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OPERATIONAL DEFINITION OF TERMS 

Art fusion – production of art made using different elements from different media 

Cultural nativization – fusion of cultural elements of the target language into the 

elements of learners’ native culture and at the same time keeping its basic language and 

rhetoric content.   

Fusion – mixing of two or more forms or cultural elements to create a newer combination 

Cultural artifacts – the aspects of material culture produced by a society or things made 

by traditional communities that reveal valuable information about the culture of its 

creator and users 

Nativization – the process of transforming a target language or other things into the 

native language or the local context of a people  

Polymorphism – a graphic technique used to create object in many forms, elements and 

kinds 

Polymorphic visual materials – graphic design materials that have been created in many 

forms using polymorphism as a technique 

Reproduction – a visual upgrade or redesigning of an existing work by changing the way 

it looks or revising in appearance, style, function, or content 

Visual materials – the type of materials viewed using the sense of sight and 

encompassing a wide range of forms that include brochures, logos, posters etc. 
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ABSTRACT 

This study reproduced the visual materials for the use at the Confucius Institutes in 

Kenya using fused Chinese Han and Kenyan Maasai cultural artifacts. Globalization has 

led to the necessity of teaching and learning of foreign languages in many institutions 

today as the world economy has become increasingly interdependent.  Effective Foreign 

Language Learning (FLL) is paramount with nativazation enabling learners to 

comprehend and interpret the language being learnt better and more effectively. One type 

of nativization called cultural nativization happens when elements from the cultural 

artifacts of the language being learnt are fused with those from the learners’ language. A 

pilot study done on the visual materials at the Confucius Institutes in Kenya reported only 

6.25% of graphic design applications at the Institutes had combined elements from both 

Chinese and Kenyan cultures. This insignificant percentage implied a less optimal 

learning of Chinese as a foreign language at the Institutes. This study therefore 

redesigned the visual materials at the Confucius Institutes in Kenya using cultural 

nativization and by applying polymorphism as a technique of fusion. Elements from six 

types of Chinese Han and Kenyan Maasai cultural artifacts were selected for the study. 

Six different methods of polymorphism were applied to the selected artifacts to develop 

new design compositions that were used in the reproduction of visual materials for the 

Confucius Institutes. It is expected that the reproduced materials would involve the 

students at the Institutes more and promote their interest in Chinese language better for 

effective learning of Chinese language that is taught at the Confucius Institutes. 
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CHAPTER ONE 

 INTRODUCTION 

 

1.1 Background of the Study 

With the growing interdependence of the world’s economies, cultures and populations, 

globalization is today a key process that is shaping the modern world. It has brought about 

increased connectivity of world cultures and economies, while promoting interaction 

between different populations. A variety of factors have contributed to the process of 

globalization. These include travel, foreign investment and world business. Globalization 

is therefore a combined force that relates to economy, politics and culture, which pushes 

a demand for an obvious need in universal language(s). (Sheila, 2004). For globalization 

to happen, people have to learn new languages. Foreign language learning (FLL) is 

therefore a significant element in the process of globalization: it not only forms but also 

is influenced by the process (Anne, 2014). FLL helps people better understand 

international events with insight and perspectives that make them more informed and 

more responsible citizens of their own country and of the world.  

There are many determinants of Foreign Language Learning (FLL). These include age, 

gender, personal abilities and purpose of the language learning (Kadyskyzy, 2009). 

Culture is also an important determinant of FLL. Cultural factors can help learners 

comprehend the language better and more effectively, especially when there is fusion of 

the culture of the target language, learners’ background information and their nativization 

(Karaman, 2012).  

Nativization refers to the process that a transplanted language turns to be indigenous to a 

local people. It helps learners to comprehend the language well and more effectively 

(Alptekin, 2006). Furthermore, if learners know the culture of the target language, they 

would comprehend the language even more effectively. This is referred to as cultural 

nativization, meaning that it is sociologically or pragmatically adapted to the native 

culture of the learners. The idea is also supported by Kadyskyzy (2009:7) who writes that 

“in order to make teaching more effective, teachers should not only teach language itself, 

but also teach the culture in the language while teaching the foreign language”.  
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There are many institutes around the world that teach foreign languages among these being 

the Confucius Institutes (CI). The CIs apply graphic design in their visual materials while 

teaching Chinese language. Being a visual language, graphic design has the ethical 

responsibility to transmit various messages to target group in an effective way. There is 

therefore a clear connection between graphic design and culture. Culture serves as the 

background of graphic design; meanwhile graphic design reflects the culture in which it 

is rooted. (Barnard, 2013) A pilot study done at the CIs at Kenyatta University and 

University of Nairobi showed that only 6.25% of graphic design in visual materials used 

there combined Chinese and Kenyan elements yet 65.63 % had none at all. Two thirds 

and one third of the remaining had only Chinese and Kenyan elements alone respectively. 

The above clearly showed an insignificant number of visual materials at the institutes that 

had fused elements from Chinese and Kenyan cultural artifacts and which would therefore 

ensure effective learning of Chinese as a language at the institutes.  

Because of the foregoing, this study reproduced the visual materials for use at CIs by 

fusing elements from Chinese and Kenyan cultural artifacts into the applications. The 

study utilized polymorphism as a graphic technique when fusing the elements. 

Polymorphism is a technique of fusing different cultural elements to maintain cultural 

diversity and widely expand cultural influence that achieves effective foreign language 

learning. It is expected that with the reproduced visual materials, Kenyan learners would 

effectively learn Chinese language taught at the Confucius Institutes.  

1.2 Statement of the Problem 

Globalization today touches the lives of people worldwide. One key element of 

globalization is Foreign Language Learning (FLL). Foreign language learning has many 

determinants, acquisition of cultural knowledge being a vital part of it. Cultural 

knowledge assists learners comprehend the language being learnt better and more 

effectively. Karaman (2012) argues that cultural factors help learners comprehend a new 

language well and effectively when the culture of the target language is fused into that of 

the learners’ own culture. Alptekin (2006) goes on to describe cultural nativization as a 

replacement of native-born cultural values for those ones in the target language. Through 

nativizing into the language learners’ culture, cultural nativization enhances 
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comprehension and interpretation. Since the nativized stories are more in conformity with 

the language learners’ own cognition, opinions and values, they then become more 

intelligible to them compared with the original ones. 

Confucius Institutes were established worldwide to teach Chinese as a foreign language. 

A pilot study done at CIs at Kenyatta University and University of Nairobi showed that, 

only 6.25% of visual materials had graphic design elements that combined Chinese and 

Kenyan elements yet 65.63% had none at all. Out of the remaining, two thirds contained 

only Chinese cultural elements and one third contained only Kenyan elements. This 

clearly showed a lack of fused Chinese and Kenyan elements in the visual materials that 

would ensure effective Chinese language learning at the CIs. This study therefore 

reproduced the existing visual materials of Kenyan CIs by fusing elements from Chinese 

cultural artifacts with Kenyan cultural artifacts. This was done by using polymorphism, a 

technique applied when fusing different cultural elements. It is hoped that the reproduction 

of these visual materials would aid in effective foreign language teaching and improve the 

learning of Chinese language by the Kenyan learners. 

1.3  Objective of the Study 

The research objectives were to: 

(1) identify elements from Chinese Han and Kenyan Maasai cultural artifacts that 

can be used in the study.  

           (2) fuse the identified Chinese Han cultural elements and Kenyan Maasai cultural 

elements into polymorphic forms.  

(3) apply the fused polymorphic forms in reproducing the existing visual materials 

of Confucius Institute at Kenyatta University and University of Nairobi. 

1.4 Research Questions 

The study was guided by the following research questions: 

(1)  What elements from Chinese Han and Kenyan Maasai cultural artifacts can 

be identified for use in the study? 

(2) How can the identified Chinese Han cultural elements and Kenyan Maasai 

cultural elements be fused into polymorphic forms? 
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(3) How can the fused polymorphic forms be applied in reproducing the existing 

visual materials of Confucius Institute at Kenyatta University and University 

of Nairobi? 

1.5 Assumption 

Polymorphic designs using fused elements from Chinese Han and Kenyan Maasai cultural 

artifacts when applied on visual materials can aid in effective learning of Chinese 

language at the Confucius Institutes.  

1.6 Justification of the Study 

This study focused on effective foreign language learning acquisition. It provided 

Confucius Institutes in Kenya with a series of reproduced visual materials that would 

ensure effective teaching and learning of Chinese language at the Institutes.  

This study will help learners better understand the cultural associations of China and 

Kenya as messages were transmitted in the graphic elements of visual materials. Learners 

are provided with more opportunities of developing a sensitivity and understanding of 

different cultures in a variety of settings. 

This study will contribute immensely to the exploration of polymorphic design as a 

technique in graphic design. It will assist graphic designers to develop their inspirations 

in exploring more varieties in design. This study is a breaking ground for addition of 

knowledge, as very few studies had been done using the identified technique. 

1.7 Scope and Limitations 

Out of the existent Chinese and Kenyan cultural artifacts only Chinese Han and Kenyan 

Maasai cultural elements were selected. This is because Han culture is overwhelming, 

numerical and has cultural dominance in China. According to Jingping Wang & Hong Li 

(2004), Chinese Han culture is a core symbol representing the Chinese nation. It is 

inherited and developed from the ancient Chinese culture.  It has “important cultural 

inheritance value and design significance” (Shaoying, 2014).  On the other hand, “the 

Maasai have been viewed by many as the iconic, traditional representation of Africa” 

(Allison, 2013) and “their identity has stood timelessly through maintenance of their rich 
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culture reflected through traditional dress and other customary practices” (Elizabeth, 

2018). Further six types of cultural artifacts namely architecture, paintings, ornamentation, 

nature, clothing and jewelry and accessories were focused on for they represented the most 

typical aspects in cultures of the two communities.  

Polymorphism was applied in design to fuse both Chinese and Kenyan cultural elements. 

As an example of a graphic design technique that displays multi-cultural elements, 

polymorphism was selected as a relatively novel technique lately adopted in graphic 

design to display fusion of cultural elements. 

The reproduced works only focused on the visual materials at Confucius Institutes in 

Kenya. The visual materials included brochures, fliers, folders, posters, banners and 

signage. The visual materials were selected because they deliver information more 

directly to learners and increase the credibility of message being transmitted. The visual 

materials also tend to be more attention-grabbing and engaging, thereby being more 

flexible and easier to impact foreign language learners. This study only focused on static 

design since the visual materials collected were all graphic visual materials. 

The study only involved Confucius Institute at Kenyatta University and Confucius 

Institute at University of Nairobi. This is because these are the two largest and oldest CIs 

in Kenya. They therefore would have challenges reminiscent to other CIs in Kenya. Being 

situated in Nairobi, the two CIs were accessible for data collection. 
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CHAPTER TWO  

LITERATURE REVIEW & CONCEPTUAL FRAMEWORK 

2.1 Introduction 

There are two parts to this chapter. The first part is literature review related to 

globalization, Foreign Language Learning (FLL), graphic elements in Han and Maasai 

cultures, fusion, polymorphism and contemporary graphic design. The second part 

presented the conceptual framework that guided the study. 

2.2 Globalization 

2.2.1 The Historical Process of Globalization 

Globalization is viewed as a long-term process that leads to world economies becoming 

more reliant upon each other. There are many definitions of globalization. The United 

Nations (2004) calls it the spread of social connections while Noam (2006) describes it as 

the process of uniting the people of the world into one society that operates together. 

Globalization has a structure with multiple aspects and is applicable to various fields, 

however, its definition may also change according to different global events in economy, 

politics and culture. Globalization is not an end result, but a continuing process with a long 

history that keeps growing and gathering pace. It should be appreciated that there has been 

a long history of people’s immigration and interaction with each other to connect the 

different parts of the world.  

Globalization has had three major stages. European colonialism was the first stage of 

globalization. It generated crucial influence on the current political borders. During that 

period of time, English language was spread to many colonized countries like India. The 

second major stage was initiated by the Cold War and the advancements in computer 

technology. New global economic and social structures emerged in the Post–Cold War 

era, while progress in technology brought about innovative ideas and new production 

(Ceren, Rabia & Aysegul, 2019), leading to an increase in global activities. The third stage 

had to do with globally active multinational corporations in contemporary world. In this 

stage, market economies are greatly encouraged by the hiring of world services, 

unprecedented levels of international trade and procurement of sub-assemblies and 
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components globally. This is clearly shown in iconic global companies such as Wal-Mart 

and McDonald’s. Electronic money has also accelerated globalization (Smriti, 2020).  

2.2.2 Factors that Affect Globalization 

Though globalization has had a long-term effect on world economies, its effects have 

become apparent in the recent past. According to Tejvan (2019), the factors in Figure 2.1 

have helped accelerate globalization.  

 

                                            Figure 2.1 Factors that affect globalization  

Source: Researcher’s own design 

As indicated in the diagram above, trade and industry are one of the factors that contribute 

to globalization. In the past five decades, trade grew quickly because of the mutual 

reliance of countries upon each other for export and employment. Aspects of trade such 

as consumption patterns, capital mobility, international migration and travel have 

accelerated the process. Similarly, improved technology brings information-based 

products and worldwide networks. Globalization, as indicated in Figure 2.1 is also 

influenced by the growth of the global political system, environmental issues and 

intergovernmental organizations. It is also affected by social cultural factors such as the 

transnational circulation of ideas and languages. Languages help people communicate 

across cultures, pushing them to think globally with new horizons. As Irina (2011:81) 

argues, “without languages, there would be no globalization and vice versa, as without 

globalization, there would be no world languages.”  
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2.3 Foreign Language Learning (FLL) 

Foreign language learning (FLL) refers to the process of acquiring another new language(s) 

besides the native language. Foreign languages are mainly learned in the classroom, not 

in the society. It is a tool needed for effective interaction between people and helps to 

better understand one’s own language and culture (Aleidine & Theresa, 2015). The world 

today is multicultural and the language landscapes are multilingual.  

2.3.1 The Determinants of Foreign Language Learning  

Researches on the determinants of FLL have been extremely fructuous, going by the large 

number of articles on this issue. According to these researches, the FLL process depends 

on both internal factors and external factors. Internal factors include the learner’s age, 

experience, gender, psychology, native language, cognition and motivation. External 

factors are those influences, circumstances or situations influencing on the learning 

process, including curriculum, instruction, access to native speakers and culture.  

Researchers give another determinant of FLL as the language used in the development of 

teaching and learning materials. It is paramount to note that the target language and the 

learners’ own language is incooperated in the teaching materials. An experimental study 

carried out by Seyedeh & Mustafa (2014) had one group of learners provided with 

materials of the target language only while the other homogeneous group was given 

materials containing both native and target languages. After a period of use of the 

materials, it was evident that the use of culturally adaptive materials by the latter group 

had significantly boosted the acquisition of language. It is worthwhile to note that this 

study purposed to apply culturally adaptive materials for study. 

2.3.2 The Need for Foreign Language Learning in Globalization 

As is stated in an article written by Oana-Roxana Ivan (2012), there is a great demand for 

foreign languages in globalization. Foreign Language Learning (FLL) is a key factor for 

educational success and integration in a modern, globalized world. Language learning 

exposes people to new areas of thoughts, conventions, traditions and values. The trends 

of the 21st century expect people to master global knowledge both professionally and 

personally. Multicultural contacts can create new-sprung opportunities for multi-faceted 

communication, exchanges and win-win collaboration. International communication is an 
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indispensable part of many professions, so it will be a big disadvantage for those people 

with a lack of the skills and sensitivity to deal with other cultures (Ivan, 2012). 

Liza D. H. (2016: 20) states that “since the end of the Second World War there has been 

a push towards foreign language learning as a tool for global integration”. Language 

learning and teaching are progressively connected to diaspora relations, cross-cultural 

identities and global cosmopolitanism (Christina & Bal, 2017). All that needs to be done 

is to think globally and act locally. According to Anne Pauwels (2014), the factors of 

globalization will have a big effect on communication, especially through language. 

Language is indeed a fundamental part in globalization while the impact of globalization 

on language can also be easily perceived in the language learning process.  Anne (2014) 

therefore argues that a s significant outcome of globalization and its contributing factors 

are related to the terminology of foreign language learning.  

2.3.3 Culture as a Determinant of Foreign Language Learning 

In the learning process of foreign languages, factors like culture, gender, anxiety and 

mother tongue bring challenges to learners. According to Ivan (2012), culture is a crucial 

determinant in foreign language acquisition. This is due to the fact that improving cross-

cultural awareness and enabling learners to deal with stereotypes are important goals of 

language courses. 

There is a two-way relationship between language and culture. Without culture, no one 

can learn a language. Mishan (2005) points out that the nature of the culture-language 

relationship does not allow them to be studied separately, therefore a helpful practice is to 

compare, contrast or combine the cultures. Ismail Cakir (2006) claims that although pure 

information is helpful, it does not necessarily guide learners’ perceptions; while cultural 

awareness can make people think more critically. The close contact between the foreign 

language learner and the culture of the language being learnt leads to more effective 

language learning.  

Thomas & Chiharu (2014) on their part, state that in Foreign Language Learning (FLL), 

socio-culturally adapted learners tend to be much more connected, more open-minded, 

gaining a deeper understanding of their place in the world and the significance of knowing 
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both their own and other people’s cultures. The existence of local culture serves as the 

reference point for the effective utilization of foreign culture in language classes. FLL is 

therefore justified in intercultural terms. More and more language educators believe that 

FLL should improve students’ intercultural competence (IC) so that they can see the 

relationship between different cultures, mediate between these cultures and critically 

study these cultures (Chapelle, 2010). Schulz (2007) proposes that a good way of doing 

this is to use culture-learning materials or portfolios. This is the focus of this study. 

2.4 Nativization and Acquisition of Foreign Language Learning 

Nativization consists of the assimilation of the foreign language. Nativization is a kind of 

readjustment that a language undergoes at lexical, phonological or syntactic levels. This 

is caused by the impact from native language or other cultural or social factors. 

Nativization is featured by assimilation, which is perceptible when the learner pursuing 

input is consistent with his own thinking about the second language (L2) system. 

Therefore, learners are apt to oversimplify the learning process and hypothesize according 

to his existing knowledge. Learners make input conform to their own inner views of what 

constitute the system of foreign language.  

2.4.1 Cultural Nativization 

Cultural nativization is defined by Alptekin (2006:499) as “sociological, semantic and 

pragmatic adaptation of the textual and contextual cues of the original story into the 

learner’s own culture, while keeping its linguistic and rhetorical content essentially intact”. 

Cakir (2006) states that cultural nativization is very crucial in the acquisition of foreign 

language learning (FLL) as it helps learners to comprehend the language and behavior 

patterns of both foreign and local cultures at a more conscious level. In the nativization 

process, the information and knowledge of target language are transformed to learners’ 

native language equivalents so as to evoke the learners’ thinking. This study involved 

cultural nativization in FLL. Reason is that since background knowledge and cultural 

familiarity influence FLL, cultural nativization would help the learners to comprehend the 

target culture easily and therefore ensure effective learning of the foreign language. 
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2.5 Fine Art in the Teaching of Foreign Language Learning  

Art often works as an impelling way for language learning and teaching. It can drive 

students to look into themselves and their surroundings so as to find ways to carry out 

complex understanding and communication. Moreover, Masoumeh (2012) emphasizes 

that fine art is a valuable instrument for all language instructors to improve their teaching. 

In Foreign Language Learning (FLL), it is significant to prepare teaching materials in a 

variety of types to meet the actual needs of learners. Nation & Macalister (2010) consider 

the analysis of learners’ surroundings as a part of the course development. This raises the 

need to take the native culture into consideration when developing foreign language 

materials. These materials include the visual graphic materials and the environment of 

teaching the foreign language.  

It is crucial to understand how students’ cultural and language backgrounds profoundly 

affect their learning experience in classroom. The visual arts help develop intellectual 

skills and boost language learning through providing non-verbal inputs to the learners to 

enhance their understanding. It also helps foreign language learners create mental images. 

This study focused on the visual materials in CIs in Kenya which affect FLL in a positive 

and transformational way. 

2.5.1 Graphic Design as a Technique in Fine Art 

As a technique of fine art, graphic design is, according to the American Institute of 

Graphic Arts (AIGA), a kind of art used to express or convey ideas, feelings and 

experiences using visual and textual means of communication. With the popularization of 

this profession, designers have explored and discovered many new techniques in graphic 

design.   

In fine art, graphic design is a showcase of culture. After the designing era of 1980s, the 

cultural value of design became prominent from 1990s. David (2011) argues that in 

contemporary society, design has gradually turn into a symbolic totem for culture 

displaying. Johanna D. (1999:42) also refers graphic design to “ideological values and 

cultural attitudes”. Based on these arguments, culture can be perceived as a key element 

in graphic design. 
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An important ethical responsibility for graphic design is to use friendly graphic forms to 

effectively convey various information to the target group. Designers must be acutely 

aware not only of what is being presented, but also how their target audiences receive the 

message. In graphic design, no matter what information is conveyed, it is supposed to 

culturally reflect its obligation to the society (Newark, 2002).  Brenda & Reed (2016) 

point out that in design, the ideas of artists are often limited by their native culture, 

nationality and ethnicity. Graphic design is therefore an identity, just like a language that 

is equally influenced by the culture.  

Summarizing the relationship between culture and graphic design, Barnard (2013) says 

that from graphic design people can easily perceive the fundamental interaction of the 

social values and beliefs within a clan or a cultural group. This is conveyed through 

various elements employed in graphic design such as patterns, colors, shapes, textures, 

layout styles and so on. These cultural elements employed in graphic design are the focus 

of this study. 

2.5.2 Polymorphism in Graphic Design 

“Polymorphism” is a word used in many different contexts. Generally speaking, it is a 

situation showing that something occurs in diverse forms (Lorenzo, 2012) or is being 

made of a variety of different elements. Antonina (1993) says that polymorphism and 

variability are expected in arts more than anywhere. In fine art, polymorphism is a 

technique used to create an unlimited number of new different variants. French painter 

Georges Braque states that art is polymorphic since a picture appears to each onlooker 

under a different guise. For instance, when a polymorphic sculpture is displayed, the 

viewers can appreciate it from different sides, therefore they will have different 

perceptions toward the artwork. (Jacques, 2010) Polymorphism can also be found in 

architecture.  

In graphic design polymorphism is one of the latest inspiring trends. It is a mechanism 

that allows graphic designers to implement a function in different ways. It is object-

oriented design as well as functional design, a form to combine cultural elements in 

various contexts. Polymorphic design use different elements to convey a core idea, but 
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achieves the best communicative effect because it is dynamic and self-evolving according 

to different functions or applications.  

In recent years, what is noteworthy in graphic design is the continuous emergence of 

polymorphic logos or posters. Polymorphism, in a novel way, enhances creativity and 

encompasses a wider range of applications of the design. The design not only breaks the 

original limitations, but also moves towards a better direction (Minhua Jiang, 2019). 

Figure 2.2 shows examples of polymorphic logos developed for PND.net of Peru. 

 
 

Figure 2.2 Example of polymorphic logos 

Source: https://perudesignnet.com/en/?noredirect=en_US 

The polymorphic fused design aims to emphasize the importance of eco-tourism, mainly 

involving elements of crafts, tourism and gastronomy. The polymorphic logos in Figure 

2.2 contain different elements. The vibrant core assets in the logos are complemented by 

a library of colour and pattern elements, distinctive, adaptable and appropriate. The variety 

of animals, utensils, foods and face masks in the logos are of old traditional African style, 

while the capitalized letters PND are reflecting Peru’s rich history of textile design, 

handcrafted clothing and traditional ethnic embroidery style. Geometric patterns with 

elaborate designs are adopted in these multi-form logos together with bright colours 

deriving from traditional cultures. This has revealed the Afro-Peruvian history and the 

heavy African influence on Peruvian culture today.  

2.6 Fusion of Different Cultures in Art 

Although art creativity comes from many sources, one method is fusing different elements 

or styles together. Fusion is the activity of information integration, with cultural legacies 
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complementing each other, forming novel expressions (Eric & Stephen, 2016). It is also a 

pan-evolutionary process, involving different channels and cultural elements being put 

together to form a novel one.  

The world today is a mingling of both new and old ideas as well as a fusion of multiple 

cultures. True fusion in the arts is characterized by the blending of the East and West, 

combination of modernity and tradition and so on (Robert, 2003). The idea of fusion is 

advanced in various forms of contemporary art works. Mar & Ire (2015) point out that it 

is the diversity of cultures, as well as the contrast and the union of them that make fusion 

art unique as different cultures can be interpreted in the same fusion artwork. In design, 

designers are endeavored to dig out the potentials of putting two cultures together in a 

creative form while still keeping their individual identities (Gerrit, 2011). Nowadays the 

certainty of conventional monoculture has already been substituted by the uncertainty of 

the designed fusion culture (David, 2011). 

In this study, fusion was applied by the incorporation of Chinese Han and Kenyan Maasai 

cultural elements in design so that totally new polymorphic forms of visual materials of 

CIs in Kenya is produced. This is to ensure effective foreign language acquisition. The 

fusion of Chinese and Kenyan cultural artifacts will have the potential to bring a fresh 

breeze in graphic design. This is the objective of this study. 

2.6.1 Polymorphic Fusing Examples in Fine Art  

Fused art tends to have more attention and be more recognized in today’s globalized world. 

Art fusion takes place in paintings, architecture, music, dance and other forms of art, 

basically referring to a multi-factor collaboration in creating masterpieces. It may involve 

the combination of materials, styles, colours, techniques and so on.  

There are six types of polymorphic fusing techniques: (1) elements standing side by side, 

(2) elements fused, (3) background side by side, (4) background fused, (5) both elements 

and background side by side, and (6) both elements and background fused. The colours 

used in the techniques may be flat colour and toned colour.  Examples of these techniques 

are discussed hereafter. 
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(1) Elements standing side by side 

The below examples show an artwork with elements standing side by side. 

     

Figure 2.3 Fusion example of elements standing side by side 

Source: http://www.csbrand.cn/about-68.html 

https://www.graphis.com/entry/3f698390-d42c-4aeb-bd8d-94087f6d1f46/ 

In Figure 2.3 (a), one leg of the trousers is of traditional Chinese folk style while the other 

one is of western suits style. The shoes are also designed in the same way.  It is not only 

a combination of two cultures but also a fusion of tradition and modern elements. 

Similarly, different cultural elements are put side by side in Figure 2.3 (b) and Figure 2.3 

(c), as the fork and coffee are cultural elements of the west while the chopsticks and tea 

are cultural elements of the east respectively. The cultural pattern elements on the ceramic 

cup in Figure 2.3 (c) are also standing side by side as so do the bilingual words.  

(2) Elements fused 

The examples below illustrate “elements fused” polymorphic fusion. 

 

Figure 2.4 Fusion example of elements fused 

Source: https://www.gochengdu.cn/tc2016/news/Highlights/10th-croisements-festival-

chengdu-to-be-held-a1442.html 
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French and Chinese elements are fused in the above posters (Figure 2.4). The posters 

combine the most representative portraits in French culture with Chinese Peking Opera 

facial makeup. Full of modernity without sacrificing humor, the cultures of the two 

countries are cleverly embedded. 

(3)  Both elements and background fused 

The below artworks illustrate “both elements and background fused” polymorphic 

fusion. 

       

Figure 2.5 Fusion example of both elements and background fused 

Source: https://www.wikiwand.com/en/Mona_Lisa_replicas_and_reinterpretations 

As in Figure 2.5 (a), Le rire (The Laugh) done by Sapeck (Eugène Bataille) in 1883 the 

representation of Mona Lisa is in a more manly version of the original lady Mona Lisa. 

The artwork is a black and white version with a minimal element-background fusion that 

resembles the painting without changing the outlook of it. However, in Figure 2.5 (b) and 

Figure 2.5 (c), namely Isleworth Mona Lisa and Prado Mona Lisa respectively, the 

coloured replica of Mona Lisa paintings are a type of art fusion that have different faces 

and background showing two different types of photos indicating a change in the time 

frame. This is seen in the clothing and the background of the characters in the artwork.  
 

In this study, Chinese cultural elements were fused with Kenyan cultural elements, using 

the six types of polymorphic fusing techniques.  
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2.7 Conceptual Framework 

The following chart is the conceptual framework that has guided the study. The conceptual 

framework explains the relationship between culture and Foreign Language Learning 

(FLL) in a globalized world. 

 

Figure 2.6: Flow chart indicating relationship among variables 

Source: The researcher’s own design 

Effective FLL is the dependent variable and fusing forms of cultural artifacts is the 

independent variable. Fused cultural elements selected from the Chinese and Kenyan 

communities in the form of Polymorphism are the underlying variables. This study 

purposively selected the six underlying variables for the study.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter focuses on the methodology that the research used to identify elements from 

Chinese cultural artifacts and Kenyan cultural artifacts. This chapter is divided into 

research design, site of study, sample size, data collection, tools and procedures, data 

analysis, and ethical consideration. 

3.2 Research Design 

This study applied the exploratory research design. According to Brown R.B. (2006:43), 

exploratory research “tends to tackle new problems on which little or no previous research 

has been done”. This type of research was employed in this study so as to have a better 

understanding of the existing problem of acquisition of new languages that have not been 

thoroughly investigated and acquire new insight into it. Exploratory research was applied 

to explore how to fuse the identified elements from Chinese Han and Kenyan Maasai 

cultural artifacts into polymorphic forms, and apply the fused forms in reproducing the 

existing visual materials of Confucius Institutes in Kenya.  

3.3 Site of Study 

The site of study were the Confucius Institutes at Kenyatta University and University of 

Nairobi. They are indicated below. 

  

Figure 3.1 Sites of study 

Source: https://www.mapsofworld.com/kenya/cities/nairobi.html 
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The two sites are marked in red stars in the map (Figure 3.1). Confucius Institute at 

Kenyatta University is marked as A, while Confucius Institute at University of Nairobi is 

marked as B. Both of the two Institutes are in Nairobi town, with a distance of 16 

kilometers between themselves.   

3.4 Target Population 

The target population was the Directors and administrators of the two CIs. They guided 

on the visual materials in use at the Institutes for the teaching of Chinese Language. 

3.5 Sample Techniques 

The sampling technique adopted in the study is cluster sampling. The samples like posters, 

logos and fliers were categorized into smaller groups, depending on types of artworks. 

These groups were brand publicity, enrollment brochures and fliers, teaching environment 

and decoration, cultural activities publicity, teaching materials and office stationery. They 

were then either randomly or purposively selected to form the study sample.  

3.6 Sample Size 

A pilot study done at the CI in Kenya identified 32 existing visual materials (See Figure 

4.1 and Appendix II). The 32 samples were categorized into five groups, namely brand 

publicity, enrollment materials, teaching environment, cultural activities and teaching 

materials or office stationery.  

The sample size depended on the number of samples in clusters. The final sizes were 

determined based on the principle of 5% margin of error and 95% degree of confidence. 

Therefore, in the five categories of the 32 samples collected, 30 projects were purposively 

selected to be used to reproducing. (See table 3.4).  

Further six types of elements from cultural artifacts namely architecture, paintings, 

ornamentation, nature, clothing and jewelry and accessories were selected for study. 60 

samples of elements were collected and coded using the 5 types of cultural elements. The 

researcher sampled this using table 3.1 below. 
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Table 3.1 Sample size of cultural elements collected 

Community 

Types of Cultural Elements 

Quantity of Samples of 

Elements Collected and 

Coded 

Chinese Han Architecture 5 

Painting 5 

Nature 5 

Ornamentation 5 

Clothing 5 

Jewelry and accessories 5 

Kenyan 

Maasai 

Architecture 5 

Painting 5 

Nature 5 

Ornamentation 5 

Clothing 5 

Jewelry and accessories 5 

Total Number 60 

3.7 Pilot Study 

In order to provide insights for the application of cultural fusion on designs of visual 

materials in Confucius Institutes in Kenya, the researcher conducted a survey to collect 

data on existing visual materials in Confucius Institutes at Kenyatta University and 

University of Nairobi. (See Figure 4.1). This provided insights into the function of cultural 

fusion on designs of visual materials to ensure effective Foreign Language Learning (FLL) 

in the Institutes.  

The researcher found a total of 32 samples at the CIs which were clustered into five 

categories, namely brand publicity, enrollment materials, teaching environment, cultural 

activities and teaching materials or office stationery. Out of these only 6.25% have 

contained minimal elements from both cultures, as most of them were lacking the elements 

of both cultures to enhance the learners’ motivation. 65.63% were totally without cultural 

elements. Out of the remaining 28.12% of the materials, two thirds had only Chinese 

elements and one third had only Kenyan elements. This low rate of adopting cultural 

design informed the great need of applying fusion of cultural elements in redesigning 

visual materials for the CIs to ensure effective FLL acquisition. This was the gist of this 

study.  
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3.8 Data collection, Tools and Procedures 

The following are data collection, tools and procedures used in this study: 

3.8.1 Identification of Existing Visual Materials Used at CIs in Kenya 

The researcher collected first hand data on existing Visual Materials used at CIs in Kenya 

directly from the CIs. It was obtained from an interview schedule (Appendix I) with two 

directors and administrators, Confucius Institutes. All the two CI directors and 

administrators at Kenyatta University and University of Nairobi were purposively 

interviewed and documented. All the samples collected from the two Institutes were 

documented.  

3.8.2 Identification of Han Cultural Elements and Maasai Cultural Elements 

The researcher collected and identified typical Han Cultural Elements and Maasai Cultural 

Elements to be used in the study. These elements were mainly obtained from books in 

library and internet. They also came from relevant pictures and records about Han and 

Maasai people found in museums, magazines and other places. Cameras were used for 

recording articles found in the museum and those found in books were scanned.  

3.8.3 Fusion of the Identified Elements from Chinese Han and Kenyan Maasai 

Cultural Artifacts into Polymorphic Forms 

Experiments were done on the identified Chinese Han and Kenyan Maasai cultural 

elements to fuse using polymorphism. Polymorphic forms were produced based on 

elements side by side, elements fused, background side by side, background fused, both 

elements and background side by side and both element and background fused. The 

experiments were carried out according to different combinations of elements identified 

from Chinese Han cultural artifacts and Kenyan Maasai cultural artifacts (See table 4.1). 

A sketch book was used from inspiration to composition for fusing the identified cultural 

elements into polymorphic forms.  

3.8.4 Application of fused polymorphic forms in reproducing visual materials 

Fused cultural elements were applied to reproduce the visual materials at the CIs.  
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3.9 Data analysis 

The following sets of analysis were carried out: 

3.9.1 Identified Existing Visual Materials used at CIs in Kenya 

Samples of identified existing visual materials at CIs in Kenya were classified and 

recorded. A record sheet was used to analyze these samples, as what is shown below. 

Table 3.2 Record sheet for samples collected from Confucius Institutes 

Name of the Institute  

Date of collection  

Site of collection  

Categories of materials  

Occasion of usage  

Description of colours, type font, font 

size, size of item and visual impact 

 

Elements of Chinese Culture   

Elements of Kenyan Culture   

Graphic design parameters  

Other information if any  

For these 32 samples, the site, categories, date of collection, occasion of usage, description 

of the samples in details and elements from cultural artifacts were documented and 

analyzed. Document analysis was applied to analyze the graphic design parameters and 

other key information obtained. The results were presented using charts.  

3.9.2 Identified Han Cultural Elements and Maasai Cultural Elements 

Coding for the elements from Chinese Han and Kenyan Maasai cultural artifacts was done 

before recording and analyzing the characteristics of these cultural elements. Coding was 

done to clearly show different types of cultural elements from the two communities. (See 

Table 4.1)  

Data collection was recorded in observation schedules as shown in Table 3.3 below. In 

order to make sure that there would be enough cultural elements to be adopted in the 

project, 60 samples were collected and coded so that 5 projects with fused cultural 

elements were produced for each type of cultural elements. Fusion was done 

interchangeably. Document analysis was used to analyze the Han/Maasai cultural 

elements, using the below table 3.3.   
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Table 3.3 Analysis sheet for Han/Maasai cultural elements 

Distinguished Cultural Category  

Country and community  

Source of sample  

Description of colour, style and patterns  

Additional important information if any  

Photo  

Date Collected  

Code of the sample  

3.9.3 Analysis for fused elements in Polymorphic forms 

The final fused polymorphic forms containing two cultural elements were analyzed to 

attain a wide range of production of CI visual materials. The project entailed production 

of 5 categories of visual materials at CIs in Kenya. The production had combined 

identified elements from Chinese Han and Kenyan Maasai cultural artifacts.  

Fused compositions were applied to the creative project design. Some designs contained 

only one fused composition, others contained more than one. (See Appendix IX and 

Appendix X). Flat colour and toned colour were used. (See Table 3.4 below). Each titled 

piece of production had its own documentation (sketches of cultural elements, record of 

experiment processes and explanation of application).  

The experiments were based on the Chinese Han and Kenyan Maasai cultural elements 

identified from photos, books and other sources. Inspirations were put into preliminary 

sketches in sketch pads according to different categories. The researcher used different 

design methods and techniques such as abstraction, Illustrator, transforming shapes to 

recreate the elements into fused forms. Then comprehensive products were generated 

according to different functions of the materials. 

The researcher reproduced a total of thirty (30) visual materials for CIs in Kenya. (See 

Appendix X) These designs were done according to different functions. Each design had 

a combination of two cultures to ensure the effective FLL process in CI, as indicated in 

the table below. 
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Table 3.4: Summary of the creative project 

Categories 
Production 

Item 

Distinguish

ing 

Element 

Design Project 

Polymorphic Fusing 

Technique 

Graphic 

Design Style 
QTY 

1, brand 

publicity 
 

Logo CHP-KMP Elements side by side  
Patterns ; contrast; outline; texture; 

Rhythm; flat colour; natural 
1 

Newsletter 
cover 

CHJ-KMJ Elements side by side 
Fused patterns; engraving; 
photography; toned colour; abstract 

1 

Strategic plan 

cover 
CHA-KMA Background fused 

Creating patterns; shading; 

Illustrator; ink; toned colour; abstract 
1 

CI Club  
T-shirt 

CHO-KMO Elements side by side 
Patterns ;Illustrator; splicing; flat 

colour; natural 
1 

2, enrollment 

brochures and 

fliers 

Brochure CHP-KMP Background fused 
Creating patterns; sketch; case; shape 

& dots; toned colour; abstract 
1 

Flier CHN-KMN Elements side by side 
Vector graphics; Shapes; 

photography; flat colour; natural 
1 

Leaflet CHC-KMC Elements fused 
Abstraction; gradient; distort; 

photography; toned colour; abstract 
1 

Registration 

form 
CHN-KMN Background side by side 

Patterns ; Illustrator; alignment; flat 

colour; natural 
1 

3,teaching 

environment 
and 

decoration 

Wall 

decoration 

picture 

CHO-KMO 
CHA-KMA 

Both background and 
elements fused 

Creating patterns; colour harmony; 
Illustrator; toned colour; abstract 

2 

Signage CHP-KMP Elements fused 
Vector graphics; Illustrator; harmony; 

alignment; flat colour; natural 
1 

Roll-up 
banner 

CHO-KMO 
Both elements and 
background side by side  

Creating patterns; sketch; case; shape 
& dots; toned colour; abstract 

1 

Welcoming 

banner 
CHN-KMN Background side by side 

Creating patterns; water colour; 

dying; texture; toned colour; abstract 
1 

Poster 
CHJ-KMJ 
CHJ-KMJ 

Both background and 
elements side by side 

Vector graphics; Contrast; fading; 
photography; flat colour; natural 

2 

4, cultural 
activities 

Activity 

banner 

CHN-KMN 

CHA-KMA 

Both background and 

elements side by side 

Transforming shapes; contrast; 

photography; flat colour; natural 
2 

Invitation 

card 

CHJ-KMJ 

CHJ-KMJ 

Both background and 

elements fused 

Creating patterns; distort; gradient; 

Contrast; toned colour; abstract 
2 

Activity 
program 

CHC-KMC 
CHC-KMC 

Background fused 
Abstraction; ink with vector graphics; 
3-dimention;  toned colour; abstract 

2 

Activity 

sticker 

CHP-KMP 

CHA-KMA 
Elements fused; 

Vector graphics; Illustrator; 

alignment; flat colour; natural 
2 

Activity 
poster 

CHC-KMC 
CHN-KMN 

Elements side by side 
Transforming shapes; photography & 
Illustrator & ink; flat colour; natural  

2 

5, teaching 

materials and 
office 

stationery 

CI head letter 

paper 
CHO-KMO Background side by side 

Contrast; fading; photography; toned 

colour; abstract flat colour; natural 
1 

Publicity bag CHP-KMP Elements fused 
Transforming shapes; vector 
graphics; toned colour; abstract  

1 

Business 

Card for CI 

staff 

CHC-KMC Background fused 
Abstraction; brush pen; gradient; 3-
dimention;toned colour, abstract 

1 

Booklet CHO-KMO 
Background side by side 
 

Creating patterns; sketch; alignment; 
vector graphics; pencil; line; 

Stylizing forms; photography;  

contrast; rubbing; toned colour; 
abstract; flat colour; natural 

1 

CI folder CHA-KMA 
Both background and 

elements fused 

Patterns ; Illustrator; harmony; 

alignment; flat colour; natural 
1 

TOTAL NUMBER 30 

The artistic project ended in an examinable exhibition that entailed: 

1. A bound report 

2. An exhibition showing the produced visual materials for CIs in Kenya  
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3. Sketches and inspirations of the visual materials for CIs. 

3.10 Ethical considerations 

The following ethical considerations were followed. Research participants were not 

subjected to harm in any ways, and the privacy of participants was guarded. All the 

interview recordings were only used for this study. The researcher avoided presenting 

inconvenience to others people. All visual materials and cultural elements chosen showed 

no prejudice, discrimination or negative influences on the societies. Besides, the 

researcher honestly reported data, results, methods and procedures.  
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4.0 CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

4.1 Introduction 

This chapter presents data obtained from the field and analysis. The data is presented 

hereafter according to the set objectives. 

4.2 Presentation and Analysis of Data Collected on Existing Visual Materials Used 

at CIs in Kenya 

In order to achieve the objectives of the study, the researcher collected first hand data on 

existing visual materials used at CIs in Kenya directly obtained from the CIs. It was 

obtained through visit and from an interview with two directors and administrators, 

Confucius Institutes. All the two CI directors and administrators at Kenyatta University 

and University of Nairobi were purposively interviewed and documented.  

Through the visit to the two Confucius Institutes in Nairobi, the researcher collected a 

total number of 32 pieces of visual materials used there. It was found that there were about 

five categories of printed publicity materials exist for use as CI publicity materials in 

Kenyatta University and University of Nairobi. The five categories were brand publicity, 

enrollment brochures and fliers, teaching environment decoration, cultural activity 

publicity materials, teaching materials and office stationery, as shown in Figure 4.1. 
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Figure 4.1 Categorized samples of visual materials collected from the CIs 

Source: The researcher’s own design 
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4.2.1 Analysis of Categorized Samples Collected from the CIs 

The collected designs of visual materials in CIs in Kenya were documented and analyzed 

qualitatively to identify categories and percentage of adoption of cultural elements 

(Appendix II). The results of the analysis are also presented using pie charts (See Figure 

4.2).  

 

Figure 4.2 Analysis of categorized samples collected from the CIs 

Source: The researcher’s own design 

From the pie chart, it is revealed that among the five categories of visual materials, cultural 

activities comprise the highest percentage (31.25%) followed by teaching environment 

(25%) and decoration while the brand publicity has the lowest percentage (12.5%). 

The researcher then sought to find out the distribution of elements with Chinese Han and 

Kenyan Maasai on the above materials. A total of 6 samples had only Chinese elements, 

3 samples had only Kenyan elements, 21 had neither of them and 2 have both. The result 

is shown in the following chart (See Figure 4.3) 

 

Figure 4.3 Analysis of cultural elements in categorized samples collected from the 

CIs 

Source: The researcher’s own design 

Analysis of Categories of Visual Materials Samples
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The result showed that there was only 2% of the collected samples that contain fused 

Chinese and Kenyan cultural elements.  

4.2.2 Presentation and Analysis of Interviews with the Directors at the Two CIs 

Four people were interviewed and all of them reported that visual materials were used in 

Confucius Institutes. As for the question “which type is the most common one among 

these visual materials”, three out of the four interviewees stated that the most common 

types among these visual materials are posters and banners, especially for cultural 

activities. One mentioned that there were also other forms used such as leaflets, pictures, 

newsletters and so on.  

For question “are there any cultural elements used in these visual materials”, all 

interviewees said that for most of these visual materials there were either no cultural 

elements used or only one kind of cultural elements used. As for the question about the 

necessity of the appearance of different cultural elements in the visual materials, both 

interviewees agreed that it was necessary that both Chinese cultural elements and Kenyan 

elements should appear on these visual materials for the sake of enhancing students’ 

interest in learning the language and feeling being involved.  

One interviewee strongly believed that good design of visual materials would ensure 

effective Foreign Language Learning (FLL) of students in the Institute. For the last 

question in the questionnaire which is related to the current situation of cultural elements 

in visual materials, one argued that most of them contain only Chinese cultural elements, 

another said that most of them contain only Kenyan cultural elements, while the rest 

mentioned that two most of them do not contain any cultural elements. Therefore, 50% of 

the interviewees believed that there was lack of fused cultural elements in the existed 

visual materials. The result was consistent with what was shown in the samples collected.   

When asked about the design work of materials at the CI, one interviewee indicated that 

most of their posters were just designed by their own staff or by Chinese volunteers who 

did not have any skill in designing. They sometimes just used office software to edit the 

information without adding cultural elements. This was because they did not have the 
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budget to employ a professional designer so CI staff made the posters even though they 

did not realize the importance of input of cultural elements in the designs.  

4.3 Presentation and Analysis of Data Collected on Identified Han Cultural Elements 

and Maasai Cultural Elements 

The first objective of the study was to identify elements from Chinese Han and Kenyan 

Maasai cultural artifacts that could be used in the study. In doing this, coding for the 

elements from cultural artifacts was conducted.  

Identified Han cultural elements and Maasai cultural elements were classified and coded 

according to their sources. Codes C and K represented China and Kenya respectively. H 

and M represented Han community and Maasai community. A represented architectural 

elements in the two cultures; P referred to painting the two communities; N represented 

to nature elements in the two culture; O referred to elements in ornamentation; C 

represented the elements from clothing; J referred to the elements from jewelry and 

accessories.  

These samples were numbered and coded as shown in Table 4.1.  

Table 4.1 Coding sheet for elements from cultural artifacts 

No 
Cultural 

Community 

Types of Cultural 

Elements 
Code 

1 
 

Chinese Han  

Architecture CHA1, CHA2,CHA3,CHA4,CHA5 

Painting CHP1, CHP2,CHP3,CHP4,CHP5 

Nature CHN1, CHN2,CHN3,CHN4,CHN5 

Ornamentation CHO1, CHO2,CHO3,CHO4,CHO5 

Clothing CHC1, CHC2,CHC3,CHC4,CHC5 

Jewelry and accessories CHJ1, CHJ2,CHJ3,CHJ4,CHJ5 

2 
Kenyan 

Maasai 

Architecture KMA1,KMA2,KMA3,KMA4,KMA5 

Painting KMP1,KMP2,KMP3,KMP4,KMP5 

Nature KMN1,KMN2,KMN3,KMN4,KMN5 

Ornamentation KMO1,KMO2,KMO3,KMO4,KMO5 

Clothing KMC1,KMC2,KMC3,KMC4,KMC5 

Jewelry and accessories KMJ1, KMJ2, KMJ3, KMJ4, KMJ5 

Characteristics of cultural elements were recorded and analyzed. The researcher collected 

and identified typical Han Cultural elements and Maasai Cultural elements used in the 

study. These data were mainly obtained from books in library and internet. They also came 

from relevant pictures and records about Han and Maasai people found in museums, 
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magazines and other places. Cameras was used for recording and all other book research 

documents were scanned. Six types of cultural artifacts, namely architecture, painting, 

nature, ornamentation and clothing, jewelry and accessories, were focused on. The 

following section presents the data collected and analyzed. 

4.3.1 Data Collected on Cultural Elements of Architecture  

The researcher collected 24 pictures on Chinese Han and Kenyan Maasai architectural 

buildings (12 pictures for each) and restudied the characteristics about them, aiming to 

find out the relation between cultural identity and architecture. This is shown below. 

 



32 
 

 

Figure 4.4 Collected pictures of cultural artifacts (architecture) 

Source: The researcher’s collection 

Among the 12 pictures of Chinese architecture, 7 of them had similar shape, texture and 

materials though there was small variation. Among the 12 pictures of Maasai architecture, 

10 of them were either similar in shape or in structure and materials. Therefore, those 

commonly adopted and most representative structural elements which identify each ethnic 
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group were selected by primarily visual standards for the purpose of elements fusion 

design.  

 Some Chinese historic buildings in different periods and Maasai buildings were studied 

and compared with the new built forms. The result is that there was a strong link between 

the identity of the community, the way of living of each nation and its effects on their 

building. It clearly reveals that similar structure of buildings indicated similar functions 

of the two communities.  

These five elements for each ethnic group were chosen according to the shape, materials, 

architecture complex or clusters, texture or color and partial details. Appendix III shows 

the analysis of the selected architectural elements for this study. The Temple of Heaven 

(CHA1) and Maasai hut (KMA1) were chosen because the shapes were resembling each 

other. For materials, elements were chosen from The Great Wall (CHA2) and the 

defending fence of Maasai cottage (KMA2). Sharing the same function, the materials, 

however, were in sharp contrast. For ancient villages of Chinese and Maasai, they share 

interesting similarities in both outline and design. For texture and colors of wall, ancient 

city wall of China (CHA4) and wall of Maasai hut (KMA4) were chosen to express the 

symbolized colors and identified textures. For the architectural details, the comparing 

elements were picked from exactly the same part of the buildings, roof of Forbidden City 

(CHA5) and roof of Maasai cottage (KMA5).  

4.3.2 Data Collected on Cultural Elements of Painting 

A series of collected painting pictures were given to students for them to identify those 

could represent the two nations’ distinct style of paintings in their minds. There were 24 

paintings from each ethnic groups, Chinese Han and Kenyan Maasai, given to student 

respondents to choose the top pictures. These pictures are shown below. 
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Figure 4.5 Collected pictures of cultural artifacts (painting) 

Source: The researcher’s collection 

The results showed that Chinese Nian painting, Chinese traditional ink painting, Maasai 

oil painting, Maasai watercolor painting gained large popularity. These top-chosen 

elements were analyzed and used to develop compositions for the study. Appendix IV 

shows the analysis of the selected painting elements for this study. 
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4.3.3 Data Collected on Cultural Elements of Nature 

The researcher collected 24 pictures about nature from each ethnic groups, Chinese Han 

and Kenyan Maasai, as is shown in the following Figure 4.6. Typical cultural elements of 

nature were identified by 80% of respondents (8 out of 10) as trees, rivers, animals and 

landform.  
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Figure 4.6 Collected pictures of cultural artifacts (nature) 

Source: The researcher’s collection 

Therefore, the researcher chose Chinese national tree ginkgo tree, Chinese Mother River 

the Yellow River, panda, Chinese terraces for rice growing as selected Chinese cultural 

elements. Correspondingly the researcher also chose acacia tree, Maasai River, lion, 

giraffe and prairie for Maasai cultural elements. Appendix V shows the analysis of the 

selected natural elements for this study. 
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4.3.4 Data Collected on Cultural Elements of Ornamentation 

As ornaments could often indicate people’s social status, age and even the rites of passage, 

the researcher thought that it was important to include different types of ornaments used 

by the two ethnic communities. The researcher also went to Maasai villages and antique 

shops to collect the ornaments and objects made of different materials and with various 

designs. Pictures of the collected ornaments are shown below. 
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Figure 4.7 Collected pictures of cultural artifacts (ornamentation) 

Source: The researcher’s collection 

The result showed that there were a variety of materials, ranging from stone, leather, shell, 

bone to ivory, brass, beads, metal and so on. These traditional ornaments also appeared in 

various forms, such as belts, armlets, Maasai spears, shields, swords, stone pillows, paper 

cuttings, RUYI jade and masks. Appendix VI shows the analysis of the selected 

ornamentation elements for this study. 
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The researcher selected Maasai rungu, Maasai shields and wooden carved masks as typical 

of the Maasai, while Chinese paper cuttings, jade ornaments, Chinese ceramic ornaments 

and ancient swords are the top elements selected. 

4.3.5 Data Collected on Cultural Elements of Clothing 

For Chinese Han traditional clothing and Maasai traditional clothing, the researcher chose 

9 pictures from each and gave the students to choose the tops ones which could represent 

the two communities. They are shown below. 
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Figure 4.8 Collected pictures of cultural artifacts (clothing) 

Source: The researcher’s collection 

Results indicated that official Han clothing, Maasai shuka, Han clothing for youth, 

wedding clothes for both communities are on the list. Therefore, the researcher decided to 

use the above elements to make fused compositions. Appendix VII shows the analysis of 

the selected clothing elements for this study. 
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4.3.6 Data Collected on Cultural Elements of Jewelry and Accessories 

Due to the auspicious meaning and its embodiment of social status, jewelry and 

accessories in China gained popularity for centuries. They were worn by Chinese Han 

people, used as decorations or betrothal gifts throughout history. In Kenya, beaded jewelry 

and layered accessories are also a significant part of Maasai tribe culture, symbolizing 

energy, strength and unity. 
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Figure 4.9 Collected pictures of cultural artifacts (jewelry and accessories) 

Source: The researcher’s collection 

A likert-type scale was used to assess the ethnic value of the following elements: beads, 

warrior feather, wedding jewelry, shell, bracelet, hairpins, earrings, jade, necklace, waist 

belt, Chinese knots and sachet. The range for the scale is shown in Figure 4.10. 
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Figure 4.10: Likert scale used in assessing the ethnic value of cultural elements of 

jewelry and accessories 

Source: The researcher’s own design 

Six out of ten respondents pointed out that items like shell and earrings are not typical 

since both ethnic groups have them in similar shape and materials. Maasai beads and 

Chinese knots gained a high recognition as highly typical, as 80% and 70% percentage of 

respondents reported respectively. 50% of respondents identified jade as a bit typical item, 

and 60% of respondents identified hairpin as a bit typical item. Appendix VIII shows the 

analysis of the selected elements on jewelry and accessories for this study. 

4.4 Presentation and Analysis of Data Collected on Fused Elements in Polymorphic 

forms 

The second objective was to fuse the identified Chinese Han cultural elements and Kenyan 

Maasai cultural elements into polymorphic forms. There were a series of polymorphic 

compositions generated from fused elements. (See Appendix IX) The number of projects 

were 30 in total. For each project, there were more than one fused composition designed.  

The elements were fused according to combination and variation in shapes, feeling, colors, 

texture and so on. The researcher first drafted in the sketch books and made a lot of 

experiments for creative ideas. Some techniques were adopted in the composition 

experiments, such as Chinese brush painting with ink, salt with watercolor, using glue 

with toilet paper, printing special textures from barks, stones. Many graphic design 

techniques were also used to achieve different effects in the compositions such as 

abstraction and transforming shapes. The number of compositions made for the 30 projects 

were listed in the following chart. 

①--------------------②----------------------③--------------------④---------------------⑤----------------- 

Not typical           A bit untypical          Undecided              A bit typical              Strongly typical    
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Figure 4.11 Analysis of compositions for 6 artifacts 

Source: The Researcher’s own design 

As shown in the above chart, more compositions were made for architecture and clothing, 

less composition were made for nature. It was because that for architectural and clothing 

artifacts it was easy to find the counterparts from the other culture and many fused 

polymorphic techniques could be used while for elements from nature most of the 

compositions could only be fused in the form of side by side.  

For the 30 projects, the compositions with fused polymorphic forms were printed on 

papers and given to 10 students respondents for them to pick their priority. The results are 

shown in Appendix IX. The ones selected by more people were transformed again and 

then used in the final projects designs of CI publicity materials. Some were directly 

developed into final designs. Some design contained only one fused composition, others 

contained more than one. 

4.5 Presentation and Analysis of a Variety of Reproduced Visual Materials 

The third objective was to apply the fused polymorphic forms in reproducing the existing 

visual materials of Confucius Institute at Kenyatta University and University of Nairobi. 

The designs were developed and categorized into 6 groups according to different fused 

polymorphic forms, namely elements standing side by side, elements fused, background 

side by side, background fused, both elements and background side by side, and both 

elements and background fused.  
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The design entailed making preliminary sketches, generating designs on tablets and 

computers and using such design software as illustrator and Photoshop to set backgrounds 

and images.  A wide range of CI visual materials were produced as a result from the study 

(Appendix X). The production had a combination of identified elements from both 

Chinese Han and Kenyan Maasai cultural artifacts. Each titled piece of production had its 

own documentation, sketches of cultural elements, record of experiment processes and 

explanation of application.  
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5.0 CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Introduction 

This chapter presents the summary, discussion, conclusion and recommendations of the 

study. 

5.2 Summary 

This study investigated the fusion of Chinese Han and Kenyan Maasai cultural elements 

to produce visual design materials used by the Confucius Institutes in Kenya. To do this, 

five categories of visual materials were collected and analyzed An insignificant number 

(6.25%) were found to have both Chinese and Kenyan cultural elements that aided in 

effective learning of Chinese at the Institutes. The study then identified typical Chinese 

Han elements and Kenyan Maasai elements (Appendix III to Appendix VIII) from six 

types of cultural artifacts from the two communities. In the process of applying these 

elements into design, sketches were developed by using polymorphic fusing. Six 

polymorphic fusing techniques were adopted to create compositions (Appendix IX). 

These compositions were applied to redesign of the original visual materials collected 

from the two Confucius Institutes in Kenya. It is expected that the redesigned visual 

materials will lead to enhanced learning of the Chinese language learning at the Institutes.  

5.3 Discussion  

This section discusses findings of the study and will be done objective-wise. 

5.3.1 Discussion of collected samples of publicity materials 

The study sought to identify cultural factors in brand publicity, enrollment brochures, 

fliers, teaching environment decoration, cultural activity publicity materials, teaching 

materials and office stationery used by the Confucius Institutes in Kenya. The reason 

given is that cultural factors can help learners comprehend the language better and more 

effectively, especially when there is fusion between the learner’s culture and the culture 

of the target language. The results showed that 6.25% of visual materials at the Institutes 

had fused Chinese and Kenyan elements. Among the 32 samples collected, 6 samples have 

only Chinese elements, 3 samples have only Kenyan elements, 21 have neither of them 
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and only 2 have both. The study established that the sample materials (see Figure 4.1) had 

more information than cultural factors, some even have none cultural elements at all, but 

only information on a plain background as the sample showed in Figure 5.1.  

 

Figure 5.1 Sample invitation card collected from CI at University of Nairobi 

Source: Confucius Institute, University of Nairobi 

It was also revealed through the study that some sample materials collected had only 

images from only one culture, as Figure 5.2 showed. 

 

Figure 5.2 Sample poster collected from CI at University of Nairobi 

Source: Confucius Institute, Kenyatta University 
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It clearly showed an insignificant number of visual materials at the institutes that have 

fused elements from Chinese and Kenyan cultural artifacts and which would therefore 

ensure effective learning of Chinese as a language at the Institutes. 

5.3.2 Discussion of identified Han cultural elements and Maasai cultural elements 

A lot of cultural artifact elements were observed and studied in both Chinese culture and 

Kenyan culture. The typical ones were then identified and classified into 6 types, namely 

architecture, paintings, ornamentation, nature, clothing and jewelry and accessories. For 

architectural artifacts in the two cultures, similar building outlines and functions were 

found but the material used and texture derived were quite different, as an example showed 

in Figure 5.3.  

 

Figure 5.3 Sample cultural elements of architecture  

 Source: The researcher’s own design 

For artifacts of paintings, Chinese culture was popular with adopting ink and brush in 

painting, while Kenyan paintings mainly features acrylic canvasses. Distortion and 

exaggeration were easily found in both artifacts. However, Chinese paintings were marked 

by skills of painting, artistic thoughts, exaggeration of form and liberal use of ink. Kenyan 

paintings, in contrast, tended to change or exaggerate the natural colors, shapes, or lines 

to better express some feeling or idea. These were well demonstrated in Figure 5.4. The 
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exaggerated pose, earrings, parts of body and proportion could be seen in many Kenyan 

Maasai paintings.  

 

Figure 5.4 Sample cultural elements of painting  

 Source: The researcher’s own design 

Similarly, with the deep research in this area, more interesting findings in ornamentation, 

nature, clothing, jewelry and accessories were also evoking the employment of the two 

cultures in designing new compositions. Round beads could be found in both Chinese Han 

and Kenyan Maasai jewelry and accessories. The Chinese Han lucky ornament Ruyi was 

similar as the Kenyan Maasai rungu with different materials but similar outline and 

original functions. These brilliant handicrafts, either wood carving, paper-cutting, 

embroidery or clay ornaments, all showcase the crystal of wisdoms of both nations and 

their unique culture. These cultural artifacts reflecting history and social experiences 

would greatly contribute to the intellectual adaptation and language acquisition. 

5.3.3 Discussion of developing polymorphic fused compositions and final design 

using both Chinese Han and Kenyan Maasai cultural elements 

This section describes how visual components were developed into new design 

compositions with Polymorphic fused techniques. To fuse different cultural elements, six 

polymorphic fusing techniques were achieved in the study in the following ways: 
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(1) Elements presented side by side  

This study sought to design compositions by fusing the identified elements. Since the 

elements from the two cultures had their own distinct feature, the designer developed the 

fusing technique of elements side by side in compositions. As in the following image 

(figure 5.5), this technique made it easier not only to fuse the elements but also to keep 

the unique outline of leaves of ginkgo trees, Chinese national trees and leaves of acacias, 

thorn trees of Africa respectively.  

 

Figure 5.5 Sample elements for Project 14  

 Source: The researcher’s own design 

Based on the sketch of leaves of ginkgo trees and thorn trees, the researcher selected the 

fan-shaped element and the thorn-shaped element and conducted a lot of experiments to 

put them together. Then the researcher used Illustrator on the computer to develop various 

fused compositions. Design skills like distortion, duplication and symmetry were utilized 

to keep both the original feature and new visual expressiveness harmoniously. Satisfying 

compositions were then applied in the final design. 
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Figure 5.6 Final redesigned compositions of poster with elements presented side by 

side (Project 14) 

Source: The researcher’s own design 

In the final redesigned compositions (Figure 5.6), the fusion experiments combined the 

softness of ginkgo tree leaves and the sharpness of thorn tree leaves so that a new balanced 

union was merged which offers both design simplicity and high performance. 

Polymorphic fusing technique of elements standing side by side were applied in the final 

design. (See Project 14, Appendix X). 

(2). Elements fused 

In the study, the designer found that the concept of cultural fusion is often reflected in 

philosophical values, customs and beliefs. In Chinese Han folk religion, two separate 

martial images of door gods were posted by people on respective halves of gate to evade 

evil spirits. In the tradition of Kenyan Maasai culture, people carried shields and spears to 

protect themselves in both warfare and hunting. Shields also functioned as symbols of 

identification and prestige, sometimes appeared in rites of passage. Therefore, it prompted 

the designer to find a way of reflecting these elements (Figure 5.7) found from traditional 

Chinese and Kenyan painting works respectively. The designer first drew and painted the 

Chinese door gods using Maasai painting skills and tools, then painted Maasai people 

using Chinese ink brush pen and painting skills. Finally the designer combined the 
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elements of Chinese Han door gods and shields and spears used in Kenyan Maasai tribes 

into one composition.  

 

Figure 5.7 Sample elements for Project 22 

Source: The researcher’s own design 

Since Chinese traditional ink painting heavily relied on water-based techniques, rather 

than acrylics or oils, which made a sharp contrast with Kenyan painting, these painting 

techniques as well as texture derived from different materials were also added into the 

composition experiments (Figure 5.8) in the study and thus more styles were generated 

with the same elements by using Photoshop to moderate and adjust. The cultural fusion 

was apparent by highlighting the characteristics of elements from traditional Chinese 

painting and traditional Kenyan painting.  (See example in Figure 5.8). 

  
Figure 5.8 Final redesigned compositions of publicity bag with elements fused (Project 22)  

Source: The researcher’s own design 
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(3). Background presented side by side 

The designer found that instead of using abstract texture in paint background, multiple 

images are also well-supported by the fusing technique of background side by side. In 

project 19, part of the Kenyan wood carved face mask and part of Chinese opera mask 

were perfectly combined into a new one to attract more visual attention. The two types of 

masks possessed different art effects though they both used warm colors.  

  

Figure 5.9 Sample elements for Project 19 

Source: The researcher’s own design 

As a dramatic art form, Chinese opera mask represented by different colors and patterns 

embodies the personalities and intense moods of characters in the opera. In contrast, 

Kenyan Maasai wooden carved mask served both as a means to scare opponents and an 

identification within the tribe. Many Kenyan handcrafted masks were about Kenyan 

warriors. The lines in Kenyan masks were therefore much tougher than those in Chinese 

opera masks (Figure 5.9). 

In order to better display this feature and combine them in design, the designer discovered 

a new technique. He first sketched the images on a tablet, then managed to fuse them by 

utilizing side by side technique to bring out a mysterious feeling. The compositions were 

successfully carried out as shown in Figure 5.10. 
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Figure 5.10 Final redesigned compositions of booklet cover with background 

presented side by side (Project 19) 

Source: The researcher’s own design 

(4). Background fused 

The study sought to use different techniques in designing compositions using fused 

cultural elements. One facet was to let the elements fused and function as background 

image, which made it easier to coordinate the text and graphic elements. Too busy or 

cluttered background design would definitely make images look dazzling, disorganized 

and even overwhelm the main subject. In order to avoid this, in this study the backgrounds 

were created as a great direction for social media and provided a clean slate to showcase 

the message in a globalized context.  

As it was shown in Figure 5.11, elements from Chinese Han wedding dress and Maasai 

wedding attire were picked out since both had similar function and similar colors. There 

were more similarities between them than differences, thus inspired the designer to fuse 

them into an abstract background. Successful results were observed when the designer 

folded and rubbed brown paper to imitate the texture of Maasai goat skin cape then used 

crayon and oil to display colors. 
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Figure 5.11 Sample elements for Project 26 

Source: The researcher’s own design 

The compositions (Figure 5.12) tended to be colorful and artistic, but at the same time 

very clean and versatile. In some compositions, the image of Maasai people remained and 

could be easily identified when language learners saw it at a glance. In other compositions, 

the image of auspicious clouds, sea and mountains from Chinese Han culture was 

highlighted because they symbolized eternity and union which was in consistent with the 

good wishes to the newly wedded couple. Figure 5.12 shows an example of a design made 

from one of the compositions. This design made the learners better focus on the core 

elements with the theme “we rise as one” when they were applied to the final leaflet design 

(Project 26, Appendix X). 

  

Figure 5.12 Final redesigned compositions of leaflet with background fused (Project 26)  

Source: The researcher’s own design 
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(5). Both elements and background presented side by side 

Another method for fusing cultural elements were experimented upon both background 

and the core element image using side by side technique. The study found that jewelry 

and accessories were a rich part in both Chinese Han and Kenyan Maasai culture. Both 

had an incredible history and profound symbolic meaning to the shapes, materials and 

vibrant colors.  

  

Figure 5.13 Sample elements for Project 1 

Source: The researcher’s own design 

The exquisite hair ornaments in ancient Chinese Han culture implied marriage, sincere 

love, elegance and social status. Beadwork in Maasai culture represented tradition, beauty 

and strength, age, marital or social status. Both were considered as important, special 

component in traditional culture and are still quite popular today so they were chosen as 

prominent elements (Figure 5.13) in the design. 

In order to create a series of posters to be used on different occasions, various experiments 

were conducted by using distortion, duplication and color contrast. Figure 5.14 

summarized the experiments that were carried out when using Photoshop to create 

different effects. These successful compositions were applied in a series of polymorphic 

posters which were posted in the culture exhibition hall of Confucius Institute at Kenyatta 

University when the Spring Festival activities were held there. Students from CI at KU 

were attracted by the posters and reflected that it was fantastic. They also reported that 
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they could successfully distinguish the Maasai elements from Chinese elements in the 

posters (See Project 1, Appendix X). 

  

Figure 5.14 Final redesigned compositions of poster with both elements and 

background presented side by side (Project 1) 

Source: The researcher’s own design 

(6). Both elements and background fused 

The process of using technique of both elements and background fused was similar as 

other experiments. The designer first drew the texture and outline of elements using pencil 

and charcoal pen on a piece of paper, as the sample shown in Figure 5.15. Crepe paper 

was also used to display the special texture.  

  

Figure 5.15 Sample elements for Project 6 

Source: The researcher’s own design 
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The second stage was to create design compositions using Adobe Illustrator and 

Photoshop to accommodate new effect. Lastly, the scanned image created out of the 

pencils was placed on the compositions and adjusted to create different textured effect, as 

the example of compositions for project 6 summarized in Figure 5.16. Architecture design 

is the fusion of “culture” and “function”. The designer created the perfect combination to 

highlight sophisticated design feature. Illustrations, colors, typography, layout and texture 

were also flexibly applied accordingly. 

  

Figure 5.16 Final redesigned compositions of folder with both elements and 

background fused (Project 6) 

Source: The researcher’s own design 

By combining elements harmoniously in compositions, the designer explored how novel 

methods of visual cultural fusion can be applied in the visual design. These successful 

experiments utilizing cultural fusion could also be seen as interpretations of traditional 

Kenyan culture and Chinese culture, which raised foreign language learners’ awareness 

and understanding of various culture concepts related to their target language.  

It is believed that the new designs (Appendix X) would let students at the Confucius 

Institutes feel more involved and promote their interest in Chinese language better for 

effective learning of Chinese language that is taught at the Confucius Institutes.  

5.4 Recommendations 

The following are recommendations of the study: 
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1. Graphic design is a universal language of expression. Different designers have 

different views based on their own cultural backgrounds and values. The researcher 

strongly recommends that fusion of different cultural elements should be used in 

graphic design to generate new perspectives and enhance expression and effective 

communication. This will also be apt for materials that are for use in foreign language 

teaching and learning. 

2. The researcher recommends that the design experiments should contain different 

graphic design styles such as using various textures, distortion, symmetry, balance and 

color contrast, for it could help to produce more harmonious visual effects in fusing 

cultural elements. 

3. There are new and emerging techniques such as polymorphism that can be used in 

developing new designs in graphic design. Such novel techniques are recommended 

for application in graphic design. 

5.5 Areas of Further Research 

The following are areas of further research: 

1. The study focused on two Confucius Institutes in Nairobi, whereas there are four 

Confucius Institutes in Kenya. Similar studies could be undertaken on any other 

institutes that teach new languages in the country. 

2. This study emphasized six types of cultural artifacts from two typical ethnic groups, 

Chinese Han and Kenyan Maasai. More research can be conducted on elements from 

other cultural artifacts like sculpture, handicraft and musical instruments to develop 

into new design in order to appeal to the language learners.  

3. The final designs in the study were based on static design. Experiments can be 

conducted on dynamic design and interactive design (e.g. digital arts and animation) 

to enhance foreign language learning.  

4. The study focused more on redesigning the publicity materials existed in Confucius 

Institutes to enhance foreign language teaching. More studies and investigations can 

be carried out on redesigning other teaching and learning materials used in the 

Institutes. 

5. Studies to measure the levels of experiments of fused designs could be undertake to 

confirm the effectiveness of the newly fused communication materials. 
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APPENDICES 

Appendix I: Schedule for Interviewing with the Directors and Administrators at 

the CIs 

Hi [name of interviewee]. I am Jasper Zheng, a master student in Kenyatta University in 

Kenya. I am conducting a research: Production of Polymorphic Visual Materials that 

ensure effective Foreign Language Learning at the Confucius Institutes in Kenya.  

I would like to interview you in order to collect some data that will enable me reproduce 

the visual materials existing in Confucius Institutes in Kenya to enhance the Chinese 

language teaching.  

Please tell me your name, your position and briefly introduce your work in Confucius 

Institute. 

[Let the interviewee introduce him/herself] 

Name: 

Position: 

Job Description: 

1. Have you had any visual materials used in Confucius Institute? And if so, what 

occasions are they used for? 

[Probe: which type is the most common one among these visual materials? Are 

there any other forms that you are using?] 

2. Are there any cultural elements used in these visual materials in your institute? If 

any, what are they? Have you noticed that?  

3. Do you think it is necessary that both Chinese cultural elements and Kenyan 

elements should appear on these visual materials? Why or why not? 

4. Do you think good design of visual materials will ensure effective Foreign 

Language Learning of students in the Institute?  

5. Which of the following best describe the visual materials existing in your Institute? 

A. We have very few visual materials. 

B. We have a lot of visual materials but most of them do not contain any cultural 

elements. 

C. We have a lot of visual materials and most of them contain only Chinese 

cultural elements. 

D. We have a lot of visual materials and most of them contain only Kenyan 

cultural elements. 

E. We have a lot of visual materials and most of them contain both Chinese and 

Kenya cultural elements. 

 



65 
 

Appendix II: Pilot Study Analysis of Existing Visual Materials at the CIs 

S/
N 

CATERGORY ITEMS 
CULTURAL 
ELEMENTS 
INCLUDED 

QTY 
OF  
SAMPLE  

QTY (PERCENTAGE) OF CULTURAL 
ELEMENTS 

CHINESE 
ONLY 

KENYAN 
ONLY 

NONE BOTH 

1 
BRAND 

PUBLICITY 

logo 
only Chinese 

characters 
1 

1 0 3 0 

Strategic plan 

cover 
none 1 

Newsletter 

cover 
KU logo 1 

T-shirt none 1 

2 
ENROLLMENT 

BROCHURES 

AND FLIERS 

brochure 
traditional 

Chinese costumes 
2 

1 0 4 0 
flier CI building 1 

leaflet 
only Chinese 

translation of CI 
1 

registration 

form 
none 1 

3 
TEACHING 
ENVIRONMENT 

DECORATION 

signages none 1 

2 1 5 0 

wall 

decoration 

pictures 

Chinese landscape 2 

posters 

festival elements; 

Chinese characters 

and English words 

of the name of the 

Institute only 

2 

roll-up 

banners 

none (words only 

with a group 

photo of staff) 

2 

welcoming 

banner 
none 1 

4 

CULTURAL 

ACTIVITY 
PUBLICITY 

MATERIALS 

activity 

posters 

African animals; 

Rambolo dance; 

Great wall; 

lanterns 

2 

2 1 6 1 

activity 

banners 

Bamboo; brush 

pen on one banner 
2 

invitation 

cards 
none 2 

programs none 2 

stickers dragon-boat 2 

5 

TEACHING 

MATERIALS 

AND OFFICE 

STATIONERY 

folders 

name of the 

Institute in both 

languages; 

national flags 

1 

0 1 3 1 

head letter 

papers 
KU logo 1 

bags 
KU logo; CI logo 

and SDNU logo 
1 

business card  
KU logo; CI logo 

and SDNU logo 
1 

booklet none 1 

TOTAL (quantity /percentage) 32 6 3 
21(65.
63%) 

2(6.25
%) 

 

 

 



66 
 

Appendix III: Analysis of Selected Architectural Elements for Study 
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Appendix IV: Analysis of Selected Painting Elements for Study 
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Appendix V: Analysis of Selected Natural Elements for Study 

 

 

 



77 
 

 

 

 

 



78 
 

 

 

 

 



79 
 

 

 

 

 



80 
 

 

 

 

 



81 
 

Appendix VI: Analysis of Selected Ornamentation Elements for Study 
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Appendix VII: Analysis of Selected Clothing Elements for Study 
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Appendix VIII: Analysis of Selected Jewelry and Accessories Elements for Study 
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Appendix IX: Design Compositions Derived from Selected Elements Using 

Polymorphic Fusing Techniques 

Design Compositions for Project 1  
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Design Compositions for Project 2  
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Design Compositions for Project 3 
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Design Compositions for Project 4  
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Design Compositions for Project 5  
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Design Compositions for Project 6  
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Design Compositions for Project 7  
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Design Compositions for Project 8  
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Design Compositions for Project 9  
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Design Compositions for Project 10  
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Design Compositions for Project 11  
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Design Compositions for Project 12  
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Design Compositions for Project 13  
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Design Compositions for Project 14  
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Design Compositions for Project 15  
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Design Compositions for Project 16  
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Design Compositions for Project 17  
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Design Compositions for Project 18 
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Design Compositions for Project 19  
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Design Compositions for Project 20  
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Design Compositions for Project 21 
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Design Compositions for Project 22  

 

 

 



134 
 

 

 

 

 



135 
 

 

 

 

 



136 
 

Design Compositions for Project 23  
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Design Compositions for Project 24  
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Design Compositions for Project 25  
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Design Compositions for Project 26  
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Design Compositions for Project 27  
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Design Compositions for Project 28  
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Design Compositions for Project 29  
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Design Compositions for Project 30  
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Appendix X: Reproduction of Visual Materials at CIs in Kenya 

Plate 1: Reproduction of visual materials at CIs in Kenya (Project 1) 
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Plate 2: Reproduction of visual materials at CIs in Kenya (Project 2) 
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Plate 3: Reproduction of visual materials at CIs in Kenya (Project 3) 
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Plate 4: Reproduction of visual materials at CIs in Kenya (Project 4) 
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Plate 5: Reproduction of visual materials at CIs in Kenya (Project 5) 
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Plate 6: Reproduction of visual materials at CIs in Kenya (Project 6) 
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Plate 7: Reproduction of visual materials at CIs in Kenya (Project 7) 
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Plate 8: Reproduction of visual materials at CIs in Kenya (Project 8) 
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Plate 9: Reproduction of visual materials at CIs in Kenya (Project 9) 
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Plate 10: Reproduction of visual materials at CIs in Kenya (Project 10) 
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Plate 11: Reproduction of visual materials at CIs in Kenya (Project 11) 
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Plate 12: Reproduction of visual materials at CIs in Kenya (Project 12) 
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Plate 13: Reproduction of visual materials at CIs in Kenya (Project 13) 
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Plate 14: Reproduction of visual materials at CIs in Kenya (Project 14) 

 

 

 



166 
 

Plate 15: Reproduction of visual materials at CIs in Kenya (Project 15) 
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Plate 16: Reproduction of visual materials at CIs in Kenya (Project 16) 
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Plate 17: Reproduction of visual materials at CIs in Kenya (Project 17) 
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Plate 18: Reproduction of visual materials at CIs in Kenya (Project 18) 
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Plate 19: Reproduction of visual materials at CIs in Kenya (Project 19) 
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Plate 20: Reproduction of visual materials at CIs in Kenya (Project 20) 
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Plate 21: Reproduction of visual materials at CIs in Kenya (Project 21) 
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Plate 22: Reproduction of visual materials at CIs in Kenya (Project 22) 
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Plate 23: Reproduction of visual materials at CIs in Kenya (Project 23) 
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Plate 24: Reproduction of visual materials at CIs in Kenya (Project 24) 
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Plate 25: Reproduction of visual materials at CIs in Kenya (Project 25) 
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Plate 26: Reproduction of visual materials at CIs in Kenya (Project 26) 
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Plate 27: Reproduction of visual materials at CIs in Kenya (Project 27) 
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Plate 28: Reproduction of visual materials at CIs in Kenya (Project 28) 
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Plate 29: Reproduction of visual materials at CIs in Kenya (Project 29) 
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Plate 30: Reproduction of visual materials at CIs in Kenya (Project 30) 
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Appendix XI: Research Authorization License from NACOSTI 
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