 50.

This indicates th2t the average number of periods a
teacher teaches ranges from 4 to 6 period per day. The
average nurr_berof free periods per day for each teacher
is from 4 to 6.

This reveals that each teacher teaches an average of
5 periods per day. Therefore the teachers have plenty of
time to prepare their lessons and to mark pupilS books.

There are 51 pupils and 4 teachers in the school.
Hence teacher /pupil ratio lS appro xLmately 1:13

It follows that teachers are not overworked.
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.In-service Courses in home science

The researcher found out that since the school was
opened In 1983 only one teacher went for an in-service
course In home science only once.

This me2DS that the home science teachers are not
up-to date with the recent developments in the subject
and their pedagogical skills are still traditional. This
was revealed by the pupils saying that the teachers fel~
shy when teaching some topics.

The availability and use of teaching resources In
the teaching/learning of home science

The researcher found out that home science radio
broad cas ts by the Educational Medi a Service were not
utilizedo Resource persons or guest speakers were 21so
not invi ted to give talks to the pupils. During cbservation
of the teaching/learning of home science the researcher did
not see any audio-visual aid being used. It was noticed that
there were radios in the school and there were some manila
papers and several felt pens in the store.

This implies that there are facilities and resources
In the School, but the home science teachers do not
utilize them when giving instruction to the pupilS. This
C2D ccntribute to poor pupil performance in home science.

Supervision of Teachers
Supervision of teachers is done to ensure that the

teacr.ers perform their assigned roles. It was found o~t
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that the headteacher neither sits in classes to supervise

the teachers nor does he check their lesson plans. It

was also found out that since the school was opened only

one Inspector of Schools from the Ministry of Education

visited the School. The School Advisors of the Nairobi

City Commission, Education Department have not yet

visited the school.

From the above points one notes that the teac~ers are

not supervised and this can lead to poor performance in

their jobs.

Homework or Preparation (Prep)

Homework or out of class academic work is an integral

part of teaching/learning process. It was found out that

there were prep periods timetabled from 7.30 - 8.00 a.m.

and from 1.30 - 2.00 p.m. The reseacher found out that

the pupils were not directed on what to do during prep.

Analysis cf how many times in a month written homework

was given showed that std VIIs were given home science

homework 1 to 2 times per month and std VIlIs were given

home science homework 4 to 5 times per month. Analysis of

whether the children did their homework regularly showed

that 80% of the pupils did their homework regularly. It

was found out that most of the written homework given

was to ccpy notes from text books. Pupils'note books

were not marked.
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These points reveal that the pupils are not given

sufficient homework in home science and the teachers de

not correct pupils" books.

written Tests and Practical Work

The researcher found out that written tests in home

sC1ence are given once per month. These tests are

written on the blackboard, except the terminal test

which is typed.

It was also found out that pupils' practical work

1S not marked and the grades included in the pupils' ~d

of term reports. All the completed articles made during

clothing and textiles and practical assignments in home

management are marked and graded by external examiners

during the seccnd term of std VIII.

4.3. PUPIL CHARACTERISTICS

The pupils in this study come from varied family

backgrounds and this can affect their school perfor~ance

and consequently their performance in home science.

Eson (1972) says:

"The child is educated not only in the
school. Indeed, the school may provide
only moderate influences as compared to
the kind of learning that goes on from
early years within the family, within the
community in which the child lives."44

It is therefore essential to analyse the family

backgrounds of these chi Ldren in the study; so as to

compare their performance in home science and ncte the
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differences due to family influences. The table below

Table IV.3 Analysis of the family structures of the
pupils in the SOS Special School

shows the family backgrounds of the children.

Class std VII std VIII Total Per_
boys girls boys girls cent

Children whose parents
died (Orphans) 5 6 5 6 22 43.1ic
-

Children with both
paren ts alive 7 1 4 3 15 29.4/c

children of single
paren ts 3 2 - 2 7 13.7%

children who were
neglected (not living
with their parents) - - - 4 4 7.9ic

Children who were Iabandoned (parents
not known) 2 - - 1 3 5.9%

Total 17 9 9 16 51 ;1.00%

It lS observed from the above table that the majority
of t}r~echildren are orphans. A further br-eakdown of the
family structures of the orphans showed that:
25% are children of dead single parents
9.8 % are children whose mothers had died and their

fathers are still alive
5.9 % are children whose both parents died
1.9 % are children whose surviving paren ts are ei ther sick or

crip}11ed.
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differences due to family influences. The table below

shows the family backgrounds of the children.

Table IV.3 Analysis of the family structures of the
pupils in the SOS Special School

Class std VII std VIII Total Per_
boys girls boys girls cent

children whose parents
died (Orphans) 5 6 5 6 22 43.1rc

Children with both
paren rs alive 7 1 4 3 15 29.4ic

children of single
paren ts 3 2 - 2 7 13.7ic

children who were
neglected (not living
with their parents) - - - 4 4 7.9%

Children who were Iabandoned (parents
not known) 2 - - 1 3 5.9%

Total 17 9 9 16 51 100%

It is observed from the above table that the majority

of tLe children are orphans. A further br-eakdown of the

family structures of the orphans showed that:

25% are children of dead single parents

9.8 % are children whose mothers had died and their

fathers are still alive

5.9 % are children whose both parents died
1.9 % are children whose surviving parents are either sick or

crip~led.
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Children with both parents alive constitute 29.4~~ of the

total number of children. It was found out that 3.9%
of these children live with their brothers and sisters.

Children of single parents form 13.7/0of the pupil

populationo Children who were abandoned constitute

7.9% of the pupil population. It was found cut that

these children were left by their parents in hospital

wards or in maternity homes.

The children who were neglected form 5.9% of the

pupil population. It was found ou t that the pcrents of

these children are single mothers who are still alive.

About 65% of the children live In the SOSCV,

9% of these children, their mothers are single women who

are employed by the SOS Children's Village Society as the

SOS Mothers.

From the preceeding explanation it is clear that 65%

of the children in this school come from the SOSCV, and

that 56.9% of the children in the study come either from

disrupted families or from irresponsible single parents.

Members of their extended families do not want to give

them a home. Therefore they have to live in the SOSCV

which provides residential care to the needy homeless

cr..ildren•

The sos Children's Village Society employs
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single mothers, whose children are cared for by the
soscv, to be SOS Mothers.

In our primary schools the measure of school success
are the grades obtained by the pupilS. Grades provide
the means by which pupils are selected for further
education or for jobs.

In this study raw scores obtained by the pupils in
3 home science tests done this year were cOllected from
the school records. These scores were utilized to conpare
home science performance of the various groups of pupils
as ShO'>-111in tables IV.4, IV.5 and IV.6

T~ble IV.4 Showing comparison of home science
performance of pupilS of different family backgrounds

I std VII std VIII
Cl~ss average mark 59.7% 51.8%

Children with both parents alive 62.6% 55.1%

Children of single paren ts 62.0% 62.8%

Orphans 58.3% 49.2%

Children who were neglected - 47.3%

children who were abandoned 47.5% 46.0%

Table IV.4 reveals that in both classes children with
bo t l; paren ts alive and children of single parents have
better marks than the class average. Orphans, children who
were neglected and those who were abandoned had their
average mar-ks below the class average.
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This means that children whose early lives were

interrupted by sad events tend to perform poorly in home

science, compared with children from normal families.

Are there any sex differences in pupils' performance

in home science?

BOys and girls learn home sc1ence to equ1p themselves

with the knowledge necessary for home and family living and

to prepare them for the KCPE. They share the same learning

facilities in home science just like in the other subjects.

Let us see how their performance compares in the table

below.

Table IV.5 Showing the comparison of home science

performance between boys and girls

Class average boys' average girls' average
mark mark mar-k

std
VII 59.7% 60.8% 57.4%

std
VIII 51.8% 51.7% 51.8%

In std VII boys have done better than girls. In

std V III there 1S a n arrow margin of 0.1 % be tween the

performance of boys and girls.

This means that although home Sc2.ence lS traditicnally

a subject for girls, boys are doing the same or better than

girls.
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Comparison of home science performance between
childr81 brought up in residential C2re and
those living with their families

As mentioned earlier the majority of the pupils in

this school are destitute and orphaned children, who live

in the SOSCV. The other 44% of the pupils live with their

families. Table IV.6 shows the ccmparlson of home science

performance of these two groups of children.

Table IV.6: Showing comparison of home SClence
perforrrance between pupils brought up in residential
care and those living with their families

I
Class Average Average merk of Averange mar-k cf

Mark children living children living
In residen tial with their families
care

std VII 59.7% 57.7% 62.7% I

std VII 51.8% 49.0% 56.7%

.
The table shows that In std VII the aver e.ce class mark is

59.7%. The average mark for children living in the SOSCV

is 57.7% where as that of children livin~ with their

families is 62.7%'

In std VIII class average mark is 51.8%, average

mark of children living in residential care lS 49% and

that of children living with their families lS 56.7%.

These results reveal th2.t In both classes the pupils

living with their families are doing better than these

living in res iden tial care.
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PupilS' opinion on the teaching/learning and their
performance in home science was illustrated by their
responses to Appendix E. Below there is a table showing
their opinions.

Table IV. 7 Showing the analysis of pupils' oplnlon
about teaching/learning and their performance in
home science

• Number of Responses 1VARIABLES
YES NO

Home Science teacher explains clearly 40 78% 11 22%
Teache~ makes hOJ.lescience in teres ting 41 80~~ 10 20%
Teaching aids are used in home science
class 28 55% 23 45%
Gues t speakers are invi ted 8 16% 43 84%
You like home science 50 98% 1 2%
You get good marks in home science 24 47% 27 53%
You are rewarded when you get good
marks in home science 48 94/~ 3 6%

By examining table IV.7 it lS evident that over ninety
percent of the pupils like home science and are rewarded
when they get good marks in home Sclence

Over seventy five percent of the pupils find home
science in teres ting and find teachers' explanation clear.

Less than half the pupils In the school agree that
their home science performance lS good.

These findings show that more than half od the pupils
have the opinion t hat their performance in hOJ:1escience is
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poor. This could be because teaching aids are not used

frequently and guest speakers are not invited. Some

pupils find teachers's explanations difficult to follow

and others do not find home science interesting.

In response to what their school and their teacher

should do so that they can improve their home science

marks, the pupils gave suggestions. Some pupils gave

more than one response. Their suggestions were ranked

according to popularity as ~ndicated in the next table.

Table Iv.8 Showing pupils! suqqestions for their
improvement in hOr:1escience

SUGGESTIONS Responden ts
number Percent

15Teacher should explain clearly
Teachers should use teaching aids
Teachers should be more friendly
Tests should be done more often
More and better text books should be
supplied
More notes should be given
Pupils should be encouraged to work hard
Teachers should ask questions more often
Pupils should do practical cooking
Teachers should not feel shy when
answering some questions

8

6

5

5
5
4

3

3

2

26.7%
14.2
10.7

9.0

9.0
9.0
7.0
5.4
5.4

3.6
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These suggestions show that the p upi Ls :lave problems

which hinder good performance in home science. Some of

these problems are:

(a) They do not understand the content because the teachers

neither explain clearly nor make use of teaching aids.

(b) They are afraid to approach the teacher for more

information because the teachers are not friendly.

(c) They lack motivation in home science, that is why

some of them suggested they should be encouraged to

work hard in home science.

(d) Some pupils need conCY'ete experiences because they

cannot think in abstract terms. They need to do p Ien ty

of practical work in sewing, cooking and cleaning

because they can only learn through what they see and

do.

(e) They have no confidence of asking some questi~ns

because they know that their teachers feel shy when

answerin g them.

(f) They asked for more and better text books because

there are n.o home science books in the library.

(g) They feel that if they were given tests more often,

may be their performance in home science will Lmp rove ,

Analysis of topics pupils liked in home Sclence

showed that all branches of the subject are popular.

Some pupils liked more than one area of the subject. Their

choice of topics were ranked according to popularity.



- 59 -

see Table IV.9 below.

Table IV. 9 Showing topicc the pupils liked In
home science

TOPICS Number of
Responden ts

Foods and nutrition (cooking)
Adolescence
Kni tting
Personal hygiene
Pregnancy and preparation for the baby
Care cf the home
Sewing
Learning to be responsible
Like doing things practically
Family life
Child care
Diseases
Sex education
Firs t aid

14
13
12
11
10

9

7
6

4

3

3
2

1

1

Looking at table IV.9 reveals that foods and

n utri tion is the mos t popular uni t, Fo i t.owed by adolescence,

knitting, personal hygiene, pregnancy and preparation

topics are sex educ2tion and first aid.

for the baby and care of the home. The least liked

These findings give evidence that the pupils like

topics which have direct relevance to their lives. Foods

and nutri tion was the most p opul.ar- topic. This shows
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that they want to know how to prepare appetising

balanced meals. Adolescence is rated second. In this

unit they learn about physical and emotional changes

taking place in their bodies. This gives them some

insight into their emotional development. Knitting and

personal hygiene are the next popular topics because

what is learned is applicable to their present lives.

The researcher observed that more than half of std VII

pupils had completed knitting their sleeveless jumpers.

Four pupils "like doing things practically". These

could be the less articulate pupils who cannot think in

abstract terms. They only like practicel work may be

because they learn better through what they see and do.

Learning by seeing and doing enhances their performance

in home SClence.

The analysis of pupils' particulars school record

and home science (Appendix F) revealed pupil characteristics

which could have a bearing on their performance in home

science. This is shown in table IV.IO next page.
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Table IV.IO Showing pupil characteristics as assessed
by their home science teachers

VARIABLES PUPILS
Number Percent

Have never repeated a class
Have good conduct
Attend school daily
Pay attention In class
Ask questions
Answer questicns
Do homework regulc:_rly
Show interest in practical work
Revise for tests and examinations
Get good marks in home science

39.3%
90.2
94.1
96.0
76.5
90.2
88.2
82.2
78.4
80.4

20
46

48
49
39
46

45
42
40
41

This table shows that pupils who have never repeated
a class are only 39.3%. Over ninety percen t cf the pupils
attend school daily, pay attention in class and answer
questions. More than seventy five percent of the pupils
do homework regularly, show interest in practical work,
get good marks in home science and answer questions in
class.

From such information one can infer that the pupils
have learning problems if only 39% have never repeated a
class. The home science teachers use teaching methods
which do not challenge tLe pupils to ask and answer
questions.
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About 17.8% of the pupils have no interest in

practical work because probably they know this work is

not assessed at the end of the term. Pnother explanation

for pupils lack of interest in practical work could be

that they do not get sufficien t help and encouragemen t

from the teacr.ers.

The teacbers felt that pupil performance In home

science was inhib ted by:

a) Lack of teaching resources and facilities

b) Lack of a combined text book ior both thecry end

practical work to cover the syllabus

c) Lack of sufficient time to cover the syllabus

d) Materials needed were n ct bought on time

They gave suggestions of what each pupil should

do to improve performance in home science. A summary

of the suggestions is presented on the next table.
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Table IV.ll Showing teachers' susgestions for pupils
in order to improve their home science performance

TEACHERS' SUGGESTIONS

Ml~t put more effort in their work
Must show interest In home science
Doing heme science satisfactorily
Must work hard in theery wcrk
Must learn how to read and Froper langu~ge
before they can learn home science

I Mus t improve speed In their work
I Needs constant attention of the teacher

I because he is emotionally dis turbed
Cannot learn any skill, she is very I
men tally retarted I

PUPILS
Number Percent

16
14

7

5

4

3

1

1

31.3%
27.5
13.7

9.8

7.8
5.9

2.0

2.0

Total 100%51

A glance at table IV.ll reveals that only 13.7% of

the pupils work satisfactorily in home science, the rest

have problems which hinder good performance in the

subject. These proble~s are: laziness, lack of interest

in the subject, inability to understand theory work,

inability to read, poor language, slowness when doing

work, inability to cencentrate in work because of bein~

emotionally disturbed and ene child being too mentally

retarted to learn any skill.
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From such information one can infer that 86.3% of

the pupils have learning problems and therefore they need

special education. They need individual attention and

extra help in order to learn home science effectively

and produce a good performance in the subject.

4.4. SOCIAL AND ENVIROHENTAL FACTORS

The child is a part of the environment and is affected

by the values it advocates for example every child lS

expected to go to school. As discussed earlier the social

status of the family or the child's family background

affect his/her performance in sc~ool work.

From the interview schedules with the SOS Mothers

the researcher was informed that the standards VII and VIII

pupils do plenty of manipulative home science skills such

as mending, washing, ironing their clothes, cleaning the

house, cooking and washing utensils. The researcher

found out that none of the 10 SOS mothers could help

these children if they had problems doing their homework.

During the interview schedule with the SOSCV Director

the researcher found out that there was no library in the

Village and that the headteacher was the one responsible for

checking pupils' books and writing a report on their school

progress. The children In this study from the SOSCV

have been living in the Village ~or more than ten (10)

years.
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This means that the pupils in stds VIr and VIII,

outside class they are exposed to plenty of practice in

home science manipulative skills, but they do not get

any assistance in academic or intellectual skills.

Lack of a library in the Village limits what they

read. Lack of a parent figure in the Village to check

pupils' books and school progress limits their motivation

to work hard in school. Residential care has damaging

effects on children. This can have adverse effects on

their performance in home science.

4.5. SUMMARY

Data analysis and interpretation was divided into

three sections that is teacher characteristics, pupil

characteristics as well as social and environmental

factors. Data was tabulated in 11 tables. These tables

revealed:

a) the teachers and pupils reactions to the questionnaires

b) the Director of the SOSCV and the SOS Mothers'. responses

to interview questions

c) computations of home science scores copied from the

official schOOl records.

d) Observations made by the researcher on the teaching/

learning of home science.
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It was possible for the researcher to make

observations, generalizations and interpretations

on the items under analysis.

This chapter readily led to the summary of

findings, conclusions and recommendations presented In.
Chapter Five.



CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

A brief discussion of major findings

The researcher noted from the onset of this study

that our Government and Members of the Social Welfare

Organiza tions give "help" to the des ti tute and orphaned

children in our Republic. "Help" is given by ensuring

proper care, protection and provision of education

needed to rehabilitate ~hese children.

Vocational skills acquired through home science

education wil] "help" to rehabili tate these children and

to prepare them for the end of primary education

examination the KCPE. The researcher is convinced that

it is only after identifying and explaining the factors

influencing their performance in home science that

suggestions could be made for the purposes of improving

achievement in the subject. Better performance in the

subject means greater mastery of the knowledge, skills

and attitudes required to rehabilitate these children.

Below are the highlights of the major findings

focused on the objectives of the study.

Teacher Characteristics

From the study it was found out that 3 out of 4

teachers in the school are trained PI teachers. One

teacher is untrained. None of the teachers have

attended a course in special education. The teaching
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loads of the teachers vary from 22 to 28 lessons per

week, in a week timetabled for 50 lessons. Each teacher

has an average of 5 free periods per day which can be

utilized for lesson preparation and for marking pupils'

books. The trained teachers have been on the staff

almost since the school was opened in 1983.

The 2 home science teachers learned home SClence in

secondary school and in the Teacher Training College.

One teacher has taught home SClence for 4 years and the

other for 12 years. One teacher has not attended any

in-service course in home science since she left cOllege

8 years ago and the other ~as attended only one home

science in-service in the last 4 years.

It was found out that the available facilities and

resources such as radios, manila papers and cloth were

not utilized effectively by the home science teachers.

This was confirmed by the fact that home science

broadcasts to schools by the Educational Media are not

used. Resource persons were not invited to give talks

and/or demostration to the pupils. It was found out

that the teachers of home science do not use a variety

of teaching aids.

The teachers are not supervised by the head teacher

to ensure that they prepare their lessons properly and

mark pupils' books. They do not get the advice and

guidance they need because the school has never been
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visited by the School Advisors of the Nairobi City

Commission, Education Department. Only one Inspector

of Schools from the Ministry of Education visited the

school 3 years ago.

It was found out that although prep periods were

timetabled from Monday to Friday the pupils were not

guided on how to use these prep periods. As a result

of this only 80;'; of the pupils do their horne sci ence

homework regularly. The researcher noticed that pupils'

home science books were not marked.

It was found out that ~Titten tests are done once a

mon the These tes ts are wri tten on the blackboard except

the end of term test which is typed.

It was also found out that practical work is not

assessed at the end of every term. The grade appearlng

on end of term report is based on theory work only.

It was also found out that less than 20% of the

pupils have no interest in practical work in home science.

The possible explanations for this were:

a) Tte pupils know that the grades for practical work
are not included in the end of term reports.

b) The pupils do not get sufficient help and

encouragement from the teachers.

In their efforts to implement the 8-4-4- system

of education which made home science examinable in the
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KCPE, the teachers experience the following problems:

a) Lack of teaching resources and facilities such as

ready made charts and posters

b) Lack of a good text book combining the theory and

practical work for the whole syllabus.

c) Not enough time is allowed to cover the syllabus.

d) They complained that materials needed for home

science such as cloth, needles, wool and knitting

needles were not bought on time.

There are 4 teachers and 51 pupils in the school.

Therefore the teacher/pupil ratio is about 1:13. This

shows that the teachers are not overworked.

Pupil Characteristics

It was found out t~at there were 51 pupils in the

school. About 65% of these pupils live in the SOSC'! which

provides residenti~l care for them, the rest live with

their families.

Analysis of the family backgrounds of the children

living in the SOSCV revealed that:

43.1% are orphans

8.1% are children of single parents whc work in the

Village as the SOS Mothers

7.9% are children who were neglected

5.9% are children who were abandoned
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Analysis of family backgrounds of children living
with their families showed that:
29.4% are children whose both parents are alive
5.6% are children of single parents

The findings of this study showed that the children
whose early lives were disrupted by sad even ts such as
death of parents, being neglected or being abandoned by
their parents have poorer performance in home science
compared to children living with their parents.

Sirrilarly the performance of the children living in
residential care was poorer than that of children living
with their families.

It was difficult to decide which sex has a better
performance in home science using the average marks of
the 3 teacher made home science tests. The results
showed that boys' performance in home science is the
same or even better than that of the girls.

The results of this study showed that the teachers
believe that only 13.7% of the pupils in this school are
working satisfactorily in home science. It was found
out that 53% of the pupils believe that their performance
in home science is poor, this implies that they have low
motivation to learn home science.

Findings of this study showed that the pupils have
several learning problems which hinder good performance
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in home science. These are:

About one third of the pupils are lazy, they do not

put any effort in home science.

About a quarter of the pupilS are not interested In

home science.

About one tenth have no ability to cope with theory work

in home science.

Several pupils cannot learn home science because they

cannot read and have poor language.

A few pup i Ls are very slow in their wor-k 0

One child cannot concentrate in his work because he lS

emotionally disturbed~

One child cannot learn any skill in home science because

she is mentally retarted.

Despite all these problems the majority of the pupils

said that they liked home science. They showed preferences

in some topics i~ home science. A close look at their

most popular topics showed that they (the topics) provided

the learners with the knowledge to:

a) prepare and serve their meals

b) learn about emotional and physical changes taking

place in their bodies

c) knit things for themselves

d) keep their bodies clean
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Four pupils liked home science because they "like
doing things practically" this means that they learn
through what they can see and do.

The pupils made suggestions on what shOuld be done
so that they can improve their performance in home
science. Some of the most 'popular suggestions were:

a) Home science teaCher should explain the content clearly.

b) Teachers need to use audio-visual aids such as
pictures and charts in their teaching

c) The pup.i Ls wished written tes ts to be glven mor-e

often

d) The pupils expressed the need to be supplied with
more and better text books

Soci al and Environmental Factors

The researc~er found out that the pupils get plenty
of practice in home science manipulative skills such as
mending, washing and ironing their clothes and in doing
hous eho Ld tasks such as cleaning the house, cooking and
washing utensils; but they do not get any assis tance r.n

home science academic or intellectual skills.

The pupils living in the SOSCV do not have a "parent
figure" in the Village who checks their books and their
school progress. The SOS Mothers do not have the
knowledge to assist in academic work. Furthermore, these
pupils have been in residential care for more than ten (10)
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years. This as indicated earlier has damaging effects
on children.

Therefore lack of assistance in home science
intellectual skills, lack of a parent figure in the
soscv to check school progress of the children and the
effects of long residenti21 care have adverse effects on
the pupils' performance in home science.

CONCLUSIONS

On the basis of the facts available in the study,
pupils' performance in home science is affected by the
quality of teachers, the teaching methods, the use of
teaching facilities and resources, supervision of teachers
homework given and corrected, frequency and types of written
tests given, practical work, family influence on abilities
of children and the consequences of residential care.

From the findings it was observed that the teachers
created feelings of inadequacy and failure in 53% of the
pupils in the schoOl. It was also found out that homework
or the academic work outside the normal class time was not
organized efficiently so that the pupils could learn new
skills and improve their performance in home science. It
was also observed that the available teaching resources
and facilities were not utilized. Therefore one can
conclude that the home science teachers in this school
lack:
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"rhe ability to Wlderstand the
curriculum and its implication
for the teaching and its implication
for the learning si tuat i on v , 45

It was fOWld out that teachers felt that the pupils

from the SOSCV were "spoilt". This implies that these

teachers do not know that children who have been in

residen tia.l care for more than 10 years .'

"Feel that they are different from
other children, and this may
con tribute in subtle ways to their
view of themselves and their place
in societY".46

TLerefore one can conclude that these teachers

do not und er-s tand their p upi Ls' needs and problems, and

may not teach them effectively.

The home science teachers as well as their pupils

suggested that they wanted better text books. It was

also fOWld out that in the school library there were no home
science books. There were no charts, samples or any

other teaching aids in the store. This leads to the

conclusion that Wlless provision of text books and

teaching aids is done pupils' home science performance

will be poor.

SOS Special School was established to cater for the

special needs of the pupils in order to enhance their

performance in the KCPE. It was fOWld out that none of

the teachers in the schoOl has attended a course In

Special education. It was also found out that there were

no remedial classes In this schoOl. Findings show that
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the children have many problems which can affect their

performance in school work. Some of these pr-ob Lens are:

inability to read, poor language, inability to cope with

theory work, being slow in their work, laziness and lack

of interest in home science.

Since there are no re~edial classes in the school,

how can these pupils be helped to improve their academic

performance? We can therefore conclude that the SOS

Special School does not provide the opportunities needed

by the children with special needs to improve their

academic achievement.

One child is mentally retarded and anothe~ is

emotionally disturbed and there are no facilities to

help the~ in this school. This leads to the conc~usion

that the school does not provide opportunities for each

child to develop all hisjher potential ~bilities.

It was found out that differen t pupils like different

topics of home science. This could be due to the relevance

of the topic to the child's life or due to the way the

topic is taught. Some topics like first aid and sex

education were not popular wi th the pupils yet they are

relevant to pupils' lives. This implies that these topics

are not taught properly and this can lead to poor pupils'

performance in home science.
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RECOMMENDATIONS

1. Home science teachers should be exposed to the
innovations in educational technology by arranging
and ensuring they attend seminars, workshops and
in-service courses. These in-service courSes should
be mainly directed towards familiarizing them with

(i) modern techniques of instruction and
eval uation

(ii) strategies for planning and presenting
effective learning experiences

(iii) improving and improvisation of audio-visual
aids

2. Hone SClence teachers should spend more time preparing
their lessons taking into account the pupils' abilities
in terms of cognitive development and language level.

3. Home science teachers should ai~ at making home
science lessons interesting and practical so that the
pupils can see how they can apply the knowledge in a
different situation.

4. To improve the competence of the home teachers In the
area of instructional process they need to be
supervised by the head teacher and to be inspected by
the Home Science Advisor from the City Education
Department and the Assistant Education Officers
(E.A.OS) from- the Ministry of Education.
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5. The Home Science teachers in this school should

attend in-service courses in special education so

that they can acquire the professional skills needed

to teach the children with problems.

6. The learning of home science should be made pleasant

and interesting. Each child should be helped to

build a positive self-concept of ability in home

science.

7. Teachers and pupils should be provided with the

relevan t text books and materials needed in home

science.

8. Home Science teachers should utilize tre radio

broadcasts and invite resource perscns to glve talks

and/or demonstrations to the pupilS.

9. The pupils need to be given plenty of homework which

should challenge them to read a lot in home science.

10. The pupils should be taught parenting skills so that

they do not perpetuate the problem of "displaced

children" •

11. The pupils should be glven the necessary materials

and all the help and encouragement in practical work

so that they can learn skills which can help them

to earn a living.
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12. Home Science practical work should be assessed and

graded at the end of every term as this will

motivate the pupilS to take practical work more

seriously.

13. All topics In home science should be taught properly

because they are of equal importance in the education

of the children.

14. There shOuld be remedial classes to help the slow

learners in home science.

15. with regard to sex differences in home science

learning and performance, traditional beliefs that

home science is for girls and women should be

discouraged 0

16. The mentally retarted child should be transferred to

an institution established for such children so that

she can be helped to develop her potential abilities.

170 The emotionally disturbed child should be given the

necessary counselling and therapy by teachers,

psychologists and psychiatrists so that he can be

well adjusted socially.

RECOMMENDATIONS FOR FURTHER RESEARCH

This study could not exhaust all the influential

factors with regard to the pupils' home science performance

in the SOS Special school.
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1. More research is recommended to study how the social
and environmental factors that influence pupils'
performance in home science in this school.

2. In this study it was difficult to determine with
certainty which sex is performing better In home
science because there are only 2 classes In the school.
Therefore further research is recommended to find out
if there are sex differences in home Sclence performance
in this school and in other schools.

3. This study was restricted to the factors which
influence pupils' home science performance of mainly
the children living in the SOS children's Village.
Therefore more research should be done to study the
factors influencing home science performance of pupils
of the SOS Special Schoal living with their families.

CGNCLUDING REHARK

Most pupils in this study like home science and have
the potential for a good or acceptable performance in it,
but they never attain it because of the unstimulating
learning environments in the school and lack of assistance
in academic skills at home.
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APPENDIX A

Kenyatta University,
P.o. Box 43844
NAIROBI # '

2nd June, 1988.

The Headmaster,
SOS .- Special schoo i,
P.O. Box 403653 ,NAIROBI.

Dear Sir,

RE: ASSISTANCE TO COLLECT SOME DATA FOR M.ED,

(PTE) RESEARCH

I am a postgraduate student in the above named
University. As a part fulfilment of my course I am
supposed to carry out a small scale research project.

I am pleased to inform you that your school has been
selected to participate in an Educational Research.

The participation of your school will not interrupt
classes or any other activities at all. It will only
take a little of the teachers' time to fill a
questionnaire and a similar short time for each pupil
to fill a questionnaire.

. '"The information given will ~ed purely for research
purposes and will be treated in strict confidence.

It is hoped that the findings of the research will
help educational planners to improve our education.

I will call there personally on 6th June, 1988 or any
time from that date.

Your assistance will be highly appreciated.

Thank you,
Yours faithf~lly,

4~A;
THERESIA KAVULI KINAI (MRS~
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APPENDIX B

Kenyatta University,
P.o. Box 43844.1
NAIROBI.

2nd June, 1988.

The Director,
SOS.- Special School,
P.O. Box 4065 3..:
NAIROBI,

Dear Sir,

RE: .ASSISTANCE TO COLLECT SOME DATA FOR M.ED.

(PTE) RESEARCH.

I am a postgraduate student in the above named
University. As a part fulfilment of my course,
I am supposed to carry out a small scale research
project.

I am studying the factors that influence pupils'
performance in home science in the SOS Special
Schaal. I would like to find out how the pupils
of standards VII and VIII do their school work in
the village.

I will take a short time to interview the Village
Administrator and a few selected house mothers.

The information giv61 will be used purely for research
purposes and will be treated in strict ccnfidence.

I will call personally to the SOS-Children's Village
on 6th June, 1988 or any time from that date.
yov~ assistance will be highly appreciated.
Thank you.

Yours faithfully,

9'~~
THERESIA KAVULI KINAI (MR&)
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APPENDIX C

TEACHERS' QUESTIONNAIRE

INSTRUCTIONS

Please feel free to answer
frankly as possible. Responses
will be treated confidentially.
corect answer.

the questions as
to these questions

Tick (V) the

PART A.

To be filled by all the teachers.

1.1. Name of the School

1.2. Your Name

1.3. Your Sex M( ) F( )

1.4. Your highest academic qualification

(a) KAPE/KPE/ CPE ( )

(b) K]SE ( )

(c) CSC/EACE/KCE ( )

(d) EAACE/KACE ( )

2.1. Your professional training

(a) untrained ( )

(b) P4 ( )

) (c) P3 ( )

(d) P2 ( )

(e) PI ( )

(f) SI ( )

(g) Any other
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2.2. How long have you served as a trained teacher? ---

2.3. If untrained for how many years have you taught? __

PART B

To be filled by Home Science Teachers only.

3.1. Fer how many years have you been teaching Home science

3.2. Did you learn Home Science ln Secondary School?

yes ( ) no ( )

If the answer is Yes. Did you do Home Science in

your "0" level exam? yes ( ) n o( )

3.3. Did you do Home Science in the Teacher Training

College? yes ( ) no( )

3.4. Have you ever attended any

Home Science? yes ( ) no( )

3.5. How often have you attended such in-service Course
in Home Science

(a) always ( )

(1::) sometimes ( )

(c) rarely ( )

(d) Never ( )

3.6. Were the in-service courses you attended in home
SClence

(a) Very useful ( )

(b) Useful
(c) Waste of time

( )

( )
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Resources and Facilities

4.1. How many pupils are in your class?
Std. Number

402. How often do you use the following resources:

Resources Regularly Sometimes Never

School broadcasts
Teacher made
Charts and
Pictures
Teacher made
Samples
Guest Speakers

4.3. Does each pupil have a home sci ence textbook?

Yes ( ) NO( )

4.4. Do the pupils have preparation (prep) periods
on the timetable? Yes ( ) NO( )

4.5. How many times do you glve wri tten f'_omework in a
month?

4.6. How many times do you glve wri tten tests In a mon th?

4.7. Do you glve marks for the pupils' practical work?
Yes ( ) NO( )

5.1. Which of the following problems have you
experienced as a home science teacher, Tick (V )

the iterns which apply ~



( a)

(b)

(c)
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Lack of support from the head teacher ( )

Lack of teaching resources ( )

Lack of interest on the part of
the pupils ( )

(d) Lack o£ enough time to cover the
syllabus

(e)

(f)

(g)

(i)

( )

Materials needed not bought on
time ( )

It is difficult to teach a mixed
class of boys and girls home
science ( )

The pupilS are not well behaved
( )

I have not encounted any problem ( )

My otl'_erproblems

THANK YOU VERY MUCH FOR YOUR CO-OPERATION.
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APPENDIX D

INTERVIEW SCHEDULE FOR THE TEACHERS

Teachers to answer and discuss around these questions.

1. Name of the school

2. Sex M( ) F ( )

3. Which classes do you teach?

Std.

4. Which subjects do you teach?

5. Are you a trained teacher? yes ( ) no( )

6. What are your highest academic and professional

training? Academic qualification

Professional training

7. What do you feel about the training you received in

the college? And the in-service courses you attended

as far as the teaching of home science is concerned?

8. What can you say about the resources and facilities.

Are they ,
•

(a) available

(b) adequate

( )

( )
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(c) appropriate ( )

9. What problems do you experience as a home science
teacher? _

THANK YOU VERY MUCH FOR YOUR CO-OPERATION
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APPENDIX E
PUPILS' OPINION CHECK LIST qUESTIONNAIRE
Answer all the questions frankly and honestly. There is no

right or wrong answe r-, . Do not wri te your name. All the

reports will be collected at the end of the lesson. Tick

Cv') "Yes" or "No" in the appropriate boxes.

1. Your sex: M C
2. Are you happy at home?

3. The home Sclence teacher explains clearly. yesC

4. Does she make home science interesting? yesC

5. The teacher uses charts and pictures to help
you understand what she is explaining. yesC

6. She often in,Jites guest s pe ake r-s ? yesC
7. Do you like home science? yes (

yes(8. Do you get goed marks in home science?

90 Are you rewarded when you do good work in
home science? yes C

10. Do yo~ have 2 text bock for home science? yesC

11. What are some things you specially like
about home science?

) F C )

) n o] )

) n c] )

) n o] )

) n o] )

) n o] )

) no( )

) no( )

) noC

) n c]

)

)

so that you can improve your home science marks?

12. What should your school and your teacher do for you

13. What can you do to lmprove your home science marks?

THANK YOU VERY MUCH FOR YOUR CC-OPERATICN.
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APPENDIX F

Questionnaire for Pupil's Particulars, School Record

and Performance in Home Science

To be filled by the teacher.

Answer all the questions

Tick (V) the correct answers.

School

1. Name of the child

2. Sex M() F ( )

3. Date of birth

4. Date admitted to the SOS-Children's Village

5.

7.

At the time of placement to the SOS-Children's

Village, the child's parents were:

(a) both dead ( )

(b) One alive ( )

(c) Both ali ve ( )

Parents could not be traced ( )

If at the time of placement into the SOS Children's

Village; one parent was alive. Was he/she:

(a) A cripple ( )

(b) Suffering from chronic illness ()

(c) Poor and unable to care for the child ( )

(d) A single irresponsible mother ( )

Does the child have brother(s) and/or sister(s)

Yes ( ) No ( )
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8. Where are brother(s) and sister(s)"? _

9. Why was the child removed from his/her family?

(a) parents died

(b) parents were sick

(c) parents were poor

(d) child had a chronic disease

(e) child had been left without food and care

(f) Any other reason

10. ~oes the child have any physical impairement?
yes ( ) no(

(

(

(

(

(

\
)

,
)

,
)

J

If the a"VlswerlS yes, which one

11. Does t~e Child suffer from a chronic disease?
yes (

If the answer is yes} wh i ch disease
) no( \

)

school Record

12. When was the child admitted to SOS Special SChool? _

13. Did the child repeat any class

14. Does the c~ild attend school daily?

yes ( ) no(

yes ( ) n o(

)

\
)

If the answer is no, what are the reasons for absence~

(a) siCkness ( )

(b) n o t interested in school ( )

(c) Any other reas on

,
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15. Is the child's conduct good? yes ( ) no ( )

Home Science Performance

16. Does the child pay attention In class?
yes (

17. Does he/she ask questions? yes (

18. Does he/she answer questions often? yes(

19. Does he/she do home work regularly? yes(

20. Does he/she complete classwork on time?
yes ( ) n o( )

) no ( )
) no( )

) n o( )

) no( )

21. Does he/she show interest in practical work?
yes ( ) m( )

22. Does he/she reVlse for tests and exams?
yes ( ) no( )

23. Does he/she get good marks In home science?
yes ( ) n o( )

24. What skills does this child have for home science?

What can the child do to improve performance In home

science?

THANK YOU FOR YOUR CO-OPERATION.
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APPENDIX G

INTERVIEVIFORMATFOR THE SOS-CHILDREN'S VILLAGE DIRECTOR

1. How many children do you have in the village?

2. How are they admitted into the village?

3. JO you check their books in to see how they are
doing in s choo L? yes ( ) no( )

4. Do you make arrangeme..n ts for weaker pup i.Ls in

stds VII and VIII to be coached? yes ( ) no (

5. Do you give prizes for pupilS doing well In school?

yes ( ) no( )

6. Do you have a library In the Village? yes ( ) no( )
If the an swer' is yes,

What· kinds of books are lr.. the library?

7. What di s c i.pL'i.n ary problems do you have in the Village?

H How are the children kept busy during week ends,
• .1 •

holidays and- dur i.uq the school holidays?

THANKYOUVERYMUC~FO~ YCVRCO-OPER\TIQN.
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APPENDIX H

INTERVIEW FORMAT FOR THE SOS MOTHERS

1. How many children do you have in your family?

2. Are they happy and friendly?

(a) sometimes ( )

(b) rarely ( )

(c) never ( )

3. Do they quarrel and argue?

(a) sometimes ( )

(b) rarely ( )

(c) never ( )

4. Do you check their books to see if they have done

their homework? Yes ( ) No( )

5. Do you help those who have problems doing their

homework? Yes ( ) No( )
6. Do you check the books they read at home?

Yes ( ) HO( )

J7. Do you discuss with the children about their

problems in school? Yes ( ) NO( )

Std. VII and VIII children

8. Do they mend, wash and iron their clothes?

Yes ( ) No( )

9. Do they help in household tasks such as cleaning the

house, cooking and washing utensils?

(a) sometimes ( )

(b) rarely ( )

(c) never ( )

10. when do they go to bed?

11. When do they wake up?
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APPENDIX I

STD VII PUPILS' FAMILY BACKGROUNDSAND HOMESCIENCE
PERFe RMANCE

Tests
Sex Living Family BackgroundEc 100% lAverrge

1 2 3 mar
100%

!
A M in the SOSCV Orphan 68 92 70 77%
B M at home living with both

parents 74 62 53 63
C H in the SOSCV living with

single parent 72 48 73 64
D M in the sescv living with

single parent 76 80 67 74
E H at horne living witt bott

parents 66 72 63 67
F N in the SOSCV Ijving with

single p ar en t 86 80 50 72
G M in the SOSCV Orphan 62 64 67 64
H M In the SOSCV Orphan 72 - 84 78
I H at horne li v i.n q wi th both

parents '76 80 83 80
J

living withJ M at home both
parents 68 40 60 56

K M at home living wi th both
I parents 78 68 57 68

L M In the SOSCV was abandoned 70 64 60 65
M M at home li vi.n g wi th both

parents 5Ll44 43 47
N M at home living with both

parents 5Ll56 60 57
0 M in the SOSCV Orphan 5C 72 40 54
P M in the SOSCV was abandoned 2E 12 53 30

0 M in the SOSCV Orphan 2C 01 37 19
R F in the SOSCV Orphan 8f 76 63 75
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Appendix I eont.

J

Sex Living Tests Average
Fam:'.ly BackgrOlmds 100% mark

100%
.1 2 3

S F in the sosev Orphan 76 76 53 68%

T F in the SOseV Orphan 70 78 67 72
u F in the sosev Orphan 62 52 33 49
V F at home Ii ving with both

paren t s 62 60 70 64

W F at home L'i ving wi th bo+h
26128 i-43paren t s 32

IX F at home living witt
single parent 70 72 f73 72

y F in the sose'! Orphan 62 64 57 61

z F in the soscv Orphan 24 16 33 24
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APPENDIX .I
STD VIII PUPILS' FAMILY BACKGROUNDS AND HOME SCIENCE

PERFORMANCE

Tests AverageSex Living 100%Family Backgrounds 1 2 3 mark
100%

A M in the SOSCV Orphan 60 32 57 50%
B M at home living with both

paren ts 63 68 53 61
C M in the SOSCV Orphan 51 60 56 56
D M at home living wi th both

parents 70 56 50 59
E M In the SOSCV Orphan 70 60.60 63
F M in the SUSCV Orphan 60 56 47 54

DG M in the SOSCV Orphan 37 32 30 33-
IH M at hone living with

brothers and
sisters 40 48 57 48

I M at Lome living wi th
brothers and
sisters 60 16 43 40

J F at home living .wi th both
parents 77 64 60 67

K F in the SOSCV , Orphan 77 92 63 77
L F at home living with both

parents 70 76 60 69
M F at home living with singlE

parent 70 52 50 57
N F In tLe SOSCV was neglected 40 56 57 51
0 F at home living with both

paren ts 47 40 40 42

P F in the SOSCV was abandoned I 40 52 47 46
Q F in the SOSCV) tw.i.n s were 40 48 37 42R F In the SOSCv) neglEcted 50 36 60 49
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Appendix J eant.

Tests Average

100% mark
Sex Living Family Backgrounds , 100%

1 2 3

S F lTI the soscv living with
single parent 67 72 63 67 %

T F in the soscv Orphan 57 64 57 59
u F ln the sosev was neglected 63 56 50 56
V F in the SOsev Orphan 67 68 53 63
W F in tr-_e SOsev Orphan 23 16 23 21
X F in the sosev Orphan - 48 50 49
y F ln the sosev Orphan - 20 10 2.5

)



KENYATTA UNIVERSITY
FACULTY OF EDUCATION

DEPARTMENT OF EDUCATIONAL COMMUNICATION & TECHNOLOGY
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P.O. Box 43844
Nairobi. Kenya
Telephone: Kahawa 356

23rd May, 1988
Date: .se .

The Headmaster,
SOS Special School,
-- - --- ----- -
P.O. Box 40653,
Nairobi.

Dear Sir,

RE: ASSISTANCE TO COLLEC1' SOHE DATA FOR M.ED. (PTE) RESEARCH

-MR-/Mf.&S/MRS.Theres ia Kavuli Kinai_. _

is a bonafide studen~ of KE YATTA UNIVERSITY doing his/her
M.Ed. (PTE). As a part fulfilment of the course, he/she is
supposed to carry out a small scale research project.
So, please assist him/her, in a way you can, in collecting
information.

Please rest assured that the information given will be used
only for educational purpose.

Thank you for your help in anticipation.

-u~:!?
Course Co-ordinator
M.Ed. (PTE) Programme

Project Supervisor
Faculty of Education
Kanyatta University.
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DAOV


