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ABSTRACT

The central problem of this study is that despite the critical role of pre-school education in
holistic development of children, there are factors that inhibit access to participation in learning
activities. Study by the New Jersey Council for young children indicated that participation in
learning activities by most African-American children was moderately low. Another research
from Uganda supported by UNICEF, revealed that interactive teaching and learning was very
little and that few ECD programmes offered minimum cognitive stimulation. Most government
documents in Kenya are silent on key issues such as, terms of service for pre-school teachers,
linkages between various players in ECD and modalities of partnership among others. Problems
facing pre-schools have not been adequately investigated and understood. In light of the above,
the purpose of this study was to carry out a study on pre-schools’ children’s active participation
in learning activities. The independent variables in the study were the teacher’s oral
communication methods used for delivery of learning content, use of learning materials as well
as appropriate curriculum content and the state of the physical learning/play environment. The
theory used was Rogoff’s Model of Guided Participation. Similar studies appeared not to have
been carried out in Kikuyu District, Kiambu County and therefore the district was purposively
selected for the study. Pre-schools were randomly sampled. A sample of 10% to 30% was
appropriate for the descriptive study. The study randomly selected a sample size of 22 pre-
schools which was 30% of the target population. Random sampling was also applied during the
pilot study in which schools from both public and private were included. The data collected was
analyzed using frequency distribution tables and cross-tabulations which were followed by chi-
square confidence and significance level tests. The data was presented in tables, pie charts and
graphs. After the study, determinants of factors that lead to pre-school participation of children in
learning were established, and this ensuing report details the whole study and reflections based
on the findings.
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CHAPTER ONE: INTRODUCTION

This chapter consists of background to the study, statement of the problem, purpose of the study,
research objectives, research questions, and significance of the study, limitations and
delimitation, assumptions of the study, conceptual and theoretical framework and operational

definition of terms. It gives a solid foundation on which the entire study is based.

1.1 Background to the Study

Pre-school is the foundation for a child’s education. Skills, knowledge, aptitude and attitude
develop during pre-school years. Masde (2012) observes that it is during this time that a child’s
self-esteem and confidence are promoted. The learning process helps to make the child an eager
life-long learner. Pre-school period gives a child the edge in a competitive world and education
climate. This is because success in both academic and social experiences is founded in pre-
school experiences. Children should be encouraged to actively participate in what they learn.
Participation in this context is about encouraging children to voluntarily express their opinions
and to actively engage in decision making at different levels in matters that concern them,
individually and collectively. Participation in pre-school experiences promotes in a child quality
foundation for long term growth and development. A study carried out in New Jersey U.S.A by
the Council for young children in 2008, found strong evidence that economically disadvantaged
children reap long-life benefits from pre-school. The study also noted that children from all
other social economic backgrounds benefit as well. The (ESSP, Education Sector Strategic Plan,
2003) Kenya recommends that Early Childhood Development be enhanced through access and
participation in learning activities. A report from the section for Early Childhood and Inclusive

Education, Paris in 2005 revealed that participation in the learning activities is quite minimal in




pre-schools, particularly the public ones. Another study carried out in Embu, Kenya by
Mugo(2011)reveals that there are problems inhibiting participation in learning activities. It was
in this light that this study sought to establish on factors influencing participation in learning

activities Kikuyu District pre-schools.

NACECE manual (2000) regards the teacher as one who takes the place of the mother by giving
children love, attention, assistance, guidance and comfort. Thus it is important for the pre-school
teacher to understand his/her role in order to adequately meet the needs of the children entrusted
to him/her. Teachers’ communication is an important factor in promoting participation in
children. Communication itself is central to the teaching process and as Hurt, Scott, & MC
Croskey (1978) state there is “a difference between knowing as well as teaching, and that the

difference is revealed through the quality of communication in the class”.

This study assessed communication as a factor that influences participation of children in
learning activities. The method used to present learning content to children can affect how they .
respond. Research by Goporic(2011) recommends that children should be allowed to explore,
inquire, play, discover and ask questions. Good pre-school teachers hence use the above child
centred methods in lesson presentation. Dewey (1966b), similarly concurs and sees the teacher as
a researcher, a source as well as a guide to children. He/she is also a catalyst to provoke,
construct and stimulate children’s thinking and their collaboration with peers. Recent U.S
research suggests that highly structured and teacher-directed curriculum models have been

associated with poor long term outcomes in children especially in social behaviour. The research



findings indicated that, “the adult facilitates children’s development and manages the learning
environment and less frequently acts as educators”. The study therefore intended to find out if
teachers used child centred methods to stimulate active involvement of children in learning

activities.

The selection of learning materials is an integral part of curriculum planning and delivery in pre-
schools. Children come into contact with a vast array of print, visual and multimedia materials
in their daily lives. Their exposure to such materials is mediated by parents and other care
givers, by social conventions. Marrot (2010) suggests that educators have a duty to ensure that
the teaching and learning materials with which children are presented, are appropriate to their
developmental growth and relevant to the achievement of appropriate learning outcomes. Isabel
(1995)recommends that a learning environment should provide a rich assortment of materials
and equipment for children to develop socially, cognitively and physically. However, studies
carried out by Regatabi (2012) on factors hindering outdoor play in Makadara District Nairobi,
revealed that children learning through play is below expectation. The study continues to reveal
that not only is play rarely used in pre-schools but the appropriateness of play/learning materials
has often been hindered by many factors. This study therefore intended to find out whether there
was any difference in the provision of learning materials between the public and private pre-

schools in Kikuyu District.

In any educational program, curriculum is an indispensable instrument and dictates how well or
not children participate in learning activities. Osanyin (2002) emphasizes that curriculum is the

very foundation for any education system. A comprehensive curriculum can help teachers make



thoughtful decisions about how and what to teach. Curriculum content provides a blue print for
planning and implementing a program that addresses all aspects of child development. In Kenya,
all programs must follow national “Guidelines for Early Childhood Development” that describe
objectives content and methods to be used in the teaching of children. However, despite the
government efforts to provide the above guidelines, Said (1997) reveals that very few pre-
schools in Kenya follow the guidelines provided. If teachers fail to use the correct curriculum
content, learning activities may not sufficiently support children’s participation in academic
endeavours. This study therefore, intended to find out if pre-school teachers use the appropriate
curriculum content.

Environmental research has shown that in most cases the classroom setting acts more as
moderator, a facilitator or inhibitor of responses which in turn, combines in complex ways
resulting in different performance levels. Steele (1973) thinks of instruction environment as the
space where learning occurs and at a minimum it contains the learner, a setting wherein the
learner uses tools or devices and a place where collecting and interpreting of information as well
as interacting with others occurs (Wilson, 1996). Wilson (1996) therefore suggests that a
learning environment should be a conducive place in order for children to participate effectively
in learning activities. This study aimed at finding out whether pre- schools in Kikuyu district

provided a conducive environment that promoted active participation in children.

1.2 Statement of the Problem

One among other objectives for the Early Childhood Development by the Education (ECD)
Sector Strategic plan (ESSP), (2003-2007) is to enhance access and participation in learning,

another objective was to improve the quality of ECD services at all levels by 2007. Despite



efforts on the ground, when it comes to policy development and pedagogical practice. ECD is
widely interpreted and understood as a stage for preparing children for formal schooling.
Although most of the pre-school teachers have received training on the milestones of children’s
development and the way in which children learn, a gap still remains. A report from the section
of Early Childhood and Inclusive Education, revealed that participation in the learning activities
is quite minimal and exists in a handful of private centres in urban areas. Masde (2012) also
emphasizes that participation by children in learning activities is very essential and if not
enhanced, schools would produce individuals who are not eager life-long learners. Based on the
findings, there was need for this study which intended to establish the level of children’s

participation in learning activities in pre-schools and specifically in Kikuyu District.

1.2.1 Purpose of the study

The purpose of the study was to establish the level of pre-school children’s active participation in
learning activities in Kikuyu, Kiambu County, in order to come up with findings that revealed
whether there were schools which provided better stimulation which promoted children’s
participation. Schools with minimal children’s participation would then learn from the better

ones.

1.2.2 Research Objectives
The study focused on the following objectives:
1) To determine the influence of teacher’s communication on children’s participation in

learning activities in pre-schools.



u) To find out the techniques that pre-school teachers employ during lesson transmission
in order to promote children’s active participation in learning activities.

w) To ideﬁtify learning/play materials for participation in learning activities in pre-
schools.

ww) To find out if pre-school teachers use the recommended Curriculum Guideline which
emphasizes the need to promote children’s participation in learning activities in pre-
schools.

@) To find out whether the state of learning/play environment is conducive in promoting

children’s participation in learning activities in pre-schools.

1.2.3 Research Questions
The study was guided by the following questions.
i) How does teacher’s communication affect pre-school children’s participation in
learning activities?
i1)  Which techniques do the pre-school teachers apply during lesson transmission in order
to promote active participation in learning activities in pre-schools?
iii) Do the pre-schools provide appropriate learning/play materials for active participation
by the children?
iv) How does the curriculum in use affect children’s participation in learning activities in
pre-schools?
v) How does the state of learning/play environment affect children’s participation in

learning activities in pre-schools?



1.3 Significance of the Study

The findings of this study have both practical and theoretical implications for the future of pre-
school education in Kenya. Theoretically, the study was expected to contribute to the
advancement of knowledge and promoting participation in the learning activities in children.
Children benefited through acquiring full development of talents and personality. Such children
later become independent and productive members of the society, playing an effective role in the
life of the nation. Teachers have learnt to discover how well or not children understand the
learning content and hence able to assist them individually. This promotes the achievement of
their teaching/learning objectives. Active participation in children improved the performance,
thereby creating a good name for the pre-school. The teacher training colleges could strive to
produce pre-school teachers who are competent in using various techniques in stimulating
participation of children in learning activities. The study is of immediate benefit to the Ministry
of Education Science and Technology (MoEST) in the formulation of future policies on
enhancing participation of pre-school children’s learning, service delivery and ultimately quality
of ECD services. The study also help future researchers in identifying research gaps which can

be addressed in future studies on pre-school children’s participation, in other counties in Kenya.

1.4 Delimitations and Limitations

Although there could have been many possible factors influencing pre-school children’s
participation in learning activities, the study delimited itself to only a few selected factors
namely: teacher’s communication with children, delivery of learning content, availability/use of
learning materials, use of recommended curriculum content by KIE and state of learning/play

pre-school environment and not other aspects.



1.5 Limitations:

Time constraint was a limitation since the study was done in a specific period whilst the
researcher was engaged in full time work without a study leave. Lack of reliable means of
transport and rainy weather at times negatively interfered with the researcher’s scheduled

programme. However despite these challenges, the exercise was successfully carried out.

1.6 Assumptions of the Study

In the study, the research assumed that:
» Effective communication by the teacher in pre-school enhanced children’s participation
in learning/play activities.
» Professionally and academically qualified pre-school teachers could ensure effective
delivery of learning content and participation of children in learning/teaching in pre-schools.
» Provision and use of developmentally appropriate learning/play materials could influence
children’s participation in learning/play activities.
» The status of the learning/play environment could affect children’s participation in

learning activities in pre-schools.

1.7 Theoretical and Conceptual Framework

1.7.1 Theoretical Framework
Rogoff’s (1990) Model of Guided Participation (1990) was used in this study. Guided
participation refers to the process by which children actively acquire new skills and problem

solving capabilities through their involvement in meaningful activities alongside parents, adults



or other more experienced companions. The term guided participation was introduced by the

neo-Vygotskian, Barbara Rogoff in her book Apprenticeship in Thinking (Rogoff, 1990).

The theory places a great deal of emphasis on the relationship between language and thinking.
Rogoff (1990) noted that guided participation offers a fuller account of the child’s active role in a
cognitive change, along with the significance of social interaction context. In guided
participation, adults support, assist and guide the child’s intellectual development. Support
includes both explicit verbal and non-verbal guidance as well as more subtle direction through
the arrangement and organization of children’s interactions with the environment. Golbeck
(2002); Gauvain (2001)also concur with Rogoff (1990) and further indicate that guided
participation occurs throughout the course of childhood as children progress from a peripheral

and dependent role to one of increased autonomy and responsibility.

When the theory is applied in a pre-school, the teacher who speaks or communicates clearly and
in simple language helps children to understand verbal instructions hence increasing their levels
participation during learning. The teacher further models to children how to communicate
clearly. Similarly children could for example model the correct way of reading and pronouncing
sounds of different letters. A teacher who is also knowledgeable about the nature of the child and
the way children learn can assist them by ensuring use of appropriate learning methods that are
children centred. Through use of child centred methods, the teacher could repeat actions several
times, structure complex tasks into manageable segments etc. this helps to simplify the work and

would enable children to enjoy learning, thus promoting the level of participation in activities.



The teacher could similarly enhance children’s active participation in learning through provision
scaffolding or use of appropriate learning materials. The teacher may use audio or visual aids and
demonstration among other efforts to make learning interesting. Motivated and Interested
learners will automatically participate actively in learning activities. In addition, use of
recommended curriculum content by teachers can also enhance active participation by children
(Piaget, 1983b)Pre-school teachers and schools that ensure the use of the recommended
curriculum content will thus be able to mould children by use of relevant as well as meaningful
learning content and ultimately promote active participation. The model emphasizes on the
arrangement and organization of children’s interaction with the environment. The teacher could
apply this by ensuring safe condition of learning and play environment. Under safe condition and
elimination of environmental barriers, active participation by children in learning would be

promoted.

The current study embraced this model because if the pre-school teachers did not communicate
clearly, ensure good facilitation of learning content, provide appropriate learning materials, use
appropriate curriculum content and ensure conducive physical environment, the level of
children’s participation in the expected learning activities would be low. If on the other hand, the
pre-school teacher takes the position of the more experienced companions and communicate
clearly, ensure good facilitation of learning content, provide appropriate learning materials, use
of appropriate curriculum content and conducive physical environment, children’s active
participation would be enhanced. In addition, as children’s class participation increases, good

educational output would ultimately be realized.
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1.7.2 Conceptual Frame Work

A conceptual frame work employs the use of drawings of diagrams to explain the interrelations
between variables. Children’s participation should be encouraged when teaching pre-school
children. Some selected variables that could possibly influence learners’ participation in

learning activities in pre-schools can be illustrated diagrammatically as shown in Figure 1.1

below.
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Figure 1.0.1: Factors Contributing to Active Participation of Pre-school Children in Learning
Activities

EXPECTED OUTCOMES
Active participation characterized by children who
display:

e Happiness

A4

e High self esteem

e Assertiveness

e Indepnendence

A\ 4
INTERVENTIONS

Ensuring:
e C(Clarity in communication

v
[

Appropriate delivery of learning content.

e Provision of adequate and appropriate learning
materials

A
A

Lack of Active Participation (Dependent variable):
e Dull/unhappy children
e Low esteem in children

e Dependence

A4

e indiscipline

e Lack of teacher-child interaction

e Low motivation to learn

e Lack of understanding of learning content

!

Determinants of Active Participation (independent variables)

e Ineffective communication

\ 4

e Inappropriate teaching methods

e Inadequate play/learning materials
e Inappropriate curriculum content
e Poor learning/play environment

KEY: Dependent variable | Independent variables

R—— [ ————
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In a pre-school where teachers communicate effectively, children will participate in class
activities since they will understand or follow instructions. However, if teachers do not
communicate clearly, children will not be able to understand learning content nor do as
instructed and they will not be motivated to participate effectively. Similarly, in a pre-school
where the teacher delivers learning content using appropriate teaching methods and specifically
child centered methods, children are stimulated to participate effectively in learning. Most
importantly, they grasp the learning content while the opposite occurs where the learning content
is delivered haphazardly or in an unsystematic way. Such children will also be autonomous and

will portray qualities of high -self-esteem among other positive qualities.

Availability and use of developmentally appropriate learning and play materials during lessons is
another possible factor that can ensure active participation of children in learning activities.
Learning materials make the learning interesting and hence, children are motivated to participate
in learning. Pre-schools that do not avail materials inhibit children’s participation in learning
activities. Children get bored and are not motivated to participate. This in turn results in poor

learning outcomes.

Similarly, availability and use of appropriate curriculum content promotes children’s active
participation in learning activities. Lack or use of in-appropriate curriculum content will not cater
for effective participation of children in teaching/learning activities. Teachers from such a pre-
school do not offer appropriate learning activities or what is required of them which in the long

run, leads to poor participation and performance of children in learning activities.
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The pre-school’s physical environment including the classroom and play space as well as
Play/learning equipment and facilities such as furniture are part of a child’s learning experiences
and catalysts of active‘participation in play and learning activities. A safe, clean and attractive
physical environment and equipment inside and outside the classroom encourages children’s
participation in learning activities. As a whole if all the factors possible factors which may
promote participation of children in learning activities are availed, positive outcomes such as joy
among learners, discipline, independence, the children’s understanding of learning content and
social interactions amongst others will be realized. On the other hand, if the above positive

factors are not availed to children. Low participation of children in learning activities prevails.

1.8 Operational Definition of Terms

Children: Refers to learners from 3-6 years enrolled in the pre-schools sampled.
Pre-school: refers to an institution catering for 3-6 years old children.
Participation: refers to children working alone or with others in a group in pre-school

Communication: All manner of verbal and non-verbal interactions or instructions by the teacher

that children can easily respond to.

Appropriate teaching method: Child centred method that involve teacher giving guidance in

the pre-school and allowing children to work on their own.

Learning/play materials: All manner of teaching/play aids and games used to enhance learning

and participation in pre-school.

Physical Environment: Includes classrooms, furniture and indoor/outdoor learning/play space
in which pre-school children’s learning occurs.
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CHAPTER TWO: LITERATURE REVIEW

2.1 Introduction
In this chapter, literature will be reviewed on selected topics that could influence children’s

participation in learning activities. The chapter will focus on the following sub-topics: Children’s
participation in learning activities, teacher’s communication with children, facilitation of
learning content, teaching/learning materials, curriculum content, learning/play environment and

finally summary of the reviewed literature.

2.2 Children’s Participation in Learning Activities

According to Whitehead (2007) participation is the informed autonomous and meaningful
involvement in an activity. Participation in learning activities helps learning and education
especially during the early years. Winter (2005), points out that paying for a pre-schooler to
participate in a group experience is money well spent since their early learning skills are
enhanced. In pre-school, children can participate in learning activities through answering or
asking questions, practically doing a specified or self-chosen activity, manipulating play and
learning materials. In doing so, their level of understanding and self-esteem rises. Through
children’s participation in learning activities, the teacher is also able to judge how well or not,

children have understood the learning content.

Piaget (1962a) espoused active participation through discovery. He recommends that experiences
should be planned to allow for opportunities for assimilation and accommodation. He further
reveals that children need to explore, manipulate, experiment, question and search out answers
for themselves. Sparkes (2002) concurs with these sentiments and cor_lﬁrms that participation is

essential during learning.
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Montessori (1913) similarly indicates that children learn through the use of all senses. She called
the hand “the instrument of the intelligence” the above scholars have revealed that participation
by children in learning activities can be influenced by mény factors. However, the current study

delimited itself to the factors discussed below.

2.3 Teacher’s Communication with Children

Communication is the transfer of information from one person to another (Brown, 2011).
However, the informatioﬁ transferred must be understandable to the receiver. Communication is
essential for every area of life. Teachers have an especially challenging job due to the fact that
they are full time communicators. If a teacher has incredible amount of knowledge on the
subject he/she is teaching but cannot effectively communicate it to the learners, he/she will be a
unproductive (Manechella, 2013). Teachers who do not communicate effectively lead children
into total confusion National Foundation for Education Research(2008), further the study
revealed that limited communication by an adult to a young child leads to limited language skill
which in turn leads to literacy problems and ultimately to behavioural problem. The basic
guidelines to effective communication in education, according to Wertsch, (1991)is to use
various forms of communication to drive home the point. Using oral communication, visual aids
and written communication usually reinforce one with the other. He further reveals that visual
aids will help those children who are more visual learners, while those who are oratory will
benefit from the oral communication. Communication affects feelings and behaviour and so it is
vital for an early year childhood classroom to be communication friendly. When a teacher
effectively communicates, he will be able to speak and demonstrates each lesson clearly. He will
avoid and clarify confusion in the inforﬁation (Wertsch, 1991).

16



A study carried out in Athi River Kenya by KENPRO (2012) Team, found that there was low
teacher-child relationship and that a few teachers were found to be learner-unfriendly. Pre-
schoolers enjoy interacting with a teacher who is friendly and approachable. Under such a
teacher children can actively participate in the learning activities. Unfriendly teachers with poor
communication techniques are a barrier to children’s participation in learning activities. This
study thercfore intended to find out whether teachers in the pre-schools sampled were good

communicators or not.

2.4 Teaching Methods

The way learning content is delivered to children determines how well or not they participate in
the learning activities. Mugo (2005b) argues that facilitation of learning content has to do with
how the use of resources and the learning contents are presented to children. For lesson delivery
to be successful, the teacher must prepare the lesson in advance in order for him/her to know
how to involve the children either in listening or doing something. The teacher must also be
creative, modulate his/her voice, use gestures as well as learning aids and be lively during lesson

presentation (Kenya Institute of education, 1984).

The teaching method used also determines whether children understand and respond to the
learning activities appropriately. KIE (1984) emphasises the importance of use of child- cantered
teaching methods. Piaget (1983b); Farrant (1997) emphasized that the method is important and
necessary to use because characteristics of children dictate the way they should be taught. Their
needs for example age, interest, their active or mobile nature, their physical as well as socio-

emotional and status must be met in order for learning to be effective. Farrant (1997) affirms that
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children’s experiences or knowledge form the foundation of new knowledge. This means that
teaching must be conducted from simple to more complex content and also use of conducive or
learner friendly atmosphere that ensures a cordial or warm relationship between the child and the
teacher. Child-centred methods include: thematic and integrated methods, play, observation,
demonstration, discussion, project method, experimentation, exploration, discovery, experiential,
trial and error, field trips and nature walk among others. Gardener (1998) postulates that during
lesson presentation, instructions should also be individualized as much as possible and children

allowed to interact with one another.

Although most of the above scholars cited in this section emphasis on use of child centered
methods, Said (1997) reveals that most pre-schools in Kenya are run by teachers with firm ideas
on discipline and behaviour. Children have no opportunities to discover and explore or even
move around the room during instruction. In addition, the highly commercialized, private pre-
schools use traditional teaching methods of repetition, recitation and memorization, and lots of
emphasis is placed on written tasks. He further notes that some private pre-schools with trained
teachers are more flexible, with use of play and activity-based methods and are able to give
guided instructions that are interactive. This research intended to find out the techniques that pre-
school teachers applied during lesson transmission in order to promote children’s participation in

learning activities.
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2.5 Play/Learning Materials

Learning materials are tools that build children’s skills during learning (Marrot, 2010). Lowman
and Ruhman (1998) recommend that schools should provide material to strengthen gross-motor
skills. The materials should for example include climbers and objects to be moved around. For
make believe and pretend play, the school should provide “home-center”. This he says makes
the child feel that the classroom is an extension of their home and a part of their neighbourhood.
Marrot (2010) states that materials like blocks help children develop their imagination and
creativity, and at the same time teaches mathematical and spatial concepts. Bodrova and Leong
(2003a) concur with these sentiments and state that the purpose of pre-school should be to build
a foundation to develop the whole child by providing challenging and relevant curriculum

materials which are developmentally appropriate.

In support of provision of materials for pre-school children, to develop the whole child beyond
structured lessons, through rich interactions, exploration, and participation in stimulating
interesting and concrete experiences using materials. Further, they point out that these
experiences should be offered within an enriched and affirming environment that includes
challenging and relevant curriculum materials, which are developmentally appropriate. The
intended study would therefore establish whether schools provided an affirming environment
with age appropriate materials that promote active participation by children.

Despite the knowledge on the appropriate materials for pre-schoolers, a gap still remained. For
instance, a recent article in Scientific American by Tullis (2012) observes that teachers use more
and more time on directed study and lectures and less and less time on what pre-schoolers

typically require — play.
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A report by Ojacor (2000) revealed that Uganda experiences inadequate learning materials and
poor quality playing kits. Similar study carried out in Borabu District, Nyamira County, Kenya
by the Department of Education Administration and Planning (2010) indicated that there were
very few learning materials. Another study carried out in Athi River zone of Kenya by KENPRO
(2012) revealed that among other factors one affecting pre-school participation in learning was
lack of play materials. Schools that provide appropriate play materials encourage children to
participate in learning activities whereas those that do not, automatically inhibit participation in
learning. This study therefore intended to assess whether pre-schools in Kikuyu district provided

appropriate play materials that promoted active participation in learning by children.

2.6 Curriculum Content

Curriculum is the entire range of experiences that children have to be taken through at school.
Learning content, objectives and learning outcomes, knowledge of child development and
careful observation of the needs and interest of individual children guides pre-school curriculum;
In many countries, early childhood programs follow a specific curriculum framework, but they
have a great deal of leeway in designing experiences that reflect their children and the
community. For example in New Zealand, early childhood centres use curriculum framework
called “Te Whariki”, meaning “a woven mat”. It defines four principles — family and
community, relationships, holistic development and empowerment. Grazier(2002) cites that each
centre creates its own localized “woven mat” from the basic principles and guidelines of the

framework similar to what DECECEs do in Kenya.
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The main goal for Kenyan pre-schools as stated in the KIE curriculum is “to prepare and equip
the children to be happy and useful members of the society”. The curriculum further shows that
the school should enable children to develop physical skills, the concept of numbers, cognitive
skills, knowledge of the environment, the ability to express ideas in words, and to gain awareness
of temporal and spatial relationships. The curriculum thus emphasizes on development of the
whole child. The Kenyan curriculum thus enhances children’s total participation physically,
social-emotionally and mentally sentiments which Said (1997) and Swafiya (1997) concur with.
However, despite the KIE provision of the curriculum guidelines, very few schools adhere to
them. During the study, efforts were made to find out whether teachers in the pre-schools
sampled, used curriculum content that is approved by KIE, who are the curriculum developers

and experts in Kenya.

2.7 Pre-school Physical Learning/Play Environment

Physical learning/play environment can support or hinder children’s participation in learning.
Environmental barriers such as background noise, inadequate classroom or play space, poor state
of learning/play resources etc. can all affect children’s concentration and most importantly

participation in learning activities.

Class arrangement and space of a classroom can also affect the behaviour of learners. According
to Kritchevsky and Prescott (1977), particular settings invite children to involve themselves in
particular activities. Space communicates with children to involve them in a very real sense. It
tells them how to act or how not to act. According to Rath and Ittleson (1981), the classroom is

not just a shelter for teachers and learners. Rather, it should be considered as a sub-system in the
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process of producing effective, efficient and predictable learning. The classroom like hardware
is inert unless designed for, and arranged in the context of the process. The size, shape, design,
furniture, floor covering, acoustics and environmental considerations such as temperature,
humidity and lighting of a learning area predetermines the kind of activities that can take place.
Hunkins (1994), recommends that learning space should facilitate the creation of meaning where
knowledge can be constructed, experiments conducted, investigations carried out and results of
enquiry shared. A conducive physical space thus enhances active participation of children in

learning activities.

Despite the revelation of how important the physical space is in terms of children’s participation
a study by Mwai (2003) in Kenya reports that some pre-schools in most parts of East Africa have
no physical facilities like furniture and many among those who have them do not have‘enough
for the number of the enrolled children. The furniture also does not match the physical size and
stature of children. For example, some centers have benches that are fixed too far from the table.
This strains the children’s arms when writing and also their backs which ultimately hinders
effective participation in learning activities. This study aimed at finding out whether schools

offered appropriate physical environment that promoted participation in learning activities.

2.8 Summary of the Literature Reviewed

From the reviewed literature it was clear that pre-school teachers have a role to play in enhancing
children’s participation in learning activities. Studies reviewed revealed that they can either
promote or inhibit children’s participation in learning activities. This study intended to find out

how teacher’s communication with children, teaching methods, use of appropriate learning
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materials, and curriculum content as well as the physical play and learning environment affected
children’s level of participation during learning. If however intervention measures were carried

out, the outcomes would translate into total participation which is the dependent variable.
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CHAPTER THREE: RESEARCH METHODOLOGY

3.1Introduction
This section describes methods that were used to carry out the study. This includes the research

design, location of the study, target population, sampling technique and sample size. It also
covers construction of research instruments, pilot study, data collection techniques, data analysis

and finally, logistical and ethical considerations.

3.2 Research Design
This study used the descriptive research design to collect required data. The choice of the

descriptive research design was based on the fact that, the study was interested in the state of
affairs already existing in the field. This design method was appropriate because it enabled the
researcher to gather information concerning children’s participation in learning activities in pre-

schools using questionnaires and observation guide.

3.3 Variables

According to Kombo and Tromp (2011), the term “variable” refers to differences. They are

attributes or qualities of the cases that we measure or record.

3.3.1 Independent variables

These were factors that might have been responsible for variations in the dependent variables.

In this study the independent variables were the teacher’s communication, teacher’s choice of
teaching methods, availability and use of learning materials, curriculum content and state of

learning/play environment.
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3.3.2 Dependent variable

The dependent variable in this study was “Active Participation of Children in Learning

Activities” and it was revealed through display of joy, high self-esteem, assertiveness,

independence, positive social interactions and enhanced understanding of learning content by the

pre-school children.

3.3.3 Measurement of variables

Scores were obtained through numerical scales by awarding values. That is recording 3 points

for the highest responses and decreasing by 1 score downwards.

1)

iii)

Oral communication: it was measured by assessing the teacher’s use of simple
vocabulary, clarity in pronunciation, modulation of voice, teacher’s use of non-verbal
communication e.g. gestures, facial expression and body language and teacher’s ability to
sustain two-way communication between him/her and the children during learning
activities.

Teaching method: This was measured by assessing whether the teacher systematically
delivered the content by use of relevant lesson introduction, use of varied child centered
teaching methodologies, provision of opportunity for children to assimilate new
knowledge, provision of opportunity to apply new knowledge individually or in groups and
use of appropriate conclusion.

Provision of learning/play materials: This was measured by assessing the integration of
teaching/learning materials, whether they were attractive, whether children used the

materials, whether there was a variety of learning materials/centers, if learning/play
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materials were sufficient for all the children and whether the materials were improvised
from the child’s local environment.

iv) Use of appropriate curriculum content: Measurement was through assessment
availability and use of approved curriculum, Use of age appropriate learning activities in
relation to the curriculum, use of appropriate methods to assess children’s curriculum
activities and breakdown of curriculum into manageable portions.

v) Provision of conducive Physical environment: was measured through assessing
adequacy of classroom space (1 m?) per child KIE (1984), adequacy of play space (3 m?)
KIE (1984)per child, well arranged room, classroom condition, play space condition is and

correct size of children’s furniture.

3.4 Location of the Study

The study was conducted in Kikuyu District, Kiambu County. Kikuyu town is located twenty
kilometers North West of Nairobi Central, the capital city of Kenya. The town itself has an urban
population of 4,100, according to the 2012 January census, but the surrounding densely
populated rural territory brings the total population to 165,594. The district is predominantly
rural, but its urban population is increasing as Nairobi is growing rapidly. The Kikuyu are the
dominant tribe in the district. However, due to the rural- urban migration in search of jobs
several other tribes have settled in this district. The district therefore accommodates a multi-
cultural population. Children from different cultural backgrounds learn together. The researcher
is currently in formal employment without study leave. It was therefore difficult to make long
journeys during data collection stage and also be able to complete the study within the span of

two years. Therefore the district had been purposively selected due to time constraint.
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3.5 Target Population

This study targeted all the seventy six head teachers and one hundred and twenty pre-school
teachers from all pre-schools in Kikuyu district. The district is composed bf four educational
zones namely, Thogoto, Karai, Kabete and Muguga comprising of fifty six public pre-schools

and twenty registered private pre-schools.

3.6 Sampling Techniques and Sample Size

According to Wambiri and Muthee (2010); Orodho and Kombo (2002), sampling technique is a
process of selecting a number of individuals or objects from a population such that the selected

group contains elements representative of the characteristics found in the entire group.

3.6.1 Sampling Techniques

Multi-stage sampling technique was used. Wambiri and Muthee (2010) state that the technique
involves selecting a sample within each selected cluster. The sample was selected in stages. In
this study; Kiambu County was purposively selected out of all the 47 counties of Kenya. Kikuyu
district was purposively selected. It has similar characteristics as those of Thogoto but was
purposively selected because, this is where the researcher works. All the 76 pre-schools were
purposively selected then 22 (30%) randomly selected. Head teachers from the 76 pre-schools
were purposively selected. All the 120 pre-school teachers were purposively selected from
whom 36 of them which was (30%) of the target population were randomly selected to form the

sample size.
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3.6.2 Sample Size
Kothari (2004) states that a sample size of 10% to 30% is adequate for descriptive studies. The
sample size was 22 pre-schools, teachers and head teachers (see Table 3.1).

Table 3.1: Sampling Frame

School category No. of Schools | Head Teachers Pre-School Teachers
Public 56 56 56
Private 20 20 20
Total targeted 76 76 76
Sample Size (30%) | 22 22 22

3.7 Research Instruments

A questionnaire for head teachers and pre- school teachers as well as observation guide was used

to collect data on the level of children’s participation in the learning activities.

3.7.1 Questionnaires for Pre- school Teachers and head teachers

The population to be studied was literate and there were no spoilt printed papers. The researcher
was able to issue the questionnaires to more than five schools within a day thus saved from
making several journeys from home to various schools. This research tool was ideal in the study.

It saved time, it was cheap and also fast.
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3.7.2 Observation Guide
Observation gives the actual reliable picture on the ground. Borg and Gall (1983) confirm that
observation guide overcomes some of the greatest disadvantages of questionnaires and

interviews where the individual tends to give biased information.

3.7.3 Pilot Study

Piloting was done on a small representative sample to ascertain the validity and reliability of the
instruments. From the list of pre-schools from the four zones in Kikuyu District, every school
that appeared first alphabetically was randomly selected. This brought up a total of four pre-
schools that were included in the pilot study and excluded from the main study. Piloting ensured

that the research instruments had no potential misinterpretations.

3.7.4 Validity of the instruments

This was done by adopting the tools from Mugo (2005a). The establishment of content validity
was enlisted to ensure that the items in the instruments were related to the study, covered all the
important areas and objectives of the study and ascertained that each text item would measure
only what it was intended to measure. During the main study, items found to be unsuitable from
the pilot survey were either discarded or modified in order to improve the quality of the

instrument thereby increasing their validity.

3.7.5 Reliability
According to Mugenda and Mugenda (2003), reliable instruments must be consistent, stable and

likely to yield results when administered in different settings under similar circumstances. The
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split-half technique of measuring reliability was used. This involved splitting items in the pilot
questionnaires into two halves then calculating the spearman correlation co-efficient (r) for the
two halves. A co-efficient of 0.7 will be deemed reliable Orodho (2009).The purpose of the
reliability test was to assess the clarity of the questionnaire items so that those items found to be
inadequate or vague would either be discarded or modified to improve the quality of the research

instruments.

3.8 Data Collection Techniques

The researcher sought clearance from graduate school to be allowed to conduct the study,
secondly the researcher proceeded to the sampled pre-schools, one at a time. The need to carry
out the study was explained to the head teacher. The head teacher was issued with the
questionnaire. Permission was sought from the head teacher in order to submit the same to the
pre-school teachers. Explanations concerning the research were made. As the researcher awaited
the respondents to fill in the questionnaires, observation was carried out. Completion of the

questionnaires was ensured during collection time. Data collection exercise took three weeks.

3.9 Data Analysis

Data analysis involves scrutinizing data with the goal of highlighting useful information as well
as suggestions and conclusions (Wambiri & Muthee, 2010). The study applied both qualitative
and quantitative descriptive methods to process and analyze the data. The data obtained was
described in detail by use of tables and charts to show the quantitative aspect. Qualitative data
was discussed, organized according to research questions, arranged into themes and presented in

narrative form. Cross-tabulations to determine the relationship between variables was done
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followed by a Chi-square test for each set of variables. It was then possible to establish the

confidence levels of the interrelationships of the respective variables.

3.10 Logistical and Ethical Considerations

After approval by Kenyatta University, permission to collect data, was sought from the Ministry
of Education Science and Technology. An introduction letter was sought from the District
Education Officer (DEO), Kikuyu. The head teachers from the sampled schools were consulted.
The purpose to carry out research in that particular school was explained. Consent to participate
in the study was honoured. Permission to consult the pre-school teachers and to walk around the
school was also sought from the head teachers. Permission to enter into the pre- school and to
observe the children in classrooms was sought from head teachers and the pre-school teachers.
For ethical consideration, the researcher respected the rights, needs, values, and desires of the
informants. Sensitive information was treated as confidential. This was in view of protecting the
respondents in the three basic principles of ethics which are; independence, beneficence and
justice (Orb, Eisenhauer, & Wynaden, 2000).

Plagiarism was also an ethical, professional, and even legal concern to the researcher. The use of
copy-written or protected materials such as books, journal articles, and websites among others
would have been serious academic misconduct. To mitigate these concerns the researcher used
proper referencing was used in accordance with the American Psychological Association (APA)
reference style, further the researcher will submit the project report and findings for further

scrutiny by not only the relevant academic authorities, but also other interested stakeholders.
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3.11 Chapter outline

This document is divided into five chapters, chapter one is the introduction and gives the
overview of the project. It gives the study a foundation on which the question the study answers
is based on. Chapter two is a detailed literature review, it aimed at giving a theoretical
framework and basis for the study. It identified several gaps as well as formed the basis for the
research methodology that was most optimal in filling those gaps. Chapter three was the research
methodology and it entails the process taken in data collection in the study. Chapter four gives
the analysis of all the Vafiables and presents the information in a clear and concise way, from
which conclusions were drawn. Chapter five gives the conclusion, recommendations as well as
the recommendations for future research. The chapters were arranged in such a way as to create a

flow in the story.

3.12 Summary

This chapter explains the way the research was conducted including the research design,
variables, geographical scope, target population, sampling techniques among other

considerations. Further, it forms a basis for the analysis of the data that was collected.
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CHAPTER FOUR: FINDINGS, INTERPRETATION AND
DISCUSSIONS

4.1 Introduction
This chapter presents the findings, interpretations and discussions according to the objectives/

research questions. The results of the analysis were presented in tables and charts based on the
research questions as stated earlier in chapter three of this study. In the Interpretive and
discussion phase of this chapter, the data was arranged and presented in a thematic and narrative

form.

In terms of theoretical orientation, the study was guided by Rogoff’s (1990) model of Guided
participation. This study’s sought to establish pre-school children’s active participation in
learning activities in Kikuyu, Kiambu County, though focus was categorized in five parts as

indicated by the research questions.

a) The first part is aimed at understanding how the teacher’s communication influences the
participation of pre-school children in learning activities. The study explains in detail the
effects of a teacher’s communication on participation levels of children in learning
activities.

b) In the second part, the study also aimed at establishing the techniques that pre-school
teachers apply during lesson transmission in order to promote active participation in
learning activities.

¢) The third part sought to establish whether the pre-schools provide appropriate

learning/play materials for active participation by the children.
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d) The fourth part explained how the curriculum in use affects the children’s participation in
learning activities in pre-schools.
¢) The final part explores how the state of learning/play environment affects children’s

participation in learning activities in pre-schools.

4.2  General and Demographic Information

4.2.1 General Information

Twenty-two questionnaires were issued to head teachers and pre-school teachers as indicated in
the sample size. The twenty-two questionnaires were thereafter completed and returned making
them usable in this study. The reasonably small size of the sample population and literacy levels
made it efficient to collect valid data from the targeted respondents. Table 4.1 below shows that

an equal ratio of private to public schools was involved in the study.

Table 4.1: Frequency of Category of Pre-school

Frequency Percent
Private 11 50.0
Public 11 50.0
Total 22 100.0

Nearly two thirds of the pre-school teachers had been in the school for 6-/0 years. From the
results, nearly a quarter of the teachers had been in the schools for over 10 years and very few
had been in the schools for five years or less. The duration in which all the teachers had served in

their respective schools was an advantage to this study. All the teachers had good knowledge on
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the schools environment and therefore collection of valid data was assured. This is shown in

Table 4.2 below:

4.2 Demographic Data

Table 4.2: Frequency of how long the teachers had been in their current school

Frequency | ~ Percent

0-5 years 3 13.6
6-10 years 14 63.6
Over 10 years 5 20
Total 22 100.0

Table 4.3 below depicts that a majority of the teachers had an experience of training in early

childhood education. Nearly a fifth of the respondents however, had never had any training

regarding early childhood education that could enable them to know how and when to stimulate

a child’s participation in the learning activities.

Table 4.3: Frequency of training experience in childhood education

Frequency Percent | |
Trained 18 - ‘ 81.8
Never 4 18.2
Total 22

100.0

35



Figure 4.1 below indicates that majority of the head-teachers who had trained in early childhood

education acquired it at the seminar level. Nearly a third of the respondents indicated that they

had acquired training at a certificate level. Diploma level of training was indicated by a relatively

lower percentage.

Percent

40

30

204

10

Seminar Certificate

If the answer is Yes, to what level?

Figure 4.1: level of training

Diploma

Majority of slightly over half of the pre-school teachers had taken training in Early Childhood

Education at a certificate level. The teachers who indicated training at a diploma level accounted

for two fifths of the pre-school teachers’ responses. Having established their training levels, the

results also reported the pre-school teachers’ teaching experience as shown in Table 4.4 below.

Table 4.4: Level of ECE training for pre-school teachers In Kikuyu District, Kiambu

Frequency Percent
Diploma 9 k 40.9
Certificate 13 59.1
Total 22 100.0
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4.3 RESEARCH QUESTION I:

Findings for the influence of teacher’s communication on children’s
participation in learning activities.

The first objective was to determine the influence of teacher’s communication on children’s
participation in learning activities in pre-schools. Communication as stated in earlier chapters is
the transfer of information from one person to another (Brown, 2011). However, the information
transferred must be understandable to the receiver. The study found it necessary to investigate

how well the children followed instructions given by the teacher.

The pre-school teachers indicated how they rated the levels of participation of their children in
learning activities. A cross tabulation of the findings was carried out to determine the
relationship between the teacher’s communication and the levels of participation of the children

in learning activities.

Therefore, in the efforts of the study to find out whether teachers in the pre-schools sampled
were good communicators or not, the use of simple vocabulary, clear pronunciation and the
appropriate response to greetings during classroom activities were key indicators to consider.On
the other hand, children can participate in learning activities through answering or asking
questions, practically doing a specified or self-chosen activity. By manipulating play and
learning materials through children’s participation in learning activities, the teacher is also able
to judge how well or not, children have understood the learning content. According to Whitehead
(2007), participation is the informed autonomous and meaningful involvement in an activity.

From the findings, majority of the children’s responses to the greetings were appropriate. This

showed that the children understood the teacher’s greetings and consequently, responded
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appropriately. A significant number of them were however not conversant with the greetings
hence they slightly hesitated indicating some level of uncertainty. This hindered the full
participation of the children in responding to the teacher’s greetings and hence made the pre-

school teachers” communication methods questionable.

The study also established that a majority of the children were slightly able to follow the
teacher’s instructions given the various usage levels of simple vocabulary which depicted that
there was partial comprehension of the instructions given to the children. Therefore, there was
reduced participation of the children in learning activities which can be attributed to the
children’s slight ability to follow the teacher’s instructions due to the inadequate use of simple
vocabulary. Cross-tabulations between variables were carried out to determine the relationship
between communication and active participation of children in the learning activities. The results
were as indicated in Table 4.5 below.

Table 4.5: A cross-tabulation of teacher’s usage of simple vocabulary, appropriate response
to greetings and the level of participation

Communication Level of Participation
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According to Rogoff’s (1990) Model of Guided Participation, a teacher who speaks or
communicates clearly and in simple language helps children to understand verbal instructions.
This consequently increases participation in learning activities amongst the pre-school children.

From the results, almost three quarter majority of the observation made showed that there was
medium usage of simple vocabulary by the teachers. Generally, it is evident that majority of the
children were slightly able to follow instructions despite varying usage of simple vocabulary in
learning activities. As stated earlier by Brown (2011), teachers have an especially challenging
job due to the fact that they are full time communicators. They were deemed unproductive when
they could not effectively communicate the incredible amount of knowledge on the subject they

were teaching to the learners.

From this study the children’s ability to follow and execute instructions was attributed to the
teacher’s communication fluency. This means that the assumption that the effective

communication by the teacher in pre-school enhanced participation tested positive.

4.3.1 4.3.2 Chi-square test
Chi square test was conducted to determine the confidence level of the findings as shown in the

table 4.6 below.

Table 4.6: Chi-Square Test

Asymp. Sig. (2-
Value Df sided)
Pearson Chi-Square .267(a) 2 073
Likelihood Ratio 252 2 881
Linear-by-Linear Association .040 1 841
Total 2
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The significant level (alpha) is 0.075. Since 1 minus the significant level is the confidence level,
there was a confidence level of 1 — 0.073 = 0.926 or 92.6% confident. Therefore; there was a
strong relationship between the teacher’s communication by use of simple vocabulary and level
of participation in learning activities by children especially in their ability to do as instructed.

This was with at least 92.5% confidence in the findings.

The study established that majority of the teachers whose clarity on pronunciations was good
enabled the children to follow instructions hence increasing the level of participation
significantly. Those whose pronunciation clarity fairly enabled the slight ability of the children to
follow the teacher’s instructions increasing level of participation accounted for more than half of
the responses. More than half of the participation level was accounted for by the average clarity
of teachers in pronunciation and a majority average of the children who did as instructed. The
observations were as shown in Table 4.7 below.

Table 4.7: A cross-tabulation of teacher’s clarity in pronunciation, children’s ability to do
as instructed during learning activities and level of participation

Communication Level of Participation
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A study by the National Foundation for Education Research (2008) revealed that limited
communication by an adult to a young child leads to limited language skill which in turn leads to
literacy problems and ultimately to behavioral problem. Pronunciation problems by the teacher
can lead to a misunderstanding of meaning and hence reduce or limit the child’s participation in
learning activities. With the majority of the teachers having fair clarity this explained the high

percentage of children who slightly or partially followed learning instructions.

The study highlighted that it was important for a teacher to have good communication skills to
enable smooth learning activities and child participation. As indicated earlier in this study, when
a teacher effectively communicates, he/she will be able to speak and demonstrate each lesson
clearly. He/she will avoid and clarify confusion in the information. Good or clear pronunciation
is therefore important when communicating because it preserves meaning and comprehension of
oratory lessons. As an element of good communication therefore, it is evident that good and clear
pronunciation positively influenced the participation of pre-school children in learning activities.
When a teacher was not audible or pleasant to listen to, the children failed to clearly grasp the

instructions and therefore were unable to actively participate in the learning activities.

4.3.2 Chi Square Test
Chi square test was conducted to determine the confidence level of the findings as shown in the

table 4.8 below.
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Table 4.8: Chi Square Test

, | Asymp. Sig. 2-
Value » Df : ~ sided)
Pearson Chi-Square ' 4.127(a) ‘ 2 ’ k 27
Likelihood Ratio 3.807 2 149
Linear-by-Linear Association 2.534 1 Jd11
Total 22

In this case, the significant level (alpha) is 0.127. 1 minus the significant level is the confidence
level; there was a confidence level of 1 —0.127 = 0.873 or 87.3% confident. Therefore, there was
a moderately strong relationship between participation in the teacher’s clarity in pronunciation
and the ability of the children to follow instructions with at least 87.3% confidence in the
findings. Generally, the findings were able to support the assumption that effective
communication by teachers in pre-schools enhanced children’s participation in learning/play

activities.

4.4 RESEARCH QUESTION II:

Findings for the techniques that teachers apply during lesson transmission to
promote children’s active participation in Pre-schools

Although the teaching methods rely on the curriculum framework, it was necessary to choose
appropriate, relevant and purposeful child centered techniques. The second task of the study was
to find the techniques that teachers applied to promote children’s active participation in learning

activities. The findings reveal that majority of the teachers used relevant introductions in their
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lessons. A relevant introduction easily orients the children to the subject of interest and therefore
makes it easier for faster and increased participation for the rest of the learning activities. A
majority of over three quarters of the teachers’ lesson introductions were relevant, whereas

nearly a quarter were irrelevant. This is shown in table 4.9 below.

Table 4.9: Relevance of the lesson Introduction

Frequency Percent
Yes 18 | 81.8
No 4 18.2
Total 22 100.0

According to table 4.10 below, a majority of over half of the children were allowed to interact a
little bit. It was also observed that slightly above a quarter of the children were allowed to fully

interact while a similar percentage was not allowed.

Table 4.10: Children were allowed to interact with each other

Frequency T Percent
Yes o 227
A little bit 12 54.5
Not allowed ») 22,7
Total 22 100.0

Ben (2000) considers a teacher as a helper and enabler whose goal is to support learners to

achieve exceptional performance. Therefore experiences should be planned in order to allow
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children explore, manipulate, experiment, question and search out answers for themselves.

Activity is essential (Sparkes, 2001)

The interactions promoted the participation of children in learning activities and hence those
allowed interacting a little bit led to minimal participation whereas increased interaction among
the children led to higher levels of participation in learning activities. Gardener (1998) postulates
that during lesson presentation, instructions should also be individualized as much as possible
and children should also be allowed to interact with one another. Allowing children to interact
amongst themselves assists them to overcome being quiet, timid, shy, or withdrawn (Allen &

Cowdery, 2011).

As shown in table 4.11 below, majority of the teachers indicated minimal use of teaching aids.
Relatively small numbers of teachers stated that they used the aids and a smaller percentage

accounted for those that did not use teaching aids.

Table 4.11: Teachers used teaching aids

Frequency Percent
Yes 2 9:1
Minimal 17 03
No 3 13.6
Total 22 100.0

44



According to earlier chapters, the teaching method used determined whether children understood
and responded to the learning activities appropriately. Since tteaching aids were minimally used
by the pre-school teachers during the learning activity, this showed that those children who
required teaching aids to grasp the learning content were poorly catered for.

KIE, (1984) emphasises the importance of use of child- centred teaching methods. The uses of
these child-centred methods were inclusive of teaching aids which the teachers in the study used
minimally. Farrant (1997) also emphasized that the method is important and necessary to use
because characteristics of children dictate the way they should be taught. Their needs for
example age, interest, their active or mobile nature, their physical as well as socio-emotional and

status must be met in order for learning to be effective.

Wertsch (1991) stated that effective communication can be achieved by use of various forms of
communication to drive home the point. Using oral communication, visual aids and written
communication usually reinforce one with’ the other. He revealed that visual aids helped those
children who were more visual learners, while those who were oratory will benefit from the oral
communication. Findings from this study depicted critical non-use of teaching aids which limited
the children from effective and integrated learning hence hindering participation in learning

activities.

A majority of nearly two thirds of the responses observed and recorded showed that the children
were slightly allowed to experiment on their own. Nearly a third of the responses in the findings

indicated that the children were not allowed to experiment on their own. Only one respondent
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stated that children were allowed to carry out experiments on their own. This is shown in table
4.12 below.

Table 4.12: Frequency of whether children were allowed to experiment on their own

Frequency ~ Percent
Yes 1 4.5
Slightly : 14 63.6
No 7 3181
Total | 22 100.0

As shown in the study, the children were slightly allowed to engage in experimentation (a child-
centered approach) which allowed minimal opportunities for the children to learn firsthand how
to carry out investigativé learning activities. For those who were fully allowed to carry out
experiments, it instilled a sense of confidence in exploration which in turn also boosted active

participation in learning activities by the children.

4.5 RESEARCH QUESTION III:

Findings of provision of appropriate learning/playing materials for active participation by
the pre-school children

The third objective of the study was to report whether there was provision of appropriate
learning and playing materials for the children’s active participation. More than half of the
respondents indicated that the play materials had an average aesthetic appeal to the children in
pre-schools. A percentage of nearly half also indicated that the materials had a below average

aesthetic appeal to the children. This is as depicted in table 4.13 below.
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Table 4.13: Play materials aesthetic appeal

Frequency Percent
Average 12 54.5
Below average 10 45.5
Total 22 100.0

Therefore, majority of the play materials in the pre-schools had an average aesthetic appeal to the
children. Aesthetic appeal is attained through human perception of beauty, including sight,
sound, smell, touch, taste, and movement. The average aesthetic appeal depicted in the study
showed that the play materials in majority of the schools were not appealing in all senses
including visual. This discourages play which is an integral part of learning and growth of
children and as Bodrova and Leong (2003a) stated, the experiences should be offered within an
enriched and affirming environment that includes challenging and relevant curriculum materials,
which are developmentally appropriate.

The findings of the study also showed that a majority of over three quarters of the respondents
stated that the children had access to play materials. From these findings, those who stated no
access were relatively few accounting for slightly more than a tenth of the respondents. This is

shown in Table 4.14 below:

Table 4.14: Play materials accessibility to children

Frequency Percent
Yes 19 86.4 |
No 3 13.6 |
Total 22 100.0
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This promoted the children’s participation by making the child feel that the classroom was an
extension of their home and a part of their neighborhood. Lowman and Ruhman (1998)

recommended that schools should provide materials to strengthen gross-motor skills.

Almost all of the respondents stated that there were inadequate play materials in the pre-schools.
Nearly a tenth of them stated that the schools had sufficient play materials as shown in table 4.15

below.

Table 4.15: Adequacy of Play materials

" Suficiene
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According to one (Joan, 1990) the child’s love of learning is intimately linked with a zest for
play. Whether children are working on new physical skills, social relations, or cognitive content,
they approach life with a playful spirit. In support of provision of materials for pre-school
children Merril (2006) argues that materials enhance their developing social skills and interest in

adult roles, growing imagination, increasing motor skills and rapidly expanding vocabularies.

The study showed that there was importance of providing quality play opportunities to children

because it is fundamental to their happiness and well-being, consequently affecting their
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participation. The table 4.16 below shows that all the respondents stated that there were a few
varieties of learning and playing materials.

Table 4.16: Availability of a variety of learning/play materials

Frequency Percent

Few 22 100.0

Inadequate classroom space
Lack of support from parents

2.9%

Inadequate play space

20.6%

. Poor condition of classroom
Inadequate learning and

2.9%

playing materials

50.0%

Poor condition of play space

20.6%

Figure 4.2: A representation of barriers that could hinder participation in learning activities in
preschool children as stated by head teachers.
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The figure above shows that half of the head teachers thought inadequate learning and playing
materials could have been the major hindrance to the children’s participation in learning
activities. The poor condition and inadequacy of play space as depicted in the figure above
accounted for nearly half of the head teachers’ responses as a possible hindrance to participation
in learning activities. Poor conditions of the classrooms, inadequate classroom space and lack of

parents support in the provision of materials accounted for a relatively lower percentage.

The key barrier that could possibly hinder participation in learning activities in preschool
children was the inadequacy of learning and playing materials. The availability of playing and
learning materials influences the children’s social skills development. The materials are essential
for both curriculum delivery and the children’s growth as they promote interaction and
consequently overall participation in both play and learning activities. In an earlier chapter of
this study, Isabel (1995) recommends that a learning environment should provide a rich
assortment of materials and equipment for children to develop socially, cognitively and

physically.
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Poor teacher- child relationship Inadequate classroom space

3.8% B 7.7%

Inadequate play space

23.1%

Inadequate learning
&

Plavina materials

65.4%

Figure 4.3: A representation of barriers that could hinder children’s participation in learning
activities as stated by the pre-school teachers

The figure 4.3 above indicates that a majority of nearly two thirds of the pre-school teachers
stated that inadequate learning and playing materials could have been hindrances to children’s
participation in learning activities. Slightly over a quarter of the pre-school teachers stated
inadequate play space as a hindrance to participation in learning activities among the pre-school
children. Inadequate classroom space accounted for a relatively lower percentage and the

teacher-child relationship accounted for the lowest percentage.
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The findings from the pre-school teachers confirmed that the inadequacy of learning and playing
materials was the major hindrance to participation of pre-school children in learning activities.

Bodrova and Leong (2003a) pointed out that the early childhood learning experiences should be
offered within an enriched and affirming environment that includes challenging and relevant
curriculum learning and play materials, which are developmentally appropriate. Lack of these
materials as shown in the study would greatly hinder the children’s participation in and out of the

classrooms.

The findings showed that learning and playing materials were inadequate and were few in
variety. This limited the children from fully participating in learning and playing activities. All
the schools involved in the study indicated few varieties posed a limitation to both classroom and
play activity. This lowered active participation in learning activities among the pre-school
children. KENPRO (2012) in an earlier study revealed that schools that provided appropriate
play materials encouraged children to participate in learning activities whereas those that did not,

automatically inhibited participation in learning.

Majority of over three quarters of the respondents depicted that there was medium integration of
materials in learning activities. Nearly a quarter of the respondents however stated low

integration of the materials. This is evident in table 4.17 below.

Table 4.17: Well integrated materials into learning activities

Frequency § Percent
Medium 18 81.8
. Low 4 18.2
Total 22 100.0
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From the preceding findings, the learning and play materials were inadequate and they lacked
variety hence there was medium and low integration of learning materials in the lessons. This

hindered active participation of the children in both play and learning activities.

4.6 RESEARCH QUESTION IV:

Findings of how the curriculum in use affects active participation of pre-school
children in learning activities.

Fourthly, the study sought to find out how the curriculum in use affected the children’s
participation. Over three quarters of the respondents stated that an approved syllabus was
available in their schools. Nearly a tenth of them stated that there was no approved syllabus in

their pre-schools. The results are indicated in table 4.18 below:

Table 4.18: The availability of approved syllabus

Frequency . ‘ Percent
Yes 20 90.9
No 2 9.1
Total 22 100.0 |
|

As stated by Piaget (1983b) use of recommended curriculum content by teachers can also

enhance active participation by children. Pre-school teachers and schools that ensure the use of
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the recommended curriculum content will thus be able to mould children by use of relevant as

well as meaningful learning content and ultimately promote active participation.

The study showed that many of the schools were in possession of the approved syllabus and were
therefore informed on the guidelines to early childhood education. From an earlier chapter of this
study, it was stated that the Kenyan curriculum enhances children’s total participation physically,
social-emotionally and mentally. However, despite the KIE provision of the curriculum

guidelines, very few schools adhere to it.

As shown in table 4.19 below, the findings reported that over a half of the respondents had few
uses of the approved syllabus in their schools. Slightly over a third of them stated the non-use of
the approved syllabus while those who stated plenty use accounted for nearly a tenth of the

respondents.

Table 4.19: The use of approved syllabus

Frequency ; Percent
Plenty - ’ 2 ’ ’ 9.1
Few 12 54.5
None at all 8 36.4
Total 22 100.0 I

Therefore, most pre-school teachers did not adhere to the curriculum guidelines provided by
Kenya Institute of Education (KIE).The curriculum shows that the school should enable children

to develop physical skills, the concept of numbers, cognitive skills, knowledge of the
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environment, the ability to express ideas in words, and to gain awareness of temporal and spatial
relationships. Most pre-schools’ failure to adhere to the syllabus translated to poor teaching
methods which lowered the participation levels in learning activities. The KIE syllabus was
tailored to actively involve the children. The teachers who did not adhere to use the curriculum

therefore hindered the pre-school children’s active participation.

Table 4.20: The use of age appropriate learning activities

Frequency Percent
Yes . o1 95.5
No 1 4.5
Total 22 100.0

As the findings show in table 4.20 above, nearly all of the respondents stated that there was the
use of age appropriate learning activities in the pre-schools. Only one of the respondents stated
that there was no use of age appropriate learning activities in the schools. Therefore, age
appropriate activities such as group games used in the learning process were used in majority of
the pre-schools. These simple group games encouraged thinking and reasoning while also

teaching how to get along with others.

Because characteristics of children dictate the way they should be taught, Piaget (1983b); Farrant
(1997) emphasized that child-centred methods were important .Their needs for example age,
interest, their active or mobile nature, their physical as well as socio-emotional and status must

be met in order for learning to be effective. Age appropriate learning activities were important
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because as Farrant (1997) stated, children’s experiences or knowledge formed the foundation of

new knowledge.

Table 4.21 below shows that there was an average use of appropriate methods to evaluate the
learning activities. Nearly a tenth of the observations indicated low usage of the methods during
learning and a single observation revealed high usage.

Table 4.21: The use of appropriate methods to evaluate learning activities during learning

Frequency ‘ . Percent
High | i s
Average 19 86.4
Below | 2 0.1
Total 22 100.0

As shown in the findings, the use of appropriate methods of evaluation of learning activities in
the pre-schools was evidently average and therefore limited the ability to plan curriculum
experiences that addressed the development of each child's individual strengths and needs. It was
also evident high use of the evaluation methods would have maximized participation in the

learning activities.
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4.7 RESEARCH QUESTION V:

Findings for how the state of learning/playing environment affects children’s active
participation in learning activities in the pre-schools.

Lastly, the study also analyzed how the state of learning/play environment affected the children’s
active participation in learning activities. The learning/play environment would be determined by
the classroom and play spaces adequacy, their conditions and appropriate furniture size.

Table 4.22: The adequacy of classroom space

Frequency Percent l
Adequate 13 59.1
Slightly adequate 6 273
Inadequate 3 13.6
Total 22 100.0

Table 4.22 above depicts that majority of the respondents indicated that there was adequate
classroom space in the pre-schools. Nearly a third indicated slightly adequate space while those
who indicated inadequate space we relatively few. Adequate classroom space allowed for
organization of some child-centered methods such as class experiment groups and play groups.

This provided a good environment for learning activities by sheltering the children from
distractions and noises that would affect their concentration in learning activities. According to
Rath and Ittleson (1981), the size as well as shape and design of a learning area predetermine the

kind of activities that can take place.
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Table 4.23: The adequacy of play space

Frequency ; Percent
Adequate 11 | 50.0
Slightly adequate 4 18.2
Inadequate 7 31.8
Total 22 100.0 |

From the findings in table 4.23 above, it was observed that in half of the schools there was
adequate play space whereas variety and exploratory aspects of play were limited in the other
schools whose space was inadequate. Nearly one third of observations made indicated

inadequacy of play space while nearly a quarter of them indicated slightly inadequate play space.

Table 4.24: Classrooms condition

Frequency Percent
Good 4 18.2
Fair 15 68.2
Poor 3 13.6 |
Total 22 100.0

From the table 4.24 above, the study revealed that a majority of two thirds of the schools’
classrooms condition were fair. Nearly a quarter of them were in good condition and a relatively

fewer percentage in poor conditions. Rath and Ittleson (1981), furthers stipulated that acoustics
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and environmental considerations such as temperature, humidity and lighting of a learning area
also predetermined the classroom activities. Therefore, the fair provision of the conditions

limited the full learning experiences and active participation by the pre-school children.

Table 4.25: Play space condition

~ Frequency ‘ _ Percent
Good 4 ey
Fair 13 59.1
Poor 5 22|
Total 22 100.0

From table 4.25 above, it was observed that over a half of the play space condition was fair in the
pre-schools. Slightly over a quarter of the schools play space was in poor condition and nearly a
quarter was in good condition. Play space should be kept in good and aesthetic conditions so as
to encourage automatic participation of the children in playing activities. Therefore, with the
majority of pre-schools having fair conditions of play spaces, active participation was fairly
experienced.

Table 4.26: Frequency for appropriate furniture size

Frequency ‘ Percent
All 4 182
A few 17 71.3
None 1 45|
Total 22 100.0
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According to the results in table 4.26 above, a few of the furniture was of appropriate size
accounting for nearly three quarters of the respondents. It was observed that nearly a quarter of
all furniture was of appropriate size. The observations showed that there was a single case where

none of the furniture was of appropriate size.

Mwai’s (2003) study indicated that where the furniture did not match the physical size and
stature of the children, classroom activities strained majority of the children and hindered
effective participation in learning activities. It was evident therefore that majority of the pre-
school children involved in this study strained during learning activities and did not actively
participate as a result. These findings supported the assumption that the status of the
learning/play environment could affect children’s participation in learning activities in pre-

schools.
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CHAPTER FIVE: SUMMARY OF FINDINGS,
CONCLUSION AND RECOMMENDATIONS

5.1 Introduction
“The main purpose of the study was to investigate the determinants of active participation in

learning activities among pre-school children in Kikuyu District of Kiambu County.

The study found out that there were various determinants of active participation among pre-
school children. The study established that active participation was mainly determined by pre-
school teachers’ communication techniques, teaching methods, learning/play materials, the
curriculum and physical environment.

The study used the Descriptive survey method whereby the main instrument of data collection
used was a questionnaire consisting of Head Teachers, pre-school teachers and an observation
check list. The data gathered in this study were analyzed using the Statistical Package for the
Social Sciences (SPSS) version 12 - a computer program used for statistical analysis.
Considering the target population and sampling techniques used in this study, the investigation

was based on a sample size of 22 pre-schools.

5.2 Summary of findings
1. Determining how teacher’s communication influences the participation of pre-
school children in learning activities.
The study was able to determine some ways in which the pre-school teacher’s communication
affected the active participation of the children in learning activities. The study established that
the high use of simple vocabulary promoted participation of the children in learning activities

as opposed to low or average use of vocabulary. The study also found out that as essential tools

61



for communication, good and clear pronunciation positively affects the participation of pre-
school children in learning activities.

2. The techniques that pre-school teachers apply during lesson transmission in order
to promote children’s active participation in learning activities.

The study established that a majority of the children were not allowed to fully interact with
each other hindering the participation of children in learning activities. Those who were
allowed however, were able to actively participate in the learning activities. Therefore,
allowing the pre-school children to interact during lesson transmission promoted participation.
It was also established that majority of the teachers used minimal teaching aids in transmitting
lessons to the children. Active participation of the pre-school children is significantly promoted
by the use of teaching aids. The teacher’s use of relevant introductions and conclusions also
promoted participation during lesson transmissions.

From the study, children who were allowed to carry out experiments learned firsthand how to
carry out investigative learning activities, gained a sense of confidence in exploration which in
turn also boosted active participation in learning activities.

3. The provision of appropriate learning/playing materials for active participation by
the children in pre-schools.

The study established that the learning/playing materials had average aesthetic appeal to the
pre-school children hence this hindered active participation by the children. The findings also
showed that majority of the materials were accessible to the children and this promoted active
participation among them. The study also highlighted the inadequacy of learning/playing
materials in the pre-schools which hindered active participation among the children during

lesson transmission. The study showed that the few materials that were adequate lacked variety
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which limits the children ability to explore and learn various diversified lessons. Integration of
the learning/playing materials was a challenge due to inadequacy and lack of variety.

4.  How the curriculum in use affects active participation of pre-school children in
learning activities.

The study established that most pre-school teachers did not adhere to the curriculum guidelines
provided by KIE. The lack of adherence to guidelines and rules in the curriculum hindered
active participation of the pre-school children in learning activities.

From this study, it was evident that the use of child-centered methods such as age appropriate
activities as described in the curriculum was applied in majority of the pre-schools hence
promoting participation among the pre-school children.

The study revealed that average use of appropriate methods of evaluation of in the pre-schools
limited the ability to plan curriculum experiences that addressed the development of each
child's individual strengths and needs.

5. How the state of learning/playing environment affects children’s active participation
in learning activities in the pre-schools.

The findings also depicted that majority of the schools had adequate classroom space which
provided a good environment for learning activities.

The majority of the schools’ classroom spaces was in a fair condition and hence facilitated
adequate space for indoor learning activities. This included child-centered methods such as
group experiments which required the space.

The study also revealed that only a few of the pre-school furniture was of appropriate size in
relation to the stature of the pre-school children. As a result, majority of them in this study

strained during learning activities and consequently failed to actively participate.
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5.3 Conclusion
Active participation in learning activities for pre-school is determined by various fundamental
teaching elements. Active participation of pre-school children in learning activities depicted

quality early childhood education which the study highlighted adequately.

This research gave an account of the determinants of active participation of pre-school children.
It established that active participation of the children was determined by the teacher’s
communication, availability of play and learning materials and their conditions, teaching
methods, curriculum content and the environment in which the learning and playing activities

take place.

This study clearly showed the extent to which all these factors determined the levels of active
participation of pre-school children in Kiambu District.

The study cited communication as a significant determinant of active participation among pre-
school children. That is, the pre-school teacher’s ability to efficiently communicate during
learning activities also determined the levels of the children’s participation in the activities. This
included their levels in usage of simple vocabulary, clarity in pronunciation and voice
modulation in oratory lessons.

The study revealed that teaching methods also affected the participation levels of the pre-school
children in learning activities. The teacher’s use of teaching aids, relevant introductions and
conclusions during the learning process enabled the participation of the pre-school children. The

study showed that there was however minimal use of the teaching aids which lowered the
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participation levels. It was also evident that there was a significant use of relevant introduction
and conclusions in lesson transmission by helping the children géin interest and understand the

subjects of study hence enhancing active participation.

The evidence from this sfudy suggested that active participation among pre-school children was
adversely affected by the inadequacy of learning and play materials in the schools. It was clear
from the study that the pre-school children tend to actively participate in learning activities in

schools where the learning and play materials were adequately provided.

The use of the available curriculum in the pre-schools was very minimal despite the fact that the
recommended curriculum was highly available. The learning activities as stipulated in the
curriculum guide were not adhered to by the pre-school teachers hence hindering active
participat‘ion of the children in learning activities. The study revealed that there was average
breakdown of the curriculum into manageable portions which in turn yielded average

participation levels of the pre-school children in learning activities.

From the study, the learning and play environment in the schools was affected by the several
cases of inadequate classroom and play space which downplayed the child-centered methods
applied in both play and learning activities. The conditions of both the learning and play spaces
were fair contributing to average participation levels of the children. The furniture’s appropriate
sizes also contributed to a good environment for the pre-school children to learn and actively

participate.




5.4 Recommendations

The study established that there was an average level of pre-school children’s active participation

in learning activities in Kikuyu District. Some of the participation determinants were inadequate

and others were also not sufficiently applied.

In view of the findings and conclusions the study further recommends:

5.4.1 Policy Recommendations

D)

The government of Kenya through the Ministry of Education needs to offer upgrading and
comprehensive courses for pre-school educators. Apart from raising the bar in terms of
qualifications for pre-school teachers, the government should also support the teachers by
ensuring that the current pre-school teacher training content is relevant and sufficient. This is
specifically in communication methods training to facilitate effective teacher-child
communication which would promote comprehension and consequent active participation of
the children.

The Ministry needs to increase budgetary allocation for learning and playing materials in the
schools especially because of the increased enrolment brought about by FPE (Free Primary
Education). The availability and adequacy of these materials should match the numbers of
children specifically for early childhood education. Apart from increased budgetary
allocations, the Government needs to have an effective way of monitoring the installation of
such facilities in their right ratios in regards to the population of a school. This will avoid

misappropriation of the resources required to implement the installations.

) Increased partnership between parents, communities, NGOs, donors and government in

improving the sustainability of ECD services is important for maintaining quality education

in the pre-schools. Support is needed from all stakeholders in acquiring and preserving the
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facilities to enhance early childhood education. Therefore, the learning and play materials
should be maintained f[hrough integration of all supportive stakeholders. Proper maintenance
of the current facilities by the school’s authorities is meant to reduce unnecessary costs in
installation of new facilities.

ww) Apart from providing adequate play and learning materials in the pre-schools, the Ministry
and other stakeholders should also strive to provide a modern variety of aesthetically
appealing play and learning materials. This would greatly boost levels of active participation
of pre-school children in learning activities.

®) The Ministry of Education should emphasize on the importance of the use of the Curriculum
guideline for pre-school teachers. There is hence the need to form an evaluative procedure
from which the Ministry would form reference to determine the levels of curriculum

guideline usage by the teachers.

5.4.2 Recommendations for Further Research

The researcher suggests a study on the levels of pre-school Teacher’s Training as a factor that
determines the delivery of quality early childhood education. Since the children’s active
pal“(icipation greatly relies on the teacher’s instructions and guidelines, there is therefore need to
put the pre-school teachers’ qualifications into perspective in rglation to delivery of quality

education.
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APPENDICES
APPENDIX I: Questionnaire for the Head teachers

Kindly respond to the questionnaire with ultimate honest in order to facilitate this study. Your

identity will be kept confidential. Thank you for taking time to support this study.

Instructions
Please place a tick [V] in the bracket for the most appropriate response. Where explanations
are required use the spaces provided.

1. Please indicate the category in which your pre-school falls.

Private o Public [ ]

2. For how long have you been in this school?
0-5 years [ ]
6-10 years [ ]

Over 10 years [ ]

3. a) Have you been trained in early childhood Education?

Highly (] Slightly [ ] Never ]

b) If the answer is YES, to what level?
Seminar ] Certificate [ ] Diploma [ ]

Degree [ | Any other

i



4. How would you rate the level of self-expression by your pre-school children?

Good [ ] Fair[ ] Poor|[ ]

5. Do your pre-school teachers request for an educational trip for the children

Often[ ] Sometimes [ ] Never atall [ ]

6. How would you rate the level usage of learning/outdoor play materials in your pre-

school? High [ ] Average [ ] Low [ ]

7. Does the school have a copy of the “Guidelines for pre-school Education in Kenya”?
Yes[ 1] No[ ]

8. Which among the following barriers could easily hinder children’s participation in

learning activities in your school? Please tick the barriers relevant to you.
a) Inadequate classroom space‘ [ ]
b) Inadequate play space [ ]
¢) Poor condition of classroom space [ ]
d) Poor condition of playspace [ ]

e) Inadequate learning/play materials [ ]

Thank you for your co-operation
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APPENDIX II: Questionnaire for the Pre-School Teachers

Kindly respond to the questionnaire with ultimate honest in order to facilitate this study. Your

identity will be kept confidential. Thank you for taking time to support this study.

Instructions
Please place a tick [V] in the bracket in front of the most appropriate response. Where
explanations are required, use the spaces provided.

1. Indicate the type of school

Private [ ] Public [ ]

2. To what level have you been trained as an ECE teacher?
Degree [ Diploma [ ]

Certificate [ ] Not trained [ ]

3. How do you normally teach these children?

Whole class [ ] in groups [ ]

4. Are your children able to follow and do as you instruct them?

Very much [ ] Fairly [ ] Notreally [ ]

5. Rate the level of classroom participation by your children in learning activities.

High [ ] Average [ ] Low [ ]

6. Are play materials sufficient for the children?

Sufficient = Insufficient [ ] Noneatall [ ]

A



Do you have a copy of the “Guidelines for Early Childhood Development”?

Yes [ ] No [ 1 Nocopyintheschool[ ]

How often do you take children for visits to the local environment?

Often [ ] rarely [ ]  neveratall [ ]

9. Which among the following do you think could easily hinder children’s

participation in learning activities in this school?

Noise [ ] b) Insufficient play materials [ ]
Inadequate play space [ ] d) Inadequate classroom space [ |
Poor teacher/child relationship [ ] f) Inadequate learning materials [ ]

Thank you for your co-operation

15



APPENDIX III: Observation Checklist

This observation checklist will be used to record information on the possible factors that

affect pre-school children’s participation in learning activities.

A. Communication

Observation will be made to find out whether:

1. Children are able to do as instructed by the teacher.
Yes [ ] Slightly [ 1 No [ ]

2. Children respond appropriately to greetings.

Yes [ ] Slightly [ ] No [ ]
3. The teacher uses simple vocabulary? High [ ] Medium [ ] Low [ ]
4. Teacher is clear in pronunciation. Good [ ] Fair [ ] Poor|[ ]

5. Teacher modulates his/her voice Yes [ ] No [ ]

B. Teaching methods

1. The lesson introduction is relevant Yes [ ] No [ ]

2. Children are allowed to interact with one another.

Yes [ ] Alttlebit [ ] Notallowed [ ]

3. Teacher uses teaching aids Yes [ ] Minimal [ 1] No [ ]

4. Teachers uses relevant conclusion Above average|[ | Average [ ] Below[ ]
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Children are allowed to experiment on their own?

Yes [ ] Slightly [ ] No [ ]

. Learning/play Materials
. Play materials are aesthetically appealing

Above average [ ] Average|[ | Below Average|[ |

Play materials are accessible to children? Yes [ ] No [ ]

. Play materials are adequacy

Highly Sufficient [ ] Sufficient [ ] Insufficient [ ]

. There is a variety of learning/play materials

Plenty [ ] Few [ ] Noneatall[ ]

. Materials are well integrated into learning activities ?

Highly [ ] Medium [ ] Low|[ ]

. Curriculum Content

. Auvailability of approved syllabus Yes [ ] No [ ]
. Use of approved syllabus Plenty [ ] Insufficient [ ]Noneatall[ ]
. Use of age appropriate learning activities Yes [ ] No [ ]

. Use of appropriate methods to evaluate learning activities during learning.

High [ ] Average[ ] Below [ ]
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5. Breakdown of curriculum into manageable portions

High [ ] Average[ ] Low [ ]

E. Physical Environment
1) Adequacy of classrooms space.

Adequate [ ] Slightly adequate [ ] Inadequate[ ]

1) Adequacy of play space.
Adequate [ ] Slightly adequate [ ] Inadequate[ ]

1i1) Classrooms are in good condition.

Good [ ] Fair [ ] Poor [ ]

Play space is in good condition.

Good [ ] Fair [ ] Poor [ ]

1v) Furniture is of appropriate size

All [ ] Afew [ ] None [ ]

78



APPENDIX IV: Work Plan
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APPENDIX V: Budget

STAGE ACTIVITY/ITEM KSH
Proposal - Transport to gather 2000
literature review
(library)
- Internet
- Typing services 1500
- Binding 2000
1500
Research - Fare to the library 3000
- Internet 3000
- Typing of 3500
questionnaires and
observation checklist
Data collection - Travel to schools 2500
- Telephone calls 1500
- Typing services 7000
- Photocopies 2500
- Binding 6000
Total 36000
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