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ABSTRACT

Inclusive education & become a major point of focus in higher institution of
learning. Despite increasing in demand aeed of education by the Students with
Special Needs (SSN)nd the strategies implemented by Universities, there continues
to be a sense of neglect, lackkobwledge and resources as essential components for
theimplementation of inclusive education. This study investigated the implementation
of inclusive educationn Kenyatta University (KU, Nairobi, Kenya. The specific
objectives of the study were tdo identify theresourcesvailablé unavailable/ and

their adequacyto students with special needbat are required to facilitate
implementation of inclusive education, to determirtbe teachinfiearning
methodology for trainig students with special needis Kenyatta University, to
determine theccessibility of university facilities, transport facilitiead suitability of
acconmmodation services and ttetermine the attitude &udents withSpecialNeeds

(SSN) in Kenyatta University towards inclusive ealtien. The study was informed

by Albert Ba n d u r a7p Social ldaghing theorand Inclusion within the whole
social contextThe study employed a descriptive case study design which is used in
studying social systems such as a schddie study populabn sample size
constitutel sixty nine (69) respondentsvho filled questionnaire and one respondent
was interviewed, alirom KenyattaUniversity. An interview was conducted with the
Deputy Vice Chancellor Academics. A total of 24 lecturers and 45 Stuusattts
Special Needs were given questionnaires to filch&cklistwas also used to identify

the physical facilities/resources availabl@ualitative and quantitative approaches
were used to analyse, present, and interpret data using Statistical Packageidbr
Science (SPSS). Analysis of data was done thematiaaihg the objectives of the
study The key findings of the study werdlost of the resources/facilities are
available but not adequatie teaching/ learning methods were average which was
not very effective to ensure the learning process takes place for the SSN, the
accessibility of university facilities, transport services and accommodation in the
university were suitable to the students with SBiNstudents with special needs were
comfortalle but were stigmatized at least once in the univergRgcommendations
included: The university management should come up with a strategic policy that will
ensure the provision of all resources/facilities, employ more resource room personnel
and have dferent resource rooms to cater for each group of SSN, university
management should provide training for the lecturers to improve their knowledge and
skills in teaching students with special needs through workshops and seminars and
inter-departmental appeches, The university management should have a strategic
plan for continuous maintenance and increase of all the physical accessibilities to the
facilities, transportation and accommodation and the university management should
provide awareness of thestudents with special needs through seminars/ workshops,
creating a university common course on inclusive education and increase programmes
on disability sensitization so as to enhance inclusivity for all persons in the university.
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CHAPTER ONE

INTRODUCTI ON

This chapter gives general backand information to the studytatement of the
problem, purpose and objectives of the study. Other areas covered include research
guestions, significancef the study,assumptions of the study, scop&the study

theaetical and conceptual framework

1.1Background to the Study

1.1.1 Brief history of Kenyatta University

The following information was gathered from the Kenyatta University Calendar,
2006 2009:Kenyatta University is situated about 23 Km from the cityNairobi on

the NairobiThika dual carriagewagoveringl1,100 acres of land. The long journey to
university status started in 1965 when the British government handed over the
Templer Barracks to the Kenyagjovernment. The Barracks was converted into an
institution of higher learning known as Kenyatta College. Initially, Kenyatta College
was divided into two sections, the Secondary Education Division (SED) and the

Teacher Education Division (TED).

The SED had classes from form | to form VI. The Secon&alycation Division was
phased out in 1969 to give way to seven advanced level science classes which earned
the institution high reputation for its excellent performance in the advanced level
examination. It became the main supplier of undergraduates émcscioriented
courses at the University of Nairobi where they performed extremely well. The

Teachers Education Divisiomas phased out in 1973.



The first courses offered in the Teachers Education Division in 1965 were the three
year postordinary level seondary Teacher 6s Cyarfpastf i cat e

Advanced Secondary Teacherdés Certificate

Following an Act of Parliament of 1970, Kenyatta College became a constituent
college of the University of Nairobi. Consequently, the name changed frawyaka
College to Kenyatta University College. It admitted its first batch of two hundred
students in 1972 to pursue studies leading to the award of the Bachelor of Education
Degree of the University of Nairobi. Due to these developments, Sl and SA Teacher
Certificate courses were phased out by 1975 to give way to the Bachelor of Education

Degree programme and a twear undergraduate Diploma in education programme.

The Diploma programme was implemented to alleviate an acute shortage of science
and spel subjects (Kiswabhili, Music, Fine Art etc.) teachers in the secondary
schools. In July, 1978, the Government transferred the Faculty of Education of the
University of Nairobi to Kenyatta University College Campus. As a result, the college
became the owlinstitution training teachers at both undergraduate and postgraduate

levels.

The University status was achieved on August, 23985, when the Kenyatta
University Act received presidential assent making the institution aflédied
University. The At beame operational on Septemberl, 1985 and the new university
was inaugurated on December™17985. Kenyatta University immediately started

establishing new faculties and constituent colleges. In this pursuit, Jomo Kenyatta



College of Agriculture and dchnology (JKUAT) became a constituent college of

Kenyatta University in 1988 before becoming a-fldblged university.

Currently, Kenyatta University has the following schools: School of Business, School
of Education, School of Environmental Studiesd aduman Sciences, School of
Humanities and Social Sciences, School of Health Sciences, School of Pure and
Applied Sciences, the Graduate Schamhool of economics, school of Law, and

school of medicine.

The vision of Kenyatta University is to be a dynanman inclusive and a competitive
centre of excellence in teaching, learning, research and service to humanity. Also the
philosophy of the university states that sensitivity and responsiveness to societal
needs and the right of every person to knowledfes is alluded too by the
objectives whereby it creates equal opportunities for those qualified to pursue
university education, provide facilities in collaboration with other approved
institutions for enhancing access to higher education and to proneotievelopment

of all students welfare systems for the attainment of academic excellence and an all

round education.

1.1.2 Historical development of inclusive education

According toUni t ed Nation Chi |l dUNIECBF 2003)El isc at i on
globally egimated that 70% of children with disabilities, including those with mild

mental retardation, can attend regular schools provided the environment is designed to

be accessible and the institution is willing to accommodate thdNHCEF believes

that the godis to enable all children to have full participation in the development of



their communitywhich is achievable through inclusive educatidbo meet this goal,
all structures and communityased servicesreto be accessible to all members of the

communiy without discrimination.

Seamus et al(1990), affirmed it was 40 years afterthe nations of the world
meetingthrough the Universal Declaratiafi Human Rghts, that everyone has a right

to education. They sumedup the situation when they stdtéat those with special
need, who ironically have the greatest need of education are the least likely to
receive it. Students witkpecial needsnd others who fail to achieve satisfactory
progressin school learning are usuallgxcluded from the mainstreaeducation
system or receive less favourable treatment within it than other children. This is
further supportedy Stainback1996) who reiteratethat inclusive schooling is the
practice of including everyonerespective of talent, disability, socioecanic
background, or cultural originn supportive mainstream schools and classrooms
where all studenfsneeds are met. In inclusive schools, the philosophy of caring,
honouring and celebrating the diversity is apparent. Cooperation of each individual
principal, lecturer, student or parent is accepted in the community. \Winen
AmericansAct for personswith special needsvasimplementedin 1990, buildings
werechangd in terms ofaccessibilityMace (1997) alluded thaniversal design was
coined by an ardtect who drearmnthat new structures and spaces could be made

accessible by design from the beginning

According to Orkwis and McLane (1998), universal design learning situation
means the design of instructional material and activitibat allow individuals with

wide differences in their abilities to see, hear, speak, move, read, write, pay attention,



organize, engage and remember to achieve in the classroom. The challenge of
establishing inclusive education is occurring within a conté&dconomicand social

change. Ilti s closely Il inked t o cideveldpmest@amudi et y 0
eradication of poverty f or WaldBanke(1988p s mo s
arguesthatt he go al of eradicating poverty is
vulnerable groups remain marginalized from actively participating in the process of

economic change.

Elwan, (1998) explains thatpoverty experienced by people with disability is tied to
lack of access and opportunities to education and employmenedinidev levels of
education deny people the opportunity to gain knowledge and skills necessary to
integrate in the formal labour market where pay benefits and working conditions are
typically more advantageous than informal economic sedtoe. universal dsign
understands inclusion to mean that people with disability must be provided from the
outset with resources and structures they need to be fully contributing members of
society. Inclusiongenerally means changing societp becomewelcoming to the
partcipation of people with disabilities each according to his or her abilities and

interests.

The World Education Forum Meeting in Dakar in 208%0 recognized théghts of
children with disabilities to be included in mainstream education. A more rAcaint
Regional Conference held in 2001 kinited Nation Educational Scientific and
Cultural Organization UNESCQ and the Islamic Organization for Education and
Culture (ISESCQ® n a meddcationtin thie Bormal educational system dtudents

with specialneed$ which placed an emphasis on the inclusion stiidents with



special needs in the mainstreaclucational system. World Bank report (19%8jd

that dief among these is the commitment of the world community, Kenya included,
to providing basic educatio to all Kenyans This significant move was clearly
expressed by the World Conferenced@uducation For Abheld in Jomtien, Thailand

in 1990.

The 1948 United Declaration of Human Rights (UHDR) on the rights to education of
every individual was reaffirntein UNESCO report of 1994 which came up with
Salamanca statement and framework for action on special.rieddgher renewed

the pledge made by the world community at the 1990 Jomtien conféréaansure
human rights regardless of individual diffeces. Engelbretch and Booysen (1999)
assered that an inclusive philosophy is central to the educational policies of large
developed and developing countries and has emerged as an important aspect of
international discussion, about how best to respond d@ondes who exerience
difficulties in schools/institutions like Kenyatta University flecent years, there has
been a significant deviopment internationally in the education of learners with
special needsThe transformation of integration movementoimclusion movement

is a shift of emphasis in an attempt to overcome sortieeqiferceived limitations of
integration. Tle former term is increasingly seen as referring to a limited attempt to

accommodate and support learners with special needs in rechuals

In this respect, commissions on educatiwhich were set up in Kenyasince
independence came up with varying recommendabtarthe special needs education
For example, Gachathi Commission (1976) suggested several ways through which

special edaation could be improved and expand&te report specifically stated the



need of having special needs students with special educational needs to be educated in
special schools. The report of the presidential working party on education manpower
for the nex decade and beyond also known as Kamunge report (1988) disagreed with
the earlier report. They stated that students with special needs in schools had similar

goals of education with those students without special needs.

In addition the Government cortsiied Kenya Institute of Special Education (KISE)
which is a semi autonomous government agency of the Ministry of Education, Kenya
which was to establish linkages with national and international institutions on
inclusive education and also to offer comsnty services in special needs education

and related areas.

1.1.3 Importance and current trends of inclusive education
According to UNESCO (1994)nclusion isa growing phenomenon in Africd.ow

(1983) affirmed the importance of inclusion as studemith special needs can
achieve the fullest educational progress and social integnattbim inclusive settings
while separate socialization breeds negative attitudes and prejudice, intolerance and

selfdenigration.

In Kenya people with disabilitynot orly represent a critical segment of the
marginalized population, but also face special problems. As a result of their
disabilities, most of them have no access to atioc, health, employment or
rehabilitation services. According to UNESCO (1997) thmjoiity experience

hardships as a result of -built socialcultural and economic prejudices,



stigmatization and more often, ostracism and violation of their fundamental human

rights.

According to Karugu (1984), much has been done since independence bymolunt
organizations, government and international agencies, such as UNICEF and UNESCO
to create awareness amoaly studentsin respect of the unique position of people
with special needm the societyncluding Kenyatta University that opened a resource
room in 1981, for students with visual impairment who included students with
albinism. The physically handicapped students were provided access to all areas of
the library through the use of an elevator which would accommodate wheelchairs but
students with @aring impairment were to provide their own hearing aids and sign

language interpreters.

Governmentof Kenya (1992) the call for education forllawas echoed in light of
Jontien conference recommendationEhe government reakd there was agreat
concen to ensure various disadvantaged groups tidh&tudents with special needs
are not denied education by all kinds of factors and are assisted to access education
both basic and tertiary institutionhe major objectivevasto ensure educational
oppatunities for the full development of individual talent and ability are availed to all
through an open door system so that no Kenyan is diathie chance to learn
Government of Kenya, (1999), stated thw tecent development in improving access

to educé#ional provisions for learners with special needs is seen in terms of including
them in the mainstream education and training. This call for inclusion has attracted
increased involvement of governments and interest groups in seeking to improve

access to agtation for majority of those with special needs still unreachasd from



these forgoing that when these learners complete their basic education can advance
to their higher level ofeducation.Inclusion of studentswith special need$o train
with ther regular peers in Kenyatta University otfdra sufficient proposition to

implemert inclusiveeducation foistudentsvith special needs

The first recorded case of implementat@ininclusion in Kenyatta University was in
July 1981, opened by ¢hHonordle Charles Njonjo whichvas called the Den of

St udent Ddabikty FermicerCent. This wa a resource room thatovided

and maintaine®raille equipment and transcription of Braille to print for the lecturers
and, print to Braille for th&/isudly Impaired(VI) and studentswith albinism who
required the service®hysical handicapped students were provided with some level
of access to university facilities while the hearing impaired required hearing aids and

sign language interpreters.

With increased knowlige of inclusive education it didot only mean a resource
room but also adaptations in teaching methodology, access to the lecture
halls/accommodation, resourcegugment, attitudes of students with special needs
and a collective awarenessthe institution. In fact, on 26February 2010, Kenyatta
University inaugurated the first Kenyatta Universitis&bility Day on their calendar

and also opened a Disability and Awareness Centre which was a centre of information

on disability.

Mwaura,(1999), said that the right to education does not imply inclusion. The right to

inclusive education was initially stated in the Salamanca Statement and Framework



for Action in Special education in 1994 which emphasized that the school need to

change anddopt the diverse needs of all learners.

According to Commission of Higher Education (2007), lack of proper inclusion plan,
resources and teaching methodology remains a greater challenge to the inclusive
educationAccording to UNESCO (1994), with the fdamental goal of the inclusive
education movement to protect the rights of students with special needs and to widen
access to educational opportunities to them. Henemy#ita University has been
admitting students with special needs for more than twadkstinder this guideline

with no studyshowing how inclusive education has been implemekadher, there

is no evidence in other higher education institution&enyaif they have programs

for inclusive education e.g. a study by Songe (2004) sfwiliat Kenya polytechnic

has no program to accommodate studeiits special needs.

It is for this reason that a studyascarried out to gather information on the current
state of the implementation sos @0 be able to provide the educators and
administratos with strategies to plan for theclusive education of the students with

special needs in Kenyatta University

1.2 Statement of the Problem

Despite increasing demand aneed of education by the Students with Special Needs
(SSN)and the stratgies implemented bgenyatta Universitythere continues to be a
sense of neglect, lack of knowledge and resources as essential componéms for
implementation of inclusive educatiorKenyatta University Disabled Students
Association KUDSA,(2010), revealed that theravas anestimated 86 students with

special needs in Kenyatta university and admission has been going on for more than

10



20 years.This included students with visual impairments, hearing impairments,

physically handicapped and students withrasm.

Most of the institutions with inclusive education experience lack or inadequate
resources/facilities, lack experienced lecturers to teach students with special needs,
lack of accessibility to university facilities and poor attitudes of SSN in dasive

environment.

The study establishedtrategiesof implementation of inclusive education and
measures to be taken to improve implementation of inclusive education in Kenyatta

university.

1.3Purpose of the Study

The purpoe of this study wago investigate the implementation of inclusive
education in Kenyatta University and suggest recommendatmesnhancenclusive

education in the university.

1.4 Objectives of the Study

Objectives of this studyncluded the following
(a) To identify theresources availablenavailable and their adequacy &udents
with special needthat are required to facilitate implementation of inclusive
education
(b) To determinethe teachinfiearning methodology for traingn students with
specidneeds irkenyattaUniversity.
(c) To determine theccessibility of university facilities, transport facilitiasd

suitability of accomrmodation services

11



(d) To determine the attitude @tudents withSpecialNeeds (SSN) in Kenyatta
University towards inclusiveducation.

1.5 Research Questions

The study waguided by the following research questions:

(a) Are the resources/facilities available/adequate to students with special needs in
Kenyatta University

(b) Do the lecturers understartde teachinfleaming methodalgies ofstudents
with special needand do thestudentdind them appropriate?

(c) How good is the accessibility to the lecture hatiansportfacilities and
accommodation?

(d) What are the attitudes of students with special needs in Kenyatta &ityiver
towards inclusive educati@n

1.6 Significance of the study

The following are the significance of the study:

(a) It would increase the knowledge base and strengthen the capacity of the educators
and administrators developng or improung the existingprogrammes focusing

on inclusive education for students with special needs.

(b) It would serve as an advocacy tool for promoting inclusive education in both

public and private universities in Kenya.

(c) The findings wouldassist in identifying the propéeachng/learning methodology
in training sudents with disabilities, improving attitudes of students with special
needs towards inclusive educatimecessaryesources, anumnproveaccess to the

lecture halls/accommodation.

12



1.7 Limitations of the Study

This study was limited to Kenyatta University Kenya therefore the research was not
conducted in any other university for this investigation due to financial constraint.
The research was also limited to the groups of students with special needs the
university ha admitted who include the visually and hearing impaired, physically

handicapped and students with albinism.

1.8 Delimitations of the Study

The study focused on implementation of inclusive education in Kenyatta University.
It established resources/fatidis, teaching/learning methodology, accessibility to
university facilities and the attitude of students with special needs towards inclusive
education.

The students without special needs were not investigated in this study due to limited

time.

1.9 Assumgtions of the study

Assumptios of the study wrethat

(a) All respondents were eoperative and provided reliable information.

(b) Kenyatta University is equipped with all learning/teaching resources/facilities.

(c) All students with special needs had access to usitye facilities and
accommodation services were suitable.

(d) All students with special needs had a good attitude towards inclusive education.
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1.10 Theoretical Framework
This research waguided byA | b er t Bozial tbarning theor{1977) It stated:
Peopl e | earn through spbserving ot h
attitudes, and outcomes of those behaviolsst
human behaviour is learned observationally through
modelling from observing others, one forms an idea of
how new behaviours are performed. Later orns th
coded information serves @ guide for action.
This theory assistedthe researchein explaining human behaviourin terms of
continuous reciprocal interaction between cognitive, behavioural, and environmental
influences. Therefore students learn t@ragiate each others strengths, weaknesses
and benefits that they can achieve by learning together in one environment. Also this
translates to the community of which the school is a unit of the whole social system.
This include the students, lecturerschool managemenschool environment and the
community. This theory wasfurther supported by the inclusiveovementto explain
the need of inclusive educatiors trganizatiorand interpretation-urthermore, these

theorieshelped to link the dverse evert in the inclusiorof studentswith special

needs inKenyatta University.

Edmunds (1979), stalehat the proponents of inclusion theory in education call for a
merger ofmainstream studentand studentsspecialneedsas a means of forming
unified system.nclusion theory also supports the view that teaching/learning is a
social activity. Similarly, the effective schools approach asdéntat if some schools

are effective, all can be effective. Moreover, Lipsky and Gartner (1997)eplaint

that educatio of students with special needs can be made effective by identifying

effective principles and practices through research.

14



1.11 Conceptual framework

Resources required
VI: Brailer, brail Y
books — | Adequate resource 1 Good interaction of
P.H: Wheel chair, Iectu.rerls
bodiefied tables T Curriculum
H.I: sign language modification to suit
interpreter, hearing | . ipeflfﬂ neit_l:ls student
aids Effective ectures skills
Albinos: Large print teaching/learning |«— 1 Evaluationof
books, soft copy notes method pfrforcrl:ance_ Lﬂ class
e.tc of stucents wit
special needs
1 Positive perception of ! 1 Instrggtion flexibility
SSN Postive attitude T Administrative
1 Reduced stigma » of the SSN strategy
{ Assistance from others towards inclusive
1 Good communication ' : X
skills 1 Frequent transport
1 Awareness programmes 1 Good maintenance
on SSN 1 Suitable
accommodation
services
1 Good university policy
1 Administrative strategy
A 4
Implementation of Accessiljilit i~
inclusive education acilit y
acilities

Fig. 1.1: Conceptual framework
Source: Researchef2012)

From the figure 1.1: provision of the resources required by SSN will lead to effective
|l earning in an inclusive environment. Al
skills, evaluation of performance and instruction flexibility will led to good

teachinglearning method. Other factors such as positive perception of SSN, reduced
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stigma, assistance from other students, good communication skills, awareness
programmes on SSN will lead to good attitude of SSN towards inclusive education.
Thus, adequate resoes; good teaching/ learning methods and good attitude of SSN

will all lead to a good implemented inclusive education.

Frequent transport, good maintenance and suitable accommodation services will lead
to accessibility to university resources/facilities agubd attitude of SSN towards

inclusive education hence a good implemented inclusive education.
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1.11 Definition of Terms

Albinism: Refers to a congenital disorder characterized by the complete or
partial absence of pigment in the skirair and eyes due to absence
or defect of an enzyme involved in the production of melanin. This
absence of pigment in the eyes lead to low vision.

Curriculum - Refers to all the selected, organized, integrative, evaluative and
innovative educaticad experiences provided to sudents
consciously or unconsciously under the school authority in order to
achieve designated learning outcomes.

Disabled person Refers to a loss or reduction of functional ability of an individual
due to impairment: physical, mehor psychological.

Handicap- Alludes to a disadvantage or restriction of activity, which comes
about as a result of societyds at:

Hearing Impairment: Refers to a condition whereby a person has total loss or
reduced hearing capacitpé usually need hearing aids.

Impairment - Identified as damage to a part of the body either through accidents,
diseases, genetic factor or other causes. This leads to weakening of
the affected part.

Implementation-1 t 6 s t he pr oc e s vitysofasto ahiaveyexpeajed o ut .
outcomes.

Inclusion: Refers to a philosophy that participants in any society should aim
at achieving maximum potential to ensure that all persons
regardless of their disability, mental, economic and physical or any
differenes are not excluded from any o

that the differences are respected.
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Inclusive education The curriculumof educating learners with special needs within
regular setting and providing them with all the necessary human
and physichresources

Physically handicapped:Refers to a person who has a loss or reduction in mobility
and has to use adaptive equipments like clutches, wheel chairs
among others.

Special needs educatianlts theeducation which provides appropriate modificasion
in curricular, teaching methods, educational resources, medium of
communication or the learning environment.

Special schoolsSchook that arebuilt and organized to provide educational services
to only learners with particular disabilities.

Visually impaired: Refers to limitation imposed by visual loss or reduction on a
personds ability tnment Ihdlse ndudes wi t h

personswith total blindness and those with low vision.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction
This chapter reviews related literature on resource required in implementation of

inclusive education, classroom methodology for SSN, accessibility to university

facilities, attitudes towals inclusive education, amonclusion of thehapter.

2.2 Resources required in implementation of inclusive education

Johnsoret al.(1994), states that the philosophy of inclusion called for the provision
of equal opportunities and access to all reses; services and responsibilitiesdl.
Inclusive education work$owards the elimination of all physical and invisible
difficulties encountered which reduced the access to provision of education to
studentswith special needs in education in the oadinclassroom.

Students with special needs sometimes require specialised resources/facilities when
they are learning in an inclusive environment. For example:

V.l will require resources such as brail machines, brail paper, computers with
adaptive soft wass, white canes, brail books, tactitbagrams, book reading
machines, resource roojmadaptations in the curriculum asdent reading rooms.

The students with albinism will sometimes require these resources depending on their

degree of visualmpairmentsIn addition they require soft copgnd large print text

The students who are physicalandicappedmight not require any adaptation in
terms of curriculum content and teaching instructions because their impairments do
not affect their visual and heag capacitie which are mostly used inregular

education setting, U this orthopaedic impairment according to Public Lawl192
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severely affects a student 0s statddhatthese o n a |
are the students who will requiredasuch aswheelchairs, prosthesdslmets, book
readers, page turnengyiting aids, rest equipments, special tables and desks. Apart
from this they function well provided that some vital equipment and accommodation
are providedMostly for this disabity is to have a barrier free access which means

the buildings must be accessible to those who use wheelchairs, crutches and callipers
and also pavements and other physical or structuraircement need to be
accessible.Langley (1979) statest h at : tecfuralr lwahiers make students
dependent, limit opportunities for experience, and lowerestfem. Therefore care

must be takeno ensure that ppgramme accessibility and building accessibility go

hand in hand.

According to Clark(1984) everyonewho is learning to understand and use sign
language needs a sign languageerpretey hearing aid, resource room, quit
classroom avoid food in the mouth when talkingephrasingstatements using

different words and using a normal speech.rgien if a studet with hearing aids

can hear and speak, that student is still dgédéirumo (1993) says that oral method in
teaching instructions should be-dmphasized in faws of a combined method of
communication. An inclusive method that uses all possible cuedtamaausly from

the very beginning, t hat utilizes the de

and vision, is the only sound procedure.

In fact Mba (1979) says that studies have shown thatring impairment students
gain greater improvement edimnally, psychologicallyand socially when total

communication is used with therdamieBerke (2010), states thatedturers should
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use oral/aural techniques and sign language methods. i¥hihe best way of
imparting information to the students and reduces challenges in communication
between them. Therefore it is very important for the students to follow the curriculum
of the institution because they only require more visual teachingonethut the

content remains the same as their peers.

Students with SSN require these resources and facilities in order to facilitate effective
learning. Therefore the study sought to find out the availability/ unavailability and the

adequacy of theseseurces in Kenyattdniversity.

2.3 Classroommethodologyfor SSN

According to Falvey et al (1994), in an inclusive educational environments, learning
is centred irthe strengths, interests and needs of the students who are the community
of learners asvell as focused on the explicit and implicit core curriciléthough

there is no one formula for creating effective inclusive classrooms, there aral sever
critical elements that can assist educators to facilitate effective learning in an inclusive

educaion.

The first element is creating a community of learners which is critical to establishing
inclusive educationAccording to Kunc (1992)ach student must acquire a sense of
belonging to the group, a sense of connectedness for effective learning fuateds

For this to be effective teachers are the major facilitator.

Since teachersire the major facilitators of effective learning in class they should

establish a positive learning climate and also a safe, orderly and academically focused
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environmentor learning.The instructional strategies the teachers use are as follows;
structure the physical environment to communicate order and academic focus, arrange
furniture flexibly so that students have access to different types of learning activities
for example small group cooperative learning activities, individual work, whole
classroom discussion, active construction projects, formal and informal learning
activities. The learning environment should also be arranged sthénaare a variety

of spacedor learning for example, listening to audialeo tapes, or class meetings.
Teachers must csider things like typical traffic patterns, extraneous stimuli,
equipment neded by individual studentssuch as wheelchairs or computers and
students who need ditional individual support tooptimize learning and minimize
distractionsLastly lecturers should monitor and adapt the plan as he dinglsethat
individual students need additional time to complete the task or need additional
explanation for exampld his is attested to by Mundi (2009) who said that though the
strategies that teachers adapted may generally be similar but most of the strategies
were dependent on the area of special need of the stédehiese factors contribute

to creating a commuiy of learners which leads to effective inclusive education.

Falvey (1994) continues to say thanpther element is assessment, curriculum and
instruction.All students must have access to a core curriculum that is rich in content,
although specific sategies for facilitating studefganingof the core curriculum need

to be based omdividuallearning stylesCurriculum is prescribed by the institution in
other situations which will be a guidepost for lecturdise curriculum should be
designed in sch away thait will ensure students who learn differently acquire the
knowledge and skills reflected in the curriculum. Individualised approaches to

learningmust be developed for each student.
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Berliner (1988) stated that teaching process involves layhgpmplex and dynamic

set of tasks that require an extraordinary level of competence in making decisions in
complex and dynamic environmentdssessment iS an important component in
teaching and learning process. Salvia & Ysseldyke (1€@fihe assessent as the
gathering of information from a variety of tasks and a variety of sources for the
purpose of making educational decisions about a studectiurers should assess their
students in an interactive aspect of the instructional process in ordeancampd
implement learning activities that are studessntered emerge from the core

curriculum and promote effective learning.

All these factors would lead to effective teaching/learnmgthod which makes
students gain maximum knowledge and skills hegftaxctive inclusive education.
Therefore his study sought to determine teaching/learning methods and how

appropriate they are to SSN in Kenydthaiversity.

2.4 Accessibilityof SSNto the facilities

Universities and colleges are increasingly awarthefneeds of students with special
needs. Issues of accessibiliyaccommodations and movemerdé SSN are of
paramount importance before placing studentsmainstreaminstitutions. The
Salamanca statement of UNESCO (1994) when confronting the chatiEhgiéding
inclusive schoolthe current conditions must be taken into account. The physical
environment in this case include the surrounding terrain, school building, classrooms
and other facilities.This institutions have an obligation to make provisidar

studentswith special needs
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Each university or college should publish a Disability Statement explaining how it
provides support. Support provided by colleges and universities could include:
accommodation adapted for the needsS8N transportatiorwithin the institutions

and assistance from volunteerBhe Salamancél994 points out that inclusion will
require investment in ensuring that buildings are fully accessible to all leafimers.
statement addshat mos$ schools d not have basic facilitee such asaccessible
classroom®r accommodationsience experiencing serious difficulties in the process

of learning.

A study by Songe (20049bserve that institutionshave low accessibility to the
university facilitiesfor students with special needEherefore this study sought to
determne the accessibility to lectureooms, transportand suitability of

accommodation servicés Kenyatta University.

2.5 Attitudes towards inclusiveeducation

Individuals with Disabilities Education Act of 1990 andtividuals with Disabilities
Education Act Amendmenisf 1991 ensured each student witsgecial neeaf the

right to an educan in the least restrictive environment. With proper support, student
with special needs who are educated in general educaéitimg with students
without special needs have more opportunities for acedant social progress tha
arenot possible in self contained settingdere should be a systematic teachamgl
carefully planned social interactions. All students should heawway to interact

socially with their peers where communication is the key to success.
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Oral and written language are the main forms of communication boasa of a
student with special need this can be challenging, therefore adaptations should be

madefor a SSN to participate fully and reap the benefits of inclusive education.

Sage and Burrello (1994) said that beliefs and attitudes of the administrators toward
inclusive education is a key factors influencing their behaviour towards students with
speial needs. Administrators who recognise benefits of inclusive education
communicate their attitude in various ways to students and §idéf (1983) stated

that effective administration is very much aware of the symbolism of even the most
mundane of the administrative actions and that they use even the most ordinary
occasions to demonstrate their beliefs for examples occasions like gradwaettbns
seminars Administration should be willing to work with students with special needs

for an effective inclaive education.

Muchiri and Robertson (2000), argue that many barriers to inclusion of learners with
disabilities existed within the local communities. This was accompanied by the
general negative attitudes towards people with disabilities. Learninge$eorthis
study emphasized attitudes as ur.Mpanrt ant

individual had a negative attitude, this could be reflected in ones behavio

Johnsonet al. (1994) stated that, the sources of an inclusive school depend
consideraly on early identification, assessment and stimulation of the very young
studentswith special educational needs. For that to be effedtiesteacher should be
noted to be a major stakeholder and his or her attitudes toward inclusion are quite

vital to implementation of the inclusive education at-pchool level. Longerm
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positive teacher attitudes and effective policy on inclusion should be established and

implemented

In an inclusive environment the attituded all the participantsincluding the
management, staff and studergshe greatest determinants towards positive attitude
of students with special needsherefore the researcher sought to determine the
attitude of students with special needs (SSN) towards inclusive education in Kenyatta

University.

2.6 Conclusion

Fromthe literature reviewed, it is evident that when teachiegrning resources are
inefficient, they affect the qualityf effective learning When teachingearning
resources are available and adequate, leaandgcontat ddivery are effective The

study sought to find out the resources available/unavailable and if they are adequate to

facilitate implementation of inclusive education in Kenyatta university.

Classroom instructions and methods used pegequisite to qualityeducation for

SSN in an inclusive environment. These teaching learning methods include
interaction of lecturers, curriculum modification, instructional flexibility, evaluation
which are critical in implementation of inclusive education in Kenyatta uryers

The study sought to determine the teacHeayning methods used by lecturers and

how effective they are to students with special needs.

Accessibility to lectureooms,accommodation anchobility within the university is

paramount for a complete idgmentation of inclusive edation. Students with
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special needs, need to access classroom easdymove within the university
conveniently and have sutable accommodationTherefore this study sought to
determine theccessibility of university facilitig, transport facilitiegand suitability of

acconmodation services

In addition positive attitudes of SSN are greatly influenced by the environment of the
instituton.Ad mi ni stration, staff and student so
towards indlisive education. Therefe these participants shouldave positive

attitudes towards SSN so as to implement inclusive education in the institution. This
study sought to determine the attitude of SSN students towards inclusive education in
KenyattaUniversty.

Il tdéds also i mportant to note that Kenyatt

Special Needs rather than the SSN fitting in the university curriculum.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter deals with researdesign, location of the study, target population,
sample and sampling procedure, research instruments, piloting of research
instruments, reliability and validity of research instruments, data collection and data

analysis.

3.2 Research @sign

This studyemployed a descriptive study desigiccording to Abagi (1993) the
researcheusel this methodbecausgdescriptive researchttemptdo describe what is

in the social system such as the sch@athrine andGullian (1994) defined case
study as detailed wrestigation of one omore organizatioror groups within the
organization with a view to providing an analysis of the coraext process involved
in the studyof the phenomenonThis wa supported by Barbara and Robert (1991)
who poinedoutthatcase stdies involve irdepth investigation of units as small as an

individual or as large as an entire community or region

3.3 Location of theStudy

The studywasconductedn KenyattaUniversity, Nairobi County,Kenya.lt is located
along Thika Rod 23km from Nairobi City Centre atlatitude of 50.07 N and
longitude of 08.4%E. It was formerly a military basét bordersKahawabarracks to
the South, Ruiru Town to the NortiKamiti Maximum Security Prison to the West

and Kahawa Sukari Estate to the East
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Theresearchechose the locatiomecausehe university hd the highest pogation of
learners with special needsnong other universities in Kenym addition Kenyatta
University is an inclusive education instituti@md the admissionof studentswith

specal needsas been going on for more than twiecads.

Singleton, (1993) sad that he ideal setting for any study should be yeasnd

accessible to the research&enyatta University was easily accessible since the
researcher leaves near the instituteomd attained his undergraduate on the same
institution hence he knows it well. Asal$&nd teacher, it was |
interest to carry out the studyhis study wastherefore able to find out how

implementation oinclusive education isn Kenyata University.

3.4 Descriptionof Target Population

The focus of the research was the academic years 2008 to ob@nda and
Mugenda (1999), defines population as a complete set of individuals cases or objects
with some common observable charactarssiihetarget population were 45 8524

lecturersand1 DeputyVice Chancellor Academic)

3.5 Sampleand Sampling Procedures

Trochim (2005)st at es t hat Asampl i ng ifsexanple pr oc
people andorganizations) from a populatioof interest so that by studying the

sample, we may fairly generalize our results back to the population from which the
sampl e wa $uge 1995 dMandy. (2007) shthat, aresearch sample is

expected to mirror the population from which it comes. Ewesv, there is no

29



guarantee that any sample will be precisely representative of the population from

which it comes

The Deputy Vice Chancellor (Academig¢ was purposefully selectedsince it is an

office held by one person

Being the onlyinstitution withthe highest number &SN at the time of study, the
DVC was interviewed to provideformationon t he i nst idratdgiesons 0 ¢

regarding the&SSNand the resources/ facilities used in the university

Orodho (2005, maintairs that in many educatiorand social sciences studies, the
sample shouldbe selectedourposively sahat you are assured that such-gubups in

the population willbe represented in the sample in proportion to the numbers in the
population itelf. This was used as a bake selecttwenty four lecturers fromfour
departments with the highest population stidentswith special need These
departmentsvere; Special education, philosophy and religious studies, education and
History. The researcher randomly selected twenty four lecduri@ the four
departmentA list from each departmemasused to givea number to all the lecturers
which werewritten on separate piecasf paper of exact coloutexture and size then
folded and mixed up in a paper bddne researcheghenpickedtwenty four pieces of
paper of which théwenty four numbers indicated providehe twenty four sample
lecturers from the departmentLecturers were selected from each department as

shown in the table below:
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Table 3.1: Departments from which the lecturerswvere selected.

Department Number Percentage (%)
Education 7 29.2
Religious studies 7 29.2
Special Education 5 20.8
History 5 20.8
Total 24 100

The lecturers were chosen because they are the agent of curriculum implementation;

they receive, interpts and implement the curriculum. They also consider the needs of

different students whom they interact with in class.

The SSN were selected from each group of students with Special needs using the

stratified method. Simple random sampling was used toctsélese students

exceeding 10 from each group, while those who were less than 10 from each group

were all involved.The groupsncluded VI, PH, HI and albinismThe SSN provided

information onthe current state of implementation of inclusive educationthe

University. Students with Special Needs were grouped as follows:
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Table 32: Groups of Special needs students

Group Number Percentage (%)
Visual Impaired 26 57.8

Physically Handicapped 10 22.2

Hearing Impaired 1 2.2

Albinism 8 178

Total 45 100

3.6 Researchinstruments

Threetypes of researcimstrumentsvereusedin the studyTheseincluded

3.6.1 Questionnaire

Questionnairewas one of thetools of data collection. They were administered to
students with special needs and thduesrs (Lovel and Lawson, 1970), saithat
guestionnairesre widely used to obtain facts about current conditions and practices
and to make inquiry concerning attitude and opinidhe questionnairesvere

structuredaccording to the data required frone tlespondents. These were:

a. StudensO Questionnaires
In this questionnaire, the objective wasgaingenerainformation on the statusf the
students in terms of gendeyear of saidy and department. This wdallowed by
guestions prompting to know tHerm of disability, resources availabléeaching
methods, the attitudes, accessibility ofhe universityfacilities and suitability of

accommodation services in the university.
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b. LecturerséQuestionnaire
The first part of the questionnaire involved teeral information like qualifications
and experiace in teaching. This was followed by questions that identifigae
understanding oiecturers in an inclusive University like adaptations in their teaching

methodologyand the strategiebey use in classoon situations

3.6.2 Interview Guide

An interview is a conversation between two or more people (the interviewer and the
interviewee) where questions are asked by the interviewer to obtain information from
the interviewee.(Hawryszkiewycz, 2001; Day, Sanons & Gu, 2008)note that
interview is the process of gathering information by asking questionstéadace.

This method of collecting data isuallycarried out in a structured way where output

depends to a large extent on the ability of the intererew

Deputy Vice Chancellor (Academic)

The DVC (Academic)is the overallhead of academics the University.He was

responsible for the strategiglaming of academics inthe University Thus the
researcher interviewed the DVC (academic) to gatherrmdtionthat included the
strategies strategic planning that include the resources, lecturers agdicpl

facilities on inclusive education in the university.
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3.6.3. Checklist
This is a list of items thahe researcher would expectamparticular investigation. t 6 s
a guide on whatvasrequired. In this studyhe actual reources available for tH&SN
were;
(i) Are there tactile diagrams and charts?
(i) Are there enough Braille textbooks per student?
(i) Are there rumps in the lecture halls?

(iv) Are there hearing aids for the H.I?

3.7Piloting of Research Instruments

Wiersman (1985) derves that piloting is important for it help to identify
misunderstanding, ambiguities and useless or inadequate Rdatgg involved five

students with special needw/o lecturersand one DVC (Academics).

The questionnaires were administered lte students with special needs and the
lecturers). Two weeks latehe same questionnaires weagministeredo the same
respondentsOrodho (1998)states thait will be asumed that responses to tiest
(questionnaireswould be very similar because thatter reflects the samthing
(content) for respondents. Thus,was expeced that the scores obtained by each
respondent orhe first and second test wagite close

Adjustments were made to remove any ambiguities in consultatisith the

SuUpervisos.
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3.7.1 Reliability

According to Frankel and Watlen (1993) reliability is the consistency of an instrument
to yield the same results at different times. According to Orodho (2004), reliafility
measurementonfirmed the degree to which a particulareasurement procedure
gives equivalent results over a number of repeated trials:-rétest technique was
usedto test the reliability of the instruments developed. The test was repeated after
two weeks and the two results were compared uBrgga r s mauét snoment
formulawhich establisled the extent tavhich the contents of the questionnawvere
consistent in eliciting the same response every time the instrument were administered.
The instrument used in the study was reliable since the researchercgaklation
coefficient of 0.85.This was alluded by Orodho (2008) who said that a correlation
coefficient of about 0.8 should be considered high enough to judge the instrument as

reliable for the study.

3.7.2 Validity

Cherry (2010) says that validiig the extent to which a test measures what it claims
to measure. It is vital for a test to be valid in order for the results to be accurately

applied and interpreted.

Validity in data collection means that your findings truly represent the phenomenon
the researcher is investigating/alidity determines whether the research truly

measuresvhatit was intended to measure or how truthful the research results are.

Creswell,et al. (2000)sad that \alidity is achieved through: divergence from initial
expectatins; extensive quotations; other research data like secondary sources;
independent checks of the data; multiple researches; and counter checking of the

findings with respondents to verify correctness of data captiitedinstruments were
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tested to estalsh whether the items represedtvhat they were supposed to measure.
An evaluation was done othe revised questionnaire and interview schedule for

clarity.

3.8 Data Collection

Before carrying out the research, a research permit was obtained from theyMin
Higher Education Science and Technology (MoHEST). The Vice Chancellor of
Kenyatta University was contacted before administering the questionnaires and
interview schedulesThe princi@l researchersupervisd the data collection. The
actual data deection was undertaken by aesearch assmit who was given prior
training on how to administer the instnant to ensure consultations didt take place
between the participantdhe visually impaired were given questionnaires in brail
format and were equired to answer in the same mood of brail. The researcher
transcribed this information to print for coding purposes while the PH, HI and
albinism were given questionnaires in print format and were required to answer in the

same mode.

During theinterview, the principal wasthe interviewer whilea reseach assistanivas
taking notes. Thisvasbecause the principal &V.I and it wasmoreefficient in terns
of time and making corréions as opposed to usiigyaille which would have taken

twice as muclof time and plenty of noise in the office.
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3.9 Methods of DataAnalysis

Data collected was coded and enteredthe computer to permit qualitative and
guantitative for analysis using the Statistical Package for Social Science (SPSS).
Simple descriptivetatistic was used to analyse the data, these included percentages

and frequency counts.

The discussionsnvolved the various aspects of the institution which inchliteecture
method, resourcesattitudes,accessibility, accommodation and views inclusive
education that wasubjected to analysis to come up with recommendations and

conclusions to the research.
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CHAPTER FOUR
RESEARCH FINDINGS, PRESENTATION AND DISCUSSION

4.1 Introductio n
The data was collected, analysed, findings presented and discusithe themes

derived from the objectives of the study.

4.2Resources available/unavailable and their adequacy to facilitate

implementation of curriculum

Ainscow (1998), Porter and Ritdr (1991), assert that educators began to question
how resourcesmight be organized differently to include previously disadvantaged
individuals in the mainstream communiti@ooth (1996), Sapeshevin (1992), point

out that inclusive education should mélee educational needs of all learners within

the community yet fluid context and activities should not be seen as just an ideal state
or an idea but rather as an unending set of dynamic prdcetise study done by
Ogallah (2008) found out that resouscewere viewed to be more necessary in
implementing inclusive education. He further said thedchersagreed that the

available resources are inadequate.

The first objective of the study was igentify the resourceand facilitiesavailablé
unavailableand their adequacyfor the researcheto understand the situation of the
respondents in their daily acadentasks. An understanding of the resources was
essential in establishing the available, adequacy and unavailable resources which are
required to facitate the implementation of curriculunihis was an important aspect
attested bysonge (2004 who saidfinancial implications of any programme should
always be the first consideration before the execution of the programme. For instance,

the introduction 6the inclusive education in any regular institution would require
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heavy investment in staff, equipment and resources and making adjustments in

physical environment among other processes

The knowledge and necessity of the resources both physical antesarvielation to
curriculum implementation by service providers was also reviewed. When asked
about the specific educational resources available fdd, 38sponses varied as

indicated in the following discussion.

The kind of required and available resoes for the SSN differs as to the type and

condition of the disability.

4.2.1Visual Impaired students (VI)

VI forms the largest number of respondents and when asked to specify educational

resources that are available for them, VI staébedfollowingin the table beloyw
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Table 4.1: Availability of resources/facilities for the VI students

Resource Available No. of students Percentage (%)
Braille Machine 21 81
Braille exams 16 61.5
CCTV 11 42.3
Computer with JAWS 6 23
Exams in Large Print 2 7.6
Reading Area 3 11.5
Braille Books 2 7.6
Unlimited Borrowng of Books in the Library 2 7.6
Talking Books 1 3.8
Encyclopedia 2 7.6
Tapes 2 7.6
Special Tables in Lecture Halls 1 3.8

From the above table, students with V.| stated thatBraille machinewere
available at81%; brail examsat 61.5%; the CCTV provided at 42.3 % ; computer
with JAWS at 23%gxams provided in large print at 7.6% , reading areas at 11.5%;
the Braille books provided to them at 7.6%; unlimited borrowing of bookshe t
library at 7.6%; talking books at 3.8%ncyclopaediaat 7.6%; tapes at 7.6% and

special tables in lecture halls at 3.8%.

This was confirmed with the use of checklist that showed all these resources/facilities
were available as stated by the stud&he students saithat they lacked brail papers

which is theirmain form of writing notes.
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Fig. 4.1: Adequacy of resources/facilities of visual impaired students

Warger & Pugach (1996) stakéhat in the context of inclusive schools, students with
a wide range of learning and behavioural characteristics are not themselves
considered so much a part of the problédowever when asked if they are adequate,
17 (65.4%) stated as inadequate while the remaififgy.6%) stated as adequate.
This is further progd by the following resources which were stated as necessary but

are inadequate

i. Braille materials

i. CCTV

iii. Recorded books

iv.  Modern computer soft wares with narrator.

V. Resource rooms

vi.  Large print notes
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Vil. Brail maching converedbooks in Braille format.

viii.  Different kinds of important books in Braille format i.e. atlas, encyclopaedia

etc

iX. Modern audio materials

Willoughby (1980) states that the media and material do play an important role in the
education of children and youth with impadivision. Such specialized efpment and
material include mobilitywhite cane, Braille writers and papers, tape recorders,

specialized computers and other audio visual department.

VI T 65.4% stated the resourdesilities available are not adequate. Though the
university provided reding rooms, audio software books and few brail books, the
students proposed mofacilities and resource® be provided to make their learning
effective. The DVC (Academic) concurred that the resources/facilities are available in
the university but they ra inadequate. He attributed this to the lack of a
comprehensiveand clear policy whereby students were provided fahese
resources/facilities when they requested for them rather than the university providing

for themfrom the onset

4.2.2Physically Handicapped (PH)

Most of the PH are perceived by many as studetittsout special nheeddHowever,
they ha their special needs and resources that they rehdae the inclusive

curriculum

When they were asked for the specific educational resources awddalbthemin the

guestionnairesall (100%) stated theesources weravailable These includel;

42



I.  Books in the library.

ii.  Computers.

li.  Library and

Ilv.  Reading area

This was shown in the table below

Table 4.2: Availability of resources/facilities for the Physicly Handicapped

Resource Available

No. of students

Percentage (%)

Library 6 55
Computers 2 18
Reading area 1 9
Ramps 1 9
Books 1 9

From the table above the P.H students stated that library were available at 55%,

computers at 18%, reading areanps and books at 9%.

A check list confirmed the availability of these resources/facilities.

Althoughthesestudents said that the resources and facilities are available, they lacked

provision of wheel chairsgallipersand spare partsheir greatestchalenge is on

movement within campus which they were assisted by thefusetorized trcycles

(tuk tuk).
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However, when asked on the adequacy of the available resoumegsesponded as

shown in thdigure below

56.00%

54.00%

52.00%

50.00%

48.00%

Percentage

W Adequate
46.00% g

B Not adequate
44.00%

42.00%

40.00%

Adequate Not adequate

Adequacy

From

Fig. 4.2: Adequecy of resources/faliies to the Physically Handcapped

students

From the above graph,(64.5%) statedhatthey were not adequate whbe(45.5%)
stated as adequate. Those who stated as not adequate pin pointed the following

resourcefacilities as necessary but natlequee:

i.  Books on disability in the library.

ii.  Spare parts.

iii.  Accessibility of the library and computer labs.

iv.  Special reading tables and sits.

v. Large print books.

vi. Ramps.
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vii.  Use of computers and projectdrslear visibility.

This was concurred by the DVC (Academicd)onsaid that these group of students
only required the resources/facilities provided by the university therefore there were
no additional consideration for them except provision of ramps and motorised tri

cycles (tuk tuk).

PH1 They stated that they uskee resources used by other students which were
adequate.Most of the resources/facilities were available but they were not adequate.
Although they are able to use the resources/facilities used by the students without
special needsspecial attentiorshould be given to facilities such as ramps, tuk tuk

which will assist in accessing education.

4.2.3Hearing Impairment (HI)

There was only one respondent of. Ffhe researcher observed thiaé respondent

had minimal hearing which was assisted by tbe of hearing aid for communication
during the administration of the questionnalte. stated thate wa able to use all the
resources/facilities that are available in the university, but he lacked a sign language
interpreter anchearing aids which are meimportant for him during lecturer3.his

was supported by the DVC (Acad&s) who said that university ditbt provide any

resource specific to students with hearing impairments.

The total lack of sign language interpretarsl hearingaid has led to he minimal
admission of students ith hearing impairment This is one group of students

university need to provide resources and facilities so as to increase the admission.
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4.2.4 SSN withalbinism

Eight students with more than one special needs resgomiie half of them (50%)
stating that the resources available to thewere adequate. All (100%) of the
respondents are albino with other disabi(t4t) and the resources that are available

for themareshown in the table below;

Table 4.3: Available resaurces

Resource Available No. of students Percentage (%)
Reading Area 2 33.33
CCTV 5 83.33
Large Print Exams 5 83.33
Talking Books 1 16.67

From the above table the students with albino stated that reading area was available
at 33.33%, CCTV at 83.38, Large print exams at 83.33% and talking books at

16.67%.

Checklist was used to verify these resources/facilities.

However when asked if the available resources were adequate they responded as

shown in the figure below;
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Fig. 4.3: Adequecy of resourcéfacilities for the students with more than one

specialneed.

The resources that they stated as necessary bullemiatere;

i.  Modern computers in their resource rooms.

ii.  Notes to be issued in soft copy by the lecturers.

iii. Braille machine$ convert books ibrail forms.

iv.  Provide more large print books and servicing of the machines used\by SS

The DVC (Academic) alluded to this stating that more of these resources/facilities

need to be provided.

The students with albinism will have the same needs of resoance$acilities as
students with visualmpairment therefore when resources and facilities of one group

is addressed theall benefit.
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4.3Teaching and learning methodology

Stanovichet al. (2002) state that, teachers in inclusive settings are respoifsible
creating learning opportunities and removing barriers to learning and participation in
their classroomavicLaughlin,et al.(1992) say that the standard curriculum continues
to pose problems for students wgpecial needral thus affects the ease and¢s@ss

with whichinclusioncan take place.

For inclusive education to be implemented effectively, teaching and learning
methodology is the key. This objective was key in identifying how appropriate the
teaching and learning methodology for training staslewith special needs at

Kenyatta university from the respondents

Howarth( 1988) in her belief that the aim of
ensure that everstudenthas the cognitive tools for independent survival; literacy and
numeracy skls and understanding and the ability to adapt, to make new relationships

with people, to negotiate, to enquire and

Different methodologies couldbe used by lecturers in different teaching
environments, the subject being taught and yiped of students in class to ensure
learning takes placé&-or inclusive education to be effective, interaction betweds SS
and thelecturersis key. The figure below shows if the lecturers understand interaction

betweerStudents with special needdstudents without special needs.
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Interaction between students

B Don’t understand
B Somehow understand
Underrstand

B Fully understand

Figure 4.4 Interaction between students
From the figure above it is clear thabut of the 24 respondent4,(16.7%) dd not

understand how to encourage interaction between students with and veplecidl
needs 7 (29.2%) somehow werstoa, 6 (25%) undersiod and7 (29.2%) fully

undersbod.

An investigation done by Burogo (2005) found that teachers strongly agreed that
students have a right to education in any school. They also said that students with
special neesl require more attentioim any institution. Out of the 7 lecturers who

fully understood the interaction between #tadents with and without speci& of

them were lecturers from Special Education Departnieid. clear that lecturers in

the universiy do understantiow to encouragenteracton between students with and

without special needsnd this enhansdhe learning process for these students

Lecturers further specified the following ways for encouraging interaction between

students wittspecid needsandwithout special needs
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I.  Interactive group revision and assignments
ii. Engaging SN in class discussions, assignments and assigning them
responsibilities
li.  Sharing resourcemnd assigning studentsthout special need® read for the
VI or assisting other SN
iv.  Involve the students in a debate to express their feelings and understanding on
SS\.
v. Change attitude of students toward$\SS
vi.  Ensure the S8 get a chance to fullyasticipate in class.
Wheretherewas a large numbef students in the classutorials were usedThis
showed that lecturers understood interaction between students with special needs and

those without special needs.

Warger and Pugach (1996) add that curriculum aftersalit ithe heart of schooling.
When asked if they understand how to modify the curriculum content to suit special

needs studentthey responded as shown in the table below

Table 4.4: Lecturers response on interaction between students with and without

specal need

Response Number Percentage
Dond6t Under s10 41.7%
Somehow Understand 2 8.3%
Understand 6 25%

Fully Understand 6 25%

Total 24 100%
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From the table above0 (41.7%) stated thegid notunderstand? (8.3%) somehow
undersbod while theremaining6 (25%)understand ané (25%)fully understands.
Out of the total respondents, oly25%) specified the following as the specific ways

that they modify the curriculum;

I.  Trained tateachSSN and have teaching experience with th&NSS

ii.  They simplify and explain contents for easier understanding to tRe SS

ii.  Provide relevant notes and books in different formats that suit the SS

iv.  Reducing and enriching curriculum dent in a way that will benefit the 8IS
A good number of lecturers in Kenyatta University did not understand how to modify
the curriculum which signified a gap in knowledge in modification of curriculum of
the SSN.AIl the special education lecturers fulunderstood how to modify the
curriculum which wa as a result of being trainédthe skills to teach students with
special needsThis was affirmedby the research done by Bga (2005) who found
that teachers in regular institutions needsenvice taining. He added that teachers
trained in speial education find it easier to teach the students with specialthaed

inclusion of SSNcalls for changes in curriculum institutions.

The efficiency of the modified curriculum content will depend on mhede of
delivery. Lecturers were asked if they understand how to provide instructional
flexibility in a classroom with SIS and their respons&as summarised in the table

45;
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Table 45: Lecturers response on instructional flexibility

Response Number Percentage
Dondét Under s?9 39.1%
Somehow Understand 2 8.3%
Understand 8 33.3%
Fully Understand 4 16.7%
Missing 1 2.6%

Total 24 100%

From the table above its was clear that 39.1 %aftirers did not understand on how
to provide instructional flexibility, 8.3 % somehow understand, 33.3% understand and
16.7% fully understand.
Jackson and Harper (2002)dsthat, much has been changed in classrooms in the last
20-25years.
(a) There is incrasing cultural, ethnic and linguistic diversity.
(b) More students with disabilities are in general education classrooms.
(c) InclusiveEducation is seen as a service rather than as a place to send children.
(d) Lecturers and Universities are held more accountabléhe performance of
students.
Out of the 14 respondents who stated they somehow understand, understand and fully

understand, onlyfive (35.7%) specified how they do it;

I.  Use of different learning task; talking, listening and problem solving methods.
ii.  Give more time and use special tools that is appropriate to the SS

li.  Seek S8l suggestions and agree on the way forward.
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Ilv.  Use variety of instructional techniques in a classroom situation.
The results shoed that most of thelecturers @& not know how to provide
instructional flexibility to studest with special needs. Thigassupported further by

the lecturers who said that they understood and they could not elxplaithey did it.

The performance of inclusive education is evaluated on the performance of students.
Based on the different speciaeds, lecturers were asked if they undexstow to

evaluate the S$in their classroom, the response was shown in the table below

Table 46: Lecturers response on evaluating the SSN in their classroom

Response Number Percentage
Dondét Under s?9 37.5%
Somehow Understand 6 25%
Understand 2 8.3%

Fully Understand 4 16.7%
Missing 3 12.5%
Total 24 100%

From the table aboveine (37.5%)of lecturersdid notunderstand how to evaluate
SN in their classroom, six (25%) somehow understands, two (8B%erstands,

four (16.7%) fully understands while three (12.5%) did not respond on this question.

Five respondents specified the following as the ways that they evaludte SS

I.  They modify the questions to suite I$&r exampleguestions on graphs
ii.  They are trained on how to evaluateNsS
ii.  Sometimes they discuss the solutions to those concdoneskampleother
speciali$ lecturers on the field.

Iv. ~ Some are experienced on handling and evaluatify SS
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v. Attimesthey provide alterrte question or different format of the examination
but testing the same concept.
Although the figures show that most of the lectures know how to evaluate SSN, it is
revealedthat only five could explain the ways they used to evaluate SSN. This
indicates hat most of the lecturers did not understand how to evaluate the SSN in

their classrooms.

Lecturersdo response on teaching methodol o

12

® Don’t Understand

m Somehow Understand
= Understand

B Fully Understand

Interactionof  Curriculum Instruction Evaluation of
students modification flexibility SNS

Figure 45: Summary of Lecturers response on teaching methodology

From the above idgram summarizes the tables on interaction of students with and
without special needs, curriculum modification, instruction flexibility and evaluation

of SSN.

Whiteetal.( 1998) found that regardless of the

teacher éedback caused the target to be treated as less likable, less deserving of
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rewards, and more likely to be in troubkes the learnersrarecipient of the inclusive
education, the 3% respondents were asked if the teaching methodology used by
lecturers wee appropriate and what thelgought lecturerscould improve on their

teaching methodg§ heir response is summarised in the figure below.

Teaching Methodology

B Very Appropriate

B Appropriate
 Lessthan appropriate
B Not appropriate

¥ No response

Figure 4.6: SNS response on teaching methodology

Out of 45 respondentg, (4.4%) rated th teaching methodology as very appropriate,
33 (73.3%) as appropriat8,(17.8%) as less appropriate(2.2%) as not appropriate

andl (2.2%) was missing data.

This valuation is distributed evenly among theNSSe s ponses as it o6s fu

the tabé below;
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Table 47: SNS response on teaching methodology

Valuation Percentage (%)
VI PH HI >one SN

Very Appropriate 3.8 10 0 0
Appropriate 73.2 90 0 62.5
Less than Appropriate 19.2 0 0 37.5

Not Appropriate 0 0 100 0
Missing/no response. 3.8 0 0 0

Total 100 100 100 100

Most of the visually Impaired and Physically Handicapped students said that the
teaching methodology in the university was appropriate 77% and 100%
respectively Hearing Impaired student found the teaching methagolmot
appropriate which was as a resoftlacking a sign language interpretend hearing
aids to facilitate learningThis was affirmed by Songe (2004ho said many

lecturers in institutions lack formal training in handling students with special need

The students with thalbinism gavea higher less than appropriate response compared
to the visually impaired studenss 37.5%which showed that they faced other issues

apart from the teaching methodologies that was provided by the lecturers.

SN responeddifferently on what lecturers should improve on their teaching

methodology.

VI pinpointed in the following;

I.  Lecturers should provide notes in soft copy

56



ii.  They should minimise the e®f blackboards

li.  Move with the students/keep in touch with the students so that they learn.
Ilv.  Prepare diagrams in a foat that they understand

v. Consider special needs students in their classes

vi.  Lecturers should be taught how to handle studentswgtlal problems.

vii.  Spell hard terminologies and move with average speed
viii. ~ Should providen Braille materials of whatthe lecture is presenting othe
board

From the above information, if the lecturers will put more effortaterfor the needs

of these students, they shall greatly enhance the learning process for them.

The PH identified the following;

I.  Lecturer should consider the individual difference like speed, visual ability
ii.  They should keep time during their lecturers.
ii.  Lecturers needs training on how to handle students with special needs
iv.  They should pay attention to students with special needs
v. They should be elaborativehen they are teaching.
These needs indicatkat the PH do not neethy modifications in the teaching
method used by the lecturers.

The HI needs;

I. A sign language interpreter the lecture rooms

ii.  Notesin soft copy
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Students with H.I will not need changes in teaching metHodsmp®rtant that a sign

language interpreter should be present iteatiures he/she attends.

The respadents with more than one special néaithinism) require improvement on

the following areas;

I.  Attention given to thestudents with specialeed should be improved.

ii.  Lecturers should progle notesn soft copy.

iii.  Student centred method of teaching should be effected.

iv.  Lecturer should provide more explanatiand minimise the use of black

board.

This information shows that students with albinieave almost similar needs as the
visually impaired studentsThough theemphasis is on the large print materials

whether in hard or soft copies.

4.4 Accessibility, transport facilities and suitability ofaccommodationservices

Baker and Donnelly (2001), argue for the adoption of an environmental perspective
when examining the experiencesstfidents withspecial needslhe study sought to
investigate the accessibilitp lecture rooms, facilities faransportand suitability of
accommodation services for the special needs students. This objective was essential in
establishing the condition of 8Soutside the classroom situation which provided the
baseline for interpteng the sufficiency of available facilities in enhancing inclusive

education.

The accessibility, mobility and suitability @ccommodatiorservices differed with

the students, their disabilignd the condition of their needs.
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4.4.1 Accessibility
Generdl, when asked how accesk were their lecture rooms, thagsponded as

shown in the figure below

4.40%

m Highly accessible
W Averagely accessible

m Lowly accessible

Figure 4.7: Accessiblity of resources/facilities
From the figure above it is clettat 25 (55.6%)of the SSN studentstatedfacilities/

resourcesas hghly accessible, 1840%) averagely accessible and two (4.4%) as
lowly accessible. This was based analyss of the physical allocation of the place,

distance and the general environment.

When further analysed as to the respents disability, their response was

summarised in the table below
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Table 48: Cross tabulation on the Accessibility of lecture rooms

Kind of disability How accessible are your lecture rooms?
Highly Averagely Low
accessible accessible  accessibility Total
VI Count 12 13 1 26
% of Total 26.7% 28.9% 2.2% 57.8%
PH Count 5 4 1 10
% of Total 11.1% 8.9% 2.2% 22.2%
HI Count 1 0 0 1
% of Total 2.2% .0% .0% 2.2%
More than Count 7 1 0 8
one
% of Total 15.6% 2.2% .0% 17.8%
Total Count 25 18 2 45
% of Total 55.6% 40.0% 4.4% 100.0%

From the table abovE2 (26.7%) 6the VI stated as highly accessible, 13 (28.9%) as
averagely accessible and one (2.2%) as lowly accessible.H staked as followss
(11.1%) as highly accessiblé,(8.9%) averagely accessible ahd2.2%) as lowly
accessible. Thre was 1(2.2%)HI respondat who stated as highly accessible while
for the respondents with more than one disability;15.6%) out ofeight stated as

highly accessible and the remainihg2.2%) as averagely accessible.

The table revealthat most of the students with special needs said that the university
facilities were accessibl@he DVC (Academic) concurred with this as onetlud
ways in which they were gradually implementing inclusive education in terms of

physical accessibility The checklist used showed that the university has been
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facilitating accessibility through construction of pedestrian pathd ramps on the

roads anduildings.

4.4.2 Transport
Kenyatta University providiemeans of transport for the 8So ease their movement

within the University This means of transport were; motorigeidcycles popularly
k nown tukatsikd . Do evaluate the efficiency of th&anspat services, the
respondents were asked hdwquentthe means of transport to their lecture rooms

and hostels wag:his was shown in the figure below

80% -
70% -
60% -
50% -
40% -
30% - B Transport to hostels

B Transport to lecture rooms

20% -
10% A
0% T T T

Very frequent Frequent None

Figure 4.8: Transport Services
Form the figure aboveOn thetransportto ther lecture rooms,3 (6.7%) of the

respondents stated as very frequent, 32 (71.1%) as frequent and ten (22.2%) stated as

none/ t hey do nt@rspogsenticesavihinéhe gniversay. t h e

While on transportto the hostels3 (6.7%) of the 45 respulent stated as Very
frequent, 30 (66.7%) as frequent and 12 (26.7%) stated they do not get access to

transport services to their hostels.
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Generallytransportfacilities provided in the university is frequent to all the students
with special needslhis wes alluded too by the DVC (Academics) who said that the
university provided the O0tuk tukso6 to ent
hostels.The checklist used showed thaito f t he five initial 0t

bought only two were operatial.

Further, the analysis of the mobility services available based on the kind of disability

is depictedin the table beloyw

Table 49 Availability of transport to the lecture rooms

How available is the transport to your
lecture rooms?

Very frequent Frequent None Total
Kind of VI Count 1 23 2 26
disability
% of Total 2.2% 51.1% 4.4% 57.8%
PH Count 1 7 2 10
% of Total 2.2% 15.6% 4.4% 22.2%
HI Count 0 0 1 1
% of Total .0% .0% 2.2% 2.2%
More than Count 1 2 5 8
one
% of Total 2.2% 4.4% 11.1% 17.8%
Total Count 3 32 10 45
% of Total 6.7% 71.1% 22.2% 100.0%

From the above tablel (2.2%) of the VI stated as very frequent, 23 (51.1%) as
frequent and two (4.4%) as not available to them. For thelRBi2%) statd as very
frequent,7 (15.6%) as frequent arl(4.4%) as not available. The one response from

the HI termed it as not available while out of the remaining eight respondents with
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more than one disabilityl, (2.2%) stated as very frequeft,(4.4%) stateds frequent

and5 (11.1%) as not available.

As was on the case of the genetr@nsportservices (depicted on figure 4.fhe
availability of the transport services to the hostels based on the kind of disability is
also similar to the transport servicesthe lecture room except on the difference of
one responded on frequency of the VI and RRIVI stated as frequent while 6 PH
stated as frequentt is important to note thahe HI student said that the transport

services is not available tom sincehe does not require this transport.

Besides using thdransportservices as a means of movementNS&so uses
pedestrian wakk This is very appropriate especially to those on wheel chair, tri cycle
and on the event of lack of transport services. Whendaskav appropriate are

pedestrian wakkto the classroonwere responded as shown int he figure below

70.00%

60.00%

50.00%
)
£ 40.00%
o
E 30.00% m Very appropriate
=8

20.00% B Appropriate

10.00% Less appropriate

0.00%
Very Appropriate Less
appropriate appropriate
Appropriateness

Fig. 49: Appropriateness of transport services to the SSN

From the figure abovel6 (35.6%) stated as very appropriate, 26 (57.8%) as

appropriate an@ (6.7%) less appropriate.
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From this foregoings, it is clearly shown that mobility servigesluding the
pedestrian walks wsaappropriateThis in terms of physical access has been worked

on by the university as per the interview with the DVC (Academidss was shown

in the checklist whereby pedestrians walks have been well constructed to ease the

movement of of students with special needs more so for the PH students.

4.4.3 Suitability of accommodation services
Kenyatta University providdseparate accomodation services for the 8o cater

for their individual differences.Thus when asked the suitability of the

accommodation servicéley responded as indicated in the table below

Table 4.10: Suitability of accommodation services

Response Frequency Percentage
Very suitable 8 17.8%
Suitable 34 75.6%

Not suitable 3 6.7%

From the table above it was clear tB4tL7.8%) out of the 45 respondents rated it as

very suitable, 34 (75.6%) as suitable &1@.7%) as not suitable.

The response is evenljistributed among the respondeiis shown in thdigure

below
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Figure 4.10: Response on the pedestrian walk

From the figure abové, VI which represents 15.6% of the total respondents rated the
accommodation as very suitable, 18 (40%) as suitablelgAd2%) as not suitable.
Out of the 1(PH of the total responden®(20%) rated as suitable and the remaining
1 (2.2%) as not suitable. The HI rated it as suitable as those with threomeone
disability rated asl (2.2%) very suitableg(13.3%) suitable and (2.2%) as not

suitable

From the diagram it is clear that accommodation services in the universitsg
suitable to all students with special neetisis wasalso confirmedin the checklist

when researcher visited the accommodation facilities and found that these students
were given hetels that were appropriate to thefthe DVC (Academics) said that
priorities are given to students with special needs when allocating accommodation

servcesto the students.
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4.5 Attitudes of studentswith special needs towards inclusive education
According to Johnson (1994), all human beings have the same basic needs of

belonging, love, and the need to participate in stimulating activities and to develop
positive selfimage among other needSor an inclusive education to be effective,
studentswith specal need must have a positive attitude towardsAdcording to
Forest (1990) friendships and relationships are actually preconditions to learning
institutions If a student feels unconnected and as if he or she does not belong, then
the student is notlde to learn to his or her fullest potential. Therefore students were
asked how comfortable they were in inclusive classrodimsir response werghown

in the table below

Table 411: Comfortability of SSN

Response Frequency Percentage
Yes 42 93.3%

No 2 4.4%

No answer 1 2.2%

Total 45 100%

The table above shows thé? (93.3%) said ye< (4.4%) said no and (2.2%) did

not answer.

The students who were not comfortablerevone PHstudent and a student with
albinism which indicates all thgroupsof the students with special needs were

comfortable in an inclusive setting.

Further, the respondents who answeabed egav@ the following reasons to elaborate

their answers.
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1 Inclusive classroom makes them feel good.

1 Inclusive environment enhance competition with others which motivates them.

1 It breaks the stigma and discrimination of disability.

T I'tds a good exposure that enhances soc

1 It creates a forum to learn from others and create awareness on disability.

1 Helps one to get friendmnd other students to assist them e.g. reading books.

1 Improve confidence and enhance interpersonal skills.

1 Makes learning interesting

1 Good for grougiscussions withhe students withouspecial needs.

1 Makes one feel acceptesind integrated into the society by tlkeudents

without special needs

The two who are not comfortable gave the following reasons;

1 Most of the classes are on the first floor and densely populated hence

getting a sitting space is hard.

1 Fear of beingattackedthat is albinos fearing being sokd witch doctors

for their skinin Tanzania

Despite the fact that there is no policy and general guideline for implementation of
inclusive education, 93.3% stated they like inclusive education for it reduces rate of

discrimination, challenges the SSN and motivates them to work hard.
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From this information gathered it is clear that students with special needslgaof a

exposure as a result of being in an inclusive education.

According toStainback (1996)i is through socialization with a diversity of peers in
the mainstream thatwglents learn ,find meaning and purpose to and gain a greater
understanding of the many subject areas covered inokcWihen the respondents
were asked to describe the attitude of other students towardsttiemesponsere

as follows6 (13.3%) of thetotal respondents stated as very good, 38 (84.4%) as good

and1 (2.2%) as poor.

The response were evenly distributed among the respondents; VI respostiedvas

in the table beloy
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Table 412: Attitude of other students

Kind of Description of the attitude of other
Disability students towards you (SNS) Total
Very good Good Poor
VI
Count 5 21 0 26
0 0 0
11.1% 46.7% 0% 57 8%
PH
Count 1 9 0 10
2.2% 20.0% 0% 22.2%
HI
0 1 0 1
Count
0% 2.2% 0% 2.2%
More than
one 0 7 1 8
Count
0% 15.6% 2.2% 17.8%
Count 6 38 1 45
% of Total 13.3% 84.4% 2.2% 100.0%

From the table above, the VI responded as folldwgt1.1%) said it was very good,
21(46.®06) good and 0 (0%) poor. PH respled as follows; 1 (298) very good,
9(20.0%) good and 0 (0%) poor. HI responded as follows; 0 (0%) very good, 1(2.2%)
good and 0 (0%) poor. Those with more than one special need; 0 (0%) very good, 7

(15.6%) good and 0 (0%) poor.

Thusfrom the data anahed students with disabilities have a good relationship with

their peers which is very positive for their whole well being.
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According to Ndurumg1984) attitudes are powerful because they permeate society,
and depending on the severity of impairmemtre more handicapping than the
handicapitself. Though the attitudef students with special needpssitive from the

data above, disability is stigmatised. When asked if they had experienced stigma

being in an inclusive environmenhey responded as follows

Table 13: Stigmatization of SSN

Response Frequency Percentage
Yes 32 71.1%

No 12 26.7%

No answer 1 2.2%

From the table abov&2 (71.1%) stated yes, 12 (26.7%) stated no wih{&2%) did

not respond.

most of the students with special nebdse faced stigmatization as a result of being

in an inclusive education. This is as a result of students without special needs not
having previous interaction or lack dfnowledge on how to have interpersonal
relationship with themThis was alluded bySonge (2004), whose findings sheav

that students without special needs have low attittmlwards students with special
needsBishop (1990) poirgto the fact that the attitudes of non handicapped students
in regular education environment can be crititalthe success of the student with

handicap in that kind of setting

When the SSN students were ask&they assistance from their peers without special

needs, they respondeds®wn in the table belaw
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Table 4.14: Assistance from peers without speciakeds

Response Frequency Percentage
Very ready 5 11.1%
Ready 31 68.9%

Not ready 9 20%

From the table abovéve (11.1%) statedtudents without special needse very

ready to assist them, 31 (68.9%iatedstudentswithout special needsareready to

assist them while 9 (20%) sastludentswithout special needare not ready to assist

them when they require assistance from them.

The response were distributed evenly as shown in the figure below

Very readily

Readily

VI PH | More than one

Figure 4.11: Resporse of the SNS on the assistance from the mainstream

students

From the figure abovefive (11.1%)who statedthat studentswvithout special needs

are very ready to assist them, three (6.7%) are VI and two (4.4%) aréh®bkke
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respondents who stated as readsre VI sixteen(35.6%99, PH seven (15.5%) and
students with more than one disability six (13.3%he respondents who stated
studentswvithout special needsre not ready to assist them were seven (15.6%) VI and

two (4.4%) students with more than one disgy .

From this foregoing then information gathered showed that students without special
needs were ready to assist students with special nEeed<DVC (Academics) stated

that the university through the Kenyatta university disability centre was working
towards awareness and sensitization of students with special needs winalee
university community This is all in the philosophy of inclusive education whereby
interaction and association between all students is encouraged to produce beneficial

studens to the society.
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CHAPTER FIVE

SUMMARY OF THE FINDINGS, CONCLUSIONS AND
RECOMMENDATION

51 Introduction
This chapter providessummary ofesearcHindings ofthe study, conclusions and

recommendatiorSuggestion for further research aralso givenThefollowing

discussion presengachof theseaspects.

5.2 Summary of Research Findings
This sectiorprovides assummary otheresearch findindgpased orhe research

objectivestha were formulatedy the studylt alsomakes aonclusion orthe

findings andrecommendation fomprovements anéurther research.

5.2.1 The status of resourceBacilities available/ unavailable/ and their
adequacy to students with special needs that are required to facilitate

implementation of inclusive education.

The study revealed that the VI were provided with most of the resources but they
wereinadequate. It was indicated by (65.4%) who said the resources were inadequate
and they lacked very important resowtigat is Braille @pers which was the main

material for writing.

In the study the PH revealed that they could use most of the resources used by student
without special needs although 54.5% stated that the resources are inadequate. In
terms of accessibility to these fac#iti,they lacked wheel chairs and their

maintenance.

The HI student said that they could use all the resources available in the university

though he lacked sign langge interpreter and hearing aids.
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The study also revealed that the resoufaetities usel by students witlalbinismare
available but 50% of these were inadequAtso they use the same

recourses/facilities as the VI.

5.2.2 The teaching and learning methodology for training students with special
needs

The study showed that there are différ@methods used by lecturers in teaching

students with specialeed. The first method used was interaction between SSN and

lecturers. The study revealed that more than a half of the lecturers (54.2%) understand

how to provideinteraction betweestudentsvith and without special needs

The second method used was how to modify the curriculum content to suit special

needs students. The study showed that 50% of the lecturers understand how to modify

the curriculum content to suit speciaets students and% of them didnot know

how to modify the curriculunfor those who require

About the instruction flexibility, the study revealed that 50% of the lecturers

understand how to provide instructional flexibility in a class with SSN studerts

47.4% do not uderstand

Lastly, evaluation o6 t u d penfdrnsafcewith special needs by the lecturers was

another method. The study showed thadst of the lecturers (62.5%) did not

understand how to evaluate the SSN students in the class.

About the appropriateness tfe teaching/learning methodology, the deggealed

that most the studentsvith special needq77.7%) said the teaching/leamy

methodology wasappropriate but with an exception of the HI who found it not

appropriate at all.
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5.2.3 The accessibility ofuniversity facilities, transport facilities and suitability of
accommodation services.

The study showed thatudents with special needs have accessittityiniversity

facilities. This was revealelly thetotal of (95.6%) of students with special needs

who said that they have accessibility

On the transport services provided in the university, the study revealed that the means

of transport to the lecture rooms and hostet&senrequent although the H.I and

Albinism did not necessarily require them.

The gudy shoved that the accommodation services in the university provided to the

students with special needss suitableThis was revealed from the data that (93.4%)

of the students with special needs ssiddommodation services were suitable

5.2.4 The attitudes of Students with Special Needs (SSN) in Kenyatta University
towards inclusive education.
This study revealed that students with special needs are comfortable in an inclusive
environment. This is indicated by 93.3% of students who said they weffertalnie.
They said that they gained a fodom learning with their peers and they feel accepted
in the university Although the SSN were comfortable in an inclusive education, they
have faced stigmatization at least once which was shown at 71.1% oftstuden
said they have been ever stigmatized.
The SSN stated that tladtitudes of other students towards them wgyed at97.7%
which was evenly distributed among therhis was further shown by the readiness of
students without special needs who wergeto assist them which was shown at a

high percent of 80% of the respondents.
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5.3 Conclusion
From the study findings, it can be concluded that ;despite thetHatt inclusive

education has been implemented Kienyatta univesity for the last two decades
there is no clear guidelin@wareness and policy to be followed to ensure it is

effectively implemented .

Lack of knowledge on inclusive education and proper environment espewisily
the planners and lecturers is the biggest barrier to the implementation of the

inclusive education.

Based on the study objectives, the conclusions are;

1. Most of the resources/facilities are available but not adequate. Although there are
those resources/facilitiesahare necessary but not available to them for instance
for the V.l they lack brail materials, P.H lack wheel chairs andytries, H.I lacks
sign language interpreters and hearings aids and albinism lack the soft copy notes.

2. The understanding of themethods were average which was not effective to
ensure the learning process takes plabe. methods used by the lecturers to teach
in an inclusive education were; interaction stfidents with special needs and
students without special negedsurriculum modication of content to suit SSN,
instructional flexibility and evaluation of students performance in class.

3. The accessibility of university facilities, transport services and accommodation in
the university were suitable to the SSN.

Students with spediameeds were comfortable since they were accepted, gained a

lot from others and students without special needs were ready to assist them. But

still the SSN are stigmatized at least once in the university.
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5.4 Recommendation of the study

The study revealed gaps and the weakness of the implementation of effective

inclusive elucation in Kenyatta universityThe study made the following

recommendations that could beefid in strengthening and improving the existing

implementation oinclusive education

For an effective teaching/learning to take place there should be adequate
resources/facilities. Therefore the university management should come up
with a strategic policyhat will ensure the provision of all resources/facilities
for all the students with special needs. The university should also employ
more resource room personnelho have skills and knowledge on how to
provide servicesor SSNand have different resourceoms to cater for each

group ofSSN

The Kenyatta university management should provide training for the lecturers
to improve their knowledge and skills in teaching students with special needs
which could be provided through workshops and seminars omwisinel
education. Alscan inter-departmentabpproach shoultébe encouraged where
lecturers can interact with their peers and share the knowledge with those who

have training in special needs education.

The university management shoufive a strategic plan for continuous
maintenanceand increasef all the physical accessibilities to the facilities,

transportation and accommodation.

The university should provide awarengsan of their students with special

needs through seminars/ workshops, creating aetsity common course on
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inclusive education and increase programmes on disability sensitization so as

to enhance inclusivity for all persons in the university.

5.5 Suggested areas for the further research

The present study identified the implementationnotusive education in Kenyatta

University which admits S$ . The recommerationsfor further research are:

1. This research covered the general categories of disabilities .Further research

2.

should concentrate to each kind of disability in defi@il exampleVI there

those who have low VI and those who are fully blami PH there those who
use wheel chairs and. those dondt wuse
The research should be carried out on attitudes of the students without special

needs towards inclusive educatemd itsbenefits

78



REFERENCES

Abagi,J. 0. ( 1 9 9Thé Imgact of Kenyan-&4 System on Education of Girls and
Womands Access to Hi ghe Persiéha Resaarch o n
Proposal.

Ainscow,M. Hopkins, David, Fullan, Michael (1994xhool Improvement in an Era
of ChangeLondon: Cassell.

Baker,K. & Donnelley ,M.(2001The social experiences of children with disability
and the influence of environment: A framework for intervenimgability &
Society.

Bandura, A. (1977). Seéfficacy: Toward a unifying theory of behavioural change.
Psychological reviews4, 191215

Barbra, Sand Robert S.(1998.Practical Guide to Behavioral Researtbols and
TechniquesNew York: Oxford University Press.

Bishop V.E (1990Education Plaagment DecisiorMaking: An Ecological Model.
Journal of visually impairment &blindness 84(7) .35&8.

Burugu, P.K. (2005)Factors Affecting Implementation of Inclusive Education for
Children with Special Needs in Primary Schools in Mathioya Division,
Muranga District. Unpublishedoroject Nairobi, Kenyatta University.

Catherine, C.and Gillian, S. (eds) (199Qualitative Methods in Organizational
ResearckPractical Guide London: Sage Publishers Limited.

Cherry, K. (2010). What is Validit http://www.sychology.about.com.
Date: 23/02/2010.

Clark, C. Dyson, A. Milward and Skidmore, D. (199Rew Directions in Special:
Innovations in Mainstream Schoolsondon: Cassel.

Clark, C. R.(1984).A close look at the standard rebusesysand Blissymbolics.
Journal of the association for persons with Severe Handicaps-43.37

Council for Administrators of Special education (19€3SE Future agenda for
special education: Creating a unified education systélimuquerque.

Edmunds, R. 1979).Some Schools Work and More C&acial Policy.
Engelbretch, P. and Booysen, M.1. (1999¢rspective on learning difficulties

International Concerns and S. Africa Realities (edBjetoria: J.L. Van
Schaik.

79



Falvey, M. (Ed). (1995).Inclusive and heterogeneous schooling: Assessment,
curriculum and instructionBaltimore: Paul H. Brookes Publishing Co.

Forest, M. (1988). Full inclusion is possible. Impact-4, 3

Forest,M. (1990, February).MAPS and circld8resentation at PEAK Parent Center
workshop,Colorado Springs.

Gachathi, (1976)National Committee on Education Objectives and Polid\srobi
Government Printer.

Gilhool, T.K. (1976).Changing Public Policies, Roots and Forces in M.C. Reynolds
(eds) Mainstreaming: Origins and ImplicationRestron: VA Council for
Exceptional Children.

Jackson,R. ,Harper,A. et al.Technical brief: Accesstigpation, and progress in the
general curriculum. Peabody,M.A: National Center on Accessing the General
Curriculum Http:www.cast.org/ncac/index.cfm?=2830.

Johnson,D.W. ,Johnson,R. & Holubec, E. (1994)The new circles of learning:
cooperation in the classroom and schod\lexandria,VA: Association for
Supervision and Curriculum Development.

Johnsonetal(1994).Teachingconcepts:motivation.Http://college.engage.com/education
/Ipbl/tc/motivate.html.

Joibari, A. (2003).Enabling Education Network, Issu7 April 2003 Manchester
University.

JonesV., & Jones,L.(1986).Comprehensive classroom management. Boston: Allyn &
Bacon.

Kamunge, J.M. (1988)Report of Presidential Working Committee on Educational
Manpower Training for the Next Decade and BeyadXdirobi: Government
Printer.

Karugu, G.K. (2001)The Status of Inclusion Education in Keniairobi: Kenyatta
University.

Kennedy,W.M.(1990).An investigation of current practices o education of the
physically handicapped in Kenya and their effects ouarriculum
development ,examinations, and methods of teaching (unpublished
manuscript).Nairobi: Kenya Institute of Education.

Kerlinger, F. N. (1973)Foundations of Behavioural Researcddew York: Holt,
Rinehart and Wiston.

Koech, D.K. (1999).Totally Integrated Quality Education and Training\Nairobi:
Government Printer.

80



Konchung, E. (2003).Special Needs Education Appraisal Exercisé&irobi:
Government Printer.

Kunc, N . (1992). The need to belong: Redi
In R.A. Villa, J.S. Thousand, W. Stainback, & S. Stainback (Eds),
Restructuring for caring and effective education: An administrativeegto
creating heterogeneous schoolgp( 2539). Baltimore: Paul H. Brookes
Publishing Co.

Lipsky, D.K. and Gartner, A(1997). Inclusion and School Reform. Transforming
American Classroom®8altmore: Paul H. Brookes.

Low, (1983).Integrating Visually Handicappedooth and Poths (eds) Integrating
Special Education

Lowenfeld,B.(1993),Ed.The visually handicapped childsahool. New York: John
Day Company.

Mace, N. |., Peter ,V (1997).The 3Blour Day.3(Edn) Baltimore:John Hopkins
Press.

Makumi, E.D. (1994).Education Opportunities for the Handicapped in Kenya
PaperPresented at NCCK Church Leaders Seminar in Eaftegion 28
April. London: basis Blackwell Publishers.

Malusu, J.M. (1997)The Role of the Christian Church in Curriculum Development:
A Case Study of CIREST and CREATsernvice Teachers Education
Programmaen Kenya Unpublished Ph.D Thesis.

Mandea, N. (1996. Children, Poverty andDiversity Reduction: Towards Fulfiiment
of the Rights of : BaaonaMinistdyfinrthe Otice®f Chi | d
the President (Reconstruction and Development).

Mba,P.O. 1997). Syllabus in total communicatiororf the deaf Ibadan: Nigeria
Educational Research Council.

Mc Cleskey,J. &Valdron,N. (1995)nclusive Elementary Programs: Must they Cure
Students with Learning Disabilities to be Effectirft Delta Kappan.

Muchiri, N & Robertson, L. (2000)Inclusive Education Project in Meru North
District Kenya. Including the Excluded. International Special Education
Congress 24-28" July: Manchester University.

Mundi, S.N. (2009). Soci€ultural Perception of teachers and Parents on Inclusive
Education in Far Selected Special and Integrated Schools in Kenya.
Unpublished Thesis. Kenyatta University.

Mugenda, O. Mugenda, A. (1999)Research Methods: Qualitative and
Quantitative ApproachesNairobi: Acts Press.

81



Murphy, P. (1996)National Assesnents: Testirg the SystemsWNashington D.C.:
World Bank.

National Association of State Boards of Education.(1992).Windga call for
inclusive schoolsAlexandria, V.A.: Author.

Ndurumo,M.M. (1993) Exceptional Children: Developmental Consequences and
InterventionNairobi Longman Kenya.

Ngugi, M.N. (2002)Introduction to Inclusive EducationNairobi: Kenya Institute of
Special Education.

Ngugi, M.N. (2002).Introduction to Inclusive EducatioMairobi: Kenya Institute of
Special Education.

Ogalloh, M.M. (20@). Attitudes of Regular Primary School Educators towards
Inclusive Education in Kisumu DistricKenya.Nairobi, Kenyatta University.

Orkwis, R. &, McLane, K.(1998). A curriculum every student can use: Design
principles for student access.http:www.ceedsprg/udesign.html

Orodho, J. A. (2004)Techniques of Writing Research Proposals and Reports in
Education.Nairobi: Masda Publishers.

(2004). Elementsof Education and Social Science Research Methods
Nairobi: Kanezja Publishers.
(2008). Techniques of Writing Research Proposals and Reports in
Education and Social Sciencédaseno: Kanezja HP Enterprises.

Porter and Richter, D. (1991) (Eds). (1990hanging Canadian schools.
DownsviewOntario, Canada: G. Allan Roeher Institute.

Porter, G. and Ritcher, D. (1991) (edShanging Curriculum Schools Perspective on
Disability and InclusionNorth Ontario: Rocher Institute.

Public Law 94124: Educational for All Handicapped Children Act.20USC
140(1)15,195.

Pugach,M.C. & Wesson,C1995).Teachers and students views of team teaching of
general education and learnidgabled students in two fifth grade classes.
Elementary School Journal ,95,2295 Republic of Kenya (1992fEducation
For All- Issues and Strategies: Report of the Nadio Committee on
Education For All Nairobi: Ministry of Culture and Social Services.

Republic of Kenya, (1999 Report of the Commission of Inquiry into the Education

System in Kenyarotally Integrated Quality Education and Training TIQET.
Nairobi: Gorernment.

82



Rogers,J.(1993).Thaclusion revolutionResearch bulletjrl1.Bloomington,
IN:Center for Evaluation, Development, and Research.

Sage and Burrello (1994). Leadership in educational refékm: Admi ni str at
guide to changes in special eduoat Baltimore: Paul H. Brookes Publishing
Co.

Salisbury (1974Ppen Education Handbook for Teachers of the Blingbndon:
Royal Commonwealth Society for the Blind.

Salvia, J., & Ysseldyke, J.E. (1998ssessment in special and remedial education
(5" ed.). Boston: Houghton Mifflin.

Saponshevin, M. (1992). Celebrating diversity, creating community: curriculum that
honors and builds on differences. In S.Stainback & W. Stainback (Eds).
Curriculum considerate ons in inclusive classrooms: Facilitatiragrieng
for all students (pp.136). Baltimore: Paul H. Brookes Publishing Co.

SeamusH and Mithu A. (1990) Educational and Children with Special Needs: From
Segregation to Inclusion. New Delhi: Sage publications.

Smith, F. (1986). Insult to intelligencBlew York: Arbor House.

Songe,E.D. (2004)dentification of Curriculum Barriers to Successful Inclusion of
Students with Visual Impairments in Kenya Polytechnignpublished
Nairobi: Kenyatta University.

Stainback & Stainback (1996nclusion: A gui@ for educatorsBaltimore: Paul H
Brookes Publishing Co.

Stanovich, Paula, A, Jordan.(2002reparing General Educators to Teach in
Inclusive Classrooms: Some Food for Thought. Teacher Educator.37-3 :173
185.

Strully, J. & Strully, C.(1985).Friendshignd our children. Journal of the Association
for Persons with Severe Handicaps,10;224

UNESCO (1994).The Salamanca Statement and Framework for Action on Special
Needs Education World Conference on Special Needs Education. Access and
Quality. Paris: WESCO.

UNESCO (1995).The Report and Recommendations of Task Force Reviewing the
Laws Elating to the Persons with DisabilitiesDraft ReportNairobi:
GovernmenPrinter.

UNESCO (1997).Disabled Students at Universities in Africa. Harare: UNESCO.

UNICEF (2003).Examples of inclusion in Nepal
http://www.unicef.org/rosa/InclusiveNepate: 23/02/2010.

83


http://www.unicef.org/rosa/InclusiveNep

Warger, C. & Pugach, M. (1996).Curriculum considerations in an inclusive
environment: focus on egptional children.,(28 ),-12.

White, J. J. Jones & Sherman, M.D. (1998).Reputation and Teacher Feedback: Their
Il nfluences on Childrends perceptions
Social and Clinical Psycology,17BF.

Willoughby D. M (1980 A Resource Guide For Parents And Educators Of Blind
Children Baltimore: Nation Federation of the Blind, 1980

World Bank report (1988).Education in Sulbaharan Africa Policies for
Adjustments Revitalization and Expression.

World Conference on Educatidior All, (1990).Basic Learning Need Final Report
Jomtien Thailand.

Ysseldyke, J.E, Thurlow, M.L., & Shrinner, J.G. (1992). Teaching Exceptional
Children. 25 (1). 3&0.

84



APPENDIX 1

TYPES OF QUESTIONS TO BE USED IN THE QUESTIONNAIRES AND
INTERVIEW

I. Unstructured Open-Ended Questions

These are types of questions in which the respondents have complete freedom to
express their views about a particular phenomenoa.afifount of space provided
indicates whether a brief or lengthy answer is required. In some cases, only a figure is
required. For example, what improvements do you think the University should
undertake to improve its standards?

ii. Structured ClosedEnded Questions
These are questions which are accompanied by a list of possible alternative versions
that respondents arequred to select the answers that best describe their opinions.
For example. How frequent is your transport to lecture rooms?

Y Very frequent

Y Frequent

Y Not frequent

Y Not at all

ii. ContingencyQuestions
In particular cases, some specific questions are only applicable to certain groups of
respondents. Followp questions are needed to get further information from the
relevant ab-groups only. For example
a. Apart from being Visually Impaired, do you have any other type/types of
disabilities?

I Yes No
b. if yes above in 7 a specify the disability

c. If you answered 7 b abegive extra challenges you face in accessing curriculum
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APPENDIX 2

STUDENTS QUESTIONNAIRE
This isaquestionnaire to study the implementationnziusive educatiom Kenyatta

University. It contains both open and closed ended questibhs. respondents are
requestedo answerer all question tbe best oftheir ability.

For the visually impaired students, type your responses in Braille on the papers
provided.

All information provided in this research will be treated witmostconfidentiality.

Please () where appropriatend for V.1 fill in your response

1. Sex yaviale [] b) female [

2. Yearofstudy 1 [ b. Yearof joining
2 [
3 [0
4 [

3. Inwhichdepartment are you in?

4, Whichkind of disability do you have?

1. VI []
2. PH ]
3. HI ]
4, other

5. a) What specific educational resourcesre availablefor you asa special need
studen?
)
i)
iii)
iv)
b) Arethey adequafe
Yes [ No []

c) If no which ones are nadequatdut are necessary.
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6.As a special needs student what curriculum needs are necessary but You luck

7a) Do you feel comfortable in inclusive classroonyss ] No ]
b) Elaborateyour answer.

8. a) Are the teaching methodology used by lecturers appropriate?
i) Very appropriate ]
i) Appropriate ]
iii) Less than approptia ]
iv) Not appropriate []

a. In what ways do youhink lecturers could improvenitheir teaching methods?

9. Generallyhow accessible are your lecture ro@ms
) Highly accessible []
i)  Averagelyaccessible [ ]
i)  Low accessibility ]
10. How availableis thetransport to youlecturerooms?
i) Veryfrequent []
i) Frequent ]
iii) None ]
11. Howavailableis the transport to your hostels?
a) Very frequent ]
b) Frequent ]
c) None ]
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12. How appopriate are padestrian walk to the classroom?

i) Very appropriate []

i) Appropriate ]
Iii) Less appropriate ]
13 How suitable are the accommodation services?
a) Very suitable []
b) Suitable ]
c) Not suitable ]
14. a) How do you describe the attitude of other students towards you?
a) Very good ]
b) Good ]
c) Poor ]
d) Very poor ]

b) As a special needs student have you ever experienced any stigma being in an
inclusive environment? Yes [ ] No []
15. How readily do other students come to your assistance when you reguire it
a)Very readily ]
b) Readily ]
c)Not very readily L]
d) Notat all []
16 . Makeother recommerations concerning curriculum implementation in the
inclusive environment in Kenyatta University.
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APPENDIX 3

LECTURERS QUESTIONAIRE
This is a questionnaire to study the implementation of inclusive education in Kenyatta

University. It contains both open and closatled questions. Thespondents are
urged to answeall questios to thebest oftheir ability.
All in formation provided in thisesearch will be treated wititmost confidentiality.

Please [fl) where appropriate.

SECTION A

1. Gender a)Male [ ] b Female [ ]

2. Which is your departmefit
Education [] Religion[]  Special educatiq "]
History [ ]

3. What are your education qualifications?

5. Do you have students with disabilities in your classes?

Yes [ ] No[ ]

If yes, please SpecCyf-------------mmm oo

6. (a)Do you understand how to teach students with disabilities?

(@ Dondt undellst and
(b) Somehow understand |
(c) Understand []
(d) Fully understand []

rrrrrrrrrrrr

7. Do you understand how to encourage interactions betsteglents with special

needsand students without special ne@ds
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(@ Donot underdltand
(b) Somehowunderstand [ ]

(c) Understand []
(d) Fully understand []
(b) I'f your answer i s b, c, or d, pl eas:

8. Do you understand how to modify the curriculum content to suit special needs
students?
(@ Donot underd ]t and
(b) Somehow understand [ ]

(c) Understand []
(d) Fully understand []
(b) I'f your answer iIis Bégéégecerceé, pl eas:

9. Do you understand how to provide instructional fleiti¥piin a classroom with
special need students?
a) Donodt underdJtand
b) Somehow understand [ ]

c) Understand []
d) Fully understand []
(b) I'f your answer is b, c, or d, pl eas:

10.Do you understand how to accommodate special needs students in your
classroom?
a) Donoét undernJt and
b) Somehow understand | |

c) Understand []
d) Fully understand []
(b) I'f your answer is b, c, or d, pl eas:
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11.Do you understand the resources required by your special need students?
a) Donoét under ]t and
b) Somehow understand [ ]

c) Understand []
d) Fully understand []
(b) I'f your answer i s b, c, or d, pl eas:

12.Do you understand how to evaluate the special need students in your classroom?
a) Donot under {1 and
b) Somehow unerstand [ ]

c) Understand []
d) Fully understand []
(b) I'f your answer is b, c, or d, pl eas:

13.As a lecturer in the university, what recommendations would you make in terms

of inclusive education?
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APPENDIX 4

DEPUTY VICE CHANCELLOR (ACADEMIC) INTERVIE W SCHEDULE

This is an interview schedule to study the implementation of inclusive education in

Kenyatta University. Theespondent isirged to answer all questions to the best of

his/herability.

All information provided in thigesearch will be treateditiy utmost confidentiality.

1.

2.

What do you think is the concept of inclusive education?

Have you included inclusive education in your strategic plan?

Do you involve other academic staff when making decisions concerning
inclusive education in the university?

How do you carryout the process of inclusion in the university?

How do you have any staff development programs concerning inclusive
education in the university?

What curriculum barriers in the implementation of inclusive education?

What do you think are thmeasures to be put in place to improve accessibility in

lecture rooms?
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APPENDIX 5

CHECKLIST

This is an actual resources/equipment available.
Number of braillers

Number of resource stafior the speciaheed students

Numberof diagram&harts available

The equipment available for the hearing impaired

Equipment available for the physically handicapped.

S T oA

Library facilities

- Computers with JAWS
- Equipments for SSN

- Books
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APPENDIX 6

THE MAP OF KENYATTA UNIVERSITY
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APPENDIX 7

KENYATTA UNIVERSITY AUTHORIZATION LETTER

KENYATTA UNIVERSITY

OFFICE OF THE DEPUTY VICE-CHANCELLOR (ACADEMIC)

INTERNAL MEMO
FROM: DEPUTY VICE-CHANCELLOR (ACADEMIC)
TO: GEORGE NGUNDO KIMANI

E35/10276/2008

EDUCATION MANAGEMENT, POLICY Al‘i'D CURRICULUM STUDIES

KENYATTA UNIVERSITY

DATE: 13tk April, 2011 REF: KU/DVCACAD/GEN/9/DF/VOL 6/79

SUBJECT: REQUEST TO CONDUCT RESEARCH

Your request regarding the above subject refers.

I wish to inform you that your request has been approved. You are required to
liaise with the Director, Insitute for Research Science and Technology before
commencing data collection.

You will also be required to submit your report both in soft and hard copy to
the Moi Library after completion of your research.

Thank you

b 50
A}

Dr. Jacton O. Ogeno

Ag Deputy Vice Chancellor lAcadeinicl

Cc  Vice-Chancellor

10/jk
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APPENDIX 8

NCST RESEARCH AUTHORIZATION LETTER

- REPUBLIC OF KENYA

3

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telegrams:“SCIENCETECH?”, Nairobi
Telephone: 254-020-241349,2213102

254-020-310571,2213123. P.O. Box 30623-00100

Fax: 254-020-2213215, 318245, 318249 NAIROBI-KENYA

When replying please quote Website: www.ncst.go.ke

Our Ref: D“t J
NCST/RR1/12/1/SS-011/181/4 24" February 2011
George Ngundo Kimani

Kenyatta University
P. O. Box 43844
NAIROBI

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on
“Implementation of inclusive education in Kenyatta University, Kenya”
I am pleased to inform you that you have been authorized to undertake

research in Nairobi Province for a period ending 31 March 2011.

You are advised to report to the Vice Chancellor, Kenyatta University
before embarking on the research project.

On completion of the research, you are expected to submit one hard
copy and one soft copy of the research report/thesis to our office.

[ fons

FOR: SECRETARY/CEO

Copy to:

The Vice Chancellor
Kenyatta University
P. O. B ox 43844
NAIROBI
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APPENDIX 9

RESEARCH CLEARANCE PERMIT
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