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Abstract

Social Education and Ethics (SEE) is a subject which was introduced in the Kenya
Secondary School curricul urn in 1986. Its introd uction was based on the observation

of the Education Commissions and in particular the National Comrniuee on

Educational Objectives and Policies (Gachathi Reportlof 1976. and the Presidential

Working Party on the Second University (Mackay Report) of 1981. that our
education system was not efficient in developing socially oriented goals.

The subject is specifically aimed at producing morally educated persons. able to

make moral decisions based on sound rationality. and hopefully wiling to act on

those decisions.

Since its introduction. no empirical research has been done to find out how it is,
viewed by teachers who implement it. The altitudes of teachers towards a subject

may enhance or hinder its implementation depending on whether they are positive

or negative.

It was this realisation that prompted the study reponed herein. TIle study was

intended to establish whether or not SEE teachers' altitudes correspond to those

implicitly expected of them in the syllabus. The researcher also hoped to establish

whether some factors which may be expected to have nn influence on the

teachers' attitudes towards the subject, do in fact have an influence. Those factors

include»

1. Teachers' perception of the status of SEE.

2. The presence of a supportive environment for teaching the subject.

3. The facilitativeness of the methods the teacher uses.
4. The teachers' examination orientation.

5. The religious inclination of the teachers.

Problems faced by SEE teachers in the teaching of the subject were also sought.
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The study revealed that:

I. More thnn half of the SEE teachers have the altitudes implicitly expected by

its syllabus.

2. Among the investigated factors only examination orientation and the

religious inclinntion of the teachers showed a significant influence on the

teachers' altitudes towards the teaching and content of SEE.

3. The SEE teachers do face problems in implementing it. among which are»
(i) shallowness of the textbooks,

(ii) inadequacy of the allocated time

(iii) examination orientation in pupils
(iv) luck of books

(v) lack of training for teachers and

(vi) lack support from the ministry of Education



CIIAltTER ONE

INTRODUCTION

I. I UACKGROUND TO TilE STUDY

Moral education in whatever form ha~ always been with societies in the world.

All cultures and societies have the notion of education that should do more than

teach social skills. increase factual knowledge. or improve intellectual ability. The

term education implies improvement. betterment and passing on what is

worthwhile. Mornfity is worth and therefore has been included in education.

The need for morality arises because men arc social animals. They need

each other for social benefits, cooperation. support and company. However.

along with direct and indirect need for the company of his fellows. man has

tendencies that disrupt the society on which his life and happiness depend.

Unless these tendencies arc sanctioned by society. the result may be the

'Hobbcsial~: condition of war or a state of nature where might is taken to equal or

replace right. To avoid this intolerable condition, men have devised the systems

of \·,1IIIC5 which we know as law and morality. These have a common purpose:

thnt of preserving social harmony. Teaching morn I values to the youth is thus

aimed at that preservation of social harmony even among the future generations.

Before the 19th century. murnl education was essentially socialization of

the youth in the norms of their societies which. 10 n large extent. were

homogeneous. This socialization was basically along religious lines. as social



problems were thought of ill religious terms. Thc following examples serve to

lllustrate this point.

In U.S.A. the concept of mural education was linked to the conditions of

democracy, and children were instructed in accordance to the teaching of the

Protestant Church (Hersh, R.H. et al., 19HO). In Britain, the moral argument as

presented by Straughan (1982) attributes the creation of the moral vacuum in thc

classroom 10 the diminished emphasis upon religion in schools. In Africa.thc

wholeness of life allowed for the integration of religion into every aspect of life

including moral education. As Moumouni (1968:22) states:

Mouldin~ character and providing moral <}uAlitie!olarc primary objectives
in traditional African education. Almost all the different aspects of
education in the child and adolescent aim towards this goal, to a greater or
lesser degree.

Moml education was effective then, because there was a concerted effort

from the home. the society and the school. Unfortunately, increased

industrialization and urbanization resulted in parents working, and therefore

staying away from children most of the time, as well as the establishment of

plumli51ic societies which became increasingly secular. These developments had

serious effects on societies.

Our contemporary global society is faced by very many problems. The

industrial revolution and technological advancement have produced a society that

threatens to destroy itself. Atomic and nuclear energy has been released. the
\

human right to security is endangered. new social philosophies have ~riscn
. \

which challenge our traditional beliefs and ways of doing things such as. the

conflict between labour and capital. Life and the universe have been interpreted in



wuys which tend to take away from life its meaning and goals. There is an

increase in mental disorders, delinquency. divorce. exhaustion ami discontent. In

schools there have been reports of increasing assaults on teachers and on fellow

students, robbery. r;II)C and homocides to mention hilt a few crimes, Men have

few, if nn)" convictions and standards which alone make an integrated society

possible.

All the above problems arc rampant despite the progress in education and

science that the world can now boast of. If scientific knowledge is 10 serve

mankind. we need a social purpose involving mature conceptions of right IIlId

wrong. We need to recover our cultural and spiritual heritage and to bring them

into harmony with other modern personal and social relationships.

The question that arises from the realization of these needs is whether

virtue can be taught. and if so how'! Many societies have tried to devise methods

of fllllking their educational systems do better than teach social skills. increase

fnc.'tuill knowledge and improve intellectunl ubility. SUllie have even succeeded

under such headings /1S "bringing up children in thc fear of thc Lord", "character

training", the "education of the whole man" (Wilson, J. ct al. (ItJ69: 12). Thc

Western countries have since the I960s been trying to establish thc best methods

to he adopt ed ill teaching III ora I education. This has 1)(.'1.'11 motivated by the

conviction that teaching children to be good is not the same as teaching them to

do a~ they IHC tuld. Teaching suggests. among other things, an attempt (0

achieve lenrning by offering the pupils good reasons Ior acting in certain ways.

Consequently, various groups of people have come tip with models of

moral education among them rationale building, consideration. value

clarification, value analysis, cognitive development and the social action

model.Hach of these models has been used in a number of curriculum
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programmes in the analysis of public issues, The consideration model's main

them c. "learning to care" has been adopted in America. Thousands of teachers

have experimented with at least 011(.' version of value clarification. while the val Ill'

analysis model is popular among secondary school social studies teachers again

ill the we'll. The cognitive development model is the most commonly used in

moral development psychology programmes even in Kenya. The social action

model on the other hand is practical in many community oriented educational

programmes dedicated to buildi ng citi lens' effccti vcncss (Hersh et al., 19HO).

Among the African countries, unfortunately. the nreu of morality docs not

seem to have been considered of major concern. Many African countries only

~lIincd political sovereignty in the 1960s and have done very little in this area. In

the traditional African environment. initiation represented the only genuine

pedagogicnl institution (Erny. 19H I). It was after ini tiati 011 that a person was

directly and intentionally instructed on the norms. customs and conventions of

hi!' society. and the traditions regulating one's behaviour. With the decline of

initiations as 11 result of modernization. a well defined social institution which

catered for social ethics is continuously crumbling. Outside this institution. the

child IIIllI the adolescent acquired mom I qualities through interaction with family

members, the peer ~roup and the larger community. Stories. legends. games and

demands friends in the same age group made 011 each other, lI.Swell as the

influence of the community on relationships with peer group. adults and elders

constituted n real source of character building,

All these were disrupted hy the colonial experience. The school, and the

occupations to which it gives rise. took up a more important place in till' life of

the young. and It considerable part of his life has tended 10 escape from all family

control. Through the school, Christian ami Islamic religions undermined African

truditional religion through which social ethics was taught. The teaching of moral



and social values was then supposed to be through these foreign reliuious. a

position that has not changed in many post-colonial African states.

In Kenya. the Omiude Commission of IlXH considered the need Ior.

teaching social ethics, hUI rejected the idea of un ethics progranunc on the ground

that ethics was not 11 subject for primary and junior secondary (Kenya, 19(H:J6l.

Thc commission entrusted the leaching of social ethics to Religious Education

(Kl~nya,I<)(H: .16),The same position was taken by the 1968 Education Ac].

In spite of the teaching of Religious Education. the National Committee

on Educntionnl Objectives and Policies (NCEOP)' popularly known as the

Gachathi Report. pointed out thut the education system was effective in

developing economic oriented goals, at the expense (If social oncs (Kenya,

1976:2), It noted that the religious bodies through which moral values me taught

did not work well. and consequently recommended that the leaching of social

education and religion he separated (1',7), Religion WIIS found 10 he ineffective ill

teaching social ethics because it concentrates on spiritual aspects of man, The"-'
teaching of social ethics was expected to examine the social norms underlying all

aspects of human behav iour irrcspccti ve of whether one is rcl igious. at hei stic.

agnoslic or adheres to any other belief.

The 19H1 Presidential Working Party on the second university (Maday

Report! endorsed the above rcoommendations by slaling that:

lducntion I1Il1st promote social justice and morality by instilling the righl
attitudes nrt'cssary for the training in social obligutiuns and
responsibilities (Kenya, I(JHI: 6),

As n result, when thc H·4-4 education system was introduced in our

secondary schools in 19&'>,Social Hducation and Ethics (SEE) was one of the

subjects to be offered. Initially. this subject was grouped with Physical
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Education (P.E.) ns compulsory and non-cxuminable. Presently. SEE IS

compulsory in forms One and Two, and an alternative examinable subject 10

Religious Education (Christian. Islam and Hindu Religious Education), History

nnd Geography in forms Three and Four.

The introduction of this subject was aimed at producing morally educated

persons, able 10 make moral decisions based on sound rationality. II is hoped

Ihnl this subject will help to lay a firm foundation for the development 01" self-

discipline, integrity, adaptability, co-operation and patriotism among the students

(Ministry of Education, 19H5:I), No wonder. Karugu (It)(il :52) stated thnt the

!HICCCSS or SEE IlS n subject will ultimately be judged 1101 hy Ihe number of

cnndidatcs who pass it, bUI ruther by whether il has educated Kenyans so that

they mny shun corruption. nepotism. dishonesty (one would add indiscipl inc l,

nnd allied social evils that nfflict our society.
I

According 10 the Gnchnthi Report, the success with which the tradition of

mutual responsi hi Iii y (embedded in the phi losophy of A Irican Social ism on

which SEE is based) is continued into Ihe future will depend on the extent 10

which it is taught 10, and adopted by the youth (Kenya. 1976:5), This in turn

depends a 101 on teachers' attitudes towards the subject, as .well as possession of

the skillsof handling it.

1.2 STATEMENT OF TilE I)ROHI.EM

The above background shows that there is concern over morality. especially of

the youth, A new programme was introduced 10 improve this. but given the

increase in strikes, violence, assault nnd vandalism ill schools, and the rampant

corruption, nepotism, tribalism. dishonesty and other social evils, it docs 110t
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seem to have realiscd the expected results, The reasons why this is so need to he

investigated. to serve a!i It basis for correcting the situation.

The new programme's content is admired by many who see it, and their

reaction is that we should have started this kind of thing along time ago, Yet,

nothing much seems to improve regarding the youth's morality. There may be

many factors leading to this, but one possible factor that needs investigation in

this respect is the teacher's altitudes.

The Social Education and Ethics programme assumes that given the

treatment suggested in its syllabus, the level of morality among the youth will he

raised. This implies that the teachers adopt this assumption and arc genemlly of

the opinion thnt their teaching of Social Education and Ethics will enable the

youth to make ethical rational decisions. This study endeavoured to investigate

whether Social Education and Ethics teachers have adopted this assumption.

1.3 .'URPOSE 0 •..Tilt: STUI>Y

Tlhe purpose of this study was to test whether the assumption that the Social

Education and Ethics teachers have the required altitudes towards teaching the

subject is correct. To enable the researcher find a qualified answer to the

question whether teachers have the altitudes expected by the syllabus, this study

intended:

a) to establish what nttitudcs the syllabus expects of the SEE teachers

b) to establish whether in the altitudes they display teachers live up to the

expectations of the syllabus and

c) to identify some factors which influence the altitudes of SEE-leachers.
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1.4 RESEAIU':II (JUESTIONS

The study sought answers tu the following:

I) What attitudes towards the content and teaching I1fC expected uf the teachers

of SEE according tu the syllabus?

2) Do the attitudes of the SEE teachers correspond tu the expectations uf the

syllabus in this respect?

.l) Arc the SEE teachers' altitudes to the content and teaching uf the subject

related to:

- teacher's perception of the status of SEE in school.

- the cxaminablc/non-cxaminnble status uf the subject in school '!

- the teachers' examination orientation?

- the way the teacher understands his or her task'!l in terms (If facilitation

and transmission?

· (The facilitativcncss of the methods thc teacher uses")

· the teachers awareness of the churches' stand. on the existence, content

and teaching of SEE,

· the tenders' religious inclination

· the presence ur absence of a conducive/supportive atmosphere fur the

implementation of the programme.

1.5 SIGNIFICANCE OF TilE STUDY

Since SEE is 'I new subject in our schools. there is relatively lillie written

literature on it. What is even more lacking is empirical data on nny of its various

aspects. such I1S its teaching. altitudes of teachers and its influence on students

morality. Many scholars have called for such evidencein the past. Waiyaki

( 1990) for example states that:



A new education prograllll1ll' such us SEE probably needs a new kind
of attention in order t(o)ensure its continued livelihood ... must be tackled
al the beginning c;laJ!l'c; so as In enable a new instructional subject 10
secure its place and identity in the labyrinth of all other closely related
disciplincs.t P.(5)

The study was thus tu make a contribution tu the fulfilment of this need.

The timeliness of a research focusing on an ethical programme was born witness

by the constant condcmnnrion of such social evils such as corruption and

discrimination on the basis of sex. socio-economic status, social background: the

conti nued cnv iroumental dcgradat ion: and even more so by the count ry· wide

outcry on the indiscipline of the youth in secondary schools,

The SEE syllabus assumes that the teaching of the subject will result in

the improvement of morality among the youth. This study W<l51o investigate 011

whether secondary school teachers arc awnre of. and have adopted this

assumption, or whether they think it is realistic. The study was also to jdcntily

and analyse the factors that influence these views of SEE teachers, as well as the

problems they face in the implementation of the programme. The hnding's of the

study may challenge curriculum developers and educators to encourage research

in related areas.

1.6 HASIC ASSUMllTIONS

In this study. it WIts assumed that:

In) the assumptions of the syllabus regarding the attitudes a teacher should

have towards the content and teaching of the subject arc sound and

correct. (the soundness of these assumptions can he questioned. hut 10

keep the study within a mnnugeable scope, they will he assumed to be

sound ,.



10

(b) the syllabus has implied indications of what the altitude of the teacher

should be.

1.7 I.IMITATIONS

Although it is important to establish the [acts about the altitudes of Social

Education and Ethics teachers towards the subject countrywide, this study was

limited to teachers in Kiambu District. This was because the limited time and

resources available 10 the researcher prevented her from covering 11 wider area.

The choice or kinmhu was made considering its rurul locnlitynnd close links wuh

urban life.

1.8 nEFINITION 0 •.. TERMS

For the IHlfJXl~S of this study. the following terms will mean:

(a) Attitude: the stale of mind of an individual which influences

him to evaluate an object, subject or situation in

either a favourable or unfavournblc manner. and

which determines both his/her potential and actual

behaviour.

(b) Morat: of or concerned with the principles of right and

wrong in conduct and character. teaching and

upholding standards of good behaviour.

(c) Moml/;(/llcatiorr. Education aimed at enabling a person to net ill n

morally justifiably way as well ns be willing to do

so. It is concerned with the development of values
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by refining people's perception. their ahility to

choose and the capacity to speak nbout moral

dilemmas and iSSUl'S.

(d) Morality: Ilere used as another term for ethics, is concerned

with the teaching and practising of virtue. It has to

do \\ ith ideals. what is good and worthy of

pursui t.

(c) Social hJucation: bJucntiulI oriented towards others and towards life

insociety. It is that education which makes II

person pay attention to. he concerned with. and

respect other persons and the environment. in

realization that one is more fulfilled in the company

or others.

(nSoclul Ethlcs: A set of standards originating from human sources

such as family authority or social control.

generally accepted by people to regulate their moral

conduct. Studying social ethics involves critically

examining. reasoning and reflecting on social

norms and conventions or a society.

(g) Sodtlll~/lI('tlli(111 and Ethicv:

A secondary Sd1001 subject in Ethics in

Kenya.which involves critically examining the

socially accepted values and standards in order to

enable the youth to make moral decisions based on

sound rcasoni IIg.



CHAPTER T\\,O

R•.:VIE\V 0 •.. RELATED LITERATURE

2.1 INTROI>U(;TION

The teaching of Social Education and Ethics (SEE) was recommended as cnrly !!ceo- ~- -

1976 hy the Gachnthi Report and endorsed by the Mackny Repon:

The promotion of social justice and moral it)' implies that every person
receives basic functional knowledge and skills to enhance the qUlllity of
life. It also implies the promotion and practice of socially de ••irnble ethics
of ••ociety transmitted to youth. It ic; necessary in general to give
particulnr attention to this requirement while providing more educational
opportunities. This is of particular importance to higher education, but
should also npply 10 nil other levels (Kcnye. 19MI:7,.

The recouuncndntiou was. however. 1101effected until I<)H(, when the

subject, Social Education and Ethics was introduced ItS part of the new H:4:4

education system, On introduction. the objectives of the subject were stated as 10

enable the learner to:

(II) develop harmonious cthicnl/mornl relationship between himself and the

home. the school and the ncighbourhood, Kenya and other nations;

(t!) appreciate the necessity and dignity of 1II0rai education in Kenya and

other societies:

(c) hose his decisions on sound ethical principles as an integral part of his

personality development.



(d) develop a rntional attitude and outlook towards life:

(e) acquire. appreciate and commit himself to universal VII lues and virtues

that cement unity and understanding among various ethic communities in

Kenya:

(0 rationally sort out conflicts arising from traditional extra and Inner

directed moral values:

(g) understand and appreciate the soci II I fullfilment and moral rewards

accruing from cultivating and adopting virtues and values offered by

moral/ethical education (Ministry of Education. 1(84), To these

objectives has been added;

(h) understand anti appreciate the social, economic and moral impl ications of

the rapid population growth:

0) understand and appreciate the impact of population growth on the

physical. biological and social environment (Kenya Institute of Education

1992: 36).

2.2 TI-:A(:IIERS' ATTITUJ>I-:S AN)) TilE Tt:ACIlING OF

SOCIAl. EUUCATION ANI) ETIIICS

The objectives of the SEE programme listed above emphnsise greatly on

developing the affective domain: Graduands of thc programme arc c~pcl,tcd to

change their attitudes positively towards moral issues and in effect act in a

morally acceptable manner.
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Sound ethical behaviour of the individual person. whether alone or with
other, at home. school. ill the neighbourhood or in a foreign country is
the sole nim of this subject (Kenya National Exnutiuations Council
1989: 312).

Knowledge in this subject is only valuable as Ion!! as it helps thc learner to

develop positive altitudes and values. Thus. Oduor (ll)t}()) argues correctly Ihnt

"rationality" alone is not sufficient for ensuring that the individual leads a morally

upright life: the person must not only "know" the right: he must also "feci" thc

right. If Oduor's "feeling of the right" is to be renliscd, teachers must he

conscious of this expectation, he in agreement with il. have skills to effect it and

be willing to work towards its rcnlisation. This last condition implies that they

must have a positive altitude towards the subject. In short. SEE teachers. being

the implemcntors of the programme should have thc same frnme of mind as the

syllabus writers.

Beam ( ll)()() asserts thnt attitudes represent a complex multi-dimensional

facet of each human bci ng. correlnt iIIg the affccti vc. the cogniti vc and the

conative, Attitudes. she points out illustrate an individual's self-description for

hill commitment in A particular position. his affinities or. and aversion to some

nspccts of his environment. his evaluative judgement. his social influence. his

, emotional and motivational inclinations, Attitudes, therefore, produce patterns of

behaviour. They determine what one docs or says. what one likes or dislikes.

his relation to other people and his reactions to events in his own life and in the

world around him. A teacher's attitudes towards a given subject to a great extent

influences the way he handles it. his motivation and effectiveness in teaching it.

The importance of teachers' positive attitudes towards a programme has

bc=CI1 revealed by several studies. When reviewing studies of attitudes of teachers

in Mathematics. Aiken( 1970) found out that the teachers with a "middle" altitude

And n "high" understanding had students with the best scores. but teachers w ith n
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~hil!h· understanding and "Iow ..~ attitude had students with the poorest

achievement.

In addition, in II summary of experimental studies of opinion change.

f1urlnnd. ct al.,.( 1(59) noted that the results of a communication mainly depend

on the communicator. the communication and the audience, More spccificall y.

they noted thai the communicator with 11 high credibility had a substantially

greater immediate effect on audiences' motivation 10 accept the conclusions

advocated. Implicitly, a teacher who is seen to have positive altitudes to the

subject he teaches is mort' likely to influence students to develop the ~1I11t.',

The above findings point to the need for teachers to have a positive

attitude towards the subject they reach. This applies even more so on a subject

which deals with social and moral aspects of thc learner's life, Unfortunately,

the social climate under which SEE was introduced docs not seem quite

conducive for the development of positive attitudes.

Shiundu (1990) notes that, when the subject was first introduced in 19H6,

the general impression created by the Ministry of Education was that it was it

non-examiuable subject.

SEE and Physical Education (1',1:.) in the secondary schoo I curriculum

were to he compulsory for every student hilt non-examinable. If this was to he

the CltSC, then the subject was going 10 be relegated as subsidiary and less

imponnnt.

Shiundu further points out that some people think Ihal this subject

contributes \'cr)' lillie, if anything, to the goals of secondary education ill general.

Those who hold this view, he observes, think that the objecti ves of this subject

are similar to those of Christian, Islam and Hindu Religious Education. To such
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people. the content and learning experiences that the subject offers arc ••[ready

being offered elsewhere in the curriculum especially in religious programmes, so.

if anything it is a mere duplication of efforts. A teacher with such views would

mar, rather than facilitate the success of the subject. The above observations arc

not based on empirical data. and Shiundu does not say whether "some people"

include SEE teachers, In view of the importance of positive teachers' attitudes

towards the subject they teach. it is important to establish the SEt: teachers'

attitudes towards the content and teaching of the subject. The factors that may

inllucnce these attitudes need also to he investigated in oder to make sug~cstiolls

on how the J>ro~mmme may be effectively implemented.

2.3 I,'ACTORS THAT MAY INFLUENCE TEACHERS'

ArlTfUUES TO TilE SUUJECT

2.3.1 (;t'nt'ral Comments

The literature above suggests that teachers' attitudes towards a subject

have an impact on its implementation, Therefore. thc factors influencing

attitudes arc i~sucs of great importance.

Various studies have been done in different subjects in an attempt to

establish whether the background variables have an influence on teachers'

attitudes towards the respective subjects. Their findings. however, do not give

us guidance on how to deal with SEE as some of thcm arc contradictory.

Aiken (1970). for example, found out that experienced teachers had a

more positive attitude towards arithmetic and II better understanding of basic
)

arithmetic concepts, No significant relationship was. however, observed
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between the number of years of reaching experience and either altitude or

understanding.

(jiton~a ( I9HJ) on attitudes of teachers towards Science found that female

teachers had a more positive attitude towards science than male teachers. lie

found no relationship between the altitudes held hy teachers and their

background variables, which include teaching experience. Therefore his findings

do not agree with those of Aiken.

Nglllljiri (1985) on tile other hand found no relationship between altitudes

held by teachers towards agriculture and their qunlitics such as sex. age,

academic and professionalqualification. Gitonga's findings on the influence of

sex on teachers' attitudes towards science differed from Ngunjiri's on teachers'

altitudes towards agriculture. Gitongn and Ngunjiri agree that there is no

relationship between teachers' attitudes and their experience in teaching their

respective subjects. Their findings do not, therefore. agree with Aiken's findings

in this respect. Given such findings, one cannot gcncrnlise or draw conclusions

on what background variables influence teachers' attitudes towards their subjects.

A study on otherInctors that are likely to influence teachers' altitudes might

thercf~)f'C be mort' useful.

I

Some of rhe factors that may influence SEE teachers' altitudes include the

religiosity and awareness of the churches' view towards the subject, the teacher's

awareness of his task (as Incilitntor rather than transmitter of moral development).

his perception of the status of the subject, presence or absence of n supportive

SdlOOI environment and exnminntion orientation.
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2.3.2 Churches Stand on the Tt'lIchinR of SEE and Teacher-s'

Attitudt'!I

Three years after the National Committee on Education Objectives and Policies

((inchathi Report) recommended the teaching of SEE, the Kenya Episcopal

Conference issued a memorandum on this report.

The memorandum lamented that the efforts of the churches to provide a

strict mom I code for the community within the context of religious convictions

had not been supported as much as it deserved. The memorandum declared:

... the Bishops of Kcnyn sU~Jlcst that ethics he tnught ns an inle~rnl pnrt
of religion nnd thnt African values are Inken into considerntion IKenya
Fpi~opal Conference's memorandum on the Gnchnthi Report, Nairobi.
1lJ7t):51 '

The Memorandum further insisted that:

It is our firm conviction that authentic ethical education can only he truly
effective if it is given in the context of Asound religious education (p.6).

This stand of the churches was Inter confirmed by the Christian Churches

EducAtionli1 A!I!ux:intion (CCEA) in their memorandum to the Presidential

Working Party on Education for the Next Decade and Beyond. In its

memorandum, the Association recommended ,thllt the teaching of SEE he

discontinued and the contents At every level be incorporated into the teaching of

f{eligiolls Hducation {The Christinl} Educ;atur, VoL!. No.1 19H7: 17).

In recommending it return to the old practice of teaching mom I education

through religious education. the Churches portrayed an inherent lack of faith in

the efficiency of school subjects. other than religious education, in teaching moral

education. To demonstrate thi~ observation one may take the case of the National

Christian Churches or Kenya (NeCK).
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The NCCK offers to nil members of its congregations, a family life

education programme that includes discussion of contraceptive methods. Onthc

contrary, the same organization is opposed to the Population and Family l.ife

Education (Pop/Fl.E) curriculum currently being ptlot tested in some primary

schools. This may be out of Iear that the learning of its content which includes

SC~ education may lead to sexual experimentation or promiscuity.

The churches' views may influence teachers' attitudes towards SEE,

especially if the teacher i!ltreligious. A study on Schoolgirl Pregnancy in Kenya

(19871 found out that few teachers in schools with a strong missionary

connection were strongly in favour of teaching contraceptive methods, although

their results did not differ significantly from those of other secondary schools.

Several teachers in favour of birth control explicitly mentioned an

emphasis or exclusiveness on natural family planning methods. Interesting to

note is the fact that, of thc eight schools whose teachers were strongly opposed to

teaching of contraceptive methods, five were Catholic-sponsored. The findings

of this study seem to suggest that connections with churches, being aware of the

churches' views on certain issues, and possibly being religious may influence n

teacher's altitude. It is possible thnt teachers' awareness towards the stand of the

churches on SEE and the teachers' religious inclination influence their altitudes

towards the subject. It is therefore important to investigate whether this is true.

2,3.3 Tl'IIChl'r'lI Awa~n('ss or his Task

Since there are no trained teachers for the subject. the question of who should

leach it probably needs clarification. The current position of the Ministry of

Education is that any teacher cnn teach SEE. This position is in agreement with

the assertion:
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Moral education in any sense of the phrase is something which all
teachers need to know about. just because it is impossible for any teacher
to escape from the role of moral educator' (Wilson, 197.l:VII).

It is imperative from Wilson's phrase "need to know about" that the

teacher should be prepared to teach moral education and not just be assigned.

The study on Schoolgirl Pregnancy in Kenya (19H7) revealed that the main

hindrance in handling such topics as "human reproduction" and "contraceptive

methods" is lack of correct technical knowledge and approach by the teachers to

whom the tnsk is allocated.

While the Gachnthi Report (1976) did not suggest methods to be used in

SEE. the Kamunge Report (198H) recommended the project approach, team-

work and voluntary community service. No teachers were, however. trained to

teach the subject using these methods.

Teachers are, therefore, faced with the task of teaching u subject they

have not been prepared for, without much guidance. Some have not even been

inserviced in it. It is doubtful whether such teachers Me even aware of the

expectations of the syllabus on their contribution towards making the programme

/I success.

A designer of the methodology to be used in teaching SEE may have to

borrow some ideas from moral education programmes, The proponents and

authors of the six models of moral education: James Shaver (rationale building

model); Peter McPhail (consideration model); Raths et al., (values clarification),

Coombs et al., (valueanalysis) Kohlbcrg (cognitive moral development). and

Fred Newmann (social action model). all agree that moral education should do

more than socialize children to the norms of their society. It should also do more

than make children conform to "the right, answers" laid down by society, Their

views concur with Wilson's assertion that:
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If we brainwashed I'COI'll', or hypnotised them. or dr\lS!~ed them. or cut
their brains about, we shall not e;ay we were educating them. '" (;cllinJ,!
people to behave \\'('11 ie; not moral education ... Moral education, if
'education' is seriously taken must he some kind of teaching and learning
pw('ess h)' which pupils (students) come to perform better in the moral
urea (Wilson 197,1:21·22).

The goals of moral education. therefore, must never be reduced to

training in convention (although n firm grounding in convention, before children

reach the age of reason may he a necessary preparation for moral autonomy),

L'hildren must ultimately he helped to appreciate the reasons behind their actions

if they lire to be morally responsible. Helping children in this manner cannot be

done through the commonly used expository, non-heuristic teacher- centred

methods of leaching. As one writer noted:

These methods may make the subject appear more of a religious exercise
than a rational. ethical one. (Mlf{IE, 19H1:2H)

On the same note, Meyer ( I(~:J·H noted some shortcomings that have to he
(

rectified if moral education i!' to 1)(' successful in Taiwan (und probably also in

Kenya); among which arc:

I, Too much inculcation, nut enough consideration of cognitional

development nnd practical application.

2. Too much stress on knowledge and not enough on moral education and

character building.

Moral education demands that the learner he actively involved in the learning

process. As Wnrnbari (1990:44) observes. social and moral education at the

~el·OIH.1stage of rationality and conscience should encourage questioning to

transform the submissive passive traditional conscience into n questioning active

one in search or conviction. It is the task or SEE teachers to help learners

undergo the transformation from the passive 10 the active conscience hy involving
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them actively in the learning process. II is not dear whether they arc aware of

this task and if they are. whether or not this awareness is related to their attitudes.

to the content and teaching of SEE.

In recognition of the need 10 involve learners in their moral development,

nil the six models uf moral education. attempt to help the learner acquire skills

and processes that can lead to one being able to make moral decisions and act in a

morally responsible manner.

Different models among these cmphasise different aspects of the three

important components of morality: "judging". "caring". and "acring". The

rntionale building. value analysis. value clarification and cognitive moral

development models stress the importance of discussion of moral dilemmas and

use or reason in making decisions about moral values. Thc emphasis here is 011

judgin~ the rightness or wrongness of issues.

The consideration model on the other hand. recommends role playing to

help learners. develop empathy for different social roil'S and institutions, This

model aims at teaching children to appreciate the roles of others and hence to

develop concern and care.

The social action model. as the name suggests stresses more on acting. It

involves the enactment of values. The model requires that students 'learn hy

doing or from what is done by' (Wceren. 1972:40). Students Me therefore

expected to participate in activities such as school administration. planning and

conducting liturgical services. communal work and athletic competition. Such

activities enable them to appreciate the various social institutions, roles and

functions, None of the above models can be said to be self-sufficient, thcy arc nil

complementary .
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Morality is neither ~()od molivce; nor ri~hl reason, nor resolute action. It
is all three, (Hersh ct nl., 19HO:,

A combination of the heuristic, the critical and the valuing approaches to

teaching seem appropriate to social and moral pro~ramme like SEE. Learners

should he encouraged to search and find information. meaning, applications.

explanations. criteria for judging. opinions or beliefs. The)' must also be helped

to become competent at judging whatsoever they search and find. accepting some

of it and rejecting some of it. More importantly they should he helped to develop

valuing skills. the most prominent of which are the identification of once;

unreasoned preference of alternatives to such preferences and uf the implications

nnd consequence o( such nlternatives

A teacher who is aware of the teaching methods that could lead to

effective social and moral education may be more positive to the content and

teaching of SEE than one who has no idea on how to go about teaching the

subject.

2.3.4 Esandnatlon Ori('n'alion

Moral education entails the development of values in youth by refining

their perception, their ability to choose and the capacity to speak out about moral

values and dilemmas. This demands that a teacher facilitates moral development

nnd does not transmit moral values. To do so effectively. moral education seems

to call (or n non-exnminnble status.

Unfortunately. non-examinable subjects ill Kenya are, ill most cases, either

sidelined Of ignored, I.umallas (1lJ8..1) found out that the primary school teachers

fell (I need nnd nn anxiety In enable pupils to pass, These had led them to narrow

down the entire curriculum 10 five subjects done in the Certificate of Primary

Educntion (C.P.E).
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On a similar note, Kirongo ( IlJH7) noted that teachers Iclt that students

would take SEE lightly if it is not examinable. IIcr study re ••·ealed that teachers

tend to concentrate on the teaching of the examinable subjects.

The two studies show 1I11~tteachers are more devoted to teaching

examinable subjects at the expense of the uon-examinable ones. The studies did

nut, however. show whether teachers' attitudes arc influenced hy theexaminable

status, It is possible that they concentrate on the examinable subjects to enable

students to pass. and may still have positive attitudes towards the non-examinnble

subjects,

Mornl and Social Education seems best suited to a non-examinable status.

Clark (197.4) observers that many secondary schools attempt to retain the

participation (in social ethics) of all years and all abilities at all costs. They thus

enter the inevitable competition with examination courses, and find that social

education emerges as yet another Cindcrclln subject on A crowded timetable.

Clark ( 197.\) observes thai the most exiting experiments in social education, even

in schools with special advantage and staff dedicated to its development are

confined to departments containing mainly non-examination students. where

there is time to manoeuvre.

An observation as the above may he encouraging to the Kenyan

programme where SEE is compulsory only up to form twu. Retaining SEE as a

non-exnminnblc subject could be n step towards avoiding no undesired situation

. 8!'1 noted by Straughan in the following words:

The curriculum is in danger of being reduced to the study uf examinable
material and thnt which is not to he examinable it; neglected often by
pupils as much n~ teachers and parents (Straughan 1982:42)
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apparent disapproval that in Forms Three and Four. SEE and Religious

Education are taught for examination purposes.

In an exnmination-oricnted education system such as the one in Kenya

today. teachers may have negative attitudestowards a non-exnminable subject. It

i!l important to establish the validity of this possibility in order to make

!lug~t'~tion!l on how SEE may be effectively implemented.

2.3.5 Presence or Ab!lence or 0 Supportive Environment

For the teacher!' to develop and sustain positive attitudes towards SEE.

the school and the society in general have to be seen to support the programme in

terms of offering appropriate materials as well n.s setting a conducive atmosphere

for its success. Without the necessary tools. even the best and must experienced

teacher is handicapped.

A study done hy Sifuna ( 19H9) revealed that parents and community

support. in fonn of funds for putting adequate facilities. providing extra

textbooks and teaching materials, and assisting in disciplining their children.

were important in raising the standard of teaching and learning.

Mulupi (1991) found a high (associative) correlation between the number

of textbooks in standard eight in a school and Kenya Certificate of Primary

Education (KePE) results. This means that there is a J~sitive relationship

between resources (assuming textbooks are the main resources used by teachers)

. and performance. The relationship is only associative since there arc many other

[actors that influence performance in examinations. such as dedication andhard

work of both teachers and students and the intelligence level of students in n

given school, which had not been controlled. The stud)' did not. however.
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reveal whether the availability or unavailability of textbooks affects teachers'

auitudcs towards the subject.

Kirnengi (1991) carried out a study of factors determining commitment

and non-commitment to teaching among primary school Teachers in three

districts (Hgeyo Marnkwet. Nyeri and Kakamega). Teachers were asked to rank

eight important job factors that influenced their non-commitment to teaching. The

slow process of ordering and supplying instructional materials was ranked

number one and number two by men and women respectively. The study.

therefore. showed that teachers attach great importance to availnbilty of

resources. Their availability and case of ordering and supply seem to affect

teachers attitudes. Unfortunately. the study docs not reveal whether the

relationship between resources and teachers' altitudes is It significant one.

Moreover, this study was carried out among primary school teachers, and it is

not clear whether the same results would he obtained among secondary school

teachers.

2.4 JUSTIFICATION .'OR TEA(;IIING ETIlICS IN SCIIOOLS

Schooling is understood to be a powerful factor which steers the acquisition of

m01'111values. Schools have long had the burden of preparing young generations

to have socially acceptable moral standards. According to Straughan (198'2). for

Ullin)' people, tnlk of failing standards of education brings to mind standards of

behaviour and conduct rather than of intellectual auainment • and teachers arc to

. be held hugely responsible for this kind of decline; they should leach children nut

only to be knowledgeable hut also to be good, He advances a "moral argument"

nl'~'()f(ling to which modern society is becoming increasingly more lawless .

. violent, indisciplined and permissive especially among the youth. The argument

further asserts that statistics show that vandalism. violent crime. drug-taking and
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sexual activity have risen and arc rising among teenagers. and that there i~ an

equally significant general decline in such thin~s as respect for authority,

politeness and good manners. Consequently, children today have become rude,

using more bad language and caring less about their appearance and dress than

ever bef ore. He asserts that:

schools must he held responsible in part to blame for this state (If affairs
for it is their products which arc failing to come to the desired standards.
Teachers an.' not doing enough to impart the right values to children and
ensure that their behaviour is socially acceptable (Straughan, 19H2:2)"

In agreement with the claims of thc "moral argument", f{o~crs (1t)H()) reported

that vandalism was costing the taxpayers as much as textbooks, and that in.

Canada. during a third year period in 1970. assaults on teachers rose b)' 77.4%,

on students 85.J% robberies by .'6.7%, rapes and attempted rapes by 40.1 %

homicides hy 18% and weapons confiscated by 5-lA?'r.

The Kenyan situation is no better than the nbove cases. An investigation

into the effects of strikes done by Githirwa (llJH7), revealed that many strikes in

schools lend to the damagi ng of school property, teachers' property, and in some

cases neighbouring residents' property. He cited the case of Kiambugi Secondary

School in Murnng'a District whose students set their school on fire on February

1985 and destroyed property worth nearly two million shillings. Omondi (llJH5)

cites the cases of Mary Leakey Girls Secondary School (Kinmbu) students who

set their school library and 11 classroom ablaze in 1980 in reaction against some

students' expulsion for refusing to answer morning greeting from their deputy

headicacher: SI. Andrews High School (Kisumu) who, again in 1980 destroyed

property worth about J7.()(X)/= in protest against punishment given to some

students for arriving in school when drunk and disorderly. and Tcremi

Secondary School Students (Hungomn) who set their headmaster's house ablaze

and destroyed other school property worth 220,lXX)/=, The list is long. The
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climax of violence in strikes in Kenya's Secondary school so far can be said to

hnve been the SI. Kizito incident. reported under the.' following glaring headings.

Rampaging Boys l.cnve It) (iirls Dead" (Daily Nation, l Sth July 1991.
1'.1) 71 Girls Raped in SI. Kizito Tragedy' (Daily Nation, 17th July 1991
".1 )

While not all strikes arc a result of irrational behaviour of students, it i!l:

questionable whether the violence applied can he justified. Many [actors arc

given ItS causes of strikes and solutions suggested accordingly. but the faith in

guiding students as n solution. has never been lost, and hence Social Education

and Ethics. Consequently in the foreword to the Kenyan Institute of Education

books Soc:jal Education and Ethil-s - Forms One and Two tcadler'!I: Guide IlJK7,

Wnithakn (the Director of Education) stated thnt ethical and mornl formation is the

main theme of SEE. and il takes priority over nil other aspects of any education

system. In addition, il is stated in the introduction of the same hook thnt:

The [earner is n~!li\lt'd 10 develop virtues relevant 10 harmonious existence
within the school system such as friendship. sociability. order an d
discipline (1'.5).

Unfortunately. in spite of the introduction of the subject five years ago. the

current trend in schools appear.> to be the direct opposite of what is expected.

Therefore, 1111111)' questions arise in this respect:

- f s the current situation due to teachers' negative attitudes towards the

subject nnd thus thwarting the teaching?

- Whnt are the factors behind the attitudes?

- Are the teachers aware of their expected contribution in making SEE

progmmme successful '?

· Are teachers aware of the main gonl of S~.E'!

• 1.>0 they think lhis goal is achievable?

· Arc they therefore consciously working towards achieving this goal'!
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- Arc there problems (other than attitudes) hindering the eff'cc rive

implementation of the programme'?

The current study addresses itself to these questions.

2.S Nt:t:U FOR RESEARCH IN SOCIAL t:UUCATION ANI>

t:TIIiCS

Ynrious scholars have called for research on the subject (SEE) aimed nt providing

feedback for further action. Shiundu (I()(X» for example states that:

Documented evidence on popular reaction to the introduction of social
Education and Ethics in the School is yet to surface (p.91)

It may he somewhat early in this stage to make concrete suggestions for
the improvement of our Social Education nnd Ethics Syllabus. so far we
have no systematic feedback from either examination or research.
({;rocnewegen 1990:(9).

The current study will. therefore. nttempt to provide that needed feedback. by

investigating the factors behind SEE teachers' attitudes towards the subject as

well as on the aspects that may hinder effective implementation of the

programme.

2.6 SUMMARY

This chapter reviewed. among other things. literature related to the relationship

between teachers' altitudes and teaching school subjects. It was argued that

teachers' attitudes to a subject influence their levels of motivation and degree of

effectiveness in teaching the subject, The literature observes that the social

climate under which SEE was introduced into the school curriculum was I10t

quite conducive 10 the development of positive attitudes towards it. Factors
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which could have. and probably still do iIlIlIlCIH:C leat-hers' attitudes towards the

subject are then reviewed. These factors include an awareness of the churches'

stand on the teaching of SEE, teacher's awareness .of his task. cxnmination

orientation and the prcsent'e or absence of a conducive environment for the

implementation of the subject.



CIIAPTER TIIREE

I\IETIIOJ)OLOGY

J.t INTRODUCTION

Thi~ chapter describes the procedure used in answering the questions asked in the

study. It specifies the data collection techniques. methods of darn analysis and

presentation. The instruments used in the research are also described and n

justification Oil the choice of the method of study offered.

J.2 I)UPUI.ATION OF THE STUUY

The study was carried out in Kiambu District of Central Province. The

researcher collected data from secondary school teachers of Social Education and

Ethics.

Kiarnbu District was preferred to the rest of the districts because it has the

merit of having both nn urban and rural environment which tire the main

characteristics of modern Kenya .. It was. therefore. hoped thnt the responses

. given would be typical to those thai one could get elsewhere jn the country.

All the st£ teachers in the hundred and nineteen secondary schools in

Kiamhu were involved in n fAl"1 finding survey which Wl\5 done in order 10

identify case study subjects.
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J.J CASE STlJUY SUUJECTS

The initial survey helped in thc identification of ten schools, whose Social

Education and Ethics teachers formed the case study subjects, The choice of the

schools was determined by the status of Social Education and Ethics in each. as

revealed by the survey data. The data revealed the following:

(a) Teachers who have been inserviced in SEE

(h) Teachers who have not been inscrviced in SEE

(c) Schools where SEE is examinable in KCSE.

(d) Schools where it is non-examinable

(e) Schools where SEE teachers have volunteered to teach the subject and nre

happy with it.

(0 Schools where a teacher was given the subject irrespective of his

interests, subject areas or background.

(g) School!' where thc subject is taken seriously/is liked as perceived by the

teacher.

(h) Schools where the subject is taken only because it is compulsory.

ti) Schools where the subject enjoys the support of the head-teacher and thc

general school ntmosphere/envi ron rncnt.

(k) Where the environment is not very favourable 10 the inculcation of mural

values,

J.4 INSTRUMENTS USEU IN UATA COLLEC'TION

Two instruments were used for data collection, A questionnaire (appendix I) was

used to collect dntn to help in the classification of thc different categories of

schools according to the status of SEE. The questionnaire comprised three

parts. PUrl I collected biogrnphic information on the respondent. or particular
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importance in this information was the name of the school. the sex of the

respondents and tenchi ng subject combi nations.

The name of the school, \\ as important for the identification of those

schools whose SEE teachers were 10 be among the study subjects. The

researcher wanted to interview different sexes so that the findings arc not

completely biased. and hence the information on sex of the respondents. The

teaching subject combinations. was to help determine the wily the subject is

allocated to teachers in the different schools, which may ultimately help in

interpreting the teachers' attitudes towards SEE.

The examinable or non-examinable status of SEE and the periods

allocated to it was also in this section, as these two variables arc more of an

administrative nature than personal preference although Ihey may have an effect

on teachers' attitudes.

Purl IIuf the questionnaire comprised It nuing scale intended 10 measure

the attitudes of teachers towards thc subject. The scales used were; Strongly

Agree (SA), Agree (A), Neutral (N), Disagree (I)). and Strongly disagree ISD).

These scales were assigned numerical values.

The must positive, (strongly agree) was assigned 5, and the values

decreased until the most negative (strongly disagree) got the value of I. This

rating is considered appropriate in measuring attitudes because it gives a range of

rating points describing different feelings. It is also cas)' to score and interpret.

Respondents whose total scores were very high portr~ycd 11 positive altitude 10

the subject while those with low total scores had a negative altitude.

Part III consisted of multiple choice questions. and respondents were

free to choose 8!1 many nlternati ••.es as they wished in each item. This section of
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the questionnaire was aimed at the identification of teachers who have been

inserviced, those who arc aware of the churches' position on thc content and

teaching of SEE and those who have volunteered to teach the subject. It also

sought to establish the school environment in relation to the teaching of SEE.

The interview schedule (uppcndix II) on the other hand comprised dosed

and open-ended questions which probed on the respondents' attitudes towards

the content and leaching of the subject. and tried to find out the reasons behind

these attitudes. Hindrances In the effective implementation of the subject were

also investigated and suggestions [or solutions to the problems sought. The

interview schedule was also divided into three sections. Section A collected

general information relating to the teacher and the SUhjCl'1. Section H was

concerned with the teachers' attitudes to the content of SrE. while Section C

dealt with attitudes towards the teaching and also sought the hindrances to the

subject and the teachers' suggestions on improvement.

3.5 HATA (;OLLECTION I)RO(;EUURE

The researcher began by doing It content analysis of the syllabus in order

to articulate clenrly itlt assumptions on the effect 01" the subject Oil the morality of

the youth, and it.!texpectations on the contribution of the teacher in making the

programme SUCl·~ sIul.

After seeking a research permit from the Office of the President, the

researcher went (0 Kinmbu District Education Officer 10 infonn him of the

intended study. The instruments of data collection were Ihen pilot-tested in two

!OCh()()I~which were not in the study in order (0 avoid pre-test sensitization.
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instruments. The necessary ndjustrnents in the instruments were undertaken.

The SEE teachers' questionnaire wns then sent to nil the schools III

Kinrnhu (except the IWo in the pilot study]. A stamped and addressed envelop

and a cop)' of the research authorization letter (appendix III) were enclosed

together with Ihe questionnaires. The number (If the questionnaires for each

school depended on the size of the school (if known to the researcher) or else a

maximum of three' copies. SEE teachers were requested to send had the filled ill

questionnaires within two weeks after receiving them.

The researcher I-!II\'C them a maximum of one month h)' which time unly

twenty nine schools had responded. After this period, the researcher went to the

schools 10 collect the questionnaires personally.

Since it WIIS llppronchinl! the end of year. and the National Examinations

were on. man)' teachers had gone to invigilnte and therefore could not give the

questionnaires or fill new ones. The researcher managed to collect questionnaires

from thirty three more schools. all together totalling to sixty two schools.

The questionnaires were then annlyscd and the case study schools

identified accordingly. Direct personal interview was then done on the case study

subjects,

3.6 UATA ANAI.YSIS ANU I)RESENTATION

For the questionnaire. the respollses were scored as ill a test. with

respondents having the highest scores portraying more positive altitudes towards

SEE nnd those with the lowest scores, relatively less or even ncgntive altitudes.

This was with the exception of questions J.I. 3.2 and .\.4 which could not be
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scored in that manner. hilt which helped in rategurisin)! the schools. The findings

were analyscd IIsin~ frequencies nnd percentages and presented in tables.

For the interview schedule, the Yes/No items were recorded in n tally

sheet, from which sums were calculated from the frequencies obtained. For the

open-ended items frequencies and tables of responses were used in analysis.

Percentages were not found useful as cases/respondcrus were rather few. In

such l'asc~ the U~ of percentages tends to exaggerate the occurences.Thcy were,

therefore, used sparingly only in the calculation of the proportion of the teuchers

with positive altitude! to the content and teaching of SEE.

This heing n descriptive research. quality, rather than quantity of data was

considered to be more important. Discussions on the implications of the given

responses WAS also found useful.

To find out whether teachers' attitudes towards the content and teaching

uf SEE were related to some suspected fnctors, Spearman's rank order

correlation test was done on the teachers' altitudes against each factor. The

correlation t~ W3.." found I() he the most appropriate because the data were paired

and were in the ordinal scale. The number of paired values was less than thirty

(.\0) which is acceptable when using Spearman's rank order correlation

coefficient. (I~hO-p).

\

\
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DATA ANALYSIS AND INTEUPUETATION

4.1 INTnODUCTION

This chapter presents an analysis and interpretation of the data collected in the

study. In 4.2, the survey data which revealed the status of Social Education

and Ethics (SEE) in Secondary Schools in Kiambu District arc analyscd, This

information was used in the selection of subjects to be interviewed. The SEE

syllabus is examined in 4.3. with a view to identifying its assumptions on the

subject's content and teaching. and therefore the expected attitudes of its

teachers. In 4.4. the attitudes of SEE teachers towards the content and teaching

of the subject nre assessed. using responses obtained from the interview

schedule. Correlation is then done of some factors perceived to be related to

these altitudes. The findings arc presented in tables of frequency distributions

nnd percentages. Since in a descriptive study such as this the emphasis is on

(l!l"litativc rather than quaruitativc analysis. descriptions and dtscussions arc

invariably predominant.

4.2 TilE SUnVEY DATA

4.2.1 Background Infurmation uf 'SEE' Teachers In Kiamhu

District

'111e first section of the questionnaire (appendix I) provided infonnation about

lhe composition of SEE teachers in relation to age. sex. professional

qualificatious. teaching experience and their experience ill leaching SEE.
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Female teachers of SEE were found to outnumber their male

counterparts. The females accounted for 60(70 of the SEE teachers and the males

40%.

Majority of the teachers (60%) were university graduates. and 25% had

Diploma in Education. Only 10% were untrained. This shows that most of the

teachers handling SEE were professionally competent although not specifically

prepared to teach it.

SEE teachers aged below 30 years accounted for 60% of the

respondents. Out of these. 47% who were the majority were between 26 and

30 years old. Teachers aged between 21 and 25 accounted for 13%. those

between 31 and 35 for 17% and those over 3.5 years old for 23% .

. .__ .Subicct allocation to reachers didnot take into consideration the teaching

experience of the allocatecs, Percentages of the various experience brackets fall

between 18% and 32%. The latter which is the highest percentage of teachers

represents those who have had a teaching experience of seven years and over.

18% represents teachers with a teaching experience of between five and six

years. Thus. 50% (32% and 18%) of SEE teachers had five or more teaching

experience.

Even though 77% of the respondents had it teaching experience of more

than two years. 41 % had taught the subject fur only one year. This suggests

continuous changes of SEE teachers. This information is summarized on Table

I.
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Background Infurmation or 'SEE' Teachers

v:-matilc.<;---------1.'1ulr.i'l·lerniic.,,-----------rrctilierlCy-...;-Ticrcc:rltage-

Sex ~1a1c
Female

55
37

110

60

Age 21·25
26· :'0
~ I· .~5
over Y;

12
4-'
16
21

13
47
17
2J

Professional
QUill ification

Bachelor of Educ. 55
Dip. ill Educ B
SI 4
I) I I
Untrained Teachers t)

oo
25
4
I

10

Teaching 1·2 vcars 20 22
Experience 3·" )'ears 25 27

5·6 years 17 IX
7 and above 2l) 32
No response I I

:,________ .__- .__ ~.. .._R,._________ ... .__. . , .._._
Number of I .~H III
Years the ., 20 22
teacher has .~ 12 U

taught SEE " and above 20 22
No response 2 2

4.2.2 The Allocation or SEE to Teachers

Table 2 shows that SEE is alloc.ucd to teachers having diverse professional

backgrounds. Majority (7Ro/() arc CR.E. tcuchcrs owing possibly 10 the

common belief Ihal C.R.E and SEE arc closely re latcd. I Iistory teachers look

the second position with 38%, a position that may be explained by the fact that

most of the C.R.E teachers (40%) combined il with history.
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TA8LE 2

Teaching Subjects or SEE Teachers

Christian ReI. Educ.
I Iistory
Geography
Ilome Science
English
Commerce
Music
Physical Education
Agriculture
Economics
Business Education
Maths
Accounting
Biology

66
35
15
10
10
3
3
3
2
2
2
I
I
I

78
38
16
11
II
3
3
3
2
2
2
I
I
1

NB. Some taught more than two subjects.
N = 17

4.2.3 The Status or 'SEE' in The Secondary Schools

in Kiambu District

To establish the status of SEE, item 1.8 of the questionnaire investigated its

examination status in the different schools. Also the preparation of teachers for

teaching it (item 3.3), the allocation of the subject to teachers (items 3.1 and

3.2), the school environment (items 3.5 - 3.9) and the auuudes of teachers

towards it (items 2.1 - 2.5) were looked into. An average score was then

calculated Coreach school for both school environment and teachers' altitudes.

The findings presented in Table 3 suggest a low SUllUS of SEE. or the

ninety two (92) respondents, only 16 (17%) had been in-serviced in the subject.

The general low status of the subject is further exemplified by the filet

that altitudes below 20 accounted (or 86% of ihe teachers. Moreover, only 5%

of those teaching SEE claimed 10 have volunteered to leach it. This low status

cannot be accounted for by teachers' awareness of the attitude of the churches
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towards the content and teaching of the subject ItS many (94%) claimed

ignorance in this respect.

Out of the 62 schools whose teachers responded. the subject was

examinable in just 16 schools (26%). This fact could be related to the school

environment. which in most cases (81%) was not supportive to teaching SEE.

-111isinformation presents a grim picture of the status of SEE. In

addition. 83% of the teachers were nut prepared at all to teach SEE. .

TABLE 3: The Status of 'SEE' In Secondary Schools In Kiarnbu
District

Criteria
._---_._-- .•.. --_._--_._---

Response Frequency N Percentage

r~scNlccJ--------YCs(+)------r6--------q2--------17
teacherts) No (.) 76 83
in SEE

Teacher Ycst+) 5 92 5
volunteered Not- ) X1 95
to teach SEE

Teachers' attitude Ycs(+) 13 92 14
(Score 20 & above) Not-) 79 86

Examination status '(es( +) 16 62 26
Nu(- ) 46 74
------- ----- ~-._-- .•.- --

Supportive Ycst+ ) 12 62 19
school environment No(-) 50 HI
(score above 10)

Given this information. n greater need was (ell 10 establish whether SEE

teachers lived up to the expectation of the syllabus on its content and teaching.

The interview schedule (appendix IJ) was prepared for this purpose. To choose

subjects for the interview. the schools were catcgoriscd into five groups using

the findings above (Table 3) us shown in Table 4.
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TABLE 4: Categories or Schools

Type of School Frequency
of Schools

._------,----
Number of Percentage
Teachers (Teachers)

At least two positive attri-
butes and an average attitude
or 20 and above 6 8 9
--- -----_._-----
At least two positive
attributes and average
attitude below 20 10 20 22

---------,---_.
Schools with only one posi-
tive attribute 25 31
---_._---_ ...•__ ._...._-----_ .._----------_.
Schools with only negative
attributes and attitudes
above 20 I 1 14 15

Schools with only negative
attributes and
attitudes below 20 10 19 20

Total
._---------- --_._------ ...

9262 100

Ten schools with at least two SEE reachers each were selected for the study.

From each school two teachers were to be interviewed. Only seventeen (17) of

the expected twenty (20) teachers, however, were available for the interview.

In order to prepare an interview schedule that would reveal whether or

not the teachers' attitudes correspond to the expectation of the syllabus on the

content and teaching of SEE. an analysis of the syllabus was done.

4.3 ANALYSIS OF SEE SYLLABUS

The Implied Expectation or The SEE Syllabus or The
Teachers' Altitudes Towards lis Content & Teaching

In the SEE syllabus. the knowledge. skills and auitudes thut the student is

expected to achieve are explicitly staled, These arc found in the general
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objectives (in the introduction of chapter two). as well as the specific objectives

for each topic. The content to help in the achievement of these objectives is also

given. The implied assumption is that teaching and learning of this content will

result in the achievement of the stated objectives.

Ultimately. the syllabus (and thc same would be expected of SEE

teachers) assumes that thc programme will enable learners to develop

rationality. In this respect, general objectives (tI) and (f), HIllI more than fift)·

specific objectives require that learners be able 10 "explain". Explaining

demands that one "gives reasons for "accounts for "shows why .

"makes clear .;". Hornby (ItJ62:)46). all which need reasoning. In addition.

the explanations arc expected to be both logical and ethical. Consequently.

words "ethical" and "ethically" occur more than ten times in the syllabus.

Ethical evaluation or explanation, however. though necessary in Social

Ethics is not sufficient without a pcrsonal conuniuncnt to. or appreciation of the

virtues acquired. Accordingly. the syllabus states more than forty times that the

learner should appreciate what he or she learns.

Social Education and Ethics reachers. being the implcmcntors uf the

programme should have the same frame of mind " •• the syllabus writers. They

arc, therefore, implicitly expected to view the subject as one that goes beyond

merely imparting knowledge relating to moral issues. to evaluating these issues.

making judgements and committing oneself to the acquired positive precepts.

Evidently, the general theme of the syllabus is the development.

improvement and/or maintenance of morality in the Kenyan youth in all aspects

of life. "Sound ethical behaviour of the individual person ... is the ulrimatc aim

of this subject" (K.I.E. ItJ92:J5). The topics included in the syllabus.
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therefore, range from those concerned with responsible behaviour related to:

a) Individual life: "Human growth and development"; "Personal health":

"Personality and behaviour"; "Human dignity"; "Dignity of work";

"Leisure": "Drug use and abuse;" to

b) Human relations at different levels: "Courtship and marriage",

"Husband and wife", "The family," "The School". "The Nation" and

Ethics for National life", "Ethics for intcmational lifc". and "Pluralism",

"Population", "Environment and Development", and "Population and

Development". to

c) Religious morality: "African Traditional Religious Ethics", "Other

Religious Ethics", and "Human Virtues".

Examples of specific nonnative objectives fur various topics arc:

To enable learners to:

explain and appreciate the purpose and importance of marriage .

. identify and appreciate virtues which promote the

dignity of the individual members of the family.

explain and appreciate the importance and dignity of human life.

explain and appreciate the individual mornl

responsibility in, and social importance of promoting and

maintaining his environrncntal cleanliness.

discuss and appreciate the importance of physical.

mental, social and moral health.

explain the importance of human virtues,

explain and appreciate the value of, and importance of personal

responsibility to work.

explain and appreciate the need to develop and exercise self-



discipline and other virtues in work.

and explain and evaluate the social, economic and ethical

implications of changes in population.

111e syllabus developers expect the SEE teachers to agree with the content and

objectives in the syllabus. A teacher who has no respect for human life, for

example, cannot be expected to hclp learners appreciate the importance and

dignity of hu 11111 II life.

111e syllabus aims at developing rationality in the learner. '111isis to help

him make responsible moral decisions and in effect act responsibly. It is to help

one develop moral character, and not to enable one pass an examination or

prepare for any specific career. The teachers are, therefore, expected to view its

teaching as a way of enabling learners to achieve this aim.

4.4 'SEE' TEACHERS' ATTITUDES TOWARDS TEACHIN(;
AND CONTENT OF TilE SUBJECT

The interview schedule questions, generated on the basis of the analysis of the

syllabus, focused on a sample of areas in the syllabus touching on values in

life. '1110SCrelating to content of the subject included:

I. Dignity of human life.

2. Respect for other members of the community.

3. Individual and environmental cleanliness (personal health).

4. Purpose and importance of marriage
5. Self discipline and other virtues at work (means of acquiring

family resources).

6. Virtues essential to good family life.
7. Population policy and its ethical implications.
8. Law and Order.



4.4.1 Importance And Dignity of Human Life

On the importance and dignity of human life, the teachers were asked questions

relating to the beginning of human life. the treatment of inactive persons in

society and circumstances when taking human life could be justified.

All (17) respondents agreed that human life is important. Except one.

the rest held that life begins at conception, but differed on why they held that

VICW. Table 5 shows the variety of reasons given.

Respondents who held that life begins at conception are in line with the

expectations of the syllabus in respect to human life. Thc realizauon that life

begins before birth leads one to accept and respect the dignity of the unborn
l

child referred to in the syllabus.

The one who could not explain why she held that human lifc begins at

conception may be lacking conviction in her view, SEE teachers are not

expected to hold ungrounded views relating to morality. To help learners

develop mtionality they ought to have reasons for holding their moral views.

111e respondent who differed from others held that human lifc begins lit

birth because this is when "people come to know the person", "see him or her",

"know the sex" and "give a name." His response seems to equate "human life"

with "human persons", a concept generally equated. to the African concept of

"Mtu'', These two concepts are, however, not quite the SIlIllC in the African

selling. as Kcnani (1981) revealed. Report on his pilot study shows that

according to most Africans. "Mtu" is one who is "living", "existing", "active"

and "creative". "Mtu", connotes adult male. one who had a 'body" "soul" and

"reason", "Mtu" is a member of human society and is not necessarily human

but could be divine,



Going by this understanding of the concept. human embryo. foetus and

child nre not persons. Equating _"'Hunan life" and "human person" may

therefore imply that abortion is not wrong because unborn children are not

persons or human. a view that clearly contradicts the position of the syllabus.

TABLE 5
Explanation As To When Human Life Begins

N••17 Teecbers
._-------------_.--

When life Begins Explanations No, of Teachers
--_._------_._----_._._---

X
3
3

I
I

At conception - Growth begins
· Life bcginsttautology)
· Nothing is added afterwards
· Whal happens then affects the

individual
- No response

----------At birth - People come to know the person
· see him Of her. know the sex and
- give u name

On whether taking human life could sometimes be justified. diverse responses

were obtained (Table 6). Withdrawal of medication too expensive for the family

cannot. strictly speaking. be called killing. One would only be allowing nature

to take its course. although this depends on the chances one had of surviving

with continued medication. Of nit the occasions cited. only the one advocating

for killing the terminally ill who is in a lot of pain seems an outright

contradiction of the implied expectation of the syllabus. Such an action would

be against basic human rights and the needs of the sick.

In spite of the teacher's conviction as to when he or she may justify

killing. it can only be hoped that they are aware of the arguments for and

against the various disagreed upon occasions. The teacher's duty then would
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be to expose the student to these arguments ••lid help him to develop positive

altitudes towards human life.

TABLE 6

Occassluns Justif)'ing Taking Human Life

Occasion Frequency
._-----------_._------

• Self-defence and defence of others
• In war
• Abortion . mother with futal medical problem(s)
· Capital punishment
· Withdrawal of medication 100 expensive for family
· Terminally ill in 1\ lot of pain
· At no occasion (Never)

10
3
2
2
I
I
5

• SOl11egave more thun one response
N = 17

111eabove responses show that most teachers have respect for human life. 111is

nuitudc is further demonstrated by their answers 011whether one who is inactive

should continue living (Table 7). Sixteen (I() answered with an appeal tu

ultimate meaning of life. In eight (R) of these cases, the appeal is to It religious

ultimate principle. Eight of the responses were based on ethical principles both

general and social. rille two negative responses adopted a fascist point of view.

putting resources before human life.



4')

TABLE 7
Wh)' The Inactive Should Continue Living ,

Category Frtqlrncy TOllll

Religio-lJs--~O fllansllOuld interfere\\1t,,--'---j
Ultimate Goo's work unless it's for the
Principle good of the individual

· One is still God's creature I
- God can do anything in life I
· God only should take human life 4
• Human life is sacred I 8

_._-_._-_._-- ._-_._--_ •._--_ ....__._._--,---_._-_. __._--
Ultimate - Life has a purpose 4
meaning - Life is precious for nil 3
of life 7

Ethical
Principles

- Anything can happen even to
the terminally ill

· Nobody has n right to take
human life

- Iluman life should always be
respected.

3

2 6

· Too much energy will be spent
on the inactive
Resources spent should he
expected to have some positive
returns to society.

U hi mate
Social
Ethics .

2

N = 11
NO: Some reachers gave more than one lIM\Io'Cr

4.4.2 Respect for Other Members of The Community

Ten out of the seventeen were of the opinion that we owe equal respect to nil.
while seven felt that people should be accorded respect according to their social
and economic status. The responses on why the teachers held these views
show that many arc nOI quite in line with the expectations of the syllabus us
Table 8 indicates.

Morally, all persons are owed some basic respect on grounds of being
human, Men should be treated as what they are essentially and not contigcruly.
In real life, however, it is acceptable thnt some people are given more respect
than others, not because they are better humans, but because they represent
social institutions.



The syllabus pUIS respect for others together with human dignity. In

effect. there is an implicit recognition of that basic respect due to all. It also

recognizes different positions in human life which arc accorded differing

respect. such as Parents in a family. Among the respondents. only two (Table

8) held the view that equal respect is the ideal. though society is stratified. The

two are close to the expectations of the syllabus.

Thefive who merely conform to social reality give reasons on what man

is coruigemly. Moral conformists inherit values from society rather than adopt

selectively. Conformity implies passive sociulisarion (without reasoning).

which cannot be expected of SEE teachers. SEE teachers should have

reasoning skills if they are to impart them to learners.

TABLE 8.

Respect To Members of The Community.

Category or Response Responses Frequency

• All outed in God's image
nntllikcrlC$ •.

• Allaue equal in God', C)'C.
3
2

Religious principle

· All are human b<'jn~s
· All have human diRnily
· We are nil destined 10 die

5
I
I

Natural SUJle
of man

----------
· Poviuon and '11.1IU'I influences

Ihe amount or respect C Iot-
lucrarc Vs illucrarc. r It
vs poor

Social conformity

5

· Though ideally the en'IC.
socielY give. respect
dirrcrcnlly II' is Ihe case in
children vs lIdull~

· Even though nllnre human
dirrtrt'nt ft':'Ill'C'Ctis occonJcd
positions and oUiets

Social reality

• Some hod more than one view
N :: 17
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4.4.3 Individual and Envlrunmcntnl Clcnnliness

While almost all ( 16) agreed that morality and cleanliness are related. only nine

(9) gave answers that correspond to the expectations of the syllabus (Table 9).

Six out of these used the principle of consequence saying that clean people

rarely become sick. This could point to a realisauon or commitment to the need

for both the social and individual responsibility of promoting and maintaining

cleanliness.

Three (3) who were probably the most keenly aware of the expectation

of the syllabus pointed out that cleanliness is required or demanded by morality.

Seven out of the sixteen, however. do not seem to have a clear idea as to how

morality and cleanliness arc related. Their answers either equate cleanliness

with morality, or associate the two.

TABLE. 9
Relationship Between Moralit)' and Cleanliness

Clat1iricnlion

Principle or
l'~uencq..nll<;nl.
crrccI rculiomhip)

-Clean people rartly
become sick

6

A~wcialing
ckanliness nnd
rnornlily

--.-----,----
-MO<i1 imniofttl people e.g
droit nddkt'llUc dirty.
·[)irt Y JlC.'OP Ie don 'I clUe and
are thcrclore imlllOful 6

.------
Equating (cleanliness -Clcanlincss i'l n('\IIO God
a momlay) lin('\'\ and thCfdof(, i\ good

·CIt'Ulllill(,\'\ i'l Roodlrighl nnd
IherdOrt moral

Cleanliness ocmanded·
by morality

BOlharc nccc'twy in
",=Ikin8 an itknl pcr~

· One hn\ an obligation to clUe
(or holly IUld mind.

· Monl t'ducntion should mold
II I/o'hok penon 3

- -------
• Some gave more than one rc..~pome

N ~ 17
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Positive responses were obtained on the item asking whether thcy would

encourage increased industrialization amid an outcry over' environmental

pollution.

Both individual benefit (need for employment), and benefit to the

country (economic growth). were given as reasons for holding this position.

With the exception of one case. there was environmental COIH.:emfrom

nil. Six called for responsible disposal of waste. one for recycling. five for use

of modem technology to control pollution and another five for decentralization

of industries and building them away from residential areas. Two

recommended industries with minimal adverse environmental effects. One

negative respondent showed apathy. suying that pollution is un evil we have 10

live with. As far as the issue of cleanliness is concerned. most of the responses

given show that most teachers have the expected attitudes,

4.4.4 Purpose And Importance or l\1urriu~e

Fourteen (14) of the respondents thought people should be married. while thc

remaining three (3) felt it should be left to individual's choice. All. however.

gave definitions that may be in agreement with the syllabus (Table 10).

Twelvet 12) respondents held thnt marriage is an agreement, between

two. and two out of these said the agreement should be sanctioned by society.

Four (4) out of the nine who defined marriage as a union between two people

specified that these two have to be adults.

The purpose of marriage given (Table 10) are in agreement with the

syllabus and teachers' guide. The SEE forms I and 2 Teachers' Guidc



(K.I.E .•1988: 18) asserts that marriage aims at procreation and union. In this

case then. only the three responses portraying a conformist attitude. such as

"marriage has always been a social phenomenon" seem contrary to what is

expected of SEE teachers.

On whether marriage should be a life-long commitment. eleven(ll) took

an ethical universalist point of view. advocating for maximisation of the good of

the greatest majority or for nIl. They gave such responses as; "the

consequences of divorce arc biller to all". and "if families arc unstable. the

society may become unstable". It may be argued that people should not be used

as means to an end. but as ends in themselves. In this case. however, the

spouses arc not being used for the good of others because they would share ill

the expected good.

In spite of the objections thnt may be brought forward to the above

points of view. (except four cases). the teachers portray an appreciation for the

need to preserve marriage which is expected in the syllabus.

Out of the four. two feel that marriage should be a life-long commitment

as long as the two are compatible. The two who said that "one can decide

otherwise" were clearly contrary to what would be expected of them. Such a

view docs not portray a serious commiuncnt to the purpose and importance of

marriage. and is certainly not in line with syllabus objectives.
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Purpose nnd Importance of Marriage
--.-.------.-~-.--.------ - - .~.-..---. ---~-

Responseshem Frequency

Definition of
marnagc

- Aurccmcnt between two
- U;lion between two
- Fulfilment of the second

blessing of man by God

12
l)

Purp?se of
mnrnagc

· Procreation
· "-111111:lIlovc. companionship

and complimentary purposes
. Social conformity

II

Life conunitmcnt - Consequences of
Divorce and separation
:trc bi ucr 10 all

- People should slick 1\) their choices
- Bible teaches againsl divorce
· Individuals arc free 10 change

their minds
- The two may become: or realise

laic that they arc incompatible

II
)

2

2

2
--_._--- .. - - -- - - - .. - ._-- -- .__ ._--
• Some !!:t\'c more than one rcspon-«;

N = 17

4.4.5 Means of Acquir inj; Fa mil y Resources

Asked whether there arc means and ways of acquiring family property which

may be considered ethical or otherwise, all teachers responded positively. -111e

ethical means quoted arc shown ill Table II. Only four out of the seventeen felt

that there arc times when one should accept a kivk-back F'chaiur "k itu

kidogo"). Twelve, on the other hand. felt that there were ••ituations where one

who uses public funds to meet individual needs may be said to have done the

right thing. citing various incidences (Table 11).

Responses given. that one may accept a kick-back "when the one done a

favour ... offers something ll'; apprcc i.uion" may be in line with the expected

attitudes of tcnchcrs. Appreciation. if !!cllllillt'ly done. is quite acceptable hili



there is a danger tluu those who offer services would do su expecting an act of

"appreciation". in which case they would be corrupt. at least in intent.

On the use of public funds to meet individual needs. the respondents

who cited occasions where human life is endangered appreciate its absolute

value. When human life is threatened. other duties. like keeping promises (to

be in trust of public funds) come second. The views given do not support use

of public funds for selfish ends. and indeed six respondents pointed out the

need to refund the same. All these views lire in line with the expected altitudes

of SEE teachers. The five who held that such use of public funds can never be

justified may have been unrealistic. but their ideas correspond to the syllabus on

the need to earn OIlC'S resources honestly.

TABLE 11:

Means or Acqulrlnj; Fumil,' Resources
._---------------------------------

hem Re~pomc Frequency

Ethical Wit)'" or
acquiring
property

·\Vmk (elll!,lo) -
ment .rnrmjn~
nu\inc'i'l )

· Inhrril.1JICC
• Girl'!
· lnvesuncm
· Rewards

27

10
7
(,

~
_._---------

None oNo

------------------------Accepting Yes • \Vhrn the ooe dooe II
kick-b:l(:k favouror gin'n II

servke frrd)' urfer"
1l)f1lClhin~ D' npprecinlion

4

---------------_._-----------------------
NOllcNo \3

Meeting
individual O('('d,

with public fund s

· In urgent II«d 10 safe lifc
• If J1f Kif nrrnngcmen!

Yo ith nppropri:tle
Iluthority is done

12

2

No None 5

N = 17
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4.4.6 Virtues Essential To C;ood Family Life

Given the virtues listed in the syllabus as essential to good family life. all the

seventeen teachers accepted "understanding" and "honesty". Sixteen found

"respect" essential. while fifteen agreed with the syllabus in respect to "trust".

"friendship" and "loyalty".

"Empathy" and "humility" were thought necessary by fourteen

teachers. "Sympathy" and "generosity" carne lust with 13 taking them as
essential to fumily life (Table 12). Most of the teachers. therefore. dearly

agree with the syllabus' suggested content 011 virtues.

TABLE 12:

Virtues or Family Lire
------------
Virtues of Family Life Frequency (essential

10 family life)
Frequency
(001 very relevant
to fnmily life)

UrlderSinnJlii"g----- ..----------T1"
Honesty 17
Respect 16
Trust 15
Friendship 15
Loyalty 15
Empathy 14
Humility 14
Sympathy 13
Generosity 13

()
()

1
2
2
2
3
3
4
4

N=17

4.4.7 Population Policy And lis Ethical Implications

Fifteen respondents affirmed that young people should learn population studies.

Their views were based on the consequent personal benefits reaped by students

as well as the expected social benefits (Table 13)- Out of the fifteen. twelve

saw the duty of young people arising from population studies as population

control, one as educating the illiterate on population control. one as

conservation of natural resources and one as dcvclonmcnt of these resources.
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Only one respondent was dearly contradictory to the expectations of the

syllabus, when he claimed that there is no relationship between population nnd

ethical life in society.

TABLE 13:

Importance of Populutiun Studies
---.-----.,-----~~-,.-~------------..--~-
Question Response Frequency

..
Should Yes 15
young No I
people learn No comment (hils not taught
population studies? U~topic)

----- -~.--------.
-To control population growth 6

Reasons for -Prepares them to plan family 4
teacher's point -Not to enter parenthood
of view prematurely 2

-To understand realities like
economic problems 2

-They will be the future
parents nnd policy makers

-Thcre is no relationship
between population and
ethical life in society.

Young people's -Population control 12
duties arising -Educntc the illiterate on
from population population control
studies -Caring for natural resources

c.g. rivers and forests
-Devclop unutilizcd land for
occupation I
-No response/Not applicable 5

4.4.H Law And Order In a Society

The item on whether students need rules and regulations got positive responses

from all respondents. Thirteen out uf the seventeen teachers felt that the

professional code of ethics for teachers is useful. The responses 011 these two

aspects are presented in Table 14.



Seven answers were given portraying school rules as It means of

controlling students. who. they say. would otherwise become indisciplined and

immoral. "Controlling" suggests making students 10 blindly conform to rules.

This is unacceptable because morality can hardly be content with a mere

confonnity to rules. Genuine morality can only stem from free and convinced

moral judgements. Guiding. and not controlling is therefore more in line with

morality.

The same would be said about the usefulness of the code of ethics for

teachers (Table 14). Although it is not a part of the syllabus. a teacher who

would appreciate its existence is likely to appreciate any fonn of regulations and

code of ethics. Syllabus writers would undoubtedly expect that teachers have

respect for. and understanding in the institution of law. It is, therefore. not

very comforting to see thaI many of the responses given do nOI seem 10 suggest

a good understanding of the importance of rules and regulations in a

community.



TABLE 14

Need For IHJI('s and Regulations in Sehoul

hem Response <.)ualifyillg Statements Frequency

Need for
secondary Yes
school niles

-Studcnts need 10 be
guided

-To control behaviour
n
7

No 0

Useful-
ness of
teachers'
code of
ethics

Yes
-Coiurol tc.uhcrs not
conunitcd to the
profcsvion

-A guillt' to teachers on
conduct
-Guard authoritv
-Givc "identiIY': 10 the
'\OCICI\'''of I~al'hcr.•
-Onlv !"Ia\ tilt' intcrcvt
of t';l' l'1I1plo) cr
-Ust'd diwruniuativcly
only beinj; applied when
it work ••ag:unsttcadll'rS

I
2

No

-------.- - -.- ------ - --- ----_._.. .- ~ - _ ..._--" .-_.',-----"- ...
No response -Not awnre of its existence I

iSoriicgivc-il1orc-ITlirloiic-~sjx;;lSc-----------------------
N = 17

4.4, 9 Summnry or the Finding" on Teucher attitudes towards the

Content or SEE

The general picture painted by the foregoing analysis is rhat the interviewed

teachers' attitudes 10 tilt, content of SEE 10 a large C.\ICIIIcorrespond 10 the

expectations of the syllabus. The degree uf Ihi, correspondence. however .

. varies from question to qucvtion IIl1d from reacher to teacher. Table: I)

sumnmriscs the .•c fuulinus.
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TAllLE 15

Teachers Attitudes towards Content or SEE

~I
2 J 4 5 6 7 8 9 10 II 12 \J 14 15 16 17 TOI OUl %Item .or

nut nr l!l.
2 '. I (i (i (, (i (i " (j (i (, (j (j (j (j 5 6 (j (j J 96 102 1)4

2.2 I I - - - - - - - - - 1 I - - - - - 2 17 12
~

2.3 2 1 I 1 1 1 1 1 1 1 1 2 2 2 2 2 2 - 22 ).1 65

2,.1, J 1 2 J 1 - 1 2 J J 2 2 J J 2 2 2 J :\.1 " 1 111

2.5 I 1 - 1 1 1 1 1 1 -- 1 1 1 11 651 I - - 1 I - -
2.G I 1 1 1 ...L 1 1 1 - 1 , 1 - , - 1 1 n 17 77-
2.7 I 1 1 - 1 1 1 1 1 1 1 1 - - - 1 1 12 17 71-
2.8· 2 2 , 1 - 1 2 ') - 2 - 1 2 1 1 1 1 1 19 12 5(1

TOlal
SeOfe 17 D 12 12 10 I) u u n 1·1 12 14 17 II 12 12 13 10

~ 77 7 I 71 59 (.11 77 77 77 113 7\ I!~ 100 (,5 71 71 77 59

Key Column 1 - Items In the Interview schedue on:

2.1 Dignity for human life
2.2 - Respect for other members of the community
2.3 - Personal and environmental cleanliness
2.1, - Purpose and importance of marriage
2.5 - Self discipline and other virtues at work
2.6 - Virtues essential to good family life
2.7 - Population policy and Its ethical Implications
2.8 - Law and order.

It Is evident that teachers positive scores on their attitudes towards the conten

of SEE di Her considerably. While on had as high as 100%, another hand only
59%.

The average (mean) percentage was calacualted as 73%. Teachers with scores
above the mean consituted 50%.



4.4.1U ..Teachers' Attitudes Towards Teaching SEE

On the teaching of SEE, teachers were to respond 10 items on:

1. Whether they liked teaching the subject

2. What they considered the aim(s) uf the subject 10 be

3. Whether thcy thought this/these aim(s) could be achieved.

4. Whether they thought SEE should continue being compulsory for all students.

5. Whether or nut it should continue bcin]; .non examinable In all schools.

Fourteen out of the seventeen teachers said they liked teaching the subject. but offered

different reasons for this (Table 16). The thirteen who said th"t the subject is

"applicable" were in line with the syllabus expectations that students should be able 10

evaluate the moral issues, make judgements and commit themselves to the acquired

positive precepts.
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Three liked it out of conveiicncc, claiming that it is not mentally taxing

and tha: it helps teachers to be aware' of human relations. One of the three said

that age and experience makes it possible for him to teach it quite comfortably.

TABLE 16

Teachers' Attitudes Towards Teaching SEE

Auiludcl Numbcr
o(Tcochcn

Like
teaching
SEE

14 . It io;interesting 5
. Students like it 1
- Deals with social realities

and is applicable 13
- It is convenient to the 3

teacher

00 not
like teach-
ing SEE

3
- It is shallow 1
- It duplicates other subjects 2
- Docs not lead to any career I

.._-----_._--

On the general aimts) of SEE. silll said that it was 10 teach students 10 relate to

one another and to relate to the socinl environment. This conforms with the

expectations of the syllabus as it demands that students learn human relations at

nil levels. Nine thought the aim is to inculcate morality in individuals. The

ultimate aim of the syllabus is morality. based on reason. This view is.

therefore. not divorced from the expectation. The remaining two who were

probably not quite in agreement with the syllabus felt that it is 10 bridge the gap

that resulted from the disintegration of most traditional social institutions. The

responses are shown in Tobie 17.
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TABLE 17

Alms(s) or 'SEE' According to the Teachers

Aim Responses No. of Teachers

3Teach
Social
relations

- Teaching students to relate
to social environment

· Teaching students to relate to one
another

· Making one social
2
2

Inculcate
morality

· Preparing un individual to be a good
person

· Enable students to handle things
responsibly

7

2

------_. __ ._-----_._---_ .._-
Bridge - Cover gap that existed when it was
gap assumed students learned at home.
brought
by modem-
iza:ion

2

N = t 7

Ten teachers thought the aim(s) can be achieved. This is in agreement with the

syllabus assumption that teaching of the content will result in the nchicvcment of

the stated objectives. The five who were negative on the achievement of the

nim(s) gave examination orientation, shortage of time. luck of resources and

social influence as limitations in this respect. The remaining two were doubtful

on the achievement of the objectives as illustrated in Table IH.
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TABLE 1M

Views on Achievement of SEE Objectives

Category Reasons Frequency

Aim(s) cnn
be achieved

- It is inevitable, even if not now
- Social Education is no longer left

to chance
- If the subject is taken seriously
- Some students have shown positive

response

I
2

5
2

Aim(s)
cannot be
achieved

----- -------~.- ----------
- Students take it like any other subject

10 pass exams
- The subject is allocated few lessons
- Lack of resources
- In a permissive society. students do

what they see, not whatthey arc
taught

. The subject touches shallowly on
almost everything

..--.-- _._----------_._-- -- _----_ _---
-Some may take it like any other subject
-Some may adopt virtuesDoubtful

N = 17

The feeling of the majority (15) was that SEE should continue being

compulsory. Fourteen out of these felt that it is beneficial to students and

shapes them morally. The remaining one. whose view was contrary 10 the

syllabus expectation said it should continue being compulsory because it is easy

10 pass. The two who felt it should nOI be compulsory claimed that SEE

repeated what is taught in other subjects, Table 19 shows the teachers' desired

status of SEE in secondary schools.
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TABLE 19

Teachers Desired Status of SEE in Secondary Schools

Status Response FrequencyReason

2

7
r;

Compulsory Yes -Hclps them mature and relate
well with others

·AII should be shaped morally
-Dcals with real life
-Moral issues are no longer
discussed at home
·It is easy to pass

2
I

---- ----------_. __ .
No ·It duplicates other subjects 2

YesExam-
inable
in nil
schools

-Srudcnts pass well
-Students will learn more up to
form four

-For evaluation purposes
-For students 10 take it seriously
-Contributcs equally to the life
of students as other subjects

-Those who pursue it have good
conduct

I
I
4

._---_._-----._--_._-_. __ ...._._._ ..•.._--------------
No -What thcy learn in fonns 1&2 is

sufficient
· It's the same as religious
education

· It will suffer exam orientation
· Should not be taught ut all

I
4
I

• Some gave more than one response
N = 17

Nine teachers felt SEE should be examinable in nil schools while eight were

opposed to this position. In both groups, however, there were those whose

explanations on their points of view seem to agree with the intended purpose in

the syllabus. Among these, one thinks thai making it examinable at the national

level would ensure that students learn the subject up to form four. and therefore

will learn more than can be offered in two years.

Four said that examinations have n motivating factor and therefore

students would develop more interest in it. On the other hand, four felt making

iI examinable will make it surfer from examination orientation.
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TABLE 20:

~'

'Attltud~s of teachers corresponding to the expectations of the
syllabus on the teaching of SEE

! ITEACHER 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 Total(+) • Unc Le a r Lo ) %...
Item OUT 'f'1

.3.1 1 0 + 0 +- + + + f + + + ... + - 0 O. - 11 6S 4 24.
:3.2a 1 +- + + 0 - 0 + + + 0 + ••• + + + + + 13 76 3 18
-3.2a 1 0 0 + + - - 0 + 0 - 0 +, 0 - + + - 6 3S 6 3S

3.3a 1 0 0 + - + + + + + + + 0 + - ... + 0 11 65 4 24

3.3b 1 -+ - 0 - 0 - 0 - + 0 + -+ 0 - + + 0 6 )S 6 )S

Totnl
Scor~3 S (-+) 2 Z 3 2 2 Z ) 4 4 2 4 3, 3 1 4 \ '1, . -
t 40 40 60 40 40 40 60 80 80 40 80 60 60 20 80 80 20

,I

0- Denotes unclear responsesl attitudes - Denotes neqative responses
+ - Denote attitudes corresponding to the expecatatlons of the syllabus.
3.1 - Teacher's feelings about SEE 3.2 (a) - General alms of SEE 3.2 (b) Teachers' opinion of the

achievement of objectives.
3. 3(a) - Whether- SEE sbould .~0!ltinue ~!ng compulsory. 3.3 (b) Whether SEE should be examinable in

. "'-"'. -'. - - -,' all schools. I

The SEE teachers attitudes .towards the teachinq. of the subject appear to vary .ccnstder-ably , ranging from as
low as 20% to 80%.""'--' . ~ ..•• , -' <, • ~ •

The mean percentage was calculated as 54%. Those whose attitudes were above the mean were 9 (53%). Thus
as for attitudes to the content. only about half of the teachers had the expected attitudes towards the
teaching of SEE.
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As Ihe answers above suggesl. only about II half uf the teachers who

were interviewed had the altitudes implicitly expected in the syllabus as fur us

leaching the subject is concerned. Table 20 summarises the altitudes of teachers

corresponding 10 the expectations of syllabus on the teaching of SEE. (nee P!) 6f,)

4.4.11 Teaching Methods Used In SEE

The teachers were asked 10 register their frequencies in using the seven teaching

methods shown on Table 21. '111e methods given were both of ihe heuristic and

transmission type. Most teachers reponed a higher frequency of the use of

transmission methods such as lecture. and never or rarely used heuristic

methods such as drumarisation and role- playing.

Heuristic method ••arc more conuncndablc in moral and Social Education

as teachers are CltpeCIOO to help learners develop moral values and not simply 10

transmit morals. Lecturing in moral values docs nOI necessarily result in moral

development.

TAULE 21:

Frequency or Teaching Methods used in SEE
._--_._----------------

Method Rmdy F reqoen u Y V.Frl'qucfltly

Lecture
Talks by resource
persons
Role-playing
Bruin-storming
Story -telling
Groupwork

4

13
5
7
3
2

4
R
J
7
6

"7
7
7 2

-------------------------_._--_._--
N !:l 17
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4.4.12 Factors Considered To Have Negatively

Affected The Implementation of SEE

Lack of teacher preparation to teach the subject was considered as a drawback to

the implementation of the programme by most teachers] 1(1). Second in rank

was lack of books and other teaching materials. In third position was lack of

interest from students owing to the non-examinable status of the subject in most

schools. '111C other major problems cited were shortage of the time allocated to

the subject and repetition of topics in other subjects particularly from Christian

Religious Education, The other factors were in a way related to the above

(Table 22).

TABLE 22:

Drawbacks on the lmplernentatlun of SEE

Dr.i\Vbocks---------------------------------IYc7jlicllcy--
.__ .._-_._----_ ...._----_._--

16
12
II

Lack of teacher preparation (training]
Lack of books and other teaching materials
Lack of interest from student"
Repetition of topics particularly in Christian
Religious Education
Time shortage
Belief by students that it is examinable in poor schools
A general belief that SEE is to stop drug addiction
Lack of keenness by teachers since any teacher
can be given

(,

4
3
2

2
-- ----- ---- --- -...-- -- ------ --- - -
• Some teachers gave mort: than one: answer.

N = 17

4.4.13 Suggestions For lmpruvement

The teachers felt that the implementation of SEE could be ma-le effective if the

school community and the inspectorate offered more help and support to the

programme. The introduction of Guidance and Counselling departments and

buying of relevant materials for SEE wen: believed to be necessary assistance ill
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this cndevour. Other types of support considered important included teachers

disciplining students. and giving the SEE teacher morn I support. Teachers and

other workers in schools also need to set good examples of moral behaviour

(Table 23).

Most of the teachers (14) would like guidance on the teaching of SEE.

They felt inadequate on the methods to be used in teaching the subject and were

not sure on where to lay emphasis, Six respondents would like the inspectorate

to recommend relevant reference materials for the subject. and one felt the

inspectorate should recommend for an addition of the number of lessons

allocated 10 SEE. Two fell there should be u forum for teachers to give

suggestions and feedback. while one suggested that the subject be dropped

(Table 23).

In spite of the problems the teachers experience in teaching a subject

they are not prepared for. it is clear that they still have faith in its success. 111e

success, however. depends on th~ improvement of a number of areas that may

be defined by the factors possibly related to altitudes of teachers towards the

subject. An investigation into the possible relationship between these factors

and the teachers' attitudes. therefore. seems quire appropriate.
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TABLE 23:

Desired help from the School Community and the Inspectorate

Group(source) Type of Help Frequency

School
Community

-Introduction of Guidance and
Counselling departments 2

-Buying relevant materials I
-Teachers to discipline students I
-Tcachcrs and other workers to set
good examples to students 3

-Othcr teachers to give SEE teachers
moral support 4

'Ille
inspectorate

----------
-Guidance on tellchin~ methods

and what to emphasise on.
-Recommcnd teaching and

reference materials
-Recommend more lessons for SEE
-Estnblish a forum for teachers to
give feedback and suggestions

-Drop the subject

14

6
1

2
1

N :: 17

4.4.14 Posslble Factors Related Tu The SEE Teuchers'Attitudes

To Its Teaching And Content

Five factors were perceived to be related to the SEE teachers' attitudes 10 the
teaching and content of the subject. These are:

1, The teacher's perception of the status of the subject.

2. The teacher's examination orientation.

3. The presence of II supportive/conducive atmosphere for implementation

of the programnx.

4, The facilitarivencss of the teaching methods the teacher uses.

5, The religious inclination uf the reacher.

To find out whether the assumed relationship existed, the frcqucucy of positive

altitudes of individual teachers to the content and teaching of the subject were

summed up. and correlated to each of the above factor. The findings arc

reflected in the following tablcs.I'l'ablcs 24 - 2c) ; Me Call. RB (1975) pp
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TABLE 24

SEE teachers' positive attitudes to the content and teaching of the
subject

Teacher
-----.

Frequency Rank
--------------_._-
I
2
3
4
5
6
7
R
9
10
I I
12
JJ
14
15
16
17

15
1:1
15
12
I I
15
16
17
II(
14
IX
20
14
n
16
17
II

9.0
12.0
9.0

15.0
16.5
Y.O
6.5
4.5
2.5

12.0
2.5
1.0

12.0
14.0
6.5
4.5

16.5
-Nll. 'J1IC: Maximum possible score was 22



72

Tlblt 15 (1)1 TF.ACm:R'S fF.RCF.PTION or Tin: ST;\ TUS OF TIlF. SUUJF.CT

1J.r: TI T2 n T4 rs 1'6 n 1'8 1'9 TlO Tli Tl2 Tl3 Tl4 TIS Tl6 Tl7
3.1 .. .. + + .. + + .. + .. .. .. + +

3.2(b)
.1-

+ . + . + . . . +

3.3(a) +

).3(b) + .. .

3.)(c) .. + .. ..
).6(b) .. + .. + . .. + + i- t t + i-

Total .-3 2 •• 2 2 2 ) 2 ) ) ) 2 ) 2 2 .
··2 . I 2 I 3 . I I I . ) S I 2 4

Rank(.) 4.5 11.5 I 11.5 11.5 11~ 4.5 1 lo'j 4.5 4.5 4.5 11.5 4.5 16.5 11.5 11.5 16.5

1M following correlation was done 10 check whether the Icachers' auitudes to the
conltnllUld leaching of Ihe subject (x) and their perception or its ~UlIUS(y) are related.

Table 25{b)
TEAOIEX X Y RX RY d(RX·RY) dl

t IS 3 9 4.5 4.S 20.25
2 14 2 12 11.5 0.5 0.25
:) IS 4 9 I IS 64 .UU

•• 12 2 IS 11.5 3.5 12.H
5 I I 2 16.5 11.5 5 25.00
6 IS 2 9 11.5 2.5 6.25
7 16 3 6.5 4.5 2 4.00
8 17 2 4.5 11.5 .7 49.00
9 18 ) 2.5 4.5 ·2 4.00
10 14 3 12 4.5 7.5 56.25
II 18 3 2.5 4.S ·2 4.00
12 20 2 I 11.5 ·10.5 110.25
13 14 J 12 4.5 .7.5 56.25
14 13 0 14 16.5 ·2.5 6.25
IS 16 2 6.25 11.5 5 25.00
16 17 2 4.5 11.5 7 49
17 II 0 16.S 16.5 0 0.00

d2.492
Totnl d2• 492.00

n.17

The correlation of the teacher's perception of the status of the subject to their
attitudes towards the teaching and content of SEE. was calculated as 0.4 using
Spearman's correlation coefficient ( ).

The critical value of':o nt 2 degrees of freedom at the reliability
threshold of 0.05 is 0.482 nnd nt 0.0 is 0.606. This correlation is therefore
insignificant at both levels.
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To test the relationship when Y stands for the teacher's examination orientation. the
correlation was calculated as follows:

Tablr 26(1): TF.ACIlt-:R'S EXAMINATION ORIENTATION

I~gl TI T2 n T4 rs T6 T7 T8 1'9 no Tli T12 T13 Tl4 TIS Tl6 I'll

J.J(a) • • •
J.J(b) + + + ·t • • •
3.J(c) • • • • • •
Total 2 2 0 0 0 , 1 I 2 I I I 0 0 2 I I

Rank 2.5 2.5 15 IS IS 8.S 8.S 8.5 2.S 8.5 8.S 8.5 IS 15 2.5 IU IU

Tablr 26(b)

n:ACIIER X Y RX RY d d2
I IS 2 9 2.5 6.S 42.25
2 14 2 12 2.5 9.5 90.25
3 IS 0 9 15 .(, 36.00
4 12 0 15 15 0 OJKJ
S II 0 16.5 15 1.5 2.25
6 15 I 9 IU U.5 0.25
7 16 I 6.5 8.5 ·2 4.00
8 17 I 4.5 IU .4 16.00
9 18 2 2.5 2.5 0 0.00
to 14 I 12 8.5 3.5 12.25
II 18 I 2.5 !U . .(, 36.()O
12 20 I I 8.5 ·7.5 56.25
13 14 0 12 15 ·3 9.00
14 13 0 14 15 ·1 1.00
15 16 2 6.5 2.5 4 16.00
16 17 I 4.5 8.5 -4 16.00
17 II I 16.5 8.5 8 M.OO..Iotal d2 •• 4() 1.5

d2 == 401.50
n = 17

The correlation of teachers' attitudes to the content and teaching of SEE and
their examination orientation was calculated a P = 0.5.

This indicates a significant correlation at the reliability threshold of (JU5
which is 0.482 but an insignificant correlation at (U)I which has the critical
value as 0.606. There is therefore a positive correlation between the two
variables, but the correlation is not very high.
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T.bl, 17 (.): PRES •.:Sn: OF A SlJ"f>ORliVE ABIOS,'J1ERE

Item TI T2 n T4 rs T6 n 111 TV TIU Tll Tit: TIS TI4 TI' TI(, Tl7

~.S-3.9 10 10 II II II II 0 0 0 0 13 13 0 10 13 0 0

Rank 9 9 S.') S. '} S . .., S.~ 14 14 14 14 2 2 14 CJ 2 14 14

T.bl, 27 (b)

TEACHER X Y RX RY d d2

I 15 10 9 9 O. 0.00

2 14 10 12 9 3 9.00

3 15 11 9 5.5 3.5 12.25

4 12 11 15 5.5 9.5 90.25

5 II II 16.5 5.5 11 121.00

6 15 11 I) 5.5 3.5 12.25

7 16 0 6.5 14 -7.5 56.25

8 17 0 4.5 1.1 ·9.5 90.25

9 18 0 2.5 1.1 -11.5 132.25

10 14 0 12 1.1 -2 4.00

II 18 13 2.5 2 0.5 0.25

12 20 13 I 2 ·1 1.00

n 14 0 12 14 -2 4.00

14 13 10 1.1 9 5 25.00

IS 1(, 13 ().S 2 4.5 20.25

16 17 0 4.5 14 9.5 90.25

17 II 0 16.5 14 2.5 6.25
Total dL

.~

= (,7(1 r,
d2 = (,71I.S
n = 17
P = 0.2 inn Inn ir icon!
The correlation of 0.2 is at both 0.05 and 0.01 levels of reliability whose
critical values are O.4H2and 0.606 respectively. The correlation between the teachers'
attitudes towards the content and teaching of the subject and the presence of supportive
atmosphere is therefore an insignificant one.
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Table lA (a): rus l-'AClLlTATI\'E~ESS OJ.' TilE METIIOUS rus TEACIIER USES

Item T1 11 TJ '1'" n T6 17 'I'll 'IV TI TI TI2 TI TI TI TI 11
No. 0 I 3 4 5 6 7 -
3.2 (e) 17 15 16 15 16 ~n 15 14 19 20 13 15 17 14 I R 14 17-
Rank 6 11.5 8.5 IU 8.5 1.5 11.5 15 3 1.5 17 11.5 6 IS 4 15 (,J
T.b~ U (b)

TEACIIER X Y RX RY d d2

I IS 17 9 6 3.0 9

2 14 15 12 11.5 O.S 0.25

3 15 16 9 N.S 0.5 0.25

4 12 15 15 11.5 3.5 12.25

5 II 16 16.5 K.5 8.0 64.00

6 IS 20 9 1.5 7.5 56.25

7 16 15 6.5 11.5 -5.0 25.00

8 17 14 4.5 15 -10.5 110.25

9 18 19 2.S 3 -0.5 0.25

10 14 20 12 1.5 10.5 110.25

II IN 13 2.5 17 -14.5 210.25

12 20 15 I 11.5 -9.5 90.25

13 14 17 12 6 6.0 36.00

14 13 I~ 14 15 ·1.0 1.00

15 16 IK 6.5 4 2.5 6.25

16 17 14 4.5 15 ·10.5 110.25

17 II 17 16.5 6 10. 110.25
Total d2 = 951.00

d2 •• 951
n • 17

.·0.17

A negative but insignificant relationship was found to exist between teachers' altitudes
towards the teaching and content of SEE and the fucilitativeness of the methods the
teacher uses. Though insignificant, these data seem 10 suggest that teachers who arc
more positive to the subject rarely use facilitative methods in teaching which would be
more appropriate in SEE.
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Tablr 29 (a): TilE REI.IGIOUS INCl.INA TION OF TilE TEACIIER

Immo. TI 1'2 T3 4 15 1'6 n 1"8 T9 TID Tli TI2 Tl3 TI,t Tl5 TI6 T17

2.1 (h) ii ... ... ... ... • • • ... •
2.2 (bl .. ... ... ...

2.3 (II ... ...

2.3 (b) ...

2A (.) II ...

2.4 (I) ili ... .. ...

2.4 (bl ii .. ...

2.9 ... .. • • • •
TOIII 0 2 3 3 5 I I I 2 0 0 I •• 2 2 I ()

Tahir 29 (b)

If..N1UJt X y RX RY d d2

I 15 0 9 15.5 ·6.5 42.25

2 14 2 12 6.5 5.5 30.25

) 15 ) 9 3.5 5.5 )0.25

4 12 3 15 3.5 11.5 132.25

5 . II 5 16.5 I 15.5 240.25

6 15 1 9 II ·2 4.00

7 16 I 6.5 11 .4.5 20.25

II 17 I 4.5 II ·6.5 42.25

9 18 2 2.25 6.5 . ,t.O 16.00

10 14 0 12 15.5 3.5 12.25

II 18 0 2.5 15.5 ·13 169.00

12 20 I I II ·10 100.00

13 14 " 12 2 10 100.00

14 13 2 14 6.5 7.5 56.25

IS 16 2 6.5 6.5 0 0.00

16 11 I 4.5 II ·6.5 42.25

17 II 0 16.5 15.5 I 1.00
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The above J:I!i1 show :1 negative corrclurion between the reachers .utuude s

rewards the content and tc:!ching ot' SEE and their religious mclination. Tile

more religiously inclined :1 reacher is. the less positive ht-; or her attitudes to the

content and teaching of the subject. The correlanon IS however Inslgntficln! at

both the 0.05 and 0.01 reliability levels. whose critical values are O.·lS2 and

0.606 respecnvely.

SUMMARY

The dara presented in this chapter show that SEE has a low status If! our

secondary schools. r\ fairly good proportion of the teachers who implemented

il do nOI seem to have positive anuudes towards it.

"I1IC content of tltc syllabus IS ultimately .umed at rctirnng the learners'

rationality in order to enable them make responsible ethical decisions, and

hopefully also act responsibly. The content is. therefore. not mainly for

examination purposes and does nOI lead 10 any specific career. It is education

for living.

The teachers' auitudcs to the content and teaching of the subject arc

. implicitly expected 10 correspond to the aim of the syllabus wrncr s.

Unfortunntely, only about a half of SEE reachers showed posuive attitudes

towards the content :\00 teaching of the subject.

These anuudcs were ound to be tnslgnlfic:tmly correlated to me

te achcrs' perception of the «arus or' the subject, the presence or absence of a

supportive environment. the t'acrlimnvcneas of the reaching methods the teacher

uses rind their religious inclin.iuon.
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Only examination Orientation showed a positive significant though not

very high correlation with the auitudes. TIle more exarniuation oriented the

teacher is, the more positive his or her uuirudes to the content and teaching of

SEE. Examination orientation does not seem to hinder the development of

positive attitudes towards the subject as might be expected. It might be true to

argue thnt examination oriented teachers are those who care about the welfare of

their students as well as their moral and social life.

The SEE teachers offered a number of factors which they considered to

have negatively affected the implementation of the subject. Among these were

lack of teacher training for the subject, Inck of teaching materials. lack of

interest in the subject on the pan oC the students and repetition of topics

particularly in Christian Religious Education.

The teachers felt that if some improvements were done in the subject.

they would go a long way towards realising the objectives of SEE. They

recommended among other things guidance on how to teach the subject and

what to emphasize on, production. improvement recommendation and supply of

relevant teaching materials, and community participation in molding the

students.



CIiAlyrEn FIVE

SUMMARY, .CONCLUSION AND RECOMMENDATIOl"S

5. I INTRODUCTION

This chapter presents a summary of the findings conclusions. and

recommendations. Suggestions for further research are also given on the basis

of the findings.

S.2 SUMMARY

The study was aimed lit establishing whether teachers' attitudes towards the

content and teaching of SEE correspond to the expectation of the curriculum

developers as expressed in the syllabus. It was also intended to find out the

factors that influence teachers altitudes to the subject. To do this, the researcher

sought answers to the following questions:

1. What attitudes towards the content and teaching arc expected of the

teachers of SEE according to the syllabus?

2. Do the altitudes of the SEE teachers correspond to the expectations of

the syllabus in this respect.

3. Are the SEE teachers' altitudes to the content and teaching of the subject

related to:

the teacher's perceptions of the status of SEE in the school?

the examinable/non-examinable status of the subject in a school?
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the way the teacher understands his or her task as a facilitator of moral
development and not a transmitter of moral values?

the teacher's awareness of the churches stand on the existence, content
and teaching of SEE

the teacher's religious inclinations?

the presence or absence of a supportive atmosphere for the
implementation of the programme?

To answer the above questions, data were collected in three stages. first. n

survey was carried out using questionnaires mailed to all secondary schools in

Kiambu District. A content analysis of the SEE syllabus was then done, 10

identify the expectations of the syllabus writers on teachers' altitudes towards

the teaching and content of thc subject.

Using the findings of the content analysis. an interview schedule was

prepared. The interview schedule was to reveal what the altitudes of teachers in

Kiambu District were towards the teaching and content of SEE. The schedule

was administered to seventeen teachers in tcn schools selected according 10 the

status of SEE. as revealed by the questionnaire data.

5.2.2 Literutur e Review

The Literature showed that altitudes produce patterns of behaviour. They

determine what one docs or says. likes. dislikes. his relations to other people

and reactions to life and the world around him. It was noted that reachers'

attitudes towards the subject they teach is important because students score

highly in such subjects, Again. a teacher who is seen 10 have positive attitudes
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towards the subject he teaches is more likely to influence students to have the

same altitudes.

The literature also showed that the social 'environment in which SEE

WIlS introduced was not quite conducive for the teachers to develop positive

attitudes towards it. The possible factors considered to have influenced teachers

attitudes to the subject were:

the teacher's perception of the status of SEE.

awareness of the churches' views on the existence, content and reaching

of SEE.

the teacher's religious inclination.

the teacher's awareness of hie; task.

the presence or absence of a supportive school environment.

'1l1C teacher's examination orientation.

Available literature reveals that the churches were opposed to the introduction of

the subject. They held that the teaching of moral education should be done in

the context of religious teachings. Religious persons may easily be influenced

by such a view.

What the churches fail to realise is that moral education is not a religious

exercise. Moral education can never be achieved through preaching moral

values and virtues. The learner must be involved in his moral development,

Accordingly. the six models of moral education reviewed in this study attempt

to involve the learner in various ways to refine his perception of moral values,

his ability 10 choose and capacity to speak out about moral values and

dilemmas. One who is thus refined is expected to act in a morally responsible
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manner. A teacher who is aware of his role as a facilitator of moral

development may be more positively inclined towards the subject than one who

thinks he should change pupils through preaching to them on values and

virtue ••.

For a social and ethical education programme to achieve its objectives, it

non-examinable status of the subject seems ideal. Clark (197 J) asserts that the

most exciting experiments in social education arc confined to departments with

non-examinable students. SEE. therefore. need not be examinable to achieve its

objectives, In fact. the Knrnungc Report (1988) apparently disapproved the

teaching of the subject in forms three and four for purely examination purposes.

Unfortunately. the Kenyan education system is examination oriented. A non-

examinable subject is not in favour with most people. teachers included. Such It

subject may he seen as time wasting as teachers prepare the students or pupils

for examinations.

Whether SEE is examinable or not. teachers' altitudes would be more

positive in the presence of it supportive school environment. The school and

the society should thus offer appropriate materials and set a conducive

atmosphere for its success. Research has shown that parental and community

support in terms of teaching materials and disciplining children raise the

standard of teaching and learning. If the school environment is unsupportive 10

It programme. the teachers' altitudes towards it might be influenced negatively.

This study was set up 10 investigate whether or not the above factors influence

SEE teachers' altitude towards the subject. Such an investigation h:l~ not so far

been done on any of these factors.
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5.J FINI>lN(;S

5.3.2. The Survey Data

'111esurvey was intended to establish the status of SEE in the secondary Sd100ls

in Kiambu District. This was done using five criteria:

1 . The attitudes of teachers towards SEE

2. Whether or not the teacher has been inscrviced in SEE

J. The examination status of SEE in a school

4. Whether the teacher volunteered to teach SEE

5. The supportivcncss of the school environment.

Each criterion elicited positive and negative attributes towards SEE. A score or

20 and above attitudes was considered positive or high. while below 20 was

considered low.

111Ccollected data revealed a low status of the subject. Out of the ninety

two (<)2) teachers who responded to the questionnaire. only 16 (17%) had been

inserviced in SEE. and only 5 (5%) claimed 10 have volunteered to teach it.

K6~y'-'of the teachers were found to have a negative attitude towards the subject.

The subject is examinable in only 16 (26%) of the 62 schools whose

teachers responded, and in 50 (H 1%) cases, the school environment was 110t

supportive to teaching SEE.

In order to choose the teachers to be interviewed. the schools were

catcgorised into five groups. using the five criteria. The school categories were

as follows:



Schools with at least two positive attributes and an average attitude

below 20.

Schools with only one positive attribute.

Schools with only negative attributes and average altitude above 20.

Schools with only negative attributes and altitudes below 20.

Two schools of each category. with at least two SEE teachers were randomly

selected. These made a total of ten schools. From each school. only two

teachers were to be interviewed. Two teachers in two different schools had.

however. stopped teaching the subject by the time of the interviews and were

unwilling to participate in the study. One teacher in another school had been

transferred. 111e teachers interviewed. therefore. totalled seventeen (17).

5.3.3 The Syllabus Expectation or Teachers' Altitudes Towards

lis Content and Teaching

The syllabus writers assume that teaching and learning the given content will

result in thc achievement of the stated objectives which are mainly in the

affective domain. The ultimate aim of the SEE syllabus is the development of

the learner's rationality so that he may develop sound ethical behaviour. The

development of such behaviour should enable the learner to act consistently

whether alone or with others at home. school. in the ncighbourhood or in it

foreign country. Rationality will enable the learner to develop positive attitudes

towards persons. property. work. leisure and the physical environment.

Teachers' altitudes towards the subject are expected to correspond to those of

the syllabus writers.
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Teachers' attitudes towards the subject are expected to correspond to those of

the syllabus writers.

5.3.4 Teachers' Attitudes As Revealed in the Interview

50% of the teachers were found 10 have altitudes corresponding to the

expectations of the syllabus writers towards the content of SEE. These eight

(R) teachers scored above the mean which was 73%. It should be noted,

however, that the mean score was rather high. and the other teachers did not fnll

far below it. Five of them scored 71 %. one 65%. two 59%, and another one

~D'k.

Nine teachers (53%) scored above the mean on altitudes corresponding

to the syllabus writers expectations towards the teaching of SEE which was

only 54%. The above argument on the attitudes of teachers towards the content

of SEE cannot hold true in the case of their attitudes towards its teaching. One

must therefore admit that irrespective of the value of the mean score, the number

of teachers with a positive attitude or an altitude corresponding (0 the syllabus

expectations is not high.

5.3.5. Problems Faced By SEE Teachers

Some identified problems that teachers experience in implementing SEE could

account for this situation. These problems include lack of books, training for

tcnchers. interest of both teachers and students. and lack of support from the

ministry. Some teachers also cited shallowness of the content in SEE textbook:

and repetition of topics particularly from Christian Religious Education. Time

shortage and examination orientation were also mentioned.
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5.3.6 Relationship Between the Teachers' Atfitudes and some

Factors considered to Have an Influence on Them.

Spearman rank order correlation coefficient was used to compute the

relationship between the teacher's attitudes towards the content and lending of

the subject and the factors considered to have influenced teachers' altitudes.

The Rho(P) with teachers' perception of the slat us of SEE was

calculated as 0.4. At the reliability threshold of a = 0.05 and 0.01.' the critical

value of P when N = 17 is 0.4X2 and 0.606 respectively, with two degrees of

freedom. Any value of R is considered significant if it is equal to or greater

than these values. There is therefore no significant relationship between

teachers' attitudes towards the teaching and content of SEE and their perception

of the status of the subject. Correlation of the altitudes with the presence of a

supportive environment, the facilitativencss of the methods a teacher uses and

the religious inclination of the teacher also revealed that there is no significant

relationship between them as they were calculated as 0.2 - 0.17 and - 0.3

respectively.

Although insignificant, the above data suggest that there is a relationship
, '

between the variables correlated. It is worth noting that the correlation of the

attitudes and the teacher's perception of the status of SEE comes very close to

being significant. A study with a greater number of values or possibly

improved instruments would probably give a significant correlation. This

would mean that teachers in schools where the status of SEE is high lend to

develop positive altitudes, while those in schools where it is low develop

negative attitudes towards it.
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The other factor that was not very far from being significant at the 0.05

reliability level was religious inclination of the teacher, whose P was -O.J.

Although the survey data had shown that most teachers are unaware of the

Churches' stand on SEE, it seems like the religiously inclined teachers would

rather have morality taught within religious context. Those who arc less

religious on the other hand may be positive towards the subject because it

approaches the question of morality mainly from a social point of view. The

correlations with the presence or. absence of a supportive atmosphere and the

Incilirativcncss of the methods a teacher uses are negligible.

For the teachers' examination orientation, P was 0.5. This indicates a

positive and significant relationship between the two variables. The teachers'

attitudes arc therefore influenced positively by their examination orientation.

The more examination oriented the teacher is the more positive hie; altitude

towards the content and teaching of the subject. Teachers who like the subject,

do so because it is easy for students to pass as they confessed. The main aim of

the subject, however, is not for students to pass, but to be molded morally. It

might be correct to argue that these teachers like the subject for a relatively less

important reason.

The emphasis in our education system of examinable and practical

subjects in relation to future employment possibilities and economic returns,

seem to have affected SEE. Although these teachers appreciate the social skills

inculcated by SEE, they also like it because students easily pass in it. This may

me:ln that examination oriented teachers arc the ones who care for the walfare of

their students. They probably are the teachers who would like to see their

students do well both economically and socially
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A non-examination orientation may be viewed from two points of view

.One that a teacher is very much interested in educating for life and cares less

whether what he teaches is examined; and two that a teacher docs not give a

damn about his students, 111e latter would most probably be the case.

5.3.7 Conclusion

'111eresearcher drew the following conclusions from the data.

I. '111e status of SEE in secondary schools in Kiarnbu district appears low.

but there is no significant relationship between the teachers' perception

of the status. and their altitudes towards the content and reaching of the

subject.

2. '111e syllabus implicitly expects SEE teachers to view the subject as one

basically aimed at producing a morally and socially educated per. on

other than one who is just learned in moral principles. values and

virtues. Unfortunately. only about half of the teachers have nuirudcs

corresponding to this expectation. The subject may. therefore. not

rcalisc its objectives fully as long as those teaching it do not agree \,..ith

its aims or arc unaware of them.

J. There is need to train teachers for the subject since the majority (16 out

of the 17 teachers) mentioned lack of training as one of the problems

they face This would also ensure that those who teach the subject arc

dear about its objectives and have the necessary skills to achieve these

object ivcs,
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4. Examination orientation on the part of the teacher docs not hinder one

from developing positive attitudes towards the subject. Teacher training

should, however, emphasize the need for the SEE teachers teaching for

living other thnn fur the less important reason - students passing

examinations.

5.4 Recommendation

In order to improve the teaching of SEE in Kiambu District, the following

recommendations may he useful.

I. All student teachers to study a course at College to equip them for ~- -

teaching SEE as all teachers are expected to guide students mornlly.

2. lnscrvice courses and seminars for trained teachers be orgnnised

regularly since the number of trained teachers in SEE would remain

limited for some years.

3. The Kenya Institute of Education should review the SEE textbooks to

provide for more detail and produce teaching support services specific

and appropriate to learning social and ethical values.

4. The Inspectorate should provide leadership and assistance where

necessary, by inspecting, guiding and appraising teachers on rhe

implementation of the programme.

5. The parents and teachers of the schools where SEE books art: either

inadequate or lading should be encouraged to buy those books and the

expected positive results be impressed upon them.
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6. The objectives of the programme should be made very clear by the

inspectors and field officers when they visit schools or hold a workshop

or seminar so that teachers do not teach the subject only for examination

purposes.

5.5 SUJ!J!estions For Further Research

I. Since this study was limited to secondary schools in Kiarnbu District.

further and related studies arc recommended to cover other districts in

the country to establish the extent to which the findings in this stud)' can

be gencralised.

2. There is also it need 10 research into the separate possible factors

influencing altitudes touched in this study in order to give more derails

on the relationship between altitudes and these factors. In particular. the

perception of teachers on the status of the subject need to be rc-

investigated as it gave a figure very close to being significantly related to

the teachers' altitudes towards SEE.

,'. Further research is also recommended on the role of inscrvice education

in improving the-teaching of SEE.

4. The relationship between moral education and development of good

behaviour needs also to be established so that our expectation on the

moral progranune may be bused on empiricaldata,

5, A study should be carried out 10 establish the kind of training

procedures that teachers c n go through to develop facilitative child,

centered methods of reaching.
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6. Evaluation procedures for an ethical and social programme need to be

established to be used even where its not examinable.
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APPEi"UIX I

QUESTIONNAIRE FOR SOCIAL EDUCATION AND ETIIICS

(SEE) TEACIIERS

To SEE Teachers,

This questionnaire is aimed at establishing the status of Social Education and

Ethics (SEE) in our secondary schools. Please provide answers 10 this

questionnaire as accurately as possible. Send back the filled qucsuonnauc

within two weeks after receiving it. using the envelope enclosed herein. Yuur

responses will be kept confidential.
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Kindty fill in the Iullowing hlank spaces, an put a lick ill the

appropriate parenthesis like this ( V )

PART 1

1.1 Name of School . . ._..

1.2 Sex of the respondent:

1.3 Age of respondent:

1.4 Professional qualification:

1.5 Teaching Experience:

1.6 Years teaching SEE:

1.7 Your teaching subjects:

t\lale ( ) Female )

(a) 21 ·2~ years

(b) 26 ..~() years

(c) 31· 35 years

(d) Over 35 years

(:I) L ntruincd teacher

(b) 51

(c) Diploma ill Education

(d) Bachelor of Education

(e) Any other (specify)

(a) 1 . 2 year"

(b) :\ • ,1 ycars

(c) 5 . 6 years

(tI) 7 years and over

(iI) 1 year

(b) 2 years

(r) 3 years

(d) 1 years and over

(i) '., .. _.... _

(ii) . ,_. "' __"_"'__ .._ .

(i ii) __.__ . ._
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I.X lIow many periods urc ulloc.ucd to SIT 11(.:1'r1a\s in your school in:

(i) Forms I & 2

(ii) Forms -' & 4 .. . ._

PART II: Please indicate whether you strongly agree (SA), agree (A) arc
neutral [N), disagree (U) or strongly disagree (SU). with the

following statement, by puuing a lick in the corresponding column.
PUI only one lick ag:lin<;( each statement.

SA ;\ N

2.1 I like leaching SEE very much

S()

2.2 SEE is one of the most important subjects ~--+---~--~---+--~
2.3 SEE relates \\-cll IU real life

2.~ SEE io; very important 10 the students

2.5 The runtcut in SIT ., till krelll from an)'

other in the school cun irulum

PART III : Circle the leucr against the suuemcnus) which dcscribets) your
responses to the following questions. You may circle morc than OIlC

letter in cad, question.

3.1 What criteria arc u ••c:d ill IIl1ol":lIill!! SEE teachers in your school?

(a) It is given 10 those who volunteer to teach it.

mainly with human relationships.

(b) It is assigned to those whose other reaching subjects deal

(l') It is assigned IU teachers with a relatively light teaching load.

(d) Ally other (specify) . . . ,, ._._.

3.2 Which of the above n.l) criteria wa>; u •.•c III ullocatc SEE teaching

!O you'! Tick the apprupri.uc parrruhcvis.

(a)

(c)

(b)

(<.1)
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3.3 If you have ever attended all in-service course ill SEE. would you say

that:

(11) It was (they were) very useful?

(b) It was (they were) difficult to assess the use'!

(c) It was (they were) not useful?

(d) Not applicable?

3.4 Which of the following statemcnus) reprcsenus) the churches' view of

the SEE?

(a) It is a very useful subject which caters for the morality of the youth.

(b) It is a complementary subject to Religious Education.

(c) 11is anti-Religious subject which should be one away with.

(<I) I am not aware of the churches' view of SEE.

3.5 Who/which among the following bas/have ever assisted you in any way

in teaching SEE'! -

(a) The Kenya Institute of Education (K.I.E.)

(b) The Inspectorate

(c) Fellow teachers in the school

(d) Any other (specify)

3.6 l low many teachers in your school are actively involved in trying to

promote honesty. respect and responsibility'!
(n) Very 11l31lY

(b) A few
(c) All
(<.I) None
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3.7 1I0w docs your school try to promote the above qualities?

(a) Through the school rules.

(b) Through examples by those working within

(c) Through the guidance given by thc teachers.

(d) Any other (specify) _

3.8 What roles do parents pIny in assisting the school to promote moral

qualities in students?

(a) The Parents-Teachers Association helps in clarifying the importance

of keeping school niles to students.

(b) Parents are very willing to help teachers deal with their children's

discipline problems.

(c) Parents arc willing to buy reference books for SEE.

(d) parents readily avail themselves when called as resource persons for

SEE.

3.9 J low would you assess thc availability of textbooks for SEE?

(8) Vcry adequate

(b) Adequate

(c) inadequate

Cd) Not there at all.
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APPENDIX II

INTERVIEW SCHEDULE FOI{ SOCIAL EDUCATION AND

ETIlICS (SEE) TEACII EI{S

SEcnON "A"

1.1 Name of school .._. ._. _

1.2 Male _ or Female

1.3 '111C classtcs) the respondent leaches SEE _

1.4 Number of SEE lessons per class per week Form 1 & 2 _

Forms 3 & 4 _

Answer the [0110\\ im: uuestions us honestly us possible

SECrION "P"

2.1 (a) (i) In your opinion. is human life important?

Yes ( ) No

(ii) When. according to )'OU docs human life begin?

(a) at conception

(b) during the embryo stage

(c) during the foetus stage

(d) at birth

(iii) Please explain your position on (ii) above _
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(b) (i) 00 you think one who is no longer active in life should

continue living?

Yes ( ) No ( )

(ii) Why do you think so? _

._------------'-------------

(c) (i) Can taking human life killing be something justified'!
Yes ( ) No ( )

(ii) If yes, give examples of occasion when this may be done'!

2.2 (a) Do we owe equal respect to all persons?

Yes ( ) No ( )

(b) Why do you hold this position'! _

2.3 (n)(i) 00 you think cleanliness is related to morality/has moral

implications?

Yes () No ( )
(ii) flow arc they relate/what are those implications?
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(b) (i) Currently there is a world outcry on environmental pollution.

Would you encourage an increase in industrialization?

Y ('5 () No ( )

(ii) Please elaborate on your answer

2.4 (a) (i) Do you think people should get married at all?

Yes () No ()

(ii) What is your personal definition of marriage'!

(iii) Why should people get married? . _

-------_.__ .

(b) (i) Should marriage be a life-long commitment?

Yes () No

(ii) Please explain your nnswer .

------_ ..._-------

2.5 (a) (i) Can the ways of obtaining family resources be said to be

ethical or otherwise?

Yes ( No ( )
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(ii) If yes, which arc the means that may be termed ethical?

(b) (i) Should one accept "chai" or "k i IU kidogo" in any
circumst UIlCCS?

Yes ( ) No ( )

(ii) If yes. which rin:lIIIlSI<I/ll'CS an: these? _

(c) (i) Arc there situations where an individual who uses public

funds 10 meet personal nccdx may be said 10 he doing the

riglu thing-,?
Yes () No ()

(ii) If yes, can you give examples of Slid! suuations?

----------- -------------------_.

2.6 The syllabus outlines the following virtues of family life:

Trust .. Friendship

Sympathy .. Rc-sIX'CI

.. Empathy . Honesty

.. Generosity . l luruiluy

.. Understanding .. Loyally

(:I) Which ones do you find essential to good family life'!

,------_ .._----_._---------_ ..----_._--_._--_._--------
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(b) Which ones don't you find very relevant to good falllily life'!

--------.

2.7 (n) (i) Is it useful for young people to learn population studies?

Yes () No

(ii) What makes you S~I)' so'? .. _

2.8 (11) 0) Do secondary school students really need 10 be g iven rules and

regulations?
Yes ( ) No ( )

(ii) Why do you think so? .' ._ _ _..__ _

(b) (i) Do you find the professional code of ethics for reachers useful'!

Yes ( ) No ( )

(ii) Please elaborate on your answer . .. _

2.9 (a) LJo you feel morally obliged 10 your religion?
Yes () No ( )

(b) (i) Do you think other people are morally obliged 10 adhere 10 their
religions even though these religions arc different from yours'

Yes () No ( )

(ii) In your opinion. are all religions equally good'!
Yes () Nu ( )
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(e) Ilow often to you use the following methods of teaching in SEE lesson'?

Never Rarely Frequently Vcry Frequently
Talks by resource
persons

Dramatization

Role-playing
Brnin-stonning
Story telling

Groupwork

3,3 (n) (i) Do you think SFE
secondary school ~"

Yes

should continue to be compulsory In all

( ) No ( )

(ii) Why do YOli hold this view? ._ __ _ _. .. _.

(b) (i) Should ir be examinable in 1111 schools'!

Yes () No

(ii) Please explain your stand .._.. .. __ _..__ __ . ..

--_. -_._---------. __ •.....__ ....•....•. __ ._.._.__ -._ _--.-._--_.- ..•._._-_._._-_ .

3.4 (a) 0) Do you get support from the school community in your teaching
SEE'!

Yes ( ) No ( )

(ii) If yes, what kind of support do YOll gel'? . ..__ . .._ _ .
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(iii) If no. how would you like III be helped'? . .._

-----------------.-
(b) (i) Docs the inspectorate give you guidance on how 10 handle the

subject?

Yes ( ) No ( )

(ii) If yes. how have you been guided so far'? . .__._

(iii) If no. how would you like: to be guided'! , _

3.5 What factors do you consider to have: negatively affected the

implementation of SEE'.'

--------_._--- -,----_._-,--_._-,---,

3.6 Whal suggestions would you make for improvement? __,_._._ ..... ".
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