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ABSTRACT

The environment in which a child is brought up is likely to influence the level
of self esteem of the child. # such, the death of parents that results in
orphanhood may have setbacks on the development eéstelém of orphans.
The orphanhood crisis that has overwhelmed Africa is largely associated with
the HIV/AIDS epidemic, road accidents and land clashes.dBa¢h of prime

age adults has jeopardized the wellbeing of orphaned children thus
compromising their opportunities and development of-astéem of such
students. In effect, the purpose of this study was to find out the relationship
between the studerits sestderh and orphanhood in Kirinyaga and Nyeri

Counti es, Kenya. This study was gui de«
needs, Bowl byds theory of attachment,
and Car | Roger sd6 sel f studydestedythe leviehoé hy p

selfesteem between orphan and +ovphan students, relationship between
gender of orphans and sel§teem, relationship between seemnomic status

and sefe st e e m, duration of sesteethandigender or p h
differences in selesteem among orphans and fwwphans The study was a
survey, which utilized casual comparative research design. According to
district education offices in the three districts, the total population of students
in the districts was 58,448t of this population, 426 students constituted the
sample of this study. A questionnaire was used to collect the data. The
guestionnaire was pttested to establish its validity and reliability before being
administered to the respondents. The StatisBegkage for Social Sciences
(SPSS) was used to aid in data analysis. In data analysis, descriptive and
inferential statistics was used. In descriptive, frequencies, percentages, and
standard deviation were employed. In inferential statisticss@areand t test

and ANOVA were employed. The major finding in this study was that orphans
registered lower seksteem than non orphans. The government should come
up with comprehensive policies to promote the wellbeing of the orphans either
reachingthe orphas through local administrators or teachers in schools. This
would contribute to selésteem enhancement of the orphans. The school
administrators and teacher counsellor may help in providing appropriate
interventions to such students through guidance achselling to enhance
their seltesteem for effective leaning and personal growth.-&tem was

also found to be influenced by gender therefore; the socialization by the society
should not be gender discriminative that is all children should be trédsted
same way. The Government should also initiate policies that would enable
orphans to retain the property of the deceased parents in an attempt to make
them meet their physiological needs. The Government should asses the
standards of all orphanages sitice orphans in these institutions registered the
lowest sefesteem level and find out the reasons behind this finding.



XV



CHAPTER ONE: INTRODUCTION

1.1 Background to the Study.

The plight of the milliors of world orphans constitutes ond the graves
humanitarian criseand Kenya is not exceptiong@National AIDS Control
Council, National AIDS and STD ControlrBgramme, 2007)The escalating
orphanhoodaffects theability of families, communities and civil societies and
governmentsshould ensure orpans that safe. Dueto economic, social
political and psychological experiences that orphans undergo, it is important to

assess their seffsteem.

Sef-esteem of orphans is central to iing (Perera, 200® Kiyiapi, 2007).
Perera continues to obserthat sellesteem is the differee between success
and failure. ltaffects thinking, causso ne 6 s out |l ook +#@tee, be po
affects confidence, selinage, enables one kave the right attitude to succeed
at work and affects happiness. He asgys that the potential to achée what
one sets out to des directly related to his/heseltesteem, and failure can
occur when one suffers @&m low selfesteem.With this in mind, it was

important to asseshe selfesteem of the orphans.

According to UNICEF (2004), phans are of two types which include double
orphans (children who have lost both biological parents) and single orphans
(children who have lost one biologicparen}. This study deals with double

orphans exclusively. The estence ofdouble orphanhood ibrought out by



death of biologicaparents due twarious causes such BE$V/AIDS and other

diseases (Mwai, 2007), acciderand land clashes

HIV prevalence nationally estimatdsetween age 15 49 by 2006 were
indicated asnales 3.5% (32,000) and femadd.7% (65,000). The prevalence
estimatedor youth between aged 16 24 in 2006 werenale 1.4 % (25,000)
and female 4.0% (160,00@National AIDS Control Guncil and National
AIDS and STD Control Bgramme, 2007 In Kenya,over 700people dieper
day due to AIDS related oaplications(UNAID S, 2004 in Potts, 2006Potts
(2007) further observes thai27 million Kenyans are infected by\Hand 164
people are infectedy HIV everyday which translageo 60,000 new infections

annually

UNICEF (2004) adds that even where HIV prevalence has stabilized or
declined, the number of orphansllvcontinue to grow andemain high for
sewral years reflecting the longg between HIV infection andeath.The
estimates by UNICEF (2005) show irese every year indicating that the
number of orpans may require attentiomable 1.1 below yearly estimates in

Kenya.



Table 1.1 Orphan estimatesby year, type and cause in Kenya

Double Orphans

Year Aids Norn+Aids Total % of the children
1990 4,000 76,000 81,000 8.1%
1995 46,000 66,000 113,000 9.1%
2001 243,000 47,000 291,000 12.4%
2005 404,000 35,000 439,000 13.9%
2010 509,000 24,000 533,000 14.3%

Source Extractedrom Children on the Brinkby UNICEF (2002 pp. 167 25.
From Table 1.1, the numbepof orphansrises yeaty and it is important tha
research be carriamlt on their psychological welleing so that the Mistry of
Education, Norgovernmenthorganizations and society at large may be guided

by the findings to help these orphans.

With acacidents alone, Odero (2001) explains that the number of those killed
through road accidents increased by 578% between 1962 and 1992 in Kenya
Odero further observethat Kenya ranked "5with the highestnumber of
accidents per liceaed vehicles out of 2%elected countries worldwide.
According to a research carriedtday the UK Transport Researclalhoratory
(1986) in Oden (2001), the number of fatalitidém road accidents rose from

1850 in 1990 to 2830 in 2000.

Air crashegoo have rolbed Kenyaof mary lives. Jist to mention a few, there

was a plane clashin the city of Douad, Cameroorthat killed 114 people



(Thomson, 2007). In another plane trageti§9 people were reported dead
through the crash of Kenya Airways A31@ft 431 off Abijan Ivory Coas

(Thomson, 2007).

Land clashes in Kenydave also claimed live©Dgada, (2007) observekat

143 people were killed in land clashes of Mount Elgon region by December
2006. The Kiliku Parliamentary $lect Committee of September 2002 put
forward that 1992and clashegput the deatholl of clashes to728 and the
number of those killed by &vember 1993 was 1,500. Ogada further observes
thatland clashes continued in 1994 and 1995 bringing the estimated number of

those Kled by July 1995 to 1,800.

These tashes are part of a long list of incidents in Molo area and other parts of
the Rift Valley. Accordingo Mageny (2007) in Darcq (2007), 5,000 people
were killed in Rift Valley province in 1992 while in Kenya as a whole, 100,000
deaths have beemked b clashesKanina (2007) reported that many Kenyans
are braced for violent skirmishes where 16 people have been killed in Kuresoi
area near MoloAs a result of skirmishes and other caughe, number of

double orfrans has grown as indicatedTiablel.2



Table 1.2: Number of orphans by Type in 2005

Type Number

Maternal Orphans 1,282,000
AIDS 692,000
Non-AIDS 590,000
Paternal Orphans 1,591,000
AIDS 750,000
Non-AIDS 841,000
Double Orphans 443,000
AIDS 349,000
Non-AIDS 94,000
Total Orphans 2,430000

SourceNational Aids Control Council.
From Nyeri and Kirinyaga Education Countieices, the number of orphans
by 2006 was 954 and 447 respectivétywas also indicated that the working
children as percentage pbpulation in Kirinyaga County vga41.6% and Nyeri
County47.1%. (Ministry of Planning and National Development, 1999). This
shows that some of the working children could be orphans as they look for

thar means of survival.

Previously, in traditional African societies, the extended fasiwvere able to
provide both material and psychological support to the orphaned children. The
society members were interwoven and the relatives of the deceased took up the
responsibility of bringing up the children in the absence of the parents. Today,
with formal education whiclpromotes capitalism and urbaaiion, the close

ties with the members of the families are not there. In addition, with AIDS
virus devastating communities, these networnles disappearingAt the same

time, the nurber of orphans ivburdensome tsome families andesources

(Reinglish, 2006).



The circumstances under which thghans are growing apathetic. In most
cases, orphans of all ages are subject to leaving the home in which they grow
up in order to be fostered by relativasd grand parents. The grand gués

find it difficult to copewith greatly increased responsibilities of the workload.
Theseorphans are exposed to hdatiour due to lack of basic necessitikss
estimated that 3.5 million children are working in Kamyday andhose living

with relatives face food discriminatiofHuman Right Watch, 2001pome of

the relatives cook food and hide it from orphans and some orphans ate sent
collect firewood and in their abence, the food igiven to nororphans
(Ayieko,1998 in Lusk, 2000). The relatives and the ofmkople also lack

knowledge, funds and time to provide adequreessities.

Without parental support, unskilled orphans are naturddisced to head their
households anthke care of theiyoung sisters androthers These orphans are
vulnerable to exploitation and the worstrfar of child labour. Some of the

female orphans so as to eke livelihood which in tern exposes them to
HIV/AIDS. Other orphans are sexually abused as they are eager to please their
emgoyers and arafraid of their employmertteing terminatedSuch orphans

are even raped by tlneemployersor s omeone in their emp

they are defenselefiduman Right Watch, 2001)

Other orphans become homeless with the death of theirtpafdme law in
Kenya makes it hard for children since they need someone to seek a letter of

administratiorto enable them retatheird e e d p ar e nRorsadettepaf o per t



administrationto be issued, there h&sbe identification documenishich the
children may not haveOnce the property of the paremg grabbed, some of the
orphansopt to be street urchins with no fqaalith no food, no financand no

education (Odhiambo, 2000 in Human Right Watch, 2001

As a consequence of the issues discussedealmrphans suffgesychological
tormerts. In KenyaHIV/AIDS positive people may not access expensive drugs
which results in many parental deat@rphandnterviewed have describede
terrible and exasperating d#al of watching their ill parents emgusevere
pain, stigmatization,grief, rejection and the indignities associated with
HIV/AIDS only to have them die as disasteofHuman Right Watch, 2001
Prejudices, social exclusions, denial, of schooling, heath and inheritance
rights always resulin psychological torture. Tlse psychological effects are

likely to lower the sk- esteem of these orphans.

According toHunter and Williamson(1998 in Lusk, (2000).he orphans in

c hi | dr e n 6 sufféer ramarsuffioremtyfood and in most cashe tae

giversare few,thus being overwhelmed by the workloadeEeinstitutional
placements fa i | to me et c hi | dneedsn in@dudingd evel o
opportunities for attachment and normal socializafidrey further say thahe

younger the child, the me likely it is that placement in an institution will

impair his or her psychological developme@rphanages are expensiviave

limited capacity ad do not ne e t childrenés need to be

community



Those orphans in institutional carsuffer from lack of love, outright
discrimination, and the feeling difeing exclusion. The orphanisave noone
who canbe trusted and relied upon andderstand them after the loss of their
parents. The primary psycisocal issues for orphaned children these
institutiors involve inconsistency of care giversck ofbasic stimulation of all
kinds, as well as lack ofresponsive interactionMoreover psychological
trauma deeply affégs orphaned children who may suffer from stress,

depression and a greatal of hopelessness (Reingli&06).

In addition, Viva Network (2005) contends that children who are orphaned
often experience humiliation, rejection and discrimingtiadding to their
suffering as their seHesteem crumbles, insecurity and feamdional and
trauma are immeasurable. fact, Reinglish (2006) explains furthéhat the
orphans experienceany negative changes in their lives amd likely to suffer

neglectincluding emotional neglect

As such, Atwinea (2005) adds that these childngmerienceorphanhoodat an
age when parental gwadce and socialization is mas¢sirable which is also
likely to have a negativefiect on the devéopment of seHesteem Besides
these factorsand conditions that are associated with -esttem of the
orphaned children, other factors that may inflce sefesteem of orphanmsay
include social economic statugyrdtion oforphanhood situation and gender of

the orphaned children



Selfesteem of childmeis a very central issue because it has direct ainpa

the chil dbés per f or mado2).erhidisbecausehlaweselfw o r k
esteem negatively affects learning while high -ssieem enhances it. In
addition, Brader(2002)in Vurughasg2003)describes selésteem as the one
common denominatomiall neurotic problems. Braden explains further that
problems are direct expression of or a defense against inadequasteseth,

yet the subject has not, received the lohdttention it deserves.

Rogers (1969) contels that there is evidence thategdrivation of one parent

has different effects for boys and girls depending upon which parent is absent.
Rogers says that it is in the first identification of both male and female children
with the mother in a long dependencyat®nship that the basic garego is

laid down. This mears that superego for both boys and girls may not develop
in case of maternal deprivation which may result in psychological effect thus

affecting development of sedfsteem.

Rogers (1961) in his theory of persoentred apprazh put forward that
humans develop in a positive and constructive manner if a climate of respect
andtrust is established. According to Rogem®st of the orphans do no¢é in
conduciveenvironmend in which they can experience respect and triiss

then possible that therphans are aftéed psychologically and thisay affect

their selfesteem
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In psychoanalytic theory of personality development, Freud (1930) and
Erickson (1950) in Meyer (1973eveloped pychosexual and psychosocial
stages of dewepment from birth through adulthood. These stages reflect
understanding of normal and abnormal, critical needs and their satisfaction or
frustration, origins of faulty personalitydevelopment that leado later
adjustment problems, healtland unhealthyses of egalefence mechanisms.
Focusing orconditions inwhich orphandive in, (despair, grief, discriminatio,
frustrations and otheysorphans may suffer psychologically and may not go
through the pychosexual and psychosocithgessuccessfully thsi pointing to

an effect on their selisteem.

According to Maslow (1954) in his theory of hierarchy of needs as cited by
Muchinsky (1989) selfesteem needs fall in category numbeur after
physiological needsagety needs and social needs. Under piggical needs

there is food, sheltemd clothing to which mostrphandack. In safety needs,

there is security, protection and stability in the physical and interpersonal
events of day to day life from which the most of the orphans suffer from. In the

le v el number three, there is |l ove, aff

relationship with ther people.

Mas | owd s stofwardtmatonepmust attain the first level before moving
to the next one and it is difficult for most orphans to attast,fsecond and the

third levels.Then from these, does the seiteem develop in the orphans and
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if it does, what are the levels? Again these orphans do they have high academic

and job aspirations even with all these problems?

Coopersmithstudied a groupf children from the age of 10 until early adult
life. Using a battry of tests and self ratingthe sample was divided into three
groups which were lallee d @A hi gho AdWie sklf esteem. High d
selfesteem boys slwved themselves to be confideattive and academically

and socially successful. Medium seteem boys had some of these qualities
but were less confident of their worth and move in need of social acceptance.
Low self esteem boys were selinscious, isolated, reluctant to participete
activities and constantly undested themselves. The boys all came from the

same socigecoromic background (middléclass).

In his study high selfesteem boys tended to have parents who were also high
in self esteem. These parents in contrast tighparents of low sedsteem

boys were more affectionate, and showed greater interest in and respect for
their children as individuals. Methods of discipline were consistent and relied
upon rewards for good behaviour and withdrawal of approval rattear th
physical punishment for bad behavioiscipline in the homesf low self
esteem boys varied between highly punitive and -peemissive styles and

less clear guidance was given to the boys.

Limitations of Cooper s mi dtigat the isflitencdy ar e

of socieeconomic status or sex on seiteemrmeither did he investigate self
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esteemof boys from different social backgroundSoopersmith studied the

characteristics of the parentsdé boys

orphans This study was then set to fill these gaps.

A more recent study carried out by Kiyiapi (2007) indicated variations on self
esteem of the youths orphaned by HIV/AIDS. Kiyiapi studied 157 students.
She found out that the mean score of double AlD$amp was statistically
different fran tha of nonorphans. This could mean that double AIDs ornsha

have lowered selésteem ircomparison to the neorphans.

The limitations of her study was that shed did not investigate the relationship
between the smal i economic status of the orphans and self esteem , the study
did not include all orphans and also the study did not investigate the
relationship between duration of orphan hood andestfemMoreover the
study did not find the seksteem levels ofhe orphans living in different
localities and with different peoplés such, thé study is set to fill these gap

of knowledge

1.2 Statement of the FPoblem

Orphans experience a lot of hardships ranging from psychological torture to
physiological neesl and emotional needs which are likely to challenge the
development of selfesteem. With psychological problems, they suffer from

di scrimination, absence of parents,

be
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On physiological needs, orphans lack food, ¢tagh and housing including

their properly being grabbed by guardians.

Theories also put forward that development of secure attachment is very
important for personal growth, and some of the orphans may not develop this
attachment for parents are missingaddbw (1954) indicated that there are
levels of needs and one has to meet the needs of lower level, before moving to
the needs of the next level. Esteem needs have been placed above physiological
needs, secure needs and love and belonging needs. Thewmgforerphans
suffering from lack of enough physiological needs, no security and love and
belonging needs, it was important to assess whether orphans move to the level
of esteem needs in order for them to have the same level @fssedfim with

non orphans.

Psychological stages of Erikson, starting with trust versus mistrust, it is
possible that orphans develop mistrust as there are no p&vemtsst. Self
theory of Rogers stresses the presence of conducive envirorSargsteem
influences the whole of ndi v i d-today &écsvitied. dt\affects thoughts
and beliefs about the world and aftfe all relationshipsThe individuas with

low self-esteemachievefar less tlan theirpotentials in many aspects thfeir

lives and lowerthe quality of life (Muchinsky, 1989).Selfesteem has a
bearing on learning in school because the individuals with higheestelém
find it easier to make friends, and are more likely to assume ae aather

than a passive rol@Rainey & Rainey, 1986)



14

With all the suffemgs that orphans endure, Government of Kenya,-Non
governmental and society at large, is concerned with economic aspects such
providing bursary and free primary educatidn. most casespsychological
aspect has been overlookadore so the seksteemand his too is very
important in ones lifelt will be interesting to find out if orphans develop self
esteem levels equal to that of students from two parent families.

1.2.1 Purpose of the Sudy
The purpose of the study wde investigate the seHfisteem levelsfoorphan
and non orpharstudents among secondary schetldens in Kirinyaga and
Nyeri Counties in KenyaAmong factors of investigation wagender and self
esteem, socieconomicstatusand sefesteem and otherdnother purpose for
the study wago confirm the theories put forward by schrdaand also to
provide information to othescholarswho might be interested in a similar
study.Moreover this study was favestigate whether the orphans living in the
institutions do have the same lewélselfedeem level with thos living with

relatives.

1.3 Objectives of the $udy

The main objective of this studywas to determinewhether there are any
differences in selésteem level between students from two parentsta@iige
total orphansThe study alsoaightto find outthe relationship between gender
of total orphans and selsteem In addition, this study wouldeterminethe
relationship betweertotal o r p h a n éesonomiio status and se&lteem

Moreower, this study was taleterminethe relationstp between duration of
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or phanhood a nesteesrAnotdee objediive of dhe ktlidy was

find outwhether there werany gender differences in seteem levels among

total orphars and students from two parent familiésstly, the study was also

to raise more questions in this area to generate further research.

1.4Research Questionsof the Study

This research was guided by the following questions

1)

2)

3)

4)

5)

Are theresignificantdifferences in self esteem levebetween orphans
and non orphan studefits
Is there significant relationship between gender and self esteem levels

of orphans?

Il s there any significantesteembr@dt i onsh

social economic status?

Il s there any significantestgembdat i onsh

duration of orphanhood?
Are there significant gender differences in ssdfeem levels among

orphans and nearphan students?

1.5Hypothesis of the Study

Ho,

Ho,

Hos

There is no statically significant difference in setteem between
orphan and noorphanstudents

There is no statistically gnificant relationship betweagender of the
orphan student and sedbteem

There is no statistically gnificant relationship betweemr p hano s

economic status and salSteem.

soci
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Ho, There is no statisticlgl significant relationship betweeturation of
student s orpstsenhood and self
Hos There is no statistically sigficant gender difference iselfesteem

amongorphan and noworphan students

1.6 Justification of the Study

The justification of thisstudywas toassesshe relationshipbt ween st uden
selfesteem,orphanhod and education performande Nyeri and Kirinyaga
Counties, KenyaThere wascertainly a lak of information regarding self
esteemlevels of orphans. So far, selfteem litermre has shown that
investigationsto this effect only target thgouth with parents. The study was
interested in filling this knowledge gap amder to cleathis silence concerning
self-esteem of orphan stadts in secondary school. It waso evidenthat the

area of seesteem of orphans wa®orly researched in Africa and Kenya in
particular. Orphans have continued to increase in number in Africa and Kenya
due to HIVAIDs and other causes of orplmmod and sincerphans are normal
children like otlers it is important to assedsvels oftheir selfi esteemThis
studyintended to provide data that cowded light to teacherounsdors and
teachettrainers on understanding theyghological needs of orphanghe
findings may enable the teacher cselfors to design intervention measures of
enhancing selésteem of orphans. This study may help the government and the
ministry of education in understanding needs of the orphans in order to develop
appropriate training for teachers dealing with orphalms addition, the

government may alsatervene in economic needs with orphaysdeveloping
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policies that would protect the properties of orphans from being grabbed by

guardians.

At the same timegcommunitycourseling personnelfrom churches,Non
Governmmental Organizations and ovth Organizations may use this
information to offer psychologicakocial and economic suppdd orphans.

The orphan students ultimately benefit from these interventions and develop
high seltesteem necessary for good academeéformance and personal

growth.

1.7 Scopeof the Sudy

The populationis supposed to represent the Kenyan population but because of
difficulties in terms of expeses and time, the study waenductedin
Kirinyaga and Nyeri Countieonly. The study wadimited to specifically
selectedpublic secondaryschools.Private schools were nancluded in the
study. The scope of the study wadsnited to matters ofissues related to
measuring selésteem.The students to be studied wenesecondary schools
whose cacept of @ucation and job aspirations could be limited and probably
tick any optionin the questionnaire to satisfy the researcAdrns was checked

by asking the students to be sincere in responding to the questionfhise.
studyinvolved total orphanand nororphan studentfrom biological parents
only.

1.8 Delimitations of the Sudy
Study findings were subject to at least two delimitations. First, due to some

logistic considerations, the study was limited to Nyeri and Kirinyaga counties
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only. This may hae implications for the generations of study findings.
Secondly due to ethical technicalities, it was not possible to segregate orphans
from non orphans. As a result it was not recorded whether orphans had
emotional disturbance with the remembrance ofdéad parents during data
collection. Further, the data applied only to secondary school students orphan

and non orphan.

Therefore although the researcher selected the key characteristics found in the
study area, caution will have to be exercised in gdizéng study findings to

all students in primary, college and university levels of education.

1.9 Assumptions of the udy

The study assumethat socio- cultural factors influence the feelings of all
orphans and nearphan stdents inKirinyaga and Nyeri Countiesuniformly.

It was also assumed that orphans experienced same conditions with their

guardians, relatives and in orphanage.

1.10Theoretical Framework
This study waguided by the following theories:
1 Hierarchy of needby Maslow (1954)
1 Attachment theoryby Bowlby (1969)
1 Psychosocial theory of developméayt Erikson (195Q)

1 Self theoryby Carl Roger (1961)
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Theory of Hierarchy of Needs
Masl|l owsd t heor y gufdedlhisstudg-igurehlyl desdribes e e d s
the levels of needs in an imitlual according to Maslow.

Figure 1.1: Theory of Hierarchy of Needs.

(to find self
fulfillment and
realize one
potential)

Self-esteem (to achieve, b
competent, gain approval and eXce

Love and kelonging (to affiliate with othe
be accepted and give and receive attenti

Safety (to feel secure and safe, to seek
pleasure and avoid pain)

Physiological (hunger, thirst and maintenan
of internal state of body)

Source Adopted from Santrock (1981) p.529

This theory was developed by Maslq®954). According to Maslow, people
haveneals that follow a hierarchy and once we have satisfied needs at lower

levels, we seek satisfaction of needs at higher levelsMa s | owdés firs
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addressesur basic physiological needs such as food, water and oxijgee.

do not have these needs, ouebvare threatened immediately.

The second level addresses the needs for safety and sefurghelter and
protection. The third level is the need to belong, to feel that other people love
and care about us and to be part of a meaningful group. Tiuetanpe of this

is reflected in the bond between children and their parents. The fourth level is
the need for selésteem, to feel worthwhile. The highest level is the need for

self-actualization.

The characteristics of sedictualization are finding defulfillment and peace
with onebs own | i f-potential ara lfeelingi content withe 6 s
that A selfactualized adolescehias an open manner, is not defensive, loves

himself or herself, feels no need to manipulate others or be aggressewel

them.

From this theory, a studehtis to attain the first three levels before attaining
selfesteem level which is the subject under study. The students from intact
families may #ain these levels but therphan$ f threesldvels may be
compiomised. It is then important timvestigate the seksteemlevels of the

two groups of the studentis establish whether there is any difference.

f
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Attachment Theory

This theorywas developed bBowlby (1969) and later adoptdxy Ainsworth

(1979) in Santock (1981) Bowlby and Ainsworth argue that the first
attachment begins at birth and is usually fully commented within several years.

They observed that babies form letegm emotional attachment to their

parents especially their primary caregiver usutilly mothers. Bowlby (1969)

in Sternberk (19983 ont ends t hat an nhaélangterds at t ¢

effects on the childbds devel opment .

Sternberk continues to say thafants who are securely attached at age 12 or
18 months approach problems wigreater interest, enthusiasm and tend to be
more active in school than insecurelyaatiedones Secure attachment is
positive bond that develops between the infant and the caregiver. The bond is
believed to promote healthgxplorationof the wortl becausethe caregiver
provides a secure base to which the infant can return if stress is encountered.
Bowlby (1969 and Ainsworth (1979)n Santrock (1981pargue that secure

attachment in infancy is central to the development of sociabetence

Insecure attdument is the relationship between the infant and the caregiver in
which the infant awids the caregiver. Bowlby (19%9n Santrock (1981)

believes that insecure mothiefant attachment; a lack of love and affection in
childhood creates a negative cogretiv s et . From Bowl byods
experiences, especially those involving loss, produce a cognitive scheme that is

carried forward to influence the way later experiences are interpreted. When
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these new experiences involve furthess, theloss serves as @éhimmediate

precipitant of depression.

This theoryguides this study in that the students from intact families may
enjoy the secure attachment while the orphans may find themselves in insecure
attachment. With the discussion of this theory, then, ihrtant to assess the
selfesteem level of the two groups of the studesihce accordingto
Coopersmith (1967) in Wells and Marwells (197T&)e, affectionandsuccess

are determinants of the development of-sstieem.

Theory of PsychosocialStagesof development

This theory was developed by Eson (1950) as cited in Santrock (1981). In
this theory, each stage represents a development challenge that the
psychologically healthy person meets.
unhealthy person fails toneet one or more challengesdamust continue
throughout life trying to cope with the conflicts that emerge becauskisof
failure. The first stages trust versus mstrust (birth to 1 year). In this stage
infants learn either to trust or to mistrust thia¢ir needs will be met. They
come to view the world as their basically friendly or basically hostile.
Successful passage through this stage leads to the development of a hopeful

attitude toward life.

The ®cond stage is autonomy verstmme and doubtafes 1i 3). At this

age, childrerlearnto exist within the expanded horizons of the environment.
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Those who do not master this stage doubt themselves and feel shame about
themselves and their abilitieSuccessfupassage through this stage leads to
the development of the will, a sense of control and master of over their own

emotions, thoughts and behaviours.

The third stage igitiative versugyuilt (age 3i 6). In this stage, childrendm

how to take initiative and to assert themselves in socialbepable ways.
Those childrenwhose independence leads to excessive or unresolved conflict
with authority figures may feel guilty and may have difficulty in taking
initiative. Going through this stage successfully creates a sense of purpose in

life.

The fourth stage is industryersus inferiority (ages 6 12). In this stage,
children learn a sense of capability and of industriousness in their work. Those
who do not develop this sense develop feelings of incompetence and lew self
worth, may feel unableotdo many things well. The child who successfully

passes through this stage develops a sense of competence.

The fifth stageis identity versus role confusion (adolescence). At this stage,
adolescents try to figure out who they are, whaly value and whthey will

grow up to become. They try to integrate intellectual, social, sexual, ethical and
other aspects of themselves into a unified-skdhtity. Those who succeed
develop a sense of fidelity to themselves while those who do not remain

confused abouvho they are and what to do with their lives. This theory guides
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this study because in every stage, those who succeed have feelings of self
worth, competence and trust that their needs are going to be met while the vise
versa is also truerThosefeelingsare said to affect seisteem developmen
(Coopersmith, 1967 in Wells and Marwells, 1978)is thus important to
investigate the levels of sedsteem of studentamong intact families and

orphans.

Rogers Self Theory
Roger® (1961, 1964, 19691973,1 9 8 3) theory of Asel f o

relationship between the self and other aspects of life. He argues that your self
is the centre of experience. Man is to some extent the architect of ones self who
shapes himself/herself through freedom of choice atidra This choice is

made on the basis of his/her values and ones values are also part of oneself.
According to Rogers, the sense of self is innate and unique. The self provides
the experience of being human by viewing the world from his/her own frame
of reference. Each individual uses a different set of dimensions in defining

oneself and judges oneself according to different sets of values.

This theory stresses the importance of an individual to experience directly and

fully all the stages of development He r eckons that the fis
of what is good or bad of any experience. As such, he stresses the importance

of an individual to use his/her natural urge to try out new experiences and
judge its value. Rogers (1973})ates that the basiature of the human beiag

when functioningfully is constructive and trustworthy. When one is freed of

defensiveness and open to experience, his/her reactions are bound to be trusted
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as positive, forward moving and to be constructive. Such a person isoable

socialize because of his/her need to affiliate and communicate with others.

He points out the importance of a healthy development of the self which takes

place in an environment that the child has full experiences, accepts oneself, and
isacceptedbyt s parents regardless of the <c¢h
o f the self i's a concept of great ir
understanding of personality. He argues that one needs to maintain and
enhance the self, in order to become a fullyctional person which is the main

goal of all human beings.

Rogers (1973) sought to determine whet
constructive or unhealthy, destructive
history and had the child rated on eifguttors that he believed were capable or
influencing behaviour. These factors i
and health, intellectual development, econemittural influences and social

and educational background.

He also investigated a potena | i nternal influence
understanding or self insight which encompasses the acceptance of self, and
reality as well as responsibility for the sdtfndings of this study revealed that

self understanding predicated latter behaviour. Robelieved that people are

motivated by the basic tendency to actualize, maintain and enhance the
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experiencing self. To him this innate tendency is the major human need which

includes all the physiological and psychological needs.

By attending to physiogical needs and providing security, the actualization
tendency then provides for sustenance and for survival itself. The actualization
tendency is responsible for all maturation process of the self. Rogers postulated
that even though such changes areegen cal | y deter mi ned,
progress towards full maturation is not automatic. It involves a series of
struggle and pain at each and every stage. This is basically so because the
tendency to actualize, to move forward and to develop grow strémgerany

other urge brought on by the pains of growth.

According to Rogers(1973) a self actualized person is one who is not
defensive, but free and open to experience, who is more emotional, have the
ability to live fully and richly in each and everyoment, trusts oneself and
feels free to move in any direction. To enhance healthy development of the
self, a conducie environment must be provided that islianate in which the

child can experience fully, can accept itself and can be accepted by i$spare

even if they disapprove of particular types of behaviour.

This theoryguides this study because Rogehnsws that every child, including
orphans, requires acceptance from the parents. They also require climate and
good environment for actualizatioRrom the background information, it is

clear that orphans experience difficulties in life which are likely to affect the
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development of seksteem. It is then important to investigate the-estéem

levels of orphank avi ng 1 n theomaiseRoger s o

The connection between theoretical framewaoaskd the study under
investigationis that orphans and namwphans live in different circumstances
which may affect devel opmental stages
selfesteem. According to Maslaws hi er ar chy of needs,
safety needs and love needs before attainingesédem to which orphans may

not get while nororphans may get. Some of the orphans may not get
attachment while the neorphans may geMaslow and Rogers indicatthe
importance of physiological needs in development of self which orphans attain

with difficulty.

The theory of attachment by Bowlby stresses the development if secure and
insecure attachmenthe foundations of seisteem are laid early in life when
infants develop attachments with the adults who are responsible for them.
When adults readily respond to their cries and smiles, babies learn to feel loved
and valued. Children come to feel loved and accepted by being loved and
accepted by people they loaip to. As young children learn to trust their
parents and others who care for them to satisfy their basic needs, they gradually
feel wanted, valued, and lovedhis theory guides this study since orphans
may not have caretakers to love and value theamphhus do they develop
secure leading thigh selfesteem or develop insecure attachment leading to

lowselfe st e e m. 't was then | mpoesttemint t 0o me
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The psychosocial stages of development by Erikisalicates thatchildren
devdop trust or mistrust that thereews would be met as the firéage. Due to
the problems orphans experiera putin the background informatigrone is
left to ask whether orphans develop high-eslieemTrust is a requirement for
one to develop selfonfidence which is a characteristic of high ssfeemit

was therefore important to measure the orpbselfesteem

R o g e sef dheory put emphasis on ahrtive environment for self
exploration resulting to better growth. The orphans may notitiv@nducive
environment as shown in the background information. It was thus needful to
asses the | ev esteem to Estaldishpheyaenpiose aral adhieve

the personal growth to which s@teem is part of the individuah summary,

most of he orphans live with siblings live with grandparents live with aunts

and uncles and others I|Iive in children
likely to suffer discrimination, lack of physiological needs and rejection. All

these ar@xpectedo haveimpact on selesteem of the orphanis.is from this

undersanding that the conceptual framewdasldrawn.
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Independent Variables

Orphans
TLiving with siblings

29

Intervening variables
- Discrimination
- Lack of physiologica

TLiving with grandparents
TLiving with aunts & uncle

fLi ving in c

Non- orphans

A 4

needs
- Societal rejection et

Dependent
Variable

Self-

TLiving with two

A

biological parent;

Intervening variables
- Societal acceptance
- Familiar norms

- Presence of parents

esteenmn

\4

Education
and job
Aspiration

Moderating variables
fSchool category
fSociceconomic status

Figure 1.2: The relationship betweenthe variables of thestudy.

Figurel.2 shows the interaction between treriables Independent variablis

one that is antecedent. It is the presumed cause of the changes in the values of

the dependent variable. In this research the independent variable is orphanhood

which is the presumed cause for changes on-esttem of the orphans

(dependent variable).

A dependentvariable is one that changes in the level or amount of the

independent variable. The sel§teem of the orphans is the presumed effect

which varies concomitdly with changes or variations in the conditions of the
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orphans.Self-esteem is therefore thariable to be measured. Once the-self
esteem level changes, this is projected to education and job aspirations which

are consequently expected to change.

An intervening variable is one that surfaces betwertime the independent
variables start operating to inince the dependent variable and the time their
impact is felt on it. In this studypnce the students become orphans, the
discrimination, lack of pysiological needs and societal rejecti@mervening
variable) surface and they influendbe dependent variable (seléteem). To

the non orphans, as they operate, they have societal accepiegsance of
parents and familranorms (intervening variab) that influence theelf-esteem
(dependent variableYhe parents provide the first environment that the child
encounters and they also provide the warmth and acceptance at early stage
(Krider, 2002). With thisunderstanding, orphanhood or preseméeboth

parents mawpffect the development of sedbteem diffenatly on the students

Moderating variable is one that has a strong contingent effect on the
independent variable and dependent relationdtnpt is the presence of a third

variable modifies theoriginal relationship between the independent and
dependent variables. In this study, the presence of school category and socio
economic status (oderating variablgsmaya f f e c t t he-esteemudent s
sincethe attitudes opinions and experiences thfe students may stem from

these modrating variables.
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1.12Relationship between the Theories and Conceptudiramework

The fourtheoriesin this study show the conditions required for personality
growth and one of theomponentfor personality is selesteem Maslow
(1954) put forward that one requires physiological, safety and love and
belonging before developing sa&éteem. Theubjects in the study acephans

and nororphans and in this case, orphans may not meet physiological needs,
safety and love anblelonging. The research is therefore set to find out whether
what Maslow put forward is correct or not by measuring theesgéfem non

orphan students and making inferences from the findings.

Bowlby (1969) developed attachment theory. Bowlby refledbedimportance
of attachment of a child to the parents as central to thela®nent of social
competence. With loss as in case of orphans, there mélprecipitation of

depressiomnd might affect the seisteem of the individual.

Erikson (1950) in higpsychosocial stages of development, proposed what is
likely to happen if a child misses in each of the stages. It isthaiethe
orphans might not gthrough some of stages successfultyile the students
from two parents might go through #eestageswith ease. The question in the
mind of the researcher is, do these total orphans developsteéimlevel
equal to the noirphan students? At the same tideethe total orphankave

the same job aspiration as Rorphan students?
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Rogers(1973in Self Treorystressed theonstructive and trustworthy are basic
requirement for fully functioning of human beings. The orphans may not have
constructive and infact, there lives may experience malfunctioning. The
orphans may not experientreistworthinessThe ornans may not experience
acceptance and a goodnthte and infact, from the modehe orphans may
experience difficulties. The researcher then asks whether the orphans then

develop high selésteem levels.
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1.13 Definition of Terms

Attachment: Refers toa strong and relatively long lasting emotional tie
between two humans.

Boys Secondary schoolAn institution that provides secondary education for
boys only.

Double orphan refers tochildren whose both parentare deceased or one
parent isdeceased andetother parent is unknown.

Duration of orphanhood: In this studyit refers to the period of time the
student has lived without biological parents.

Form one, two, three & four: refers to the system of secondary school levels
in Kenya.

Gender: refers to anale or female.

Girls Secondary Schoal An institution that provides secondary education and
accommodation for girls only.

Mixed Secondary Schoal An institution tha provides secondary education

that enrolls both boys and girls.

Non-orphan: Studentsliving in intact families

Orphan: this is a child whose mothéather or both havdied.

Parent: this term refers to biological father and mother

Parental Education: It will mean the level of formal education of the parent
ranging from primary, secondarmgllege and University.

Parental Occupationt An income generating activiigf st udent 0s

rangedfrom unskilled, semskilled and professional.
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Secure attachment:Refers to the positive bond that develops between the
infant and the caregive
Self-concept: An individual view of her ohimself.
Selfesteem:Refers to the degree which a person values himself or herself
This refers to high regard for oreds good opinion for oneselft alsorefers to
the positive thoughts and feelings a smidhas about himself or herself in
relation to others and environment.
Selfunderstanding: Refers to the way individuals comprehend themselves.
Sociceconomic statusf a mi | i emiiéhis astaaesult sthe combination
of both social and economic tacs which includes parentadlecation,
occupatiorand income
Self-esteem levels

Scores: 95125High

60-94-Moderate

2559-Low
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CHAPTER TWO : LITERATURE REVIEW
2.0Introduction
This chapter reviews the related literature in order to put thiy studontext
of other similar studies. The chapter focuses on literature from various authors
as well as other researchers, on orphaned, -®otioomic status of orphans
duration oforphanhoodselfesteem, orphans gender and-sslieem, parental

influence on selfesteem and theoretical frame work of study.

210r phanhood andestedm | dren’ s self

Orphanhood is widgl viewed asa circumstance which causest only grief

and psychological trauma but also esdcial behadr i n chi |l drends
(2002) in Potts(2006)observed that orphaned children have traditionally been

cared for within the extended familgftenby elderly grandparents. Moreover,

Kelly (2006) said that theise in orphanhoods overwhelming the ability of

families, communities,civil societies, and governmentshould help the

orphans

As such, orphaned adolescentay have less supervision and monitoring of
their activities with peers (Kelly, 2006)he studies conducted by Gen (2P0

in Potts(2006 showed that orphans were raarnhappy and worried than the
children with parentsGen furthercontends that children orphaned by causes
other than Aids reported modepressiorand anxiety and are prone lmw

selfesteem.
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In addition, Kelly (2006) pointed out that orphans had greask of anxiety,
depression, anger, feastigmatization, stress, iraibility, fugue, offending and
hyperactivity. Orphans were also more likely to perceive themselves as not
having any good friers] reflecting symptoms such as detachment, avoidance

ard difficulties in forming close relationshig&en 202 in Potts2006.

These findings suggest that orphaned children haaxe unmet psychological

needs.As such, orphans have beevufid to experiencéow self efficiency
associated with feeling oflackf contr ol over oneds sex.l
to higher risk taking behavior. Kelley, (2006) adds that the risks from these
negative psychosocial outcomes can continue after orphans move to foster
families as they may experience loneliness, hopelessiaess being
discriminated against ischool attendance, in the distribution of labour and
household chores or in the allocation of foddl.these experiences are likely

to affect the development of safteem in orphans.

2.2 Definition of Selfesteem andts effects on children.

Selfesteem is one of the major variables in this study. A survey of the
literature available shows that there is no universal definitiothefterm seH

edeem. According to Wylie (196Xelf-esteem is composed of such elements

as the perceptions of ones characteristics, attitudes, preferences, ideas, feelings,
abilities, percepts and concepts of the self in relation to others atite to

environments. Wughesg2003) adds that selésteem is a wideanging term
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for it is intimaely connected with ourelationshp with us and that this

relationship determines everything about our lives.

There are several definitions by different scholars and schools of thought.
According to Bee (1981), sefsteem is the positive or negativealijty of self
concept. Damon (1989) said that sedteem is an effective evaluatio

o n e 06 sin teynesl| of positive or negative traits. Muchinsky (1989) defines
selfesteem as the extent to which people see themselves as competent and

need satisfying

According to Maslow s  ( 1h8obydo) hierarchy of needs in Muchinsky

(1989), selesteem needs include setinfidence, recognition, appreciation,

and the respect of onedbds peers. Sati s
adequacy, thwartinghem produces feelings of inferiority and helplessness.
Selfesteem is widely recognized as a control aspect of psychological
functioning and welbeing. SeHesteem has been shown to be related to many
psychological as well as beharal variables. For stance compared to
adolescents with low sefsteem, high selsteem youth are less depressed,

more satisfied with life and rank lower on psychological and psycho
physiological measures of anxiety, on overt aggression and irritability (Hall &

Lindzey, 185).

Broadzinskey andAmb r o n (1986) obser-estedn i$ hat C

essentiafor their selfjudgment of their abilities, influence, and popularity. To
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an extent,tiis a mirror image of the judgent of others. Their degree of self
esteem willaffect their behavior by limitingor extending the range to which

they will attempt to davhether in academic task, sports or friendship.

Nemours Bundation (2005) observed that se#iteem is the collection of
beliefs or feelings that we have about ourssl hugely influences our
motivatiors, attitudes and behaviors. Nemotwosindation also gave another
definition of selfesteem as the definition of capability with feelings of being
loved. A child who is happy with her aelviement but does not fdeved may
eventually experience low sadteem. Likewise, a child who feels loved but is
hesitant about her own abilities also ends up feeling poorly about herself.
Healthy selfesteem results when the right balance is attained. This definition
stresses the imnddualsd  geption of what he/she is really like or the actual

self.

Another definition of selesteem was given by Friedman (1995), who defines
self-esteem aa psychological construct which refers to how the self (body and
mind) is viewed and valuethat is basically how one feels about himself, how
he judges himselin terms of skills, talents, abilities and attributes; and how

much he values and respects himself.

A more elaborate definition of sedlsteem was given by Krider (2002), who
contends that selfesteem steps beyond the initial descriptive phase of self

concept and becomes a feeling of internal worth; that is after evaluating
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themselves based on the personal valaled ideals they have developed,

children evaluate themselvigsrelation tohow other people perceive them.

In addition to the individu@l perceptionwhich he/she has, this definition puts
emphasis on two other important elements, the perception of others about the
individual and what one thinks he/she ought to be and wouddttikbe. To
elaborate further, having high seléteem is important because it helps one to
hold the head high and feel proud of oneself and what one can do. It gives one
the courage to try new things and the power to believe in oneself. It lets one

respet himself, even when he makesstakes (Nemours Foundatid2)05)

According to Child Development Institute (2005¢0ple with high selesteem

are more cepperative, enthusiastic, considerate, asseréind, respectivand

tend to be at less risk for plession and hopelessness. High-esteem is also
believed to be one of the fundamental traits of high performance managers and

leaders People with high selesteem are known to d@odependently.

It has also been suggested that people with lowestdem avoid trying new
things, feel unloved and unwanted, pretend to feel emotionally indifferent, are
unable to tolerate a normal level of frustration and are easily influenced. High
esteemed people act independently, assume responsibility, take ptidgrin
accomplishments, tolerate frustration, attempt new tasks and challenges, handle

positive and negative emotionsdagive assistance to others.
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Branden(2002 in Potts (2006) adds that healthy sedteem correlates with
rationality, realism, intuitveness, creativity, independence, flexibility, ability
to manage change, willingness to adnmdl @orrect mistakes, benevolence and
co-operation. Branden says that poor ssfeem correlates with irrationality,
blindness to reality, rigidity, fear of theew and unfamiliar, inappropriate
conformity, compliant or controlling behavior and fear or hostility towards

others.

Psychologists agree that low selteem isalated to weak ego boundaries. An
ego boundary is internal strength by which a person guagdsnner space
without which a person has no protection thus ego problems fesiselow

self-esteemVurughese, 2003)

It is therefore truehiat the level of our selsteem has profound consequences
for every aspect of ouexistence, thais, how we gerate in the workplace,
how we deal with people, how high we are likely to rise and how much we are

likely to achieve.

2.3 Self-esteem development in Gildren

Seltesteem has been referred to as the survival of the soul as it is the
ingredient that givedignity to human existence. It grows out of human
interaction in which the self isonsidered important to someofiice, 1984)

As such, it has been observed that human infants form an emotional attachment
to their primary caretakers (usually the pargmisd there is a critical period
during which this must occur for healthy development (Coon, 198@ged,
Dehert, Sroute and Cooper QR0) saythat children are born with inherited

tendency to seek social stimulation and to form strong attachment to



41

cargivers. Moreover, Weiner (1992) suggests that the association between
internal ascriptions for oadbmes and seksteem is an inggal part of everyday
interactions. These interactions may be through wordsjal or through
actions.Infact, Morris (1991)says that babiekear before they are born. He

observes

i The | a sthreemomtbs obwomHife, the growing baby is

already a listening baby, hearing the rhythmic sounds of its mothers

body and even relating to noises from the
As such, babige can hear the words of praise which are soothing. In addition,
Seifart and Hoffnung (1991) contends that infants can indeed organize the
sounds they hear and this sense, they can hear as well as perceive what they
hear. He gives an example iafants 2 days old and can locate sourifithe

sounds are not soothing, the infants cry indicating distress and threat to the ego

development.

Morris (1991) also says that a new born baby is perfectly attuned to its focus, it
eyes and to concentrateeth on the object in front of its face that is the
mother. He argues that soon as the baby and mother recover from the trauma of
delivery, they will spend up to an hour starring intently at each other if given a
chance before falling asleep. This mutual iggzat close quarters, starts to
form a bond of attachment right from the first momémbreover,Seifet and
Hoffnung (1991) suggesthat newbornejust two days discriminates between
human faces and absttgoatterns and they lockt faces longer than aight

patterned disks.
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Indeed, secure attachmemis been described as a fundamental factor to the
development of selsteem (Bowlby, 1969 Hothersall 1985, Coon 1986,

Amstrong 1986, Morris 1991 and Gerow 1995). Amstrong (1986) observed
that secure atthment thrives when parents are affectionate, caring and

sensitive to the babyds needs.

It has been observed that the sense of self begins in infancy with the
recognition that one is a separate individgBUyttemworth, 1992, Pervin1992

in Peplan & ®ers, 2000). Moreover, Serfert and Hoffnurf§991) adds that

from the beginning of infancy through the end of toddlerhood, children achieve
a growing sense of basic trust,tanomy, competence and ultimately self
esteem. As such, very young children hdaiely clear conceptions of their

personal qualities and what they do or

Moreover, many changes occur in middle and late adulthood that may
influence the seltonceptions that people hold. Har{@993) in Zastrow and
Kirst-Ashnon (2001) postates that children develop a sense of global self
worth in two ways, one; he says that self worth is based on how competent
children perceive themselves to be and second,essbem depends on the
amount of social support they receive from those arobathtAccording to
Cooley (1902) in Astrow & KirstAshanen (2001), people develop their sense

of who they are in terms of the ways that others relate to them.
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In his research, Harter inadtrow and KistAshanen (2001) found out tha
most significant vadble contributing to seésteem was how much positive
regard children felt from people around them and the most important people
were parents and classmates, followed by friends and teachers. The
development of selésteem may be referred to as a-ldeg process that
begins in infancy and adolescence and young adulthood acts as a pdiast. It
been observed that by age fodnildren demonstrate that they have developed

a sense of selisteem although they are unable to describe this sense in words

until about age eight (Papaliet al1998 in Zastrow and KirsAshman 2001).

2.4 Socio ecoromic status ofOrphans and their Self-esteem

The Kenyan constitution defines children, as being persons under the age of 18
and most policy makers would agree tblaildren under this age should not be
expected to be sefupporting. (Bradshow, Schneider, Bourne and Dorrington,
2003) in Rénglich (2006) observed that limited apnstréned resources may
prevent orphaned citdren from attending school makinthem extemely
susceptible to exploitation and abuse at the hands of petleppear to be

well meaning.

Also, orphans are more vulnerable and have lower standard of living than an
average person. Tiefuture is likely to bequite uncertain and the negative
implications are intensified with lack of educationvesl asfinancial scarcity

(Charoensuk, Wonukhan, Chancharat, Kuptapa and Rattagorn, 2004). The
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sociceconomic status may be assigned on the basis of the g@arent

occupational status.

Potts, (2006) poits out that wealth is typically a factor to measure socio
economic status and health outcomes have become blurred in the face of
HIV/AIDS. As such, most work on orphans concentrates on basic needs. This
is understandable as AIDS affected households aeacterized by economic
deprivation, often exacerbated by economic medical costs with frequent lack of
sufficient food, shelter, schooling and medical care, and are at risk of abuse and

economic exploitation (Gen, 2002 Potts, 2006)

Danlead (2004) irPotts (2006)bserved that economic hardship can deprive
adolescents of much needed recreation and partmipah community
activities. Eonomic hardshi arising from conditions of orphanhoadso
results to interrupted schooling, which have lbegn effects of household
poverty (Atwinea, 2005)These economic hardships are likely to influence the

self-esteem of the orphans.

Henceorphansare likely tohave fewer opportunities to acquire human capital
are vulnerable, and will have more difficulty semg gainful employment
when they become youths and young adults, (U8Mtking Paper2004). It

has also been put forward that vast numbers of children are forced into
precarious circumstances, exposing them to exploitation, violence, the risk of

abuse ad disease (Viva Network, 2005). It is clear then that orphaned children
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undergo hardships which may affect psychological and emotional balance thus
necessitating, the investigation of their ssdteem levelThis study is then

designed to measure the setteem level of the orphans.

It is also evident that concerns about the secionomic impact of AIDS on
orphaned children in lowncome countries dve overshadowed the
psychological impact and as such, psychological and safety needs may require
more immnediate attention (Atwinea, 2005t is for this purpose that the

researcher wishes to measure the-astiéem of the orphans.

25Dur ation of orphanestdemand chil dren’ s ¢
The death of parentmay have negative effects on the children. According

Fr eud 0 ssexpad stagds cof development, a child between D year
required to suck at the motherdés breas
pleasure. If a child is denied gratification, such a child develops personality
problems which inlude mistrust of others, rejecting others love, fear of and
inability to form intimate relationships. Thethe orphaned children may

develop these problems pointingrtegative evaluation arldw selfesteem.

At age one to three years, the child is leagramd accepting personal power.

At this point orphans may experience harsh conditions making them to
experience feelings of inferiority and withdrawal. At age three to six years,

there is the male phallic stage known as Oedipus complex and the fergale sta

known as Electra complex. In case of orphans, the two parents are not present
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for proper identification thus the children may develop the feelings of

inadequacy.

Age six to 12 years is time of socialization as the child turns outward and
forms a relabnship with others. The first people to socialize a child is the
parent thus if the parents are dead, the child may develop some prostems.
age 12 18 years, the themes of phallic stage are revived. If a child did not go
through the phallic stagesuch a child may not form friendship and invest
sexual energy in socially acdapleactivities (Meyer, 1979). This is because
each of the parents is needed to provide parental acceptance, intercept, warmth,
respect and closeness which have been noted fmositively associated with

c hi |l dr este®m (Scherihdan, 1996). It is then possible that children
experiencingorphanhoodat different ages may develop different levels of-self

esteem.

Erikson (1938) as cited in Mey¢t979 put forward psychosoai stages. He

said that infancy, significant others provided basic physical and emotional
needs, and develops a sense of trust if basic needs are not met, an attitude of
mistrust towards the world is the result. One would want to know what happens
to orphaas who do not have the parents to provide physical and emotional

needs and if they develop mistrust, what happens to theieselm

In early childhood, Ekison says it is a time to develop autonomy or shame and

doubt. This is age one to three yeard anth this, one would want to know
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selfreliance which would lead to positive evaluation or they would develop a

sense of selfloubt which would point to negative seNaluation

At age three to six years, it is initiative and guilty. Children who @eng
freedom to select personally meaningful activities, they tend to develop a
positive view of self and this would point to high se#teem. Those children
who are not allowed to make own decisions, they tend to develop guilt and this

would point to negtive selfevaluation.

Between six and twelve years, this is industry and inferiority. In this, the
children develop appropriate sex role identity and learn the basic skills required
for school success. Failure to achieve this results in a sense ofunayged@he

children who are orphaned at this stage then may suffer from inadequacy.

At age 12 to 18 years, treeis identity or role confusion. Major conflicts center

on clarificationofseh dent i ty, | ife goals and | ife
a saise of identy results in role confusion. Asuch, the children orphaned at

this stage may develop role confusion due to experience they undergo of grief,

no one to hold on and the society is discriminative against thesntherefore

expected that ifite parents died at different stages of the child development,

there islikelihood of that child not successfully going through these stages.

This would be reflected through negative self evaluation pointing to low self

esteem and influencing performancedgob aspiratios. Age 18 to 35 is
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intimacy versus isolationThis age is not included in the study since it is past

school age.

26Par ent al i nfl uerel¢éesteenn chi l dren’ s S
Parents are probably the greatest influence on the denehipd ones sel

esteem. They are hi | drends primary advocates
psychological situation in which the children must survive and thrive.
Bornstein (1988) observed that childhood is the phase of the life cycle when
parents provide xperiences that are believed to exert significant and salient

influences. This is so because the pafgeatstudes, feelings and actions are

always recorded ih h e  cnfind &nd foren a basis of the tiésslf-image.

Ayub in his unpublished thesis20®) observeshat a dysfunctional family
system yields a bruised and weak ego, with the consequent lowas¢ht
This makes the individual less assertikiave low confidence in dealing with

peers and the outside challenges.

It has beersuggested thahe level of selesteem is a product of the extent to
which the child was praised, encouraged or relentlessly criticized (Rainey &
Rainey, 1986).Moreover, gability of the motheifather relationship either
creates in children a sense of security or aoséy. The children who are
emotionally secure tend to exhibit a high ssdfeem and vieeersa. The
parents who withhold unconditional love and acceptance create a child who

must perform to be accepted and looks to others for the missing approval.
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Accoro di ng to Newman (1993), +eseenrinthat i mp a
any negative communication lowers their ssdfteem. Those children who

have experienced a lot @fve and fair discipline havieigh selfesteem. They

accept who they are becauseytlimave been accepted as cherished beings by

the parents. Conversely, children who have been pushed around, ignored,
physically abused, live in uncertainty and fedhose children who are

separated from their parent for long periods develop a lowest#fm. Parents

who are over per mi ssi ve, over protect
dummies who cannot do ahyng right make their childredevelop low self

esteem.

Parens infl uence their chil drenbés <career c |
chose a& considered to be reflections sélf-esteem. If parentencourage
independence anithey provide emotional supporthe childis more likely to

make use of available information for good career choice (Morrison &

McLntyre, 1973).

A study done byCoopersnth (1967) in Ambron (1986) examined the
characteristic behavior of the parents of the boys in his study. He found that
certain child rearing practices were relatedighlselfesteem in their children
Such parents were more accepting, affectionate ttavtreir children, and
took interest in their children (Ambrpoi986). However, in case of orphans,

what would happen since there are no parents to offer such characteristics?
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Parents who had chHakaring practices related to high sefiteem were strict
seting clear limits on behavior, arehforced them in a firm decisive manner.
Even though they are strict, they did not use coercive kinds of discipline to
enforce their rules. They were more likely to punish their children by denying
privileges than usg physical punishment and withdrawal of affection to

control their children.

Another characteristic of parents of high ssdteemed boys was that they
allowed their children greater individual expression (Ambron, 1986).
According to Coopersmith (1967n Ambron (1986), parents whbave
definite values, who havelear idea of what they regard as appropriate
behavior and who are able and willing to present and enforce their beliefs are
more likely to rear chilcen who value themselves highlndeed, &ollow-up

of the sample into adult life has shown that the high isedteem boys were
more successful than low se&§teem boys, both educationally and in their

careers(Birch and Malim, 1988).

270r phan’ s Gendeastteand t heir self
According to Datia, (1984) the stereotyped expectations in relations to sex
roles may tend to be reflected in the attitudes of parents and society toward the
child. Such differences in attitudes, treatment and expectations may influence
the selfesteem of male and fematephans.A girl in the stage Freud calls
phallic stage (4 5 years) realizes that sihemissing a penis and assumes that

she a mutilated male hence inferior to men and thus dominated by men
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(Stockard and Johnson, 1980 in Ndambud87).In this view tren the sel

esteem of girls is likely to be affected more than the boys.

Rogers (1969) contends that it is in the first identification of both male and
female children with the mother in a long dependency relationship that the
basic superego may develops both boys and girls in case of material

deprivation and this may not apply to orphans since their parents are not

present.

Moreover Bock and Robins (1993), Klin¢l999) in Heinonen and Mattmiller
(2003) observed that gender may play an importastirothe development of
selfesteem. In addition, Josephs, Maru$afarodi (1992) in Heinonen and
Mattmiller ( 2 0 0 3) not ed tebteem is wmnalependlentons e | f
significant ot h e-esteem dedereds maeson mdepeddent s e |

achievemerg.

Of note worth is that social cultural expectations are gendigpendentnd

there are gender differences in their associations between temperament and
family factors. Therefore, it is acknowledged that the development of self
esteem may differ accordy to the gender of the child (Block, 1983 in

Heinonen, at el 2003).

In studies conducted by Mattmiller (1999) showed that males have only

slightly higher levels of selésteem than females across most ages. He also
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explains that girls are having theielkesteem systematically destroyed by
sexism, harassment and stifling stereotypes. In addition, Ahamed and Qachar
(2004) observed that the deterioration

a significant gender difference againsmp r o v e me n tivitiesf boys 6 ac

2.8 Development of SeHEsteemin Children

Coopersmith (1967) in Nadalman (1982) emphasized four basic factors in the
development of selésteem which includes interaction between parent and
child with respect to acceptance, the importance ddratkefinition of firm

rules and limits of behavior, the necessity of mutual respect and basically non
coercive relationships and t-bskeemr el ev a
Another view of how children develop an overall favorable opinion of
themselvescomes from Harter (1990) in Papalia (1995) which suggests that
selfesteem comes from two major sources which include how competent
children think they are in various aspects of life and how much social support
they receive from othgueople. Papaliaddsthat children as young as 4 years

old already seem to show by their behavior that they possess a sense of self

worth..

According to Erikson (1963) in Papalia (1995) the important determinants of a
goodsefi mage is a chil dbés weasaheyleafnskils s or
depending on what is important in every culture. This is the view of the self as
able to master skills and complete tasks. As children compare their own
abilities with those of their peers, they construct a sense of who they are.

Moreover, Leavy et al (1995) in Cloninger (1996) observes that we learn to
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evaluate ourselves positively or negatively as a result of social experience.
When others thinks well or ill or us, those messages often become internalized
aspects of our own sense s#lf and that we often strive to make a positive

i mpression on others, putting our HfAbe:
positive impressions on others which in turn enhances our own sense- of self

worth (Cloninger, 1996). In his research, Papal@98) shows that the most

vital contributor of the development of s@lbrth is the degree to which a child

feels regard from the significant people in his or her life of which the most
important people are parents, then classmates, followed by friends and

teachers.

Rogers (1961) in Hayes (1994) believed that-esteem develops through
childhood as well we internalize social standards, or conditions of worth,

which we learn about through everyday social interaction. Jourard and Remy
(1955) sited whatismst cr i ti cal i n dewstdem sme nt
perceptions of their parentsd appraisa
are positive, they will find pleasure in their bodies and in their selves. If they

feel that those appraisals aregative, they will develop insecurity and

negative appraisals of their bodies. Apparently, the kinds of appraisals that
parents make of their children Fargel.
acceptance. Mothers who are saitepting also tend taccept their chdren

(Medinnus &Curtis, 1963n Pervin &John 1997).

According to Pervin and John (1997) there are three areas in which the parental

attitudes and behavior are important in the formation ofestfem. The first
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one is the degree of e@ptance, interest, affection and warmth expressed
towards the child. The interest on the part of the mother appear to be
interpreted by children as an indication of their significance, that they are

worthy of the concern, attention and time of those wiedraportant.

The second area is permissiveness and punishment. The parentaakéo
clear demandsthose ardfirmly enforced and reward as a preferred mode of
affecting behavior. In this, the parents establish and enforce the guidelines for
their children The third area is democratic practices. In this, parents establish
extensive set of rules and are zealous in enforcing them but treatment is within
the defined limits of non coercive and recognize the rights and opinions of the

child.

Kohut (1971) in Cidar (1983) says that the self begins in early childhood as

the nuclear self, (asenseofsels t e e m) . It grows out of
of the child. |l f the mother responds t
experiences him or herself as foly happy and worthy. If the mother is

rejecting, the child experiences him or herself as unworthy and empty. These

i nitial experiences of oneds self as v
the selfesteem. Moreover, Corsini (1977) said that assesf bodily self, self

identity and seklesteem are the earliest developments of the prorium, all

evolving by the time the child is three.

According to Freud (1930) in Liebert and WieNglson (1981) identification
is an emotional tie based on the needotee. This love is the basis for the

formation of seHesteem. The cognitive developmentalists have considered the
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relations of cognitive development to sddvelopment, for instance children
who are more proficient inonversation than their age mates also likely to
be more objective in their selévaluation (part of sekésteem) (Liebert and

Wicks-Nelson, 1981).

According to Maslow (1970) in Liebert and Liebert (1998) -seskem has

needs from others and from within. Sefiteem needs from otheirsclude

desire for recognition, appreciation, attention, prestige, reputation, status, and
fame, that i s, i ndividual s6 needs to
accomplishments and contributions. Se§teem needs from within involves
persoml desire for feelings of competence, mastery, achievement, confidence
and independence. When these needs are met, people feel worthy, confident,
capable, useful and necessary. If these needs are frustrated, they feel inferior,

weak, and helpless, meaniti@t there is no development of high sedteem.

2.9Factors Influencing SeltEsteemin Children

Selfesteem may depend &darge extent on the way others perceive and react
to our behavior. In effect, Sullival953)in Nadelman (1982) contends that
ealy growth of self is tied to emerging idea of good me/bad me based largely

on interactions with the mother.

Nadelman observed thathi | dr en wunderstanding of
them certainly seengrucial in the ideas children develop about themesel
Another factor influencing selisteem is the pattern of identification with the

same sex parent and cresesx identification with opposite sex parent whish

t
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apparently influenced tsome extents by the nurturance, affection, competence

and power ntons that children have about their respective parents.
Apparently, parents are probably the greatest influence on the development of
onedsess elefm. Parents are the <children
provide the first psychological situation in whithe children must survive and
thrive. This is so because the parent 6

recorded in the childrendés -imigmd and f o

The level of selesteem is a product of the extent, to which ¢héd was

praised, encouraged or relentlessly criticized (Rainey & Rainey, 1986).
According to Hollinger and Fleming (19
selfFfest eem i s mor e i nfl uenced -ésteemt ask
depends more on socialagonships and personal qualities. They also pointed

out that seHesteem is enhanced by both traditionally feminine abilities such

ability in the performing arts, and activities that are traditionally masculine

such as athletics and mechanical ability.

Another factor that influences sadteem is the society. If society evaluates
males according to their individual accomplishments, they will be socially
approved on this basis and they will learn to think well of themselves for their
individual accompliements. On the other hand, by expecting females to be
more involved in shared efforts, society teaches them to base thesstesln

on interdependence and interpersonal connectedness. This shows that self

esteem depends in part, on living up to the genden or ms o f oneods
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(Josephs, Markus and Tafarodi, 1992 in Cloninger

1996).

Apparently, children are influenced in their sgiigments through a process

of reflected appraisal in which they take the opinions of them expressed by
others who are imptant to them and then use these opinions in their own self
judgments (Pervin and John, 1997). Lambert and Menally (1968) also indicated

that feelings of personal worth are influenced by performances, abilities,
appearance and the judgment of significahecs. It has also been put forward

by Fagel(1993) Youniss, (1994) in Malim and Birch (1998) that interactions

with other people is of great importanoethe development of sedfsteem.

Fagel and Youniss further observe thatotigh these interactionthe child
becomes awar e of the judgments par en
Abright o, Afa bit sl owo, Avery feminine
children develop a sense of who and what they are and this lays the foundation

of the developmendf selfesteem. These labels influence the development of

self-esteem.

2.10Factors Undermining SeltEsteemin Children

Pervin and John (1997) obsertleat the parents of children with low self
esteem gave little guidance and were harsh and disrespadtieir treatment.

These parents did not establish and enforce guidelines for their children, were
apt to use punishment rather than reward and tended to stress force and loss of

love. They continued to explain that parents of children with lowestten
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set few and poorly defined limits, and were autocratic, dictatorial, rejecting and

uncompromising in their methods of control.

According to Erkson (1963)in Shaffer (1989)the young adolescents are
likely to experience a decline in s@§teem becaudbhey are now reevaluating
themselves and their goals as they search for sidéigity. Mendelson and
White (1985)in Shaffer (1989) in their studies revealed thatingstersvho

are noticeably overweight are likely to suffer a precipitous decline i sel
esteemearly in adolescence. Moreover, Ausubel (1952) in Western (1985)
indicated that satellization (identification) will not occur appropriately if the
child is rejected by the parents or valued only for achievement in which the
parents can bask. He ted that the level of generality of a judgment of self
esteem depends upon the level of generality of the component of ideal self that
has been activated, and as a general rule, the higher the level of generality, the

more powerful the affective response.

Maslow (1970) in Liebert and Liebert (1998ays thatthere isprogression
through the need hierarchy in which the individuals satisfy their neentseat

level and then progress wp the next level. If a need has been frustrated, one
has to suspend the eds at higher level and resolve the frustration. If this is
true then, the hierarchy starts with physical needs (food, water, oxygen,
elimination and rest), safety needs (shelter, warmth and psychological well
being derived from stability, predictabilitynd structure in our daily routine),
belongingness and love needs (affiliation and affection), esteem needs (esteem

from others: recognition, appreciation, attention, prestige, reputation, status,



59

and fame. Selésteem: personal desire for feelings of com@pey, mastery,
achievement, confidence, and independence. If these needs are met, people feel
worthwhile, confident, capable, useful and necessary. If these needs are
frustrated, they feel inferior, weak, and helplessness), anchcetilization

needs @ become everything that one is capable of becoming).

2.11Importance of High Sel-Esteemin Children

High selfesteem and the sederving attributions that maintain it contribute to
emotional welbeing and protect us against depressiahamxiety (Grenberg

et al 1992, Haaga, Dyck & Ernst, 1991 in Luther & BIa893) Under most
circumstances, people with high selfteem set appropriate goals and are
effective at meeting their goals. (Benneister, Heatherton & Tice, 1993 in
Cloninger 1996) Crocker (1993 reports that subjects with high sel§teem

are lkely to defendhemselves

Baumeiste, Tice & Hutton (1989) suggeshat people with high seklsteem

are especially concerned with presenting an enhanced and successful self
image. Those with higheselfesteem more actively seek to repeat their
successes, risking the possibility of failure but also making possible the
rewards that require sustained succasd not simply promiseCloninger
(1996) says that high sedfsteem is associated with petesig efforts to reach

goals.

Shaffer (1989) observed that children with high-esleem generally feel quite

positive about their perceived characteristics. In effect, people who feel good
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about themselves have fewer sleepless nights, succumb less@asdgsures

to conform, are less likely to use drugs, are more persistent at difficult tasks,
are less shy and lonely and are just plain happier (Crocker & Wolfe, 1999,
Leavy, 1999, Fafarod® Vu 1997, in Myers 2001).This is in agreement with
Harter (199) in Papalia (1995) who contends that children who like
themselves tend to be cheerful, confident, curious and independent, trusts
his/her own ideas, approaches challenges and initiates new activities with
confidence, describes herself/himself positivehd is proud of her/his work,
adjusts fairly easily to change, tolerates frustration, perseveres in pursuing a

goal and can handle criticism.

It hasalsobeen suggested that possible views of the self are generally adaptive,
even though they are often neholly realistic (Taylor & Brown, 1988). Most
people with positive illusions about the self, believing that they are better off
than others, healthier, happier are more likely to succeed in life. When people
are expected to succeed, they are more pamsigteworking toward goals
when they encounter obstacles and they are more effective without the

distractions of selfioubt (Cloninger, 1996)

2.12 Disadvantages of Low SelEsteemin Children

Sedikides (1992) in Cloninger (1996) says that the mood dhd\sduation
influence each other andhen people evaluate themselves negatively, they

experience unpleasant emotions such as shame, embarrassment ags déeli
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inferiority. Brown & Mankowski (1993) in Cloninger (1996) pointed out that
when people withhow selfesteem are in a negative mood, they are more likely

to criticize themselves which may put them at increased risk for depression.

At the same time, low sefisteem influences social interactions in various
ways. Jealousy is more common among peuwjille low selfesteem and they

are also more swayed by messages aimed at influencing them. (Stewart &
Beauty 1985; Rhodes & Wood, 1992 in Cloninger 1986). According to Myers
(2001), those with low seklsteem do not necessarily see themselves as
worthlessbut they seldom say good things about themselves. Unhappiness and
despair often coexist in them. Low selteem is said to come iuifferent
forms. Those vulnerable to depression often feel they are falling short of heir
hopes. Those vulnerable to anxiefien feel they are falling short of what they
ought to be (Higgins, 1987 in Myers 2001). For such people, the pain of
anticipated social rejection, experienced as low-astlfem, is sometimes

adaptive. (Leavy & others995in Myers 2001).

Coopersmith, 1968) in Malim and Birch (1998) contends that low levels of
seltfesteem may indicate feelings of worthlessness possibly resulting in
depression and anxiety. In agreement is also Herter (1990) in P¢x89i5)

who observed that the children with low sedteem do not trust their own
ideas, lack confidence, hangs back and watches instead of exploring on their
own, withdraws and sits apart from other children, and describe themselves
negatively, without pride in work, give up easily when frustrated andsreact

immaturely to stress and inappropriately to accidents. Herter continues to point
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out that children with low seksteem are more likely to be depressed and a
depressed mood can | ower a personds e

competence.

2.13Summary of Literature Review

Orphanhood (death of parents) is likely to affect the development of self

esteemof the orphans since the orphans experience grief, are unhappy and
worried. Orphans also experience fear, stigmatization with symptoms of
detachmentThese factors may affect the personal evaluation of the orphans,
educational performance and jaspirations.From the definition of self

esteem, selésteem s t he positive evaluation of

The socieeconomic status of orphans is likely topeodize the welbeing of
orphans while it may be different with children living with their parents.
Orphans experience insufficient food, shelter, schooling and medical care.
These factors are expected to have effects on development-e$tesim of the

orphans.

According to psychoanalytic and psychosocial stages of development, if one
has not undergone through these stages successfully, he/she develops
personality problems. It is possible that some of the orphans develop
personality problems due to kof parents who would enable them to be

successful in developmentstiages.
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Parentsars ai d t o have the greatest 1influen
selfesteem. This is because parent form the first environment that the child
encounters, speak tbe child either positively or negatively and this enables

the child to form an opinion on the selt. is noted that social cultural
expectations are gender dependent and there are gender differences in
associations. As such, seléteem may diffeaccoding to the gender of the

child due to cultural influence.
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CHAPTER THREE : RESEARCH METHODOLOGY
3.0 Introduction
This chapter describes the research design employed in thig $tualso
describes where the study wesnducted, the sulijes of the study, the tools

for data collection and analysis procedures.

3.1Research Design

The research degm for this study was survey, whicemployed casual
comparative approachrhis study design was found suitable for this study
since the phenomenaunder investigation was already in existence. The study
was to establish the causative factors and justify the existence of the same. As
such, in thisstudy, the status of the studerdrphanhoodand having parents)
wasalready inexistence and the stewts foundhemselves in the situation. At

the same time, no manifation of the variables watkone.

This research design uses questionnaires or interview schedule to collect data
from participants in a sample about their characteristics, options, and
experiences, in order to generalize to the population (Gall, Borg & Gall, 1996
Mugenda andMugenda, 1999)Surveys are conduced with the intention of
describing the nature of existing phenomena so as to employ the data to explain
or justify current condibns and practices (Cohen & Marion, 199Zhis

design therefore suited this study as the study set to get opinions and attitudes

of orphans and non orphan students.
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3.1.1 Independent andDependentVariables

The Independent variables in this studyere ophanhood and non orphan
studentsThe change in the independent variable influencedependent. The
dependent variable is selesteem which is influenced by orphanhood
presence of parents h u s affecting academic per
aspirations

In Ho,, the independent variable is student status (orphan anrdrpban and

the dependent variable is seteem.

In Ho,, the independent variable is the gender of the orphan while the
dependent vari ebtdem. i s studentds self
In Hog, the independd variable is soci@conomic stas while the dependent
variable iss t u d selfiestées.

In Ho4, the independent variable is duration of orphanhood and the dependent

variable i-ssteeamt.udent 6s self

3.2 Location

The studywas supposed to cover thwhole of Kerya but due to financial
constrain, itwas carried out in NyeriNorth, Nyeri Southand Kirinyaga
districts of Central Province, Kenya. Thicéiion was chosen because it was
convenient in terms of the available resource® pitovince has prancial and
district secondary schoolslhe students enrolled in these schools are drawn

from the whole country.
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3.3 Target Population

The study targetetbrm one to form four students in secondary school, both
male and female enrolled in public secorydschools in Nyeri and Kirinyaga
Counties,Kenya as shown in th&€able 3.1 According to the registratn of
schoos Kirinyaga an cduddtiomoffices 2006,uthet totad s 6
population of students was 58,492.

Table 3.1 Population of Secondary Schoo Students in Nyeri and
Kirinyaga Counties

Stratum/  Provincial Schools District Schools Totals
cluster
No. of Population No.of Population Total No. Population
Schools Schools of Schools
Boys 13 7,583 11 4,749 24 12,332
Girls 17 10,191 19 6,020 36 16,211
Mixed - - 144 29,949 144 29,949
Total 30 17,774 174 40,718 204 58,492

Source: Nyerand Kirinyaga Countiegducation Offices.

3.4 Sampling techniqueand sample size

The schools werestratified into two categoriess provincial schools and
district schools. Also the schools weeea mp|l ed by type that
boysd6 school s sinoedseHerteementhy differ lhyogeriderhe

total population of students in the registesetools is 58,492.

3.4.1 Sampling Technique

The samplng techniques used in this study included purposive, used to sample
the schools and the orphafifie schools were purposivebampled according

to the high number ofotal orphans registered. The researcpieked 11

provincial and district secondary scl®ao participa¢ in the study.The
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orphans were also purposively selected by use of class registether
sampling method used in this study was simple random sam@ingers

from two parent families wergampled using simple random sampling

3.4.2 Saample Size

The school sample size was provincial and district secondary schoplsked

to participagé in the studyOut of the 11 schoolsstudens from two parent
families weresampled using simple random sampling teghe while orphan
students wer@urposively selectedn random sampling, the researcher wrote
yes or o onthe papersvhich were mixed and stirred properly and asked the
class teacher to pick any depending on the number required in every sichool.
every school, the number of studefitsn two parent famiés was tanatch the
number oftotal orphans thus theample size wad26 as indicated omable
3.2 With the help of class register, the class teachEmtified the orphan
students These techniques wereecessary considering th@acacteristics of
the schools and respondent needed for this stlidiple 3.2 shows how

sampling waslone and the schools are reflectedappendixd- of this study
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Table 3.2 School Sampleby Population and Number of Orphans

Provincial District Total

Boys 2,180 910 3,090
Girls 2,130 758 2,888
Orphan: Boys 65 56 121
Girls 51 41 92

Two Parent: Boys 65 56 121
Girls 51 41 92

3.5 Construction of Researchinstruments

A questionnairgd AppendixC, D & E) were used to collect the data for this

study. The quesinnaire wasdivided into threesedions, that is section C

(Persmal data), section D (sel-esteem scaleland sectionE ( st udent s o
education and job aspiratianSection Ccontained 13 items that weused to

collect personal data.hEseitems showed information on studed gender,

schod category, whether the studewias an orphan or not an@amount of

pocket money given to the student per term among others.

Section Dis a selfesteem adopted from Barksdale Foundat{2@02) It
contins 25 positiveitems. Each item wasesponded to as strongly agree (5),
agree (4), not sure (3), disagree (2), and strongly disagree (1). Hesteeln
scores werel25 which werdivided irto high, moderate and lowThe
maximum mark was 125 while the minimuvas25. Thestudents whecorel
between 95-125 weresaid to have high selisteem, 6®4 will be moderate

and 59%nd below will be low selésteem.
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Section Econtains 21 items. These items have been divided into part one and
two. Part one containsvie items that enquires on academic aspiration of the
students and part two contains 16 items that enquires on job aspirations of the

students.

3.6 Pilot Study

Before the instrumeatvereused for actual studyhey warepilot-tested intwo
secondary schads, which were not among thossed for the actual studyone

of the schoolswaboys provincial anthedcthadtheot her
above schools orphangere eight and nororphan seven students making a
total of 30 This was donefor the purpses of estimating the reliability
coefficient of the research instruments. Cronida€loefficientAlpha wasused

to determine the internal consistency of the items. This is a method of
estimating reliability of the test scores by the use of a single &traiion of a

test. Consequently, it provides a good measure because holding other factors
constant, the more similar the test content and conditions of administration are,
the greater the internaonsistency reliability (Mugenda & Mugenda, 1999).
Accordng to Henerson, Morris & FitGibbon, (1987), the items were
considered reliable if they yield a reliability coefficient of 0.70 and abbwve.

this case, the reliability coefficient of 0.76 thus the instrumenmése
corsideredreliable for data collectian

3.6.1 Validity

Validity is the accuracy and meaningfulness of inferences, which are based on

the research results, in other words it is the degree to which results obtained
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from the analysis of the data actually represent the phenomenon under study
(Mugenda & Mugenda, 1999). The researcher ddivelopthe instruments in

line with objectives of the study. After developing, adopting and modifying the
research irntsuments, the validation was o u g h t by having the

supervisors and other reseaentperts review the itesn

The expertasal content validityto evaluate the instrumentSontent validity

is a measure of the degree to which data collected using a particular instrument
represents a specific domain of indicators or contents of a partmoncept
(Mugenda & Mugenda, 1999)In this study, the expertgvaluatd the
guestionnairethat is; whether the use of student personal datdfesteem

scale and educational and job aspiratiomeuld be used to assess the
relationship between studid  sestderh and orphanhood and relate the

findings with the variables.

3.6.2 Reliability

The study instruments wertaken to two schools for pttesting. The data

collected wasanalyzed taget the internal consistency of the instruments. This

was doneby computing the datasing Cronbadec 6 s c o e f f iDgeite nt Al
the nature of quesths (instruments), which wermore concerned with
perceptual attitude and feelings, Choac h6s coef f icongideradt Al p't
best for the study. This is because it bagn known to yield high level of

reliability in such questions @®mpared to others.
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3.7 Data Collection Technique

The researcheaollecedthe necessary data for the study from orphan and non
orphan students in Kirinyagand Nyeri Counties The datacollected using the
student 6s questionnai resteem $calaBefoppehes o n a l
commencement of thetudy, the researcher sought permission from the
Ministry of Higher Education Science & Technology. Upon the granting of
permissionthe researchewisited the 11schools to seek permission from the
school heads with a letter of introduction and exm@dithe purpose of the

study.

The researcher and the head teacherl dtfhalparticipating schookset dats for

data collection exercise. Ghe specific date for eacschool, the researcher
took the questioners to the students with the help of the class teachers in the
schools for the purpose of identifying the targeted students. During the data
collection exercises, the questionnaik@s collected imnediately after the
studentscompleted filling the questioraires. The questionnaires hadrial
numbers for the purpose of identification and possible follow up. &xtescise

took 25 days The researchéhen scord and codd the data for analys.

3.8 Data Analysis

The independent variable in this study is orphans anebrnaman students. The
dependent variable is sefteemThe data waanalyzed using descriptive and
inferential statists. Descriptive statisticencluded frequencies, percgages

and standard deviatioto describeraw data. The inferential statistical
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techniques sutas chisquare and-test waraused to test the hypotheses posted
in this study. Thes statistical techniques weused to test the significance of
the quantitave dat thatdeterminé whether to reject or to accept the stated
hypothess of the study. The data wasalyzed by use ofbeputer programme,
Statistical Rckage ér Social $ience (SPSS)ersion1l.5. All tests weredone
at 0.05 level of significance.
This research was guided by the following questamdthe null hypothesis:
1) Are there significant differences in sédsteem level between orphans
and non orphan students?
Ho:  There is no statically significant difference in sedfeem between
orphan and nowrphan students$-or this hypothesis, t test was used.
2) Is there significant relationship between gender and self esteem levels
of orphans?
Ho, There is no statistically gnificant relationship betweegender of the
orphan sudent and selésteemFor this hypothesis, Cliquarevas
used
3) Il s there any significantestgembr@dt i onsh
social economic status?
Hos There is no statistically gnificant relationship betweemr phands soci
economic statuand selfesteem. For this hypothesis, Anowsas used
4) I s there any significantestgemmbna@t i onsh

duration of orphanhood?
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Ho, There is no statistically gnificant relationship betweeturation of
student 6s o elfeestsenHoratlosdhypethesls, Aowaas
used

5) Are there significant gender differences in ssdfeem levels among
orphans and nearphan students?

Hos There is no statistically sigficant gender difference iself-esteem
amongorphan and nowrphanstudentsFor this hypothesis, t test was

used

3.9 Logistical and Ethical Considerations
To address the ethical concerns, the orplens nororphan students were
taken to the same room and subjected to the same typeestianpnaire. The

students weralsogiven freedom to sit anywhere they want in the room.
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CHAPTER FOUR: DATA ANALYSIS, RESULTS AND DISCUSSION
4.0 Introduction
The dataanalyzed n t hi s chapter was on r-el atio
esteem and orphhood. Sel esteem is an essentiactor to success in liféAs
such, he development of a healthy seteem is extremely important to the
happiness and success of children. Since it is known that parents play a major
role in the development of sedkteem, it is not surprising thattthdrawal of
parental relationship would have an effect on that developrideiutef, 2002)
With this understanding, it was therefore very needful to assess thesteaim
level of orphans The research data obtained was presented using both
descriptive ad inferential staistics. In addition, the conterof the findings
were presented iform of tables, pie charts andraphs and their implications

discussed.

During the data collection, the total number of students indicated in the sample
was 426, but theumber of questionnaires filled up was 400. Of noteworthy is
the fact that some orphans had dropped out of school eithetodaek of
school fees, child labour for maintenance of other siblings or forced to marry
by economic and social circumstancesytfmind themselves in. This explains

the difference in the number of orphans presented in the sample and actual
number of orphans that participated in the study. Therefore, the number of

students who participated in this study was 400.
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4.1 StudentsDistribution by Demographic Characteristics.
Analysis of studerdgbdistribution was done biheir school category. Table 4.2

gives the detailed analysis.

Table4l: Student’s Distribution by School

School Category Frequency (f) Percentage (%)
Provincial 264 66
District 136 34
Total 400 100

from Provincial Secondary Schools. This resulted as most of the orphans were
found in Provincial Schools than in District Schools which indicated high drop
Table 4.1 indicates that more students to pigdie in the study were drawn
outs of orphans. The students were also distributed by lefask Table 4. 2

shows the detailednalysis.

Table 4.2: Students Distribution by Class Level.

Class level Frequencyf Percentage (%)

Form 1 107 26.8

Form 2 96 24.0

Form 3 92 23.0

Form 4 105 26.2

Total 400 100.0
From Table4.2 , itéds explicitly clear that t

level was well indicated. This was necessary in order to eradicate #medsa
of one class level probdy if their seltesteemwas beng influenced by

unknown factors (a certain class level being influenced by certain
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circumstance). This wasgwood distribution since studenfrom all class levels
participated in the study in all eleven schools. Besidedesits distribution by
age was done. Fige4.1 presents the findings.

Figure4 . 1: Students’ distribution by Age
300

200+

200

177

1001

Count
0 15 | —
age 11-13 years 17-19 years

14-16 years 20 years & over

Source:Researcher

Figure 4.1: Age of Students

FromFigure4.1, it is clear that the students who participated in the study, the
highest percentage was betweeni 146 years followed by 17 19 years. The

lowest percentage was of the age of 20 years and above. The figure indicated
that most of the participants ofettstudy were adolescer(ts1-20 years) The

students were also distributed by gender. Figdre2 indicatest udent s 6

distribution by gender.
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Figure 4.2: Students Distribution by gender.

55.0%

O Male

E Female

Source:Researcher

Figure 4.2
From Figure 4.2, it is clear that more girls participated in the study than the

boys. This could be probablgttributed to the cultural factors existing in the
area of the study. The orphan boys may decide to quite schooling to look for
casual job to cater fahe other siblings since boys are taken to be htvaly

girls lead to the girls orphan persisting school and this maexplain the
imbalance of thegenderin the study. The distribution of students by status

(orphan and nowrphan) was done. Resu#ige shown offable4 3.

Table4.3: St u d e Digtribusion by Status

Students status Frequency (f) Percentage (%)
Orphans 170 42.5
Non-Orphans 230 57.5
Total 400 1000

Table4.3 indicates that in this study, n@mphans were more than orphans. As

expained earlier it was noted that during the period between the writing of the
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proposal and the actual data collection, some of the orphans wexreaiiable

for this studythuswerenot investigated. The principals in schools of the study
gave reasons fahe change of the numbers of orphans as indicate@Qi i

District Education office and the actual numbers in their schools by the time

of the study (2009) as due to lack of school fees since some orphans had no one
to cater forthem and theConstituecy Development FundCDF) was not

enough to cater for the fees of these total orphans.

Other orphans would be cheated by men forsfition after which, they
becane pregnant and drppdfrom school. Some of the orphans were also said

to have left schdng to cater for their siblings, others had no basic necessities
such as food and clothing and the list of reasons was enormous. One would
tend to believe such reasons since were given by the school administrators. The
orphans were also requested to iatikcwhere they lived or whom they lived

with. Table4.4 indicates the responsetbie orphans or where they live

Table 4.4: Orphans Distribution by Where They Lived.

Living Frequency (f) Percentage (%)
Living with siblings 14 3.5
Living with grandpaents 81 20.8
Living with auntsanduncles 61 15.3
Chil drendés home 14 3.5
Total 170 100.0

From Table 4.4 the hidiest number of the orphans livedth grandparents,
followed by the number of orphans that live with aunt & uncles and the lowest

numberl i ve with siblings and childrenos
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by the cultural factors of the area of study. Most people in this area believe that

the children of their sons and daughters should perpetuate the afatine

family since the parentsave died especially the old grandparents, would not

allow the children of their sons and daughters to go ¢ieesvand leave the

family. Orphansliving wi t h  si bl i ngs mes,drobably theini | dr e
relatives and more so their grandparents haveditd. At the same time, it is

possible to find a few aunts and uncles refusing to live with the children of

their dead brothers and sisters either due to economic hardships or due to
unknown reasonsl| t was i mportant t o have the

parental and guardian level of educatidable4.5indicates the results.

Table 4.5: StudentsDi st r i but i olLevelloffEduEatidan.h er * s

Educational level No of fathers Percentage %
No schooling 6 2.0
Primary level 33 14.0
Secondary level 73 320
College level 75 330
University 43 19.0

Total 230 100.0

Table 4.5 shows the educational level of the fathers who had the students in
schools that participated in the study. The education level of the fathers was
important since it was a varibthat contributed to their soceconomic
status. The variable of the so@oonomic status was to be investigated in
rel ati on t -@stesn. Brdnethif¥alblesit issoaly 2% of the fathers

that did not have educational background at all. Tghdst percentage was of

the fathers who attained secondary and collégeel of education It was
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assumed that f at h affedsshis behavieuitowaods thee d u c a t
students or the economic status resulting from the level of education he has
some nfluence on the development of studérssifesteem. It was necessary

to distribute the studentccording tomotrer 6 s | evel TaWdf4d6 educ at

gives the findings.

Tabled6 Students di st r ducatidnallevel. by Mot her’

Educational level No of Mothers Percentage %
No schooling 11 5
Primary level 48 21
Secondary level 74 32
College level 72 31
University 25 11

Total 230 100

FromTables 4.6 5% mothers of the students who participated in the study did

not have educational blground. The highest percentage of mothers attained
secondary school and this was 32% while those who attained university level

were 11%. The attained level of education by mothers was taken to change or

to influence the economic status of the parentsTitibecause the level of
education determines the kind of job that the parent will acquire. The level of
education of the mother may also determine the behavior of the mother towards
the students which may have w=gsieme i mpl |
The level of education of guardians in case of orphans was also important.

Table4.7indicates the results.
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Table 4.7: Orphans Distribution by Gu a r d iLevel of Bducation.

Guardians Educationalevel No of Guardians Percentage ¥
No schooling 55 32.0
Primary level 39 23.0
Secondary level 25 15.0
College level 33 19.0
University 18 11.0
Total 170 100.0

Table4.7 shows the educational level of the guardians of the orphaok/éu

in the study. From thiSable it is clear that the highest percentage (32%) of
the guardians did not attain any formal schooling. This was closely followed by
primary level of education which the guardians registered 23%. However,
some of the guardians had attained colllEyel (19%) and thers university

level (11%). The education of the guardians was expected to have some
implication on the studet 0 sestsemlsihce educatidmings in change. It

was therefore assumed that some guardians with education would have some
understanding andkills on how this probably may influence the sdteem

level of the studentsStudents were also distributed by who gives their pocket

money.Table4.8 indicates these results.
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Table 4.8: Distribution by Who Gives Pocket Money.

Who gives pocketoney Frequency (f) Percentage %
Parent 230 59.5
Guardian 156 39.0
Non 14 3.5
Total 400 100.0

Table 4.8 indicates information on who gave pocket money to the students
participating in the study. It was also noted that there was a group @nsrph
who did not get pocket money from anyone. This group probably is the one
that live with siblings and probably attesdiday schools. Students were also
distributed by the amount of pocket mgribey receivd per term.Table 4.9

shows the results.

Table 4.9 Students Distribution by Amount of Pocket Money per Term

Amount Of Pocket Money Frequency(f) Percent (%)
Less tharR00 80 200
201-300 134 33.5
301-400 45 11.3
401-500 73 18.3
501& above 68 17.0
Total 400 100.0

FromTable4.9 it is clear that a high percentage of students who participated
in the study received 26300 and the lowest percentage received BEIDO

per term. This picture probably was due to the hardship of the parents or
guardians where they think giving a lot of mgn® students may act as

distractersto academic progress. However; 17% of the students received 501
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and above and probably this indicates that their parents or guardianstd
look at money as influence tmad behavior. The students were also asked to
indicate who paid their school fees and thgpomses are indicated irable

4.10.

Table 4.10: StudentsDistribution by Who Paid the School Fees

Who paid school fee Frequency (f) Percentage ¥
Parent 230 57.5
Guardian 156 39.0
Others 14 3.5
Total 400 100.0

The information orifable4.10shows that parents paid the schookfektheir
children and guardians paid the school fees of the orphans. However, another
pointer emerged that had not been indicated in the study that a section of
orphansreceived school feefrom others who mainclude well wishers and
bursary from the governmerithis section of the orphans is quite small and
this may point out that many orphans who do not have guardians to pay their
school feesand do not have any one enable thenaccesshe government
assistance maijposethe education opportunitystudents were also grouped

according to theiTableg.tlandidatesitheGesulto ccupat i
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Table 4.110rphan Students Distribution by Gu a r d iOecuapatisn.

Guardians Occupation No of Guardian Percentage %
Unskilled 72 42.4
Semii Skilled 43 25.3
Professional 55 32.4
Total 170 100.0

From Table4.111it is clear that the highest percentage of orphans lived with
guardians who were unslglll (42.4%). This was followed by the number of
guardians who had professional jobs and the lowest percentage was registered
by the guardians who did seskilled jobs (25.3%). Thg u a r doccapatiors

was necessary for it was one of thdicatorsof socb-economic statusOf note

worthy was the high percentage of the unskilled guardians of the orphans who
participated in the study and this was suspected to have some influence on
st ud e nésedn. Ehe pafental occupation for non orphanestadwas

also discussediable4.12indicates the results.

Table4.12:St u d e Didtribugion by Parental Occupation

Parental Occupation No of parents Percentage %
Unskilled 58 25.2
Semii Skilled 63 27.4
Professional 109 47.4
Total 230 100.0

Table4.12indicates clearly that parents with professional jobs constituted the
highest percentage (47.4%)hile the parents who occupied gkilled jobs
comprised the lowest percentage (25.25). the parental occupatiooneaxf

the items that constitutedociceconomic status. Parental occupation was
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thought to have some influence ®n u d selftdsteedn thus the importance of

being discussed.

Table 4.13 StudentsDistribution by Educational Aspirationn.

Educational aspiration Frequency (f) Percentage (%)
Form four 8 2.0
Certificate 25 6.3
Diploma college 29 7.3
Degree 202 50.4

Post graduate 136 34.0

Total 400 100.0

From Table4.13 most of the students who participated in the study expected
to attain degree level of education, folledvby the students who aspired to
attain a post grade level of educationt was also clear that there were thos
students who aspired tattain form four level of education. It was also
important to enquire of the job expectation from the studentsrdddts are

presented ofable4.14
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Table 4.14 Students distribution by Job Expectation.

Job expected Frequency (f) Percent (%)
Nursery & Flower Garden 1 0.3
Bus Driver 5 1.3
Economist 55 13.8
Hair Dresser 18 4.5
Professional Architect 38 9.5
Meteorologist 14 3.5
Shoe factory worker 7 1.8
Civil aircraft pilot 41 10.3
Baker 4 1.0
Dry cleaner 0.8
Veterinarian 15 3.8
Butcher 2 0.5
Neurosurgeon 98 24.5
Manager (construction firm) 7 1.8
Manager in a finance company 68 17.0
Electrician 24 6.0
Total 400 100.0

It was clear fromTable 4.14 that the highest percentage response was on

Neurosurgeon (24.5%) followed by manager in a financial company (17.0%).

However, it was also noted that there was only one student wiesrpcet be a

nursery and flower gardener and two students who wished to be butchers.

42Rel ati onshi ps b e testeera and Grphahb@lnt ' s

Sel f

The researcher came up with five objectives for the study. In order to achieve

the objectives, both deggtive and inferential statistics were used. The section

that follows indicates each @otive and how it was achieved
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4.21 (A) Data analysis

The first research question stated, Afgere was anystatistical significant
differences in selfesteem level heveenorphansandnon orphansstudents? To
investigate thisthe hypothes stated that there was no statistically significant
difference in selesteem level betweesrphans and non orphan studemise
independent variable was orphanhood and the dependeable was self
esteem. The da was scored and coded. Analysis was done by running t test.
Tables wereusedin data presentationlt was necessary, first to identify
significant attributes that relate to seteem from the four theories that guide

the study and refer to items in section B which is thieesteem scale.

4.2.1 (B) Results

As such the attributes were identified from the theory of hierarchy of needs by
Maslow, theory of attachment by Bowlby, theory of self by Rogers and theory
of psydosocal stages of development by Eson. The attributes were
identified and grouped as follows;

(a) Psychological needs (needy of praise, recognition) these were reflected in
terms of 1, 4, 5, 11, and 20 from senti® of Appendix C Table4.15indicates

the responses on orphan students and non orphan students.

Table 4.15 Responsesof Orphans and Non Orphans on Psychological
Needs.
Attribute Orphanhood N Mean (%)

Psychological needs Yes 170 11.02
No 230 14.20
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Table4.15 $iows that the neorphan students had a higher mean score of the
items reflecting psychological need ness. It can then be induced that the non
orphans have their psychological needs met while on the other hand, the
orphans scored a lower mean, pointing to psychologicatlsnemt met.
Probably the orphanfeel inadequate @t stablepsychologically either due to
problems they encounter in life or because they never went through stages of
development successfullyThis is an indication that their sadSteem is

affected ina negative way.

(b) Safety needgprotection and stability in the systems, laws and other in day
to day life. The items that relate to this attributeection B of Appendix @re
9, 19, 23, 25, 12, 2, and 24. The orphans andonpinans responded accogl

to the results inrable4.16.

Table 4.16: Responsef Orphans and Non Orphans Students onSafety

Needs.
Attribute Orphaned N Mean (%)
Safety needs Yes 170 13.7

No 230 16.7

FromTable4.16, orphans had a lower mean of the scoras e non orphans

on safety needs. It can therefore be inferred that non orphans achieve the safety
needs which probably influence their se#fteem positively. The orphans
scoring lower mean indicates that they kaeking insafety needs to a certain
extent This is interpreted to mean that the s=feem of the orphans is

influenced negatively by the failure to achieve the safety needs.
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(c) Love and belonging (affection, are people bad or good) in section B, the
items relating to loving and belonging arel®, 2, 7 and 8Table4.17 gives

the responses of orphans and non orphans.

Table 4.17 ResponsesOf Orphans And Non Orphans On Love And

Belonging
Attribute Orphaned N Mean (%)
Love and belonging Yes 170 10.1

No 230 10.9

From Table 4.17, non-orphans scoka higher mean on love and belonging
than orphans. This may be interpreted to mean that non orphans have their
needs on love and belonginget On the other hand, we may say that orphans
are in need or wanting in love and belonging neétiss is so especially if the
guardians, do not provide love. The people around the orphans may not also
provide love and this probably makes the orphans to miss affection and term
other people as bad. This need may point to a negative effect on tlieir sel

esteem.

(d) Secure attachment (you and significant others like pardtés)s 14, 17,
22 and 25in section B of Appendix Qeflect secure attachmeriable 4.18

gives the responses of orphans and non orphans on secure attachment.
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Table 4.18 Respmses of Orphans and Non Orphans on Secure

Attachment.
Attribut e Orphaned N Mean (%)
Secure attachment needs Yes 170 9.3

No 230 11.7

Table 4.18 indicates that non orphans scored a higher mean on secure
attachment. This may mean thaethon orphans have their needs on secure
attachment met either by parentssignificant others. Thipointsto a better
development of selésteem. On the other hand, the orphans seen to suffer from
secure attachment since they scored a lower score tramrphans. It may
therefore reflect lack of secure attachment to their parents before they were
dead, since secure attachment is achieved in early stages of life. This may infer

a lower seHesteem of the orphans.

(e) Development of mistrust (do you havéate list)

This attributes reflected in the following items 6, 9, 13ahfl 23 in section B
of the instruments. The responses of orphans and non orphan are giadéein
4.19

Table 4.19 Response ofOrphans and Non Orphans on Development of

Mistrust.
Attribute Orphaned N Mean (%)
Development of trust Yes 170 11.6

No 230 14.3

Table4.19 shows that orphans scored a lower mean tharonamans on the

development of trust. This may imply that non orphans have developed trust.
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This has an ébct on their selesteem positively. On the other hatite
orphans seem to havdeveloped mistrust indicating inadequacy in the
development of the self esteem. This points to a low development df self

esteem for orphans.

(H) Control (are you responsiblier your life/ to what extent as opposed to
power of other peoplernoyour life) from section B, the items relating to caht
are 20, 10, 15, 18 and 19able4.20 gives the responses of orphans and non

orphans.

Table 4.20 Response®f Orphans and Non Orphans on Control.

Attribute Orphaned N Mean (%)
Control Yes 170 11.6
No 230 14.3

From Table 4.20,it is clear that non orphans scored higher mean on control.
This may mean that the non orphans have power to control themselves,
competent irmaking decisions and not influenced by other people on various
aspects. This indicates high seiteem On the contrary, the orphans scored a
lower mean indicating that they may not have power of decision making. The
orphans maye influenced by other pple,and may be weak in control thus
pointing to a low selesteem. In addition;test was carried out for the groups

to compare the differences of the groupable4.21indicates the results.
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Table 4.21 Analysis of Attributes to Compare the Differences of the

Group Responses

Attribute t value Df P value
Psychological needs - 8171 398 0.000
Safety needs - 5.30 398 0.000
Love and belonging - 1.600 398 0.000
Secure attachment - 6.300 398 0.000
Development of trust - 5.800 398 0.000
Control - 5.800 398 0.000

Table4.21shows the results of all the attributies first hypothesis. Given that

the p values were less thalpha at 0.05, then the resultslicatedsignificant

differences for the groups. This can be interpreted that for every attribute tested

for orphans and non orphans, there was significant difference hesiedm

levels. It was important to show the safteem leels of orphans and non

orphanstudents.Table 4.22 shows the selésteem levels of orpham@sd non

orphans.

Table 4.22 Distribut ion of Orphan Students by their Self-Esteem.

Selfesteem level  Frequency (f) Percentage (%)
Orphans Low 118 69.4
Moderate 49 28.8
High 3 1.8
Total 170 100.0
Non Orphans Low 39 17.0
Moderate 108 47.0
High 83 36.0
Total 230 100.0
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Table4.22 shows clearly, that mosirphans registered low sadteem (69%)
while the orphans with moderate sefiteem were 28%. However, 1.8% of the
orphans registered high selsteem. This may be explainbg the fact that
orphans live irdifferent environment which may influence the development of
their selfeseem differently. Table4.22 alsandicates clearly that the highest
percentage of nearphan students registered moderate level of sstiéem
(47%) while 17% of the non orphan dants registered low sedisteem. The
36% of non orphans registered high sdfeem. This scenario may be
explained by the fact that notl alon orphans live in an environment that
influence their selesteem positively. There may be some parents whotmigh
mistreat their children impacting negatively on thejio development leading

to development ofow self-esteem as indicated in literature review.

After considering the attributes;itést was ran for the two groups of orphans
and non orphansas the mim testindicated to test the first hypothesigable

4.23shows the results of the analysis.

Table 4.23 Analysis of Self-EsteemL evelsof Secondary SchoolStudents

by Status
Status N Mean Mean Difference Df SD
()
Orphans 170 55.6 11.7 398 21
Non orphans 230 67.3 398 .32

Table 4.23 shows that there was difference in ssdteem between the two
groups which was significant (= -6.243, K 0.05) The selfesteem mean of
non orphans dlls under moderate categowhile the seHesteem mearof

orphans falls under low category.
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4.2.1( C) Discussion

The first research question stated, Are tlaamg differences in seisteem level
between orphans and non orpHanshe hypothesis stated, there are no
statistically significant differences irelé-esteem level between orphans and
non orphans.The results indicated that there was statistically significant
difference in selesteem level between orphans and non orphans§i243,
p<0.05). ThereforeHo; suggesting that there was no statisticalignificant
difference in selesteem levels between orpkamd non orphan students was
rejected. This difference could be attributed to a number of factors as portrayed

by the theories guiding this study.

Th e Ma stHearywobdhserarchy of needgslided.The principle in this theory

is that one has to meet the needs of lower leverder to move to the next
level. In view of this theory, the lowest level is physiological needs. (Clothes
food, water and maintenance of internal state of body). Tkersklevel is
safety (to feel sure and safety, to seek pleasure and avoid pain). The third level
is love and belonging (to affiliate with othekse accepted and give and receive

attention).

The fourth level is selésteem (to achieve, be competeg&in approval and
excel while the fifth is actualization. As the orphan experience difficulties in
meeting the phsiologicalas indicatd in the background information, it might

be true thathe orphans could not move to the esteem needs thus registering

low self-esteem. Probably , even the safety, and love needs were not also met
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in the incase of orpans,that is aphans could be feeling insecure, have no

pleasure and experience pain due to the death of their parents.

Moreover, orphans might not be affilidtavith others especially those that
l ived with siblings and those that
accepted and give and receive attention. Therefore, all these might explain why

the orphans registered lower self esteem in comparisonaophars.

On the other hand, the non orphans have the parents whodgrawe
physiological needsprovide safety needs to the non orphans and love and
bringing needs thus enabling the non orphans to move on to the level of esteem
needs. Inhie view of these westigationsthen the theory of hierarchy of needs

might be considered to be true.

In addition, he other theory guiding this study was theory of psychasoci
stages of development. According to Erikson (1950) as indidatidetoretical
framework, each stage represents a developnaéntchallenge that
psychologially healthy person meets. Esin pointed out that unhealthy
person fails to meet one or more challenges and must continue throughout life

trying to cope with the conflicts thatnerge becauseaf this failure.

In his heory, thefirst stage is trust versus mistrust that their needs will be met
In this study, the results indicatedstatistically significant difference in sélf

esteem level of orphans and non orphans. In the reflection pkffelosocial
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stages of development, the orphans could be said to be unhealthy
psychologically owing to the psychological torture, distress, and emotional

disturbance they experience with the death of their parents.

Moreover, with tle first stage of trusversus mistrusthat their needs will be

met, orphans may develop mistrust for their paranésnot present to meet

there needsAs it wasindicated in literature reviewsome 6the orphanages do

not have enough personnel to meet the needs of thensrfzhdevelop trust.

This might then explain why the orphans registered low self esteening/lov

on to the second stage of autamy versus shame and doubt , those who do

not master this stage doubt themselves , and feel shame about themselves and
their aility. The results of failure in this stage are characteristics of low self

esteem as indicated in background information.

As such the results of this study are in agreement with this developinent
stage as orphans registered low-gslieem. Apparelyt the non orphans enjoy

the healthy exploration of these psychosocial stages of develo@mehtr
parents to meet their needs and thus developing trust that their needs will be
met. Moreover parentgare also present to encouragéoaomyin the second
stage of psghosocial stage of development. It is therefore evident that there
was bound to be a difference in seifsteemlevel of the orphans and non

orphans.
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Erikson argues that age of one to three; a child develops the will, a sense of
control andmaster over their own emotions. It is possible that the orphans
suffer in this stage where most of them may face challenge of developing
emotions and a sense of control which point to low-asiéem as indicated in

the findings of this study. The theoof psychoso@ stages of development
may explain therefore the differences in sdfeem mean of orphans and non

orphans in this study.

As indicated by Bowlby (1969)n his theory of attachmenthe development

of secure attachment is very importanttire development of setfisteem.
Secure attachment is a bond that promotes healthy exploration of the world to
which the infants returto if they encounter stress. In the view of this, it is then
possible that the orphans may not have developed secachradnt and
instead developed insecure attachment reflecting a lack of love and affection in

childhood and this creates a negative cognitive set.

This probably might be the reason as to why orphan students registered a lower
mean of selesteem than theon orphan student3hese results indicates that
parents perhaps contributes to the development ceseem as the primary
care takers of the children to which some of the orphans had not had a chance

especially if their parents died in early childhood

Sarafiro and Armstrong (1986) say that secure attachment thrives when parents

are affectionatec ar i ng and sensitive to the ba
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might mean that orphans may not had a chance to develop secure attachment
pointing to low seHesteem. In addition, Steinberg (1999) put forward that
parents i nfl uen egeen threugh thegdnesithdyrpass dnsas s e |
well as throgh environment they provide.deed, scholars have indicated the
importance of the two parents in the dpment of seHesteem. AlspSeifart
andHof f nung (1991) points out t hat par
sensitively and appropriately help in development of secure attachment

relationship leading to early emergence of a strong sense -@ssedm

As such, it is possible that the non orphan stigleteveloped secure
attachment withiheir parents while the orphans may have failed to develop the
bond between their parents especially if the parents died when the orphans

were young.

Moreover, to acaunt for lower seHesteem mean for orphans and a higher self
esteem mean for non orphans in this stutgreis the self theory propagated

by Carl Rogers (1969). Rogers points out as indicated earlier, the importance of
a healthy development of the seteem which takes place in an environment
that the child has full experiences, accepts oneself, and is accepted by its
parents. Indeed, Rogers argues that to enhance healthy development of the self,
a conducive environment must be providadclimate in vinich the child can
experience full. With the view of Rogers in mind, this research shows a
difference in mean of sedsteembetween orphans and non orplstndents
probably because orphans do not hgeed climate to experience full growth

and to feel acepted.
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Rogers also brings in the issue of parents to accept their children even if they
disapproved their behavior. In this case again, the orphansnuaparents
Indeedas indicated in demographic characteristics, some orphans live with
guardians in dad relationship and this may hinder the growth ofesiéem.

As alsoindicated in the literature review, Rogdi®969) contendshat it is in

the first identification of both male and female children with the mother in a

loving-dependency relationshipat the basic super ego is laid down.

Rogers continues to say that the boys who fail in this identification are liable
to find themselves at variance with very strong held moves and the stress of
this is likely to endanger unhappiness. This indeed pamthe importance of
having the parents and probably explains why the non orphan students

registered a higher mean of sefiteenthan orphans

4.22 (A) Data analysis

The second research question stated, Is thaere significant relationship
between geder of the orphans and students -sstee? It had been
hypothesized that there was no statistically significant reldtipnsetween
gender of the orphard studentsself-esteemThe variables were orphans by
gender and seksteem.Chi-squarewas ugd analyze the data. Tables were
used in data presentation.

4.22: (B) Results

The second research question stated, Is there any significant relationship

between gender of the orphans and studentseswem? It had been
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hypothesized that there was notistecally significant relationship between
gender of the or pdsteemdt wasnntportant ta deethete s 6 s

selfesteem mean ofrphans by their gendefable4.24indicatesthe results.

Table 4.24 Orphans Self-EsteemMeanby Gender.

Gender N Self-esteem meanX)
Male 68 59.25
Female 102 53.11

Table4.24i ndi cates that mal e orphané6s st uc
esteem than female orphan students. These results necessitated analyzing the
selfesteem of orphans by g#sr and the category of selfteemTable4.25

shows the selésteem of orphans by s&l§teem categories.

Table 4.25 Orphans by Self-EsteemCategory.

Gender Self—esteem category
Low % Moderate % High %  Total %
Male 31 456 4558 515 2 2.9 68 100

Female 65 63.7 63.70 52.3 1 1.5 102 100

From Table 4.25 45.6 percent of male orphans had low -eseem, 51.5
percenthad moderate sedsteem level while 2.9 percent had high-sslieem

l evel. The female orphan @wvtselfdesteerh 6s 6 3
while 1.5 percentrecorded low selesteem while 1.%percentrecorded low
selfesteem. Among the female orphan students 52.3 registered a moderate
selfesteem. These findings are in agreement with Br@ok& Ingersoll1988

in Pole 7 Lunch, Myers, Kilmetin, Forssman Falk & Kliever (1998) who
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found out that gender differences were reported in adolescemssedim with
boys reportingelatively higher lewels of selfesteem thamirls. ChiT square

runand the results of the analysis arevsh@nTable4.26

Table 4.26 Orphans Self-Esteem byGender
Variable c? Df Sign

Orphans 6.589 1 .010

The findings in Table 4.26 indicate that there is astatistical significant
relationship between gender of the orphan and theestdem(c? =6.589,

p<0.05)

4.3.2 (C) Discussion

The research question stated, Is there any significant relationship between
gender of the orphans and students-ssiéem? The hypothesis stated that
there was no statistically significant relationship between gender ofpghans

and st udesteemdJlie resuéis imdicated that there was a statistical

significant difference bet weseemgender

Based on the result, the hypothesisofHsuggesting that there was no
statistically signifi@ant relationship between gender of the orphans and self
esteem was rejected. Themems to be difference on gendeoth male and
female orphans seem not to suffer similar environmental, social and cultural

influences (society where males are highly esteel preferred and more
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respected than femalgsatriarchsociety)and are not affected comparativéty

asimilar extent.

Moreover the attachment theorguided this studys indicagéd on theoretical
framework In this study, he importance of developmenf secure attachment

is emphasized for better growth and development. The significant relationship
on the self esteem of orphans by gender could mean that female orphans are

more affected by lack of secure atiment than the male orphans

In addition he theory of psychological stages of developmgutied this
study. The first psshosocial stage is trust versus mistrusatttheir needs
would be met. There wassaatistical significant relationship on sel§teem of
orphans by gender. By female orphaggistering a lower seksteemmean

than male orphans could be interpreted to mearfeha@le orphans were more
affectedby lack of trust that their needs were to be met than maleaos.
Moreover, the second psyosocial stage is autonomy versus doathd @in,

the female orphans might have developed a doubt that their needs would be

met.

The other theory guiding the study is the self theory by Carl Rogers as
indicated in the theoretical framework. Rogers contends that to enhance
healthy developmentf the self a conducive environment must be provided.

This is a climate in which the child can experience fully, can accept itself and

can be accepted by the parents even if they disapprove of particular types of
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behaviour.Since the female orphans regishg lower seHesteem than male
orphans, it might suggest that female orphans suffer from factors inhibiting self
exploration. This might mean that the female orghame more affected by lack

of conducive environment than male orphafsis probably hiders a healthy

development of selésteem in orphans.

The gender difference in sadteem of orphans may be explained by different
socializations (Guthman et 2002 in Potts 2006)Though orphaned, boys
registered a better satsteem than the girlsygbably boys still feel that they

are the most valued in the society where the study was conducted as the society
view the boy child with esteem while the girls are looked down upon. Indeed,
Segal and Yahrees (1978) observed that social devaluations csetie

devaluation and self crippling damage sedfeem

This might be true wh the orphan girls who registered low setteem
probably after devaluation by the society. As indicated in literature viewed on
development of self esteem, approval of ottaerd specifically the parents is a
factor that enhances the development of- ssdteem othe child. Moreovey
Robinson (1995) in Stelierg (1999) in his studies found that sedteem is

enhanced by having the approval of others especially of parenpears

As discussed in chapter two, probably
she assumes at phallic stageb(ears).Freud (1930) putforward that at this

stage, a girl reaes that she is missing a perand assumes that she is a
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mutilated nale thus becomes inferior to boys, therefore being dominated by
boys (Stockard and Johnson, 1980 in Ndambuki 1987). This assumption
probably happens to all girls whether orphans or non orphans for ewah Fre

did not put a difference on orphans or non onsha

Therefore, something of importance to note is that social culturatetjomns

are genderdependent and there are gender differerinetheir association
without discrimination of orphans or non orphans. It might also be hate t
girls are having teir selfesteem systematically destroyed by sexism and

harassment as put in chapter two.

On the other hand, boys are said to be encouraged by the society to take
responsibilities as they are taken to perpetrate the name of family. Indeed
Elegbellye and Oéke (2004) put forward that the gender variations of self

esteem are likely to distinguish the types of influence exertéddsociety.
Girlsdself-esteem tends to be lower and more vulneréten boy$ (Watkins,

Dong & Xia 1997); Byrne 2000, Miyanto at al 2000 in Fildman (2007).
Societybs stereotypical gender expect :
should be confident, tough and fearless all the times influencing the

development of selésteem

4.3.3(A) Data analysis
The third researchugstion was, is there any significant relationship between

o r p h a nestéeem sared|l sbcieconomic statusThe hypothesis stated that
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there is no statistically gnificant relationship betweemrpharsd socio
economic status and sa$teem. The independentvariable was socio
economic status while the dependent variable wasesedem.The indicators
of socioceconomic status were parental/guardian educagiarentalguardian

occupatiorand the amount of pocket money given to the students per term.

Once he data was collected, scoriagd coding were don#. was necessary to
identify the important attributes from the four theories that guide the study and
relate them with section B of the instrument that measureeseem.These
attributeswere used irassessinghe means.A one way analysis of variance
with a 0.05 level of significant was computd@bles were used to present the

results.

4.2.3 (B) Results

The third research question was, is there any significant relationship between
or p h a nestem anel Isdci@conomic status? The hypothesis stated that
there is no statistically gnificant relationship between orptsnsocio
economic status and sa&teem The attributes were analyzed first for the
meansThese attributes were

(a) Physiologicaheediness, (promote forgiven&gsnerosity towards fears that

is food, shelter and clothifpgin section B, the item that reflects physiological
needsinclude 8, 9, 13, 14, 17 and ZPable 4.28 shows the responses of

orphans and non orphans towards physgjclal neediness.
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In an attempt to address hypothesis three, attributes reflecting &mriomic
status were includeith Section B. e responses of orphans and non orphans

would indicate how orphans were affected in various aspects.

Table 4.27. Response of Orphans and Non Orphans on Physiological

Neediness.
Attribute Orphan hood N Mean (%)
Physiological needs Yes 170 12.4

No 230 14.5

From Table 4.27, nonorphans had a higher mean than orphans. This is
interpreted to mean that non orpbkamad their physiological needs met while
orphans physiological needs are not met. This is probably so as the orphans do
not have parents to provide them with physiological needs and may be even the
guardians deny them access to the physiological needs.isTkthen seen to

have a negative effect on the way orphans evaluate themselves. It naans th
the physiological need$iave some effects on psychological neeuxd
especially so with students. Having physiological needs of non orphant met
affected how they responded to attributeselating to seHesteem

(psychological)and reflected positive effect.

(b) Healthy exploration / social competence get along and work with others. In
section B of the instruments, the items that relate to healthy exploratiude

10, 11, 22 and 23 able4.28indicates the results.



Table 4.28 Responses of theOrphans and Non Orphans on Healthy

Exploration.
Attribute Orphanhood N Mean (x)
Secure attachment Yes 170 10.1

No 230 12.7

Table4.28 indicates anean difference in responses. The orphans registered a
lower mean while the nearphans recorded a higher mean. This means that the
orphans may not have developed secure attachment to the guardians and
probably could be as a result of seelmonomic statudf the guardians are not

in a position to provide materially may result &buse emotionally (as
indicated in literature aview) and this leads to developmenit insecue
attachment On the other hand non orphans seem to have developed secure
attachmentprobably as a result of their parents providing to their material

needs.

(c) To what extent has one t aken
action/inaction/choicel et er mi nes oneods sationdithbti on .

relate to this are 4, 5, 15, 18 and T8ble4.29shows the responses.
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Table 4.29 Responses oDrphans and Non Orphans on Responsibility of

the Condition.
Attribute Orphaned N Mean (%)
Responsibility of Yes 170 12.0

No 230 14.7

Table4.29shows a meadifference of mean of responses of orphans and non
orphans. This difference may be interpreted to mean that non orphans take
responsibility of their life or action probably because their parents can support
them materially due to smzeconomic status theare in. t therefore indicates

that socieeconomic factors of the parent may influence the way the students
take responsibility of their lives positively. On the other hand, the orphans
recorded a lower mean in the responses indicating that they arquaseland

feel that they may not take responsibility of their life and action. This may be
an indicatorthat the orphans lack material and probably the guardians are not

able to provide to them.

(d) Il s oneds Dbehaviour heoavhat é&xtentéor posi
unhealthy, destructive, delinquent. Théshavioursare influenced by family
environment, economic & cultural issues. The items in section B that relate to

this are 3, 12, 20 and 21. The responses of orphans and non orphans are shown

onTable4.30



Table 4.30 Response®f Orphans and Non-Orphans in Healthy Behavior.

Attribute Orphanhood N Mean (¥)
Behavior/healthy/ Yes 170 8.1
positiveonstructive No 230 10.1

Table 4.30 shows that thre was a differencen mean(¥) of responses on

behavior/healthy/positive/constructivan orphans and non orphans. The non
orphans recorded a higher mean and this may be interpreted to mean that non
orphanos behavior I S heal t hy, posi ti
devdoped becausdheir parents are able to provide to them or even an
association with the property of their parents. This may influence the behavior

of the students positively and this seems to have a positive effect en self
esteem of the students. To theplwns, since they undergo difficulties
economically and probably the so@oonomic status of their guardians is not

high, this may have contributeggatively to healthy, positive adnstructive

behavior of the orphans leading to low sedteem.

(e) Bsychoesocial issues. Ideally a person should be non defensive, free, open
to new experience and trust the self. The items relating to thseation B

include 1,2, 6, 7, 16 &25Table4.31indicates the responses.

Table 4.31 Responses ofOrphans and Non Orphans on Psychosocial

I ssues.
Attribute Orphaned N Mean (X)
Physiological Yes 170 12.5

No 230 154
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From Table4.3], it is clear that there wasmeandifferenceof the responses
between orphans and non orphan students. This may mean that orpfe&ns ha
difficulties in dealing with psychosocial issues that is being defensive, not free,
not open to new experience and not trusting themselves pointing to lew self
esteem. This probablgomesas a result of their guardiam®t beenable to

provide to them raterially thus suffering economically.

The suffering economically no doubt will have negative effects on
psychological issues like sedsteem With non orphans, they were better in
psychosocial issues and probably this is as a result of theesmmionic status

of their parents thus students develop trust and that they can rely on their

parents economically.

As such, the analysis was done with semionomic status as the independent
vari abl e an esteem asdileeagenient variablef Asdicated
earlier, socieeconomic status was indicated by occupation of the parents or
guardians of the studentsgducational level of the parardand pockeimoney

given to the students per term. It was then necessary to get the mean of self
esteem from eaclgroup. Table 4.32 indicates the non orphan students

distribution by parental occupation and their ssfeem mean.
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Table 4.32 OrphansandNonOrphan student’'s distribut
Parental/Guardian Occupation and Mean of &If-esteem.

Status ParentalGuardian Frequency Percentage Meanof
Occuypation ) (%) Selfesteem
)

Non Orphan Unskilled 58 25.2 66.28

Semi Skilled 63 27.4 64.43

Professional 109 47.4 69.59

Orphans Unskilled 72 42.4 55.76

Semi Skilled 43 25.3 52.51

Professioal 55 324 57.80

From Table 4.32 the students with highest mean were from parents with
professional occupation. The students from parents with -slkited
occupation had the lowest mean among the groups. This may imply that the
parents with professi@al occupation may be learned hence having some skills
on how to interact well with children resulting to better -gsifeem. The
parents with unskilled occupation may have stayed with their children for long
hours and the comfort they give to their chéldrmay have contributed to

improving their seHesteem.

The parents from semiskilled occupation may have failed to give attention to
their children and this may have aff e
selfesteem From Table 4.32 n on @afesteemlsvélsn relation to

parentaloccupation falls under moderate category. In relation to occupation, it
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was necessary to have the ssdteem mean of orphans in relattonguardian

occupation.

Table 4.32 alsoindicates that the students ligirwith semiskilled guardians

had the lowest mean of self esteem and the students with the leading mean of
self-esteem in this group were orphans living with guardians with professional
jobs. To acquire professional jobs means that this person is educated a
probably has knowledge on how to interact with orphans. However, the mean

of orphanéself-esteem falls under low catay (low selfesteem)

The other inde for sociceconomic status was parental/guardian educational
level is educational level of thadividual determines the kind of job and the
category of thesalary for that persoi.able4.33 shows theeducational level of

guardiansand the selesteem of the orphans.
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Table 4.33 Orphans and Non orphansdi st ri buti on by thei

Educational Level and Orphans Mean of 8If-esteem.

Status Educational Level of Frequency (f) Mean of Sek
Guardian esteemx)
Orphans No Schooling 40 53.0
Primary 39 53.0
Secondary 33 56.0
College 41 57.0
University 17 57.0
Non Orphas  No Schooling 6 61.3
Primary 34 74.2
Secondary 65 63.8
College 79 65.7
University 46 70.8

Table4.33indicates that the orphans who lived with guardiahe had famal

schooling and primary level hale lowest mean of selfsteem =53) while

the orphans living with guardiang/ith college and university level hadeth

highest mean of sedsteem X =57). Something worthy noting is that the mean

of selfesteem of the orphans fall under low category ofestiéem. The san

of selfesteem for non ol@ans was also analyzetlable 4.33 alsoshows that

the non orphans who lived with parents who had no formal schooling
registered the lowest mean of sefiteem among the group. This might be an
indication that they are invedd much in ways of survival likeoking for food

and other necessiti@d in the process neglect the children who require their

presence and interaction. The non org@faom parents with primary education
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had the highest mean of selfteem followed byhe students from parents with

university education.

These are two contrasting groups. Probably the parents with primary education
are available for their children thus developingtdéreselfesteem while those

with university educational level not onlyate knowledge on how to handle
their children but also have money and may be their children do not lack the
physiological needs. This situation might have contributed to the development
of a healthy selesteem. It was also noted that non orphan studegistered a
moderate mean of sedfsteem. The other factor comprising seetmnomic

status was amount of pocket money given to students per term. It was assumed
that parents may not give pocket money tadents if they did nohave the

money Table4.34indicates the finding
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Table 4.34 Orphans and Non orphansdistribution by Amount of Pocket

Money given per Term and their Selfesteem Mean.

Status Amount of pocket  Frequency (f) Mean of sel
money given esteemx)
Orphans Less tharR00 54 53.0
201-300 69 56.0
301-400 14 51.0
401-500 16 61.0
501 and above 17 54.0
Non Orphan Less than 200 26 63.3
201-300 65 74.2
301-400 31 73.2
401-500 57 67.2
501 and above 51 58.3

From Table 4.34 it was noted that the orphans where given 4011 500
amount of pocket money attained the highest mean oestem among the
group and indeed, in the category of moderate-estfem. However, those
who were said to get the highest amount of pocket money per term had a lower
seltesteen mean Selfesteenof non orphan was also analyzed by amount of

pocket moneyhey received per term.

FromTable4.34it was clear that the students who receivedi2G00 and 301

-400 and higher selisteem then all the groups. The non orphans whohead t
lowest sefesteem mean (58.3) received the highest amofupbcket money.

This phenomenornvas common on orphans and non orphans, thus someone

else may investigate why those students who received the highest amount of
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pocket money had the lowest sedteem mean among orphans and non
orphans. It was important to analyze selst eem o f orphans b
sociceconomic statusTable 4.35 presents orphans salsteem levels and

guar di a-econsmicsstates. o

Table 4.35 Orphans and Non 0 3epdstaems Mean by

Guardian/Parental Sociceconomic $atus.

Status Parental/Guardiar Frequency Percentage Mean of

sociceconomic () (%) self-esteem
Status (%)

Orphans Low 84 49.4 54.29

Middle 67 394 56.99

High 19 11.2 56.53

Non Orphans Low 54 23.5 68.89

Middle 95 41.3 67.25

High 81 35.2 66.42

Table4.35indicates clearly that the highest percentage of orphans lived with
guardians within low sockeconomic status. The orphans living with guardians
from low socieeconomic status hadhe lowest mean of sedfsteem.
Something to note is that even the orphans living with guardians from high
sociceconomic status did not attain high sesteem mean. This may mean
that even with sociceconomic statusf where a child lives, there are othe
factors that influencéhe development of seffisteem. Selésteem mean of non
orphans was also ad@r of importance thusable4.35shows the results.

From Table 4.35 it is clear that non orphans from parents living in low

economic status had a higheeanofsele st eem. The student 0s



parental sociceconomic status had the lowest mean of -esiéem Of
noteworthy is the fact that the mean of sekteem from low, middle and high
parental socieeconomic status fellow under moderateegaty of seHesteem.

The mean of selésteem from low parental occupation probably interact with
their children sensibly and perhaps provide affection since they are always with
their children. This may have contributed to their children registeringhehig

mean of selesteem.

The parents irhigh socieeconomic status may have not been involved with
their children a lot owing to the nature of their occupation. This may have
contributed to their children registering a lower mean ofestifem than thei
counterparts. It was also important to find out whether there was difference in
selfesteem mean by gender and parental/guard@riceconomic status.
Table 4.36 gives the results of seffsteem mean of orphan boys by guardian

socic-economic status.
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Table 4.36 Or p h ananBo yGbst-éskeem Mean by Guardian
Sociceconomic 3atus.

Gender Guardian Socio Frequency Percentage Mean of

economic Status () (%) self-esteem
(*)

Orphans Boys Low 31 45.6 54.81
Middle 24 39.7 52.04

High 10 14.7 57.10

Orphans Girls Low 53 52.0 55.15
Middle 40 39.8 60.33

High 9 8.8 55.89

Table 4.36 shows that the orphan boys who lived with guardians from high
sociceconomic status had a hgghmean of seHesteem than those boys who
lived with guadians from low and middle socEconomic status. This may
mean that orphan boys are affected or influenced positively or negatively by
guardian socikeconomic status. The guardian in high sesmonomic status
influence positively the selésteem of the hyoand vce versa is also trud@able
4.36alsoindicates the results of sedkteem mean of orphan girls by guardian

socic-economic status.

Table 4.36 also indicates that the highest percentage of orphan girls who
participated in the study livedith guadians from low socigeconomic status
and the orphan girls livingvith guardians from high socieconomic status
registered the lowest percentage. The orphan girls living with guardians from

middle socieeconomic status recorded the highest-esleem mea And



orphan girls living with guardians from low and high see@mnomic status
registered almost the same mean of-esteem. From these results, it is clear
thatthe sele st eem of orphan girls is #not i n
economic statuthe same way orphan boys are. The-esttem mean of non

orphan students by gender and see@mnomic tatus was also analyzetable

4.37 indicates the results for non orphan boys.

Table 4.37: Non orpamad Gseliesteem Mean by Parental

Sacio-economic $atus.

Status Parental Frequency Percerdige Mean of
Socio () (%) self
economic esteemx)
status
Non Orphan Boys Low 31 27.7 63.13
Middle 40 35.7 63.93
High 41 36.6 67.00
Non Orphan Girls Low 23 19.5 68.93
Middle 55 466 69.67
High 40 33.9 70.65

From Table 4.37, non orphan boys from low parental seeimnomic status
registered the lowest mean of sefteem while the non orphan boys from

parents in high seksteem recorded the highest mean of-sstiéem. The

dedcti on may be t ha testeem isinfloenged positivelyby 6 s s
parental socieeconomic statudMoreover,mn o r p h a restgemmeéad s s e |
was analyzed and thesults are presented diable4.37 It is clear that non

orphan girls from parenis low parental soci@conomic statusegistered the
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lowest selfesteem mean followed by non orphan girls from middle socio
economic statuand the highest sedfisteem mean was recorded by non orphan
girls from high parental socieconomic status. It caherefore be inferred that
non orphan girls are influenced positively or negatively by parental -socio
economic status. From these results, the lower the parentalesmriomic

status the lower the sadsteem means and vice versa.

After analyzing the mea of orphan and nowrphan students, a one way
analysis of variance with a 0.05 level of significance was compdutbd.
results indicated that there is statistically significant relationship between
or p han sdonosio status armlr p h selhestéem(F= 0.691, p<0.0.05)

As a result, we reject Hdhat there wago statstically significant relationship

bet we en saciogconanmcsstatus and s&lsteenwas rejead.

4.3.3 (C) Discussion

The research question was, is there any significant relstipn between

or p h a nestéem sard| sbcieconomic status? The hypothesis stated that

there is no statistically gnificant relationship between orpts@nsocio

economic status and s@fteemThe results indicated that there is statistically
significantr el ati onshi p beetweromioc pbtaasds san
selfesteem (F= 0.691, p<0.0.05). As a result, we rejegttht there was no
statistically significant-econenicastaisons hi g

and selfesteem.
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Oneofhetheo i es gui di ng t hitbeorgdf Hidrarchywaa s Ma s

indicaied in background information. As discussed earlier, the first level is
physiological needsThese include food clothing and shelter as reflected in
background information as being inadeguab the orphans. According to
Maslow, one cannot move to the next level the needs of the lower level are not
met. From the results, therphans registered a low selteem even when the
guardians were from high soci@tonanic status. From thebackgroun
information, the orphans experience difficulties nmeeting physiological
needs. This implies that lack of physiological materials to the orphans coupled
with denial of the sameyttheir guardians affected sedfteem development of

the orphans.

Moreove, the attachment theosgmphasis development of secuareinsecure
attachment In secure attachment, the care giver provides a secure base to
which the infant can return if stress is encountered. Incase of orphans, the
guardans may have failed to providesecure base when the orphans encounter
stress of lack of physiological needs from outside thus leading to insecure
attachment and consequent low self esteem. On the other hand, the non orphans
have the physiological needs met by their parents as the@-sconomic status

dictates.

R o g e r éhsorypuedmphasis to eonducise environment that points to the

family as a factor for healthy exploration leading to high-ssteem. With
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orphans living environment thas not healthy economically, thigrobably

hinders the development of sel§teem among orphans.

In addition, the psychosocial stages of development stress trust versus mistrust
that their needs will be met as the first stage. From the views of the-social
economic status of orphans fronethackground information, then it is obvious

that they develop mistrust thaheir needs will be met and this impact

negatively on the development of their §eisteem.

This study is in collaboration with Steinberg (1999) who contends that
adol esoentodxsl ass as indexed by his or
and income is an important determinant of -sstieem. This was eviden
especially to the non orphatudents since their sedteem mean increased

wi t h par econodis statue. ¢tvever, it was a dierent case with
orphans. The orphans registered low sedteem even with high soeio
economic status of the guardiaRsobably the orphans are affected negatively,
emotionally by the living conditions they find themselves in with teatll of

their parents.

As such, Charoensuk, Wonsukhon, Chancharat, Kuptapa and Rattagorn (2004)
says that living in extremely harsh conditions not only affects physical and
material terms but also emotionally and mentdiipreover, Charoensuk et

(2004) observed that orphaned children are vulnerable to property grabbing by
relatives in absence of guardian or the guardians themselves confibeates

deceasegroperties from orphaned children.
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Due to absence of clear and appropriate local norms arwmhabgpolicy, laws

and effective enforcement mechanisms, children property and inheritance
rights remain vulneble and are subject of cordation which drives some
orphans to destitution, early marriages, separation of siblings, polesky,
food, insecuty, lack of education opportunity, sex work alf which will

contribute toesteemphands | ow self

It is important to note that such children are among the future generation of the
societies in Kenya but with minimum opportunities to come out of ve
food insecurity and inhuman suffering which have been found in this study to
affect positively or negatively the sadsteem. We should then as a country
find ways of helping orphan children in so@oonomic ways in an attempt to
help them develop ladthy selfesteem which is the survival of the soul and

ingredient that gies dignity to human existen¢ieice, 1984).

4.24 (A) Data Analysis.

The research question stated, Is there any statistically significant relationship

bet ween o-egebnand subation ef lorphanhoodPhere is no

statistically sgnificant relationship betweeahur at i on of studentd
and selfesteen. The mean of selisteenwas investigated depending on where

the orphans lived. The mean of sefiteem was also invegdted depending on

the duration that one had spent in orphanhdoohe way analysis of variance

was computed.
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4.3.4 (B) Results

The research question stated, Is there any statistically significant relationship

bet ween o reptdem rasdoduraient asrphanhood? There is no

statistically sgnificant relationship betweethur at i on of st udent ¢
and selfesteen. The means ware investigatddr the orphans limg in

different areasTable4.38givesthe analysis.

Table 4.38 Orphans Selfesteem Mean by Areas of living.

Place of living Frequencyf Mean of seHesteem
(*)
Siblings 11 54.33
Grandparents 86 60.73
Aunts and uncles 59 57.75
Childrenods 14 50.36
FromThe4.38 t he orphans | iving i meaobtfi | dr er

self-esteem. This might be interpreted to mean thesd orphans had problem
in childrerts homes where the employees might not have had time for effective
interaction, providing warmth and care required for the development ef self

esteem as punhithe literature review.

Indeed,Dehert, Sroufe and Cooper (2000) observed that as many as twenty
children may be cared for by one nurse, and the care is perfunctory, directed
only to the childrends basic physical
There is no playing with the children and almost no face to face interaction. As

a result, the children are listless and emotionlessaarsiich, these children
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show a higher thansual rate of insecure paresttild attachment relationships.
The orphans \iing with siblings had the second last setteem mean

indicating probably they have suffered emotionally leading to lowestdem.

Indeed, Charoensuk at (2004) confirms that some orphans are left to become
child headedhouseholds without any carand taking responsibilities that are
beyond the power of their mind. As a result, these orphans may have imbalance
in development including emotional development affecting theirestéem
negatively. The orphans living with grandparents had the higlediststeem

mean. This can be interpreted to mean that grandmothers are able to interact
with grandchildren sensitively and positively leading to positive - self

evaluation.

After analyzing the selesteem mean of orphankving in different
backgrounds, ti was important to anatg the seHesteem of orphangy
duration The duration of orphanhood wdividend irto 3 categories, that i3

5 years6-10 years and 11 amaveryears Table4.39indicates the results.
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Table 4.39 Orphan Distribution by Category of Orphanhood and Sel
Esteem Mean

Category of Frequencies (f) Percentage Mean of sel
orphanhood (%) esteem
(*)
0-5 years 79 46.5 59.4
6-10 years 64 37.6 55.0
11 years and abov 27 15.9 50.1

From Table4.39 duration of orphamood category of €6 yearsregisteredhe

highest seHesteem mearx€59.4. this may imply that they are not affected the

same way with orphans whave lived-for 11 years and ovetho registered

the lowestselfesteemmean(¥=50.1) Table4.39also showed that the mean of

selfesteem for orphanself under category of low selsteem even with
putting the duration of orph&épbod under three categories. However, the

orphans in &b yearsself-esteemmeanwasclose to moderate level.

A oneway analysis of variance &O05 level ofsignificance was computed.
The results indicated a statistically significant relationship between duration of
orphanhooch n d s t u eestaein E=86.739¢+0f05).As a resulthe Ho,
stating thathereis no statistically significant relatiship between duration of

or phanhood areseenswasuagleetedt 6 s s el f

4.2.4 (C) Discussion
The research question stated, Is there any statistically significant relationship

bet ween o reptdem rasdadatisnedf brphanhood? There is no



statistically sgnificant relationship betweethur at i on of st udent ¢
and selesteen. The results indicated a statistically significant relationship

bet ween duration of oestpemdR2078) pk0.@bN d st u
These findings are in agreement with thar and Hartley (1957) who found

out that a long period of orphanhoaithout individual attention and personal
relationships leads to mental atrophy slowing down or arresting the
developmenbf the emotional life thus inhibiting sefsteem development and

normal intellectual development.

The theory of hierarch of needs guiding this study indicates the first level of
needs of physiological. According to this theory, physiological needs must be
met before moving to the next level of safety and the level that follows safety
needs is love and belonging needs. After these then one moves to esteem
needs. From the results, where there is a statistically significant relationship
between duation of orpha e d a n d sslftestedra mpliesHthat if the
duration is long, then that orphan has been suffering lack of physiological
needs for that time as it is also reflected in background information. This study
also revealed that those who had lived for skaration in orphanhood had

their selfesteem mean better than those who had long duration in orphanhood.

The attachment theorgtreses the development of secure and insecure
attachment. Those orphans who had long duration of orphanhood probably
their paents died while they had not developed secure attachment and the

guardians were unable to provide the secure base. As such, they developed
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insecure attachment impacting negatively on the development of their self

esteem.

Rogers emphasis a conducive eomiment for self exploration. The orphans
with long duration of orphanhood lived an unconducive environment hindering

self exploration hence interfering with the development ofiseiteem.

From psychological stages of development point of view, it wassiple that
the orphans in long duration of orphanhood, their parents died before
developing trust thus developed mistrust that their needs would be met. This

probably impacted negatively on their self esteem.

In addition Warden (2008) observed thataate year children had significant
difference in selesteem after the death of the parents. At the same time the
children showed disturbed behaviour and low-ssteem two years after the
death of tleir parents.Sarafino and Armstrong (1986) cdend thatat
separation children havedings or frustrations and anxyetHe adds that long
term separatiorof children and parents produceuch more dramatic and

perhaps longasting effects.

With these in mind, it is therefore important to come up with waysetding
these orphans, enhance sedfeem as one would wonder what the future of
Kenyawill look like when the childrewho have lost parents and experiencing
low self esteem with duration of orphaobd grow up It has also been put

forward by many scHars that the age of the child is an importancgdiain



the development of selfisteem. This then might have some effects on orphans

depending on what age was the child by the time the parents died.

Friedman (1995) contels that the foundation of sadteemis established in
very early stages of childevelopment. This is because before the cbdld
understand the words of praise, h e
eyes. This idea is supported by Church afrde Fellowship (2002) which
noted that foundations of sedisteem are laid early in life when infants develop

attachment with the adults who are responsible for them.

When adults ready to respond to their cries and smiles, babies learn to feel
loved and valued. This implies that eashages of a child are very important

for the development of selesteem. In addition, &mmon , Judah and Carol
(1999) in Wades \afrld (2005) observed that thefamt who had experienced
parental separation when they were under 18 months, exhibiting sdgrm
levels of emotional insecurity and poor ability to regulat®rg emotion

which points to low selesteem when they were adolescents

Moreover, Monte (1980n Wades World (2005)ostulated that sélésteem is
an essential aspect of sélbod which begins to acquire importance near the
end of the seand year of life and becomestaal for healthydevelopment in
thirdyear. Thipoi nts to Eri ksonds stage of
child successfully goes through this statpvelops way of initiating actions
which is acharacteristifeature of high seillesteem. If a child fails to go

through this stage successfully, develops guilt from action and thoughts which
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is also a pointeto low selfi esteem. As such, if the orplsost theirparents
at this stage and probably failed to go through this stage successfully, it might

explain the the reasons for their low sélfesteem.

4.25 (A) Data Analysis
The fifth research question statdd,there was any gender difference in self

esteemamong orphans and nasrphan students. The hypothesis stated that
there is no statistically significant gender difference in-eslieem among
orphans and non orphans by genddre mean of selésteem for both genders

was investigatedlhe t test was threcomputed.

4.25 (B) Results

The fifth research question stated, Is there was any gender difference in self
esteem among orphans and non orphan students. The hypothesis stated that
there is no statistically significant gender difference in-esiéem mong
orphans and non orphans by gendére mean of selésteem of male orphans

and non orphanwasdone.Table4.40indicates mean of male orphan and non

orphan studest
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Table 4.40 Self-Esteem Mean of Male Orphan and Non Orphan Students

Orphand Frequency Mean(%)
Yes 68 53.13
No 112 64.95

FromTable4.40 male orphasihad the lowest mean of sélesteem against
their counterparts whose sedisteem meahadmoderate category of sélf

esteem. A test wasun and the resultare indicated offable4.41.

Table 4.41 Selt-Esteem Meanof Orphan and Non Orphan Studentsby

Gender.
Orphaned N Mean DF SD t1 value Sig
(*)
Yes 68 53.13 290 0.95 -4.312 0.000
No 112 64.95

The results orrable 4.41, show that thee is statistically significangender
differencein selfesteem between orphans and-oeophan student§ =-4.372,

P< 0.05). Thereforeilos which stated that there is no statistically significant
gender difference in sefisteem among orphans and nophans by gender
was rejected. Moreover, analysis of setteem of orphan and non orphan

female students is indicated on Table 4.42.
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Table 4.42 Self-Esteem Mean of Orphans and FBhmalke Or ph:
Students.

Orphan N Mean(x)
Yes 102 57.5
No 118 69.61

From Table4.42 it is clear that the non orphan female students registered a
higher selfesteem mean than orphan female students. It was also noted that
non orphan f emal e-esdeenufdllemnodeéate nagegony ofo f s ¢
selfegeem while the mean of sedsteem for orphan girls fell under low self

esteem category. As suckest was ran and the results showed a statistically
significant difference in selésteem between female orphan and female non
orphan studentd§=-4.755, P<0.05) As a result Hgthat suggests that there is

no statistically significant gender difference in setteem between orphan and

non orphan students was rejected.

4.25 (C) Discussion

The fifth research question stated, Is there was any gender difeirerself

esteem among orphans and non orphan students. The hypothesis stated that
there is no statistically significant gender difference in-esieem among
orphans and non orphans by gend&hen t test was computed for the boys,

the results showedat there was statistically significant gender difference in
seltesteem between orphans and -ogphan students (t =4.372, P< 0.05).

Also, when the t test was computed for the orpbels and non orphan girls,

the results indicated statistically sigificant difference in selesteem between

female orphan ahfemale non orphan students-4.755, P <0.05As a result
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Hos that suggests that there is no statistically significant gender difference in

selfesteem between orphan and non orphan studentejeated.

These findingscorrelate with the studpy Bebredt and Maye (2008) who
observed that orphan boys are more likely to present a suicide aiskhtn
orphan boys. The suicidalitgoints to low seH esteem since it is one of

characteristics dbw self esteem.

The first theory guiding this study is the hierarchy of needs by Maslow.
Maslow showed that the first level of needs must be met before moving to the
next level. On comparison of safteem of orphans and non orphans by
gender, the resuligdicated statistically significant gender difference by-self
esteem. The orphan boys registered a lowerisefteem mean than the non
orphan boys. This may imply that the ndn orphan boys received
physiological needs, safety needs and love and beleads enabling them to
move to the next level of esteem needs. On the other hand, the orphan boys
failed to adequately receive the physiological needs, safety needs and love and
belonging thus not getting to esteem needs. This also happened to the orphan

girls and non orphan girls.

The attachment theory stressing secure and insecure attachment also guided
this study. Most probably the non orphan boys and girls had the secure base

from their parents thus developing healthy -esifeem while orphan boys and
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girls developed insecure attachment since the parents were not present to

provide secure base thus pointing to low self esteem.

The self theory emphasized conducive environment for self growth. In view of
this then non orphan boys and girls might havedwtl environment provided

by the parents (parental advise, loaad warmth) leading to self gwth and
selfesteem. The orphan boys and girls midtatve failed to have good

environment thus no proper growth thus indicating low-esiéem.

Psychosoial gages of development shawist versus mistrust of the needs to

be met as the first stage. The non orphan boys and girls might have developed
trust that their needs were going to be met by their parents thus becoming
healthy persons with hofag attitude bward life and trs is a characteristic of

high seltesteem. The orphan boys and girls may have developed mistrust

viewing the world to be hostile leading to having conflicts within themselves

whichis a characteristic of low sedfsteem.

Moreover, Scien@ Blog (2004) contends that boys with married pardrad
high seltesteem overall. In addition, Rogers (196&)nd out that apositive
relationship with the father relates to $etbnfidence assertiveness and skills
in the peer group initiation of friendship, success influence and non
dependengwhich are all characteristics of high $efteem. It was also noted

by Neeman (2000) who conducted a study which showed that boys coming
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from families with a father scored higher in a seteem test than didoys

from families without fathers.

Agai n, It has been suggested that | ac
seek male role models elsewhere and more so, the absence of a father seems to
lead to low seHesteem since fathers expect more from theirss Neeman

(2000) points out that it is not just selteem that is damaged by the absence

of a father but also personality characteristics. This may explain why the non

orphaned boys registed a higher selésteem meant(=64.95) than orpha

boys who indicated low sefsteenmean(x =53.13).

Moreover, his study is in agreement with studies conducted by Gen (2002) in
Potts (2006) which showed that orphans were unhappy and worriedhtha
children with parentsThese findings r@ in compatible with results of Rice
(1984) whocontendsthat girls who feel close to their mothers and to some
degree experiencmaternalidentification influences selésteem.This shows
that in case of orphans, there is no maternal identificationngadilow self
esteem.Rice continues to explain that withi rdew@lspmenta rewarding
fatherdaughter relationship playa vital role in héing the girl to value
herself. This situation then favaugirls with two parents but the orphans are

disadvataged.

The educatioraspirations weralso analyzedfor all students involved in the

study.Table4.43gives the results.



13¢€

Table 4.43 SelfEsteem Mean of Students by Educational Aspiration.

Aspired educational level Frequency (f) Mean of seHesteemyx)
Form four 8 46.13
Certificate 24 49.21
Diploma 29 59.28
Degree 202 66.25
Post Graduate 137 60.50

From Table 4.43 it is clear that the students who did not aspire for higher
educational level registered a low sefiteem mean. In ¢hsame waythe
studentsvho aspiredo attaininga degree and post graduate levekdfication
recorded a higher seffsteem mean. These findings are in agreement with
Adams and Gullotta (1989) who observed that high academic ability and

performance werboth predictors of high setfisteem.

Moreover,Rice (1984 suggested that those with high sedteem consider it
important to get ahead but those with low ssfeemareless likely to expect
they will succeed. Hpointed out that those who aspire tawapd mobility also
have a strong sense of sefiteem, whereas downwardly children indicate self
rejection. It can therefore be said that with high-ssteem, students aspire

high level of education and vise versa is also true.

It was also important tanalyze the job aspiration of the students and thek self

esteemTable4.44indicates the results.



Table 4.44 Student

s Distribution by

Esteem.

Aspired Job Frequency (f) Mean of seesteemXx)
Nursery &Flower Garden 1 43.00
Bus Driver 5 44.00
Economist 55 78.22
Hair Dresser 18 54.11
Architect 38 63.63
Meteorologist 14 73.71
ShoeFactory Worker 7 52.84
Civil Aircraft Pilot 41 56.12
Baker 47.75
Dry Cleaner 43.67
Veterinarian 15 66.47
Butcher 2 44.50
Neurcsurgeon 98 62.30
Construction 7 51.86
Finance 68 58.10
Electrician 24 60.50

Job

FromTable4.44 it is vivid that the students aspiring for lower jobs that do not

require high level of education and professiomaliggistered low selesteem

mean ¥ =43.00.

On the other hand, the students who aspired higher jobs with high level of

education and high quality training recorded a high-esiéemmean (x

=78.22).

E X
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Thesefindings are in collboration with Adams and Gullottél989 who
postulated that educational accomplishment and high occupational status are

predictive of high selesteem.

In addition, Rice (1984) contends that those with $®i#esteem want to avoid
both positions in whiclthey will be forced to exercise leadersbhig be in jobs

in which others dominate them

They want to be neither power wielders nor power subjects. Their low self
esteenmakes them anticipate failure and very likely helps to produce failure.
Selfesteemcan therefore be recognized as a powerful motivational force for

job aspirations.



CHAPTER FIVE : SUMMARY, CONCLUSIONS AND

RECOMMENDATIONS

5.0Introduction

The present study eesteem.i The chief taimevassad u d e n
determine the relationghi bet ween sestaerd emdt oppbhood e | f
among secondary school students. This chapter therefore recounts the summary

of the major findings, the conclusions reached and the implications of the
findings. Also, some recommendations and areas that needuither research

are highlighted.

5.1 Summary of the Major Findings.

In this chapter, results of the study were used to collaborate the hypothesis
posited with regard to the sadfteem of students and orphanod The
findings have clarifid that missig parents determingke development of

c hi | dr este@mlevet énlafldition, the qualitative findings have also
elaborated that missing parents not only injures the sdrsafovorth but also

determines the childrends dispositions

The total psghological characteristics are developed at childhood and the
parents are the primary caretakers through which secure attachment is
developed which is essential for the development of chifdreelfesteem.
Secure atehment in infancy is said to ldao sociability, high seHesteem,
better relationships with siblings, fewemtrums more empathy and concern

for the feelings of others, fear behavioral problems at late ages and better
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attention span, and more confidence in solving problems (Bee, 1932 awG

1995)

The findings of this study have generally demonstrated that there is a
significant difference in sekésteem level between orphans and non orphan
students. This was evident because the inferential statistics showed that the
difference betweeithe mean score of sedsteem obtained from orphan and
non orphan students on all dependant measurersstaigtically significant at

0.05 level of significace This therefore, is an indication that the two parents

are important in the development ofldrenés selfesteem.

This study showed that there is relationship betweerestédem and gender of
the orphan. Selésteem of the student seems to be influenced by hieror
gender. The findings showed that the male orphans registered slightly higher
self-esteem mean than the female orphans. This was probably due to different

socialization given to the children by the society.

The parental socieconomic status and the guardian sesonomic status
seem to influence student sedteemThe student tym parents of high socio
economic status had higher seiteem mean than the student from low socio
economic statusThis wasalso true with orphans. The orphans living with
guardians of high socieconomic status had higher sefteem mean than

orphandiving with guardians from low socieconomic status.
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It was also indicated that durationa@phanhoohad some | mpact
selfesteem. The findings indicated that the more the timerglianhoodthe

| ess t he -esteend €hese findys may indicate that those orphans
who lost their parents in recent time, probably they had already their self
esteem established ftreir parents had providedconducive environment for
development of selésteem. This shows a difference that the orplvemo had
their parents dying long ago, their sefteem was more damaged than the

orphans whose parents died in recent times.

With comparison of means between male orphans and malerpbans male

non orphan$iad a higher selésteem mean than malepban studemst It was
also the same for female orphans and femaleanphans where the female
non orphans indicatea higher seHesteem mean than the female orphans.
Finally the findings in this study are consistent with research findings
indicating thatorphanhooddoes play a negative role development of self

esteem.

5.2 Implications

A close scrutiny of the findings of this study advance several implications.
First, it was noted that the non orphan students had higheesteém level

than orphan sidents. This implies that there are specific psychological
characteristics that students acquire from the two parents in the process of
development that enhance se#fteem. Indeed, the more parental care and

interest there is, the more likely the adolegds to have high seksteem. This

o

n
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also goes along with proper combination of warmth and firm discipline. It
seems that the family of two parents provides a sense of cohesion or emotional
bending that creates the conditions for identification with pardrence

enhancing emotional development leading to highestiéem.

Moreover, the two parents create a good ground for secure attachment which is
said to lay the basis of development of ssifeem. It may also imply that the

two parents provide a goodmdition for a healthy exploration.

Second, the orphaned student registered lowestdfem. This implies that

probably the theories of Self by Rogers, Attachment by Bowlby, Hierarchy of

needs by Maslow and PsycbBocial stages by Erikson might be true.
According to Rogers, the world of the person is a world of experience that is

the field which is really the whole pa

given moment.

For one to experience a healthy exploration there must be a good condition to
which the orphans lack. It might point that the orphans are troubled, thwarted
or dominated by threats that hinder the realization ofestfem as part of the
self. From the back ground information, the orphans experience so much

trouble and pain indicatindpat selfexploration may be next to impossible.

With the theory of attachment, the orphaned children may suffer especially if

the parents died while the students were young. This implies that probably



14&

secure attachment did not develop leading to lowestfem. With the low
selfesteem of the orphans, then the theory of attachment especially secure
attachment may be confirmed by this study to be true that secure attachment

leads to high selésteem without which vise versa is also true.

In addition, withlow selfesteem of the orphan, it is possible then to say that
the theory of hierarchy of needs by Maslow is true. From the background
information, the orphans lack physiological needs making it difficult to move
to the next level of security needs anddand belonging before reaching the
level of selfesteem. The findings of this study that orphaned students had low

self-esteem imply that this theory is true concerning the orphans.

Also, with psychological stages of development, the first stage dafwtensus
mistrust may imply that the orphans who did not have parents at that stage may
have developed mistrust impacting negatively to the-dmtelopment with

fear and concern regarding others.

With this, then the self is injured already leading tgatere evaluation that is

low selfesteem. This may therefore imply that this theory is confirmed by the
findings of low selesteem of the orphans. With this information, it may
therefore require the orphans to be trained inestitem enhancement. The
guardians also living with the orphaned students may be required to be
enlightened on how to handle orphans without negative words that would put

orphans down.
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Third, parental/guardian soe@c onomi ¢ st atus has-inf]l
esteem. Thisimpis t hat Masl owds hierarchy of
sociceconomic status, physiological needs are met. Without deficit in the
physiological level, then the student move to the next level. The results indicate
that selfesteem increased with so@geonomic status implying that those from

low socieeconomic status of their parents may be lacking physiological needs
thus leading to low sekésteem. It is therefore important that the orphans and
those students from low socio economic status be fed $0 move to the next

level leading to enhanced sel§teem.

Fourth, orphans selfisteem seems to be influenced by gender. This may be an
indicator that they are living in an environment in which the individual is
associated with a societal low grouppmssesses some characteristics or traits
that are devalued and this diminishes -sslieem. This is because societal
devaluation comes individual devaluation leading to lowastiéem. With low
selfesteem by gender is an indication that the process @éligation is
different upon children and one of the genders is devalued. The society should
therefore be enlightened that it is important to treat both gender with regard
and without discrimination for the psychological wellbeing and development of

selfesteem.

Fifth, even with low selesteem of orphans, there were a few who recorded
high seltesteem and a good number registered moderateestedm. This

implies that some orphans may have the inborn urge that moves all living

u ¢
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things forward which is ebedded in our very genetic fiber. Therefore, even
with all the bad experiences that act as barriers to development-estadin,
the inner potential continue to seek to release and finally develop high self

esteem.

Sixth, some few students from two patréamilies recorded low sedsteem.
This implies that, probably their parents failed to have positive perceptions and
parent al interest i n t he chil dé wel f

development of high sesteem.

Seventh, the study demonstkht¢hat the duration of orphanhood has a
rel ati onshi p -estéem.hlheaorpltah studeihtd who baed lived for
many years in orphanhood portrayed a lower level ofestfem than the
orphan students who have lived in orphanhood for lesser yHaissimplies

that the orphans in orphanhood for many years started problems and difficulties
in childhood. This then implies that chiltbod is the phase of life cycle when
parents provide experiences that are believed to exert their most significant and
salient influences to which the orphans lack. Ciitebd is also the stage when
human beings are particularly susceptible and responsive to external
experiences. The guardians therefore should provide a good role model and
these orphans should be exposeditmificant others for better formation of

personality.
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Eighth, notable from this study was the sedteem level of those orphans who
lived with their grandparents. This is the only group of orphans that had
moderate selésteem. This implies that grgmatents buffer the children
against the negative effects of insensitive parents or absent parents. It may be
therefore better for the orphans to live with their grandparents especially

maternal grandparents for selfteem enhancement.

Ninth, it was alsonot ed t hat al | the orphans
registered low selésteem. This implies that these orphans have been neglected
with no positive interaction which would have led to the development of secure
attachment. Probably the care givers ane #8nd thus not able to provide
attention which would lead to psychological growth. Probably even
physiological needs are also not met. This may imply that even when these
children would be taken for adoption, they may exhibit delinquent behaviour
stemmingfrom low selfesteem as proper care was not taken upon them when
young in orphanage. It is therefore necessary for the care givers in orphanages
to undergo training to enable the children under their care attain normal

development and high sedteem.

Tenth, the pocket money given per term had some effect orestelém of the
students. The students who had less pocket money and those who had excess
had low seHesteem. This implies that those students with less amount of
pocket money were psychologicaltisturbed for lack while those students

with excess pocket money had psychological disturbances on thinking how to



spend that amount of money. It is therefore important to give students not too

much pocket money or too little of the same.

Eleventh, edudeon aspirations seem to have some relationship with self
esteem of the students. The students who did not aspire for higher level
education had the lowest mean of sdfeem and those who aspired for a
degree and postgraduate level of education had igjieest mean of self
esteem. This implies that academic ability and performance are predictive of

high selfesteem.

Twelve, job expectations were found to be influenced byestdfem. The
students who expected a professional job registered moderatergaibgelf
esteem mean while the students who did not aspire professional jobs recorded
low selfesteem mean. This implies that educational accomplishments and
occupational status are predictors of high-esttem. Although these findings
may have such iplications, more studies covering the whole country should

also be conducted in order to realize meaningful conclusions.

As such, these implications should be taken with great importance as they
relate to human beings who are the resources for everynnatid every
continent. If human resource has low sedfeem, the productivity of a nation

is less and the opposite is also true, thusestfem should be enhanced Wy al
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5.3 Conclusion
Based on the analysis of data presentedChmapter Four the following

conclusios have been reached

() The overallself-esteenievels of orphan studengsd non orphan students
have a difference. The non orphan students seem to have higher level of
selfesteem than orphan students. Therefore, the societyldsiie
enlightened to offera better environment fothe orphans where they
should derive comfort and love. The guardistaking care of orphans
should tryand act liketheir parents where possible.

(i) A few orphans indicated higself-esteem levels.rBbably this grougad
experienced secure attachment before their parents died which is
necessary for development of high sedteem. Alsp may be the
guardians living with this group have provided a conducive environment
for healthy exploration.

(i) St u d eet-¢stediris influenced by his or her gender. This implies that
since seHesteem is a psychological construct which refers to how the self
is viewed and valued, probably the sociegvaluedthe orphans and
from the sociedl devaluation comes individual devaluation.

(iv) Stuwd e nt sesteem aslaffected by parents/guardiesmcioeconomic
status. This mayy ndi cat e t hat st udmay thes 6 f ee
influencedby the environment which inclugewhat the parent/guardian

hasat home or in the society.



(v) St ud e nestedns affected byheduration oforphanhoodThis may
mean that the developmahstage of the child seenmo be affected by
the separationfdhe child and parent.

(vi) Female orphans were most affected in-ssttem. They had the lowest
level of selfesteemn comparison with the other groups. This psitat
the fact that the society despises women and this is not less even to the
female orphans.

(vii) The studerg who received the highest and the lowastountof pocket
money given per term registered the lowestamef selfesteem. The
other groups indicated moderate sdteem mean. This may mean that
those students with very littlgpocket money probably come from
parents/guardians with low economic status which was shovafifeot
the selfesteem of students. &rstudents given a lot of money probably
have other factors disturbing them thus not registered higrestelém
mean.

(viii) The studerst who aspirgo acquirea degree and post graduate level of
education registered the highest ssdfeem mean while those who
expected to attain form four and certificate level of education indicated
the lowest mean of seHfsteem. It may then be deduced that the students
with high expectations of education have high -ssttem and feel

accomplished
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It can therefore be genelalconcluded that parents contribute greatly to the
development of selésteemin their children. Onthe other hand, missing

parentddamages selesteem development ahildren.

One of the fundamental psychological processes that occur during infancy is
the formation of tachment or a strong emotional asdcial bond with the
parents. The significance of this attachment process has been vividly
demonstrated in research on the negative effects of breaking early parent infant
bonds consequently leading tegative emotionatlevelopment pointing to

low selfesteem (Hothersall, 1985).

Parents are the first people that the child comes into contiettt andin the

process of developmenthe child experiences the feelings of love orehat

which significantly ontributes to the development of selforth. Infact, before

the child can understand the wsrdf praise, he is aware of the admiring
twinkle in the par enlhstste, 98k Fufthermoré, d De \
the parents provide the first ground of isdization. In essence, the parents

provide the unconditional love and acceptance which are vital for development

of seltesteemThis then explains why the orphans registered a lowestdem

while the nororphans indicated a healtbglf-esteem

5.4Recommendations
From the findings of this study, it is evident that the orphans exhibit a lower

selfesteemevel as compared to non orphafshis parallels recent studiey

Atwinea, Centeret al (2005) in Behrenditand Mbaye(2008) indicating that
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orphanshave greater leveadf anxiety, depression and anger characteristics of
low selfesteem compared to non orphans. In addition, another study by Kiirya
(2005 in Behrendit and Mbaye (2008) compared orphans and non orphans on
selfesteem where orphans scoredtably lower tlan non orphansit can

therefore be recommended that

(i) The orphans recorded a lower se#teemievel than the non orphan3he
government should come up with comprehensive policies to promote the well
being of the orphans eitheeachng the orphans through local administrators
or teachers in school¥his would contribute to sedsteem enhancement of the

orphans.

(i) There was a significant difference in sekteem of orphans by gender
where orphaned girls registered a lower -ssttem mean tmathe boys,
therefore,there is need to focusn attitudinal change as well as changes in
values andehaviourtowards girl child andhe processes of socializati so as
to enhance selésteem of orphaned girl&s such both sex should besdted

the same in the society in attempt to enhanceestéfem of the girls.

(i) Orphans lived in different settings and with different environmeitss
probabl led to painful experienceggesulting to low selesteem. Terefore
specific advocacy negrammes are needed which include awareness raising
campaigns,programmesthat stress selisteem enhancement and healthy

explorations of the orphans.
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(iv) Since socieeconomic status influences seteem, cmmunities should
have regulatednechanisms rad social structures that allow well organized

assistance to orphan children.

(v) An operational network for child protection at community level should be
set. There can be psychosocial mobile units to refer the severely affected
children or orphans. Thesunits should be made up of professional or

paraprdessionals for assisting the digms in difficult situations.

(vi) As some orphans develop low selteem due to soceconomic factors,
there should be clear and appropriate local norms and natidi/ laevs and
effective enforcement mechani sms on C
rights. Thi s woul d prevent confiscat.

guardians or other grabbers.

(vii) Orphans exhibited low selsteem due to mistreatments thegengo as it

is indicated from the background information. Therefore, child rights can be
used as foundation to protect the orphans. Child rights cover four general
principles that is elimination of discrimination, development to full potential,
the besinterests of the child and child participation. If the government officers
concerned with child rights are not corrupt, then the orphans may be protected

against mistreatments layints, uncles and guardians.
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(viii) Orphans registered a low selteem prbably due to lack of secure
attachment more so if the parents died while the children were young.
Therefore, orphans should be incorporated into comprehensive child protection
policies and programmes that would enlighten the caregivers on requirements
for psychological development. The government officers should assess
orphanage to establish the conditions orphans are put by the managers of

childrendéds homes. This can be done at

(ix) The government should revise the laws conicgy property inheritance to
enable judicial arm properly protect the orphans. The law should allow
registration of property under the children to prevent grabbing. The children
should be allowed to obtain burial order and death certificates assistechby |

administrators. This would enhance livelihood perspectives for the orphans.

(x) It would also be important to offer counged, trauma healing and crisis
intervention such as relocation of orphans to a safer environment in case this

represents thenty solution to protecting the orphan

5.5Suggestiondor Further Research

During the course of this study, some issues cnlight which may warrant
further research. In effect, the following are theggestions for further
research;

1. Even though thisstudy makes available precious information on

relationship betwen orphanhood and sadsteem, the researcher taoko
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consideration that the small sample size of three districts represents a
limitation therefore further studies invEgtng larger samigs are
recommended to explore further the influence ogphanhoodon self
esteem

. The orphans in orphanage registered the lowest level ofestedm
therefore further a studgivestigating relationship between orphanhood and

self-esteem with a longitudal approachs recommended.
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REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telegrams: “SCIENCETECH", Nairobi
Telephone: 254-020-241349, 2213102

254-020-310571, 2213123 P. 0. Box 30623-00100

Fax: 254-020-2213215, 318245, 318249 NAIROBI-KENYA

When replying please quote Website: www.ncst.go.ke

Our Ref: Date:
NCST/5/002/R/209/4 26" March 2009

Ms. Margaret W. Gitumu
Kenyatta University
P.O.Box 43844

NAIROBI

RE: RESEARCH AUTHCRIZATION

Following your application for authority to carry out research on.
Reiationship betwezn Student’s Self-Esteem and Orphan hood in
Kirinyaga, Nyeri North and Nyeri South Districts’

| am pleased to inform you that you have been authorized to carry out
research in the above Districts for a period ending 31%' December 2009.

You are advised to repoit to the District Commissioners and the District
Education Officers of the respective Districts before embarking on your
research.

On completion of your research, you are expected to submit two copies of
your rasearch report to this office.

PROF. 8. A,
SECRETARY

MWL.RAZAK Ph.D,MBS

Copy to:

ihe District Commissioner
Nyeri North District
nyeri South Districd
Kirinya District

The District Education Officer
Nveri North District

Nyeri South District
Kirinyaga
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APPENDIX B

LETTER OF INTRODUCTION

MARGARET WANJIRU GITUMU,
P.0O. BOX 304,
KIANYAGA.

THE PRINCIPAL,
SCHOOLS IN NYERI AND
KIRINYAGA COUNTIES ,
P.0O.BOX
NYERI/KERUGOYA.

Dear Principal,

RE: LETTER OF INTRODUCTION
My name is Margaret Wanjiru Gitumu a .Bhstudent at Kenyatta University. |
am currently wundertaking a research
esteem and orphanhood in Kirinyaga, Nyeri North and Nyeri South Districts.
Due to your position as the principal in the school, | kindly request you to
allow me collect some informian from the students to enable me complete the
study.

| assure you that the information | get from the students shall be treated as
confidential and used for academic purposes only.
Thank very much for your cooperation.

Yours Faithfully,
Margaret Wanjiu Gitumu.
CC.
The District Commissioner

Kirinyaga, Nyeri counties

The District Education officer
Kirinyaga, Nyeri Counties.

The Principals
Secondary Schools
Kirinyaga, Nyeri Counties.
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APPENDIX C
(STUDENTS 'QUESTIONNAIRE)

Section A: Personal Data

Instructions: Put a tick only where appropriate e.g. [ V|
1. Indicate the category of your school:
Provinciall_]district [ ]
2. Your class forrh [ ] brm.2[ ] form[ ] ford ]
3. Your aggyearsi1-13[_ ] 1416 ] 17191 20and ovel__]
4. Sex: male ] female[__]
5. When at home | live with both my biological parents [} No []
6 If your answer in question 5 above is No, indicathen your parents passed
away (YearsMother ] Fathe[ ]
7. Where are yoliving?
A Living with siblings ]
A Living with grandparents [
A Living with aunts and unclel__]
ALiving in chCJdrenés homes

A Any other specify

8. How long have you lived with the persons abo{ | Years

9. How is the relationship with parents guardian®ery Good_] Good[_]

Bad _1 Word ]
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10. What is/was the education level of your parents/guardian?

Father Mother Guardian

(1) No formal schoolingl 1 [ 1 [__]

(i) Primary level I | | | |

(i) Secondarylevel [—1 [1 [

(iv)  College level I | | | |

(v)  University L1 1 1

11. What is/was the occupation of ygarent/guardian?

12. Who gives you pocket money? Par[__]  Guardial_]

13. Indicate below the amount of pocket money you are given per term.
(i) Below Kshs.200/=__] (i) Kshs 200-300/= L1
(iii) Kshs 301-400/= [ (iv) Kshs401-500/= ]
(v) Kshs501 and abos

14. Who pays your school fees? Pa[ ___|Guardial__]
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SectionD: Self-esteem Scale

Instructions:

Read each statement carefully and indicate how it describes the feelings you

have about yourselfDo_not omit_any statement If you STRONGLY
AGREE circle SA; if you AGREE, circleA; if you areNOT SURE, circleN
if you DISAGREE, circle; D if you STRONGLY DISAGREE, circleSD.

1.1 dondét feel anyone elSAeAiNs
2. | am free of shame SA A N
3. I am a happy person. SA A N
4. 1 have no need to prove | am as good as
or better than others. SA A N
5. 1 do not have a strong need for people to
like what | do. SA A N
6. Losing does not upset me. SA A N
7. | feel warm and loving towards myself SA A N
8. I do not feel others are better than | am because they
can do things better. SA A N
9. | make friendgasily. SA A N
10. I speak ufor my own ideas. SA A N
11. |l am not hurt by otShAeAsN
12. 1 do not need praise to feel good about myself. SA A N
13. | feel good about
winning.
14. 1 do not find fault with my family
SA A N
15. 1 do not feel | must always please others. SA A N
16. | am open and honest
SA A N
17. 1 am generous towardhers.
SA A N
18. 1 do not blame others for my problems
SA A
19. lenjoy being alone with myself. SA A N

20.

| accept compliments and gifts without feeling

Db&bt er
D SD

D SD

D SD

D SD

D SD

D SD

D SD

D SD

D SD

t h

Do SDni ons

D SD

ot hersdé good

SA° AN D SD

D SD
D SD
D SD
D SD
D SD
D SD

uc



uncomfotable SA A N D SD

21. | admit my mistakes without fidey ashamed
SA A N D SD

22. | feel no need to defend whadaly. SA A N D SD

23. 1 do not need others to agree with me or tell me
l &dm right . SA A N D SD

24. 1 do not brag about myself, what | have done, or
what my family has iodoes. SA A N D SD

25. |1 do not feel fAput downo when crit
others. SA A N D SD
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SectionC: Students E d u @aredtlab dgpirations
Instructions: Put a tick only where appropriate e.g. [ V|

1. Whatis thehighest education leveld@hyou expect to obtain?

I Form Four |:|
i Certificate [ 1]

i Diplomacollege [ ]

iv Degree [ ]

v Postgraduate [ ]
2. What job would you like to get when you leave school?

I Nursery and flower gardener

i Bus driver

iii  Economist

iv  Hair dresser

v Professional architect

vi Meteorologist

vii  Shoe factory worker

viii Civil aircraft pilot

ix Baker

X  Dry cleaner

Xi  Veterinarian

xii Butcher

INIRIRIIRIRIRINIRIRTYAI

xiii Neurosurgeon
xiv. Manager in a construction firn ]

xv Manager of a finance compan ]

I

xvi Electricianin own busess



APPENDIX D:

SCHOOL SAMPLE BY POPULATI ON AND NUMBER OF ORPHANS

School Category Population  Orphans Two Parent

Boys Girls Boys Girls

Kenyatta High  Provincial (B)i N.S 720 - 30 - 30
Kagumo High  Provincial (B}yN.S 900 - 18 - 18
Muruguru Girls Provincial (B}yN.S - 720 - 18 18
Mabhiga Girls Provincial (ByN.S - 540 - 15 15
Kiamutugu Boys Provincial (B)-K 560 - 17 - 17
Karot Gi r IPsovdncial(B)-K - 870 - 18 18
Kagio Mixed District (B&D) -K 417 252 12 10 22
Karatina Mixed District (B)- N.N 180 180 12 8 20
Njoguwini Mixed District (D)-N.S 90 920 9 10 19
Kiamaina Mixed District (D)}-K 133 146 11 7 18
Gathathini District (D)-N.S 90 90 12 6 18
Totals 3,090 2,888 121 92 213
Key

B i Boarding

D1 Day

BD i Boarding & Day
N.ST Nyeri South
N.N i Nyeri North
KT Kirinyaga



SCHOOLS IN NYERI NORTH, NYERI SOUTH AND KIRINYAGA

DISTRICT FROM WHICH THE SAMPLE OF SCHOOL SIS MADE.
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APPENDIX E:

NYERI PROVINCIAL BOARDING SCHOOLS

SCHOOL ACTUAL
NAME ENROLMENT

Boys | Girls | Total Total
Orphans

1 | PGB | B.G Ngandu 580 580 7
2 | PGB | Tumutumu 673 673 1
3 | PGB | South Tetu 349 349 4
4 | PGB | Chinga Girls 720 720 5
5 | PGB | Othaya Girs 525 525 7
6 | PGB | Mahiga Girls 599 599 15
7 | PGB | Kangubiri Girls 770 770 11
8 | PGB | Dr.Kamundia G 404 404 11
9 | PGB | Muruguru Girls 702 702 14
10 | PGB | Naro Moru Girls 374 374 11
11 | PGB | Moi Equator 480 480 13
12 | PGB | Gataragwa Girls 576 576 8
13 | PBB | Kirimara Boys | 534 534 8
14 | PBB | Kanjuri Boys 419 419 11
15 | PBB | Kaheti Boys 512 512 10
16 | PBB | Karima Boys 5
17 | PBB | Kenyatta High | 409 409 30
18 | PBB | Chinga Boys 720 720 12
19 | PBB | Othaya Boys 529 529 5
20 | PBB | Nyeri High 733 733 14
21 | PBB | Kagumo High 807 807 18
22 | PBB | Endarasha High| 623 623 11
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SCHOOL NAME ACTUAL
ENROLLMENT

Total

Boys | Girls Total | Orphans

1| DGB Mathaithi _ 298 298 10

2| DGB Ngorano _ 138 138 5

Gathungururu

3| DGB Girls _ 358 358 7

4| DGB Birithia Girls _ 364 364 5

5| DGB Gatugi Girls _ 452 452 8

6 | DGB Wamagana _ 329 329 1
St.Monica

7 | DGB Munyaka _ 446 446 8

8 | DGB Ruthagati 396 _ 396 13

9| DGB Kiangoma 409 _ 409 6

10| DGB Kimathi 299 _ 299 3

11| DGB Giakianja 575 _ 575 1
Naromoru

12| DGB Boys 296 _ 296 13

SCHOOL ACTUAL ENROLMENT
NAME Boys | Girls Total Total

Orphans

1. | DMB | Karatina 182 112 294 20

2. | DMB | Kabiruini 70 126 205 6

3. | DMB | Gikondi 287 227 514 7

4. | DMB | Mweru 147 94 221 7

5. | DMB | Kimondo 41 109 15 6

6. | DMB | Mihuti 178 70 178 12

7. | DMB | Giathugu 98 65 163 4

8. | DMB | Kihome 148 61 209 5

9. | DMB | Aguthi 175 91 266 5

10. | DMB | Munyu 185 211 396 6

11. | DMB | Mugunda 170 147 317 7

12. | DMB | Kiarithaini 412 140 552 8

13. | DMB | Ndathi 116 318 470 13
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SCHOOL NAME

ACTUAL
ENROLLMENT

Boys| Girls | Total

Total
Orphans

1| DMD | Gikumbo 109 107 216
2 | DMD | Magutu 105 133 238
3 | DMD | Gatondo 71 250 321 1
4 | DMD | Kiamariga 250 115 365 1
5| DMD | General China 58 71 129
6 | DMD | Ngaini 111 65 176
7 | DMD | Giakaibei 198 102 300 1
8 | DMD | ltundu 64 58 122
9 | DMD | Hirirga 99 116 215
10 | DMD | Ngunguru 179 153 332
11| DMD | Icuga 93 214 307
12 | DMD | Kanyama 122 153 275
13| DMD | Kianjogu 118 123 241
14 | DMD | Ngaini 111 65 176

15| DMD | Kangocho 205 114 319
16 | DMD | Miiri 36 30 66
17| DMD | Kiamariga 205 11 216 1

DMD | Gakunyu

92 84 176

19| DMD | Iruri 93 81 174
20 | DMD | Kiangoma 140 100 240
21| DMD | Kiamabara 99 87 186
22 | DMD | Tambaya 192 195 387
23| DMD | Kiangoma Krt 140 100 240
24 | DMD | Ndiani 68 179 247 1
25| DMD | Karindi 73 64 137
26 | DMD | Kaharo 146 181 327 1
27 | DMD | Kihuti 226 75 301
28 | DMD | Wamutitu 158 157 315
29 | DMD | Ngoru Orthodox 118 130 248
30 | DMD | Rutune 101 115 216
31| DMD | Thangathi 90 92 182
32| DMD | Kiuu 70 71 141
33| DMD | Njiruini 133 111 244
34| DMD | Ngamwa 65 56 121 1
35| DMD | Kibutio 47 55 102 1
36 | DMD | Gaikundo 21 14 35

DMD | Kiaguthu

86 78 164

DMD | Munyange

104 81 185

DMD | Kiamuya

152 114 266

DMD | Kariko

114 92 206

DMD | Kairuthi

98 91 189
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42 | DMD | Gathera 190 135 325 2
43 | DMD | Thunguri 37 190 227 5
44 | DMD | Irindi 44 46 90 6
45| DMD | Kagonye 194 69 263 8
46 | DMD | Witima 160 148 308 7
47 | DMD | Ihuririo 94 109 203 9
48 | DMD | Gakuyu Mahiga 117 117 234 6
49 | DMD | Muirungi 130 81 211 2
50 | DMD | St Marys Karuthi a7 36 83

51 | DMD | Kiandu 222 171 393 12
52| DMD | Mathakwaini 113 77 190 4
53 | DMD | Gachatha 185 168 353 2
54| DMD | Kiriti 497 342 839 6
55| DMD | St. Paul Githakwa| 60 216 276 3
56 | DMD | Muhoya 78 68 146 4
57| DMD | Wandumbi 89 112 201 3
58 | DMD | Gaki 138 138 276 9
59 | DMD | Gathathini 49 31 80 18
60 | DMD | Huhoini 48 108 156 7
61| DMD | Ngooru 50 105 155 2
62 | DMD | Ihithe 90 72 162 3
63| DMD | F.T. Nyamo 105 96 201 4
64 | DMD | Ithekahuno 66 72 138 7
65| DMD | Kiagonde 105 153 258 9
66 | DMD | Njogu-Ini 102 80 182 19
67 | DMD | Gichira 71 85 156 3
68 | DMD | Karangia 92 84 176 3
69 | DMD | Muthuaini 76 139 215 2
70 | DMD | Gachika 82 160 242 7
71| DMD | lhwa 112 86 198 5
72 | DMD | Kahiga 137 103 240 3
73| DMD | Moi Complex 331 203 534 9
74| DMD | Riamukurwe 148 172 320 12
75| DMD | Kihuyo 69 51 120 4
76 | DMD | Kihatha 139 131 270 3
77 | DMD | Githathini 42 51 93 2
78| DMD | Warazo Jet 91 226 317 12
79 | DMD | Mwichuiri 92 79 171 1
80 | DMD | Gakwa 76 49 125 10
81 | DMD | NaromoruMixed 175 124 299 1
82 | DMD | Gatuamba 35 37 72 2
83 | DMD | Amboni 148 87 235 3
84 | DMD | Mweiga 140 175 315 2
85| DMD | Watuka 168 157 325 3
86 | DMD | Charity 45 72 117 4
87| DMD | St.George 80 48 128 2
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88 | DMD | Karameno 100 120 220 4

89 | DMD | Embaringo 57 65 122 4

90 | DMD | St.Jude Mugunda | 113 81 194 5

91 | DMD | Mwiyogo 65 66 131 4
SCHOOL ACTUAL ENROLMENT
NAME Boys | Girls Total Total

Orphans

1. | DMD | Observation Hill 76 52 128 4

2. | DMD | Karundas 71 54 125 3

3. | DMD | St.Joseph Mbiririf 97 73 170 4

4. | DMD | Burguret 53 49 102 2

5. | DMD | Quality School 48 66 112 3

6. | DMD | Gatugi Mixed 100 86 186 5

7.| DMD | St. Thomas 53 59 102 4
Gatura

KEY:

PGB7 PROVINCIAL GIRLS BOARDING
PBBT PROVINCIAL BOYS BOARDING
DGB1 DISTRICT GIRLS BOARDING
DBB T DISTRICT BOYS BOARDING
DMB i DISTRICT MIXED BOARDING
GB1 GIRLS BOARDING

BB T BOYS BOARDING

MB 1 MIXED BOARDING

DMD DISTRICT MIXED DAY.
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KIRINYAGA DISTRICT

ENROLLMENT ORPHANS
Girls | Boys | Total | Girl | Boy| Total

1. | Kanjinji 50 79| 129 3 1 4
2. | Gatuguru 46 56 102 3 2 5
3. | Kiamuruga 87 56| 145 6 4 10
4. | Gaciongo 17 30 a7 1 2 3
5. | Kiambui 30 47 77 2 2 4
6. | Bishop Ngoru 26 20 46 2 3 5
7. | Muragara 12 20 32 1 1 2
8. | StLouis 25 27 52 1 3 4

Nyagithusi
9. | Getuya 26 24 50 1 _ 1
10. | Kiarugu 12 15 27 _ _ _
11. | Kabonge 101 105| 206 _ 4 4
12. | Mukangu 36 66| 102 _ 2 2
13. | Good Samaritan 38 56 94 1 _ 1

sec
14. | Rukenya mixed 39 52 91 1 2 3
15. | Karimaini sec 130 110, 240 3 _ 3
16. | Karucho 121 81| 210 2 2 4
17. | Ngawama 47 63 110 1 1 2
18. | Kiandieri mix 109 145| 254 1 1
19. | Karia 31 114| 145 1 1
20. | St johns thaita 45 64| 109 3 6 9
21. | Mutitu sec 163 57| 120 1 1
22. | Mugwadi 91 77| 169 4 3 7
23. | Kiangai sec 136 152 287 4 2 6
24. | Gakoigo mix 35 43 78 - 2 2
25. | Tebere sec 18 46 64 - - -
26. | St peters 51 66 117 4 1 5

difathers
27. | Ndindiruku sec 68 58 126 2 - 2
28. | Ngangati 42 34 76 1 1 2
29. | Murinduko sec 115 148 263 1 9 10
30. | Nganga 23 33 56 1 1
31. | Thiba 113 93| 206 6 5 11
32. | Kagio 252 417| 669 4| 18 22
33. | Rwambiti 99 146| 245 3 3 6
34. | Kianguenyi 84 123| 207 - 1 1
35. | Ngungu 33 30 63 2 1 3
36. | Kavote 92 116| 206 1 2 3
37. | Kiaga sec 16 26 42 1 1 2
38. | Gatwe sec 51 51 102 1 - 1
39. | Kabonge 148 190| 338 3 3 6
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40. | Sagana sec 63 94 157 2 1 3
41. | Kiine mix 79 66| 145 2 2 4
42. | Thumaita west 52 77| 130 - 1 1
43. | Kiamaina 146 133| 279 4 7 11
44. | Kiandagae sec 68 69 137 - 2 2
45. | Mukangu 34 66| 100 - 2 2
46. | Kagumo Girls 368 - 368 3 - 3
47. | Ngaru Girls 432 - 432 4 - 4
48. | Njega Boys - 371 371 - 3 3
49. | Mutige Boys - 402| 402 - 2 2
50. | Mwea Boys - 370 370 - 3 3
PROVINCIAL IN KIRINYAGA
Boys Girls Total

Orphans
1] Karoti girls 870 18
2| Kiamutugu boys 560 17
3| Mutira girls 640 4
4| Kianyaga boys 688 14
5] Kerugoyagirls 715 9
6| Kerugoya boys 509 11
7| Ngiriambu girls 552 12
8/ Kabare 662 8
9/ Baricho 975 12




APPENDIX F:

STATISTICAL ANALYSIS

Hypothesis Independent | Dependent | Test
Variable Variable Statistics
Ho, | There is ng Student statuj Selfesteem | t-test
statistically
N (orphan ano
significant
difference in | nonorphan)
selfesteem leve
on orphan ang
non orphan
students
Ho, | There is ng Gender of thg Studend s Chi-square
statistically
S, . | orphan seltesteem
significant v/ship
between gende
of the orphan
and student
seltesteem level
Hos | There is ng Parent socio|St ud e n|Anova
statistically .
N . | economic esteem
significant r/ship
between parentg status
sociceconomic
status and se
esteem
Ho, | There is  ng Duration of| Self-esteem | Anova
zfggﬁitcl:(ﬁltyr/ship orphanhood of the student
between duratiof
of orphanhood
and st
self esteem
Hos | There is ng Gender of thg Selfesteem | t-test
sf[atl_sfucally student of student
significant
gender
difference in
selfesteem

between orphat
and nororphan

students




