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ABSTRACT 

 

The environment in which a child is brought up is likely to influence the level 

of self- esteem of the child. As such, the death of parents that results in 

orphanhood may have setbacks on the development of self-esteem of orphans. 

The orphanhood crisis that has overwhelmed Africa is largely associated with 

the HIV/AIDS epidemic, road accidents and land clashes. The death of prime 

age adults has jeopardized the wellbeing of orphaned children thus 

compromising their opportunities and development of self-esteem of such 

students.  In effect, the purpose of this study was to find out the relationship 

between the studentsô self-esteem and orphanhood in Kirinyaga and Nyeri 

Counties, Kenya. This study was guided by Maslowôs theory of hierarchy of 

needs, Bowlbyôs theory of attachment, Eriksonôs theory of psychosocial stages 

and Carl Rogersô self theory. The hypotheses of the study tested the level of 

self-esteem between orphan and non-orphan students, relationship between 

gender of orphans and self-esteem, relationship between socio-economic status 

and self-esteem, duration of studentsô orphanhood and self-esteem and gender 

differences in self-esteem among orphans and non-orphans The study was a 

survey, which utilized casual comparative research design. According to 

district education offices in the three districts, the total population of students 

in the districts was 58,448. Out of this population, 426 students constituted the 

sample of this study. A questionnaire was used to collect the data. The 

questionnaire was pre-tested to establish its validity and reliability before being 

administered to the respondents. The Statistical Package for Social Sciences 

(SPSS) was used to aid in data analysis. In data analysis, descriptive and 

inferential statistics was used. In descriptive, frequencies, percentages, and 

standard deviation were employed. In inferential statistics, Chi-square and t test 

and ANOVA were employed. The major finding in this study was that orphans 

registered lower self-esteem than non orphans. The government should come 

up with comprehensive policies to promote the wellbeing of the orphans either 

reaching the orphans through local administrators or teachers in schools. This 

would contribute to self-esteem enhancement of the orphans. The school 

administrators and teacher counsellor may help in providing appropriate 

interventions to such students through guidance and counselling to enhance 

their self-esteem for effective leaning and personal growth. Self-esteem was 

also found to be influenced by gender therefore; the socialization by the society 

should not be gender discriminative that is all children should be treated the 

same way. The Government should also initiate policies that would enable 

orphans to retain the property of the deceased parents in an attempt to make 

them meet their physiological needs. The Government should asses the 

standards of all orphanages since the orphans in these institutions registered the 

lowest self-esteem level and find out the reasons behind this finding.   
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CHAPTER ONE: INTRODUCTION  

 

1.1 Background to the Study.  

The plight of the millions of world orphans constitutes one of the gravest 

humanitarian crises and Kenya is not exceptional (National AIDS Control 

Council, National AIDS and STD Control Programme, 2007). The escalating 

orphanhood affects the ability of families, communities and civil societies and 

governments should ensure orphans that safe. Due to economic, social, 

political and psychological experiences that orphans undergo, it is important to 

assess their self-esteem.  

 

Self-esteem of orphans is central to everything (Perera, 2003 in Kiyiapi, 2007). 

Perera continues to observe that self-esteem is the difference between success 

and failure. It affects thinking, causes oneôs outlook to be positive or negative, 

affects confidence, self-image, enables one to have the right attitude to succeed 

at work and affects happiness. He also says that the potential to achieve  what 

one sets out to do is directly related to his/her self-esteem, and failure can 

occur when one suffers  from low self-esteem. With this in mind, it was 

important to assess the self-esteem of the orphans.   

 

According to UNICEF (2004), orphans are of two types which include double 

orphans (children who have lost both biological parents) and single orphans 

(children who have lost one biological parent). This study deals with double 

orphans exclusively. The existence of double orphanhood is brought out by 
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death of biological parents due to various causes such as HIV/AIDS and other 

diseases (Mwai, 2007), accidents and land clashes. 

 

HIV prevalence nationally estimates between age 15 ï 49 by 2006 were 

indicated as males 3.5% (32,000) and females 6.7% (615,000). The prevalence 

estimates for youth between aged 15 ï 24 in 2006 were male 1.4 % (25,000) 

and female 4.0% (160,000) (National AIDS Control Council and National 

AIDS and STD Control Programme, 2007). In Kenya, over 700 people die per 

day due to AIDS related complications (UNAIDS, 2004 in Potts, 2006). Potts 

(2007) further observes that 1.27 million Kenyans are infected by HIV and 164 

people are infected by HIV everyday which translates to 60,000 new infections 

annually.  

 

UNICEF (2004) adds that even where HIV prevalence has stabilized or 

declined, the number of orphans will continue to grow and remain high for 

several years reflecting the long tag between HIV infection and death. The 

estimates by UNICEF (2005) show increase every year indicating that the 

number of orphans may require attention. Table 1.1 below yearly estimates in 

Kenya. 
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Table 1.1: Orphan estimates by year, type and cause in Kenya 

Double Orphans 

Year Aids Non-Aids Total % of the children 

1990 4,000 76,000 81,000 8.1% 

1995 46,000 66,000 113,000 9.1% 

2001 243,000 47,000 291,000 12.4% 

2005 404,000 35,000 439,000 13.9% 

2010 509,000 24,000 533,000 14.3% 

Source: Extracted from Children on the Brink by UNICEF (2002) pp. 16 ï 25. 

From Table 1.1, the number of orphans rises yearly and it is important that 

research be carried out on their psychological well-being so that the Ministry of 

Education, Non-governmental organizations and society at large may be guided 

by the findings to help these orphans. 

 

With accidents alone, Odero (2001) explains that the number of those killed 

through road accidents increased by 578% between 1962 and 1992 in Kenya. 

Odero further observes that Kenya ranked 5
th
 with the highest number of 

accidents per licensed vehicles out of 29 selected countries worldwide. 

According to a research carried out by the UK Transport Research Laboratory 

(1986) in Odero (2001), the number of fatalities from road accidents rose from 

1850 in 1990 to 2830 in 2000. 

 

Air crashes too have robbed Kenya of many lives. Just to mention a few, there 

was a plane clash in the city of Douala, Cameroon that killed 114 people 
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(Thomson, 2007). In another plane tragedy, 169 people were reported dead 

through the crash of Kenya Airways A310 flight 431 off Abijan Ivory Coast  

(Thomson, 2007). 

 

Land clashes in Kenya have also claimed lives. Ogada, (2007) observes that 

143 people were killed in land clashes of Mount Elgon region by December 

2006. The Kiliku Parliamentary Select Committee of September 2002 put 

forward that 1992 land clashes put the death toll of clashes to 728, and the 

number of those killed by November 1993 was 1,500. Ogada further observes 

that land clashes continued in 1994 and 1995 bringing the estimated number of 

those killed by July 1995 to 1,800. 

 

These clashes are part of a long list of incidents in Molo area and other parts of 

the Rift Valley.  According to Magenyi (2007) in Darcq (2007), 5,000 people 

were killed in Rift Valley province in 1992 while in Kenya as a whole, 100,000 

deaths have been linked to clashes. Kanina (2007) reported that many Kenyans 

are braced for violent skirmishes where 16 people have been killed in Kuresoi 

area near Molo. As a result of skirmishes and other causes, the number of 

double orphans has grown as indicated in Table1.2 
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Table 1.2: Number of orphans by Type in 2005 

Type Number 

Maternal Orphans 1,282,000 

AIDS 692,000 

Non-AIDS 590,000 

Paternal Orphans 1,591,000 

AIDS 750,000 

Non-AIDS 841,000 

Double Orphans 443,000 

AIDS 349,000 

Non-AIDS 94,000 

Total Orphans 2,430,000 

 Source: National Aids Control Council. 

From Nyeri and Kirinyaga Education Counties offices, the number of orphans 

by 2006 was 954 and 447 respectively. It was also indicated that the working 

children as percentage of population in Kirinyaga County was 41.6% and Nyeri 

County 47.1%. (Ministry of Planning and National Development, 1999). This 

shows that some of the working children could be orphans as they look for 

their means of survival. 

 

Previously, in traditional African societies, the extended families were able to 

provide both material and psychological support to the orphaned children. The 

society members were interwoven and the relatives of the deceased took up the 

responsibility of bringing up the children in the absence of the parents. Today, 

with formal education which promotes capitalism and urbanization, the close 

ties with the members of the families are not there. In addition, with AIDS 

virus devastating communities, these networks are disappearing. At the same 

time, the number of orphans is burdensome to some families and resources 

(Reinglish, 2006). 
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The circumstances under which the orphans are growing are pathetic. In most 

cases, orphans of all ages are subject to leaving the home in which they grow 

up in order to be fostered by relatives and grand parents. The grand parents 

find it difficult to cope with greatly increased responsibilities of the workload. 

These orphans are exposed to hard labour due to lack of basic necessities. It is 

estimated that 3.5 million children are working in Kenya today and those living 

with relatives face food discrimination (Human Right Watch, 2001). Some of 

the relatives cook food and hide it from orphans and some orphans are sent to 

collect firewood and in their absence, the food is given to non-orphans 

(Ayieko,1998 in Lusk, 2000). The relatives and the old people also lack 

knowledge, funds and time to provide adequate necessities. 

 

Without parental support, unskilled orphans are naturally forced to head their 

households and take care of their young sisters and brothers. These orphans are 

vulnerable to exploitation and the worst forms of child labour. Some of the 

female orphans so as to eke livelihood which in tern exposes them to  

HIV/AIDS. Other orphans are sexually abused as they are eager to please their 

employers and are afraid of their employment being terminated. Such orphans 

are even raped by their employers or someone in their employerôs family as 

they are defenseless (Human Right Watch, 2001). 

 

Other orphans become homeless with the death of their parents. The law in 

Kenya makes it hard for children since they need someone to seek a letter of 

administration to enable them retain their deed parentsô property. For a letter of 
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administration to be issued, there has to be identification documents which the 

children may not have. Once the property of the parents is grabbed, some of the 

orphans opt to be street urchins with no food, with no food, no finance and no 

education (Odhiambo, 2000 in Human Right Watch, 2001) 

 

As a consequence of the issues discussed above, orphans suffer psychological 

torments. In Kenya HIV/AIDS positive people may not access expensive drugs 

which results in many parental deaths. Orphans interviewed have described the 

terrible and exasperating ordeal of watching their ill parents endure severe 

pain, stigmatization, grief, rejection and the indignities associated with 

HIV/AIDS only to have them die as disastrous (Human Right Watch, 2001). 

Prejudices, social exclusions, denial, of schooling, health-care and inheritance 

rights always result in psychological torture. These psychological effects are 

likely to lower the self - esteem of these orphans.  

 

According to Hunter and Williamson, (1998) in Lusk, (2000).the orphans in 

childrenôs homes may suffer from insufficient food and in most cases the care 

givers are few, thus being overwhelmed by the workload. These institutional 

placements fail to meet childrenôs developmental needs, including 

opportunities for attachment and normal socialization. They further say that the 

younger the child, the more likely it is that placement in an institution will 

impair his or her psychological development. Orphanages are expensive, have 

limited capacity and do not meet childrenôs need to be part of a family and a 

community. 
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Those orphans in institutional care suffer from lack of love, outright 

discrimination, and the feeling of being exclusion. The orphans have no one 

who can be trusted and relied upon and understand them after the loss of their 

parents. The primary psycho-social issues for orphaned children in these 

institutions involve inconsistency of care givers, lack of basic stimulation of all 

kinds, as well as lack of responsive interaction. Moreover, psychological 

trauma deeply affects orphaned children who may suffer from stress, 

depression and a great deal of hopelessness (Reinglish, 2006).  

 

In addition, Viva Network (2005) contends that children who are orphaned 

often  experience humiliation, rejection and discrimination, adding to their 

suffering as their self-esteem crumbles, insecurity and fear, emotional and 

trauma are immeasurable. In fact, Reinglish (2006) explains further that the 

orphans experience many negative changes in their lives and are likely to suffer 

neglect including emotional neglect.  

 

As such, Atwinea (2005) adds that these children experience orphanhood at an 

age when parental guidance and socialization is most desirable, which is also 

likely to have a negative effect on the development of self-esteem. Besides 

these factors and conditions that are associated with self-esteem of the 

orphaned children, other factors that may influence self-esteem of orphans may 

include social economic status, duration of orphanhood situation and gender of 

the orphaned children.  
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Self-esteem of children is a very central issue because it has direct impact on 

the childôs performance in schoolwork (Krider, 2002). This is because low self-

esteem negatively affects learning while high self-esteem enhances it. In 

addition, Braden (2002) in Vurughase (2003) describes self-esteem as the one 

common denominator in all neurotic problems.  Braden explains further that 

problems are direct expression of or a defense against inadequate self-esteem, 

yet the subject has not, received the kind of attention it deserves. 

 

Rogers (1969) contends that there is evidence that deprivation of one parent 

has different effects for boys and girls depending upon which parent is absent. 

Rogers says that it is in the first identification of both male and female children 

with the mother in a long dependency relationship that the basic superego is 

laid down. This means that superego for both boys and girls may not develop 

in case of maternal deprivation which may result in psychological effect thus 

affecting development of self-esteem.  

 

Rogers (1961) in his theory of person-centred approach put forward that 

humans develop in a positive and constructive manner if a climate of respect 

and trust is established. According to Rogers, most of the orphans do not live in 

conducive environments in which they can experience respect and trust. It is 

then possible that the orphans are affected psychologically and this may affect 

their self-esteem. 
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In psychoanalytic theory of personality development, Freud (1930) and 

Erickson (1950) in Meyer (1979) developed psychosexual and psychosocial 

stages of development from birth through adulthood. These stages reflect 

understanding of normal  and abnormal,  critical needs and their satisfaction or 

frustration, origins of faulty personality development that lead to later 

adjustment problems, healthy and unhealthy uses of ego-defence mechanisms. 

Focusing on conditions in which orphans live in, (despair, grief, discrimination, 

frustrations and others), orphans may suffer psychologically and may not go 

through the psychosexual and psychosocial stages successfully thus pointing to 

an effect on their self-esteem. 

 

According to Maslow (1954) in his theory of hierarchy of needs as cited by 

Muchinsky (1989), self-esteem needs fall in category number four after 

physiological needs, safety needs and social needs. Under physiological needs 

there is food, shelter and clothing to which most orphans lack. In safety needs, 

there is security, protection and stability in the physical and interpersonal 

events of day to day life from which the most of the orphans suffer from. In the 

level number three, there is love, affection and sense of belonging in oneôs 

relationship with other people.. 

 

Maslowôs theory puts forward that one must attain the first level before moving 

to the next one and it is difficult for most orphans to attain first, second and the 

third levels. Then from these, does the self-esteem develop in the orphans and 
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if it does, what are the levels? Again these orphans do they have high academic 

and job aspirations even with all these problems? 

 

Coopersmith studied a group of children from the age of 10 until early adult 

life. Using a battery of tests and self ratings, the sample was divided into three 

groups which were labelled ñhighò ñMediumò and ñlowò self esteem. High 

self-esteem boys showed themselves to be confident, active and academically 

and socially successful.  Medium self-esteem boys had some of these qualities 

but were less confident of their worth and move in need of social acceptance. 

Low self esteem boys were self-conscious, isolated, reluctant to participate in 

activities and constantly under-rated themselves. The boys all came from the 

same socio-economic background (middle ïclass).  

 

In his study, high self-esteem boys tended to have parents who were also high 

in self esteem.  These parents in contrast with the parents of low self-esteem 

boys were more affectionate, and showed greater interest in and respect for 

their children as individuals. Methods of discipline were consistent and relied 

upon rewards for good behaviour and withdrawal of approval rather than 

physical punishment for bad behaviour. Discipline in the homes of low self-

esteem boys varied between highly punitive and over-permissive styles and 

less clear guidance was given to the boys.  

 

Limitations of Coopersmithôs study are that he did not investigate the influence 

of socio-economic status or sex on self-esteem neither did he investigate self-
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esteem of boys from different social backgrounds. Coopersmith studied the 

characteristics of the parentsô boys leaving a gap of knowledge concerning the 

orphans. This study was then set to fill these gaps. 

 

A more recent study carried out by Kiyiapi (2007) indicated variations on self 

esteem of the youths orphaned by HIV/AIDS. Kiyiapi studied 157 students. 

She found out that the mean score of double AIDs orphans was statistically 

different from that of non-orphans.  This could mean that double AIDs orphans 

have lowered self-esteem in comparison to the non-orphans.  

 

The limitations of her study was that shed did not investigate the relationship 

between the social ïeconomic status of the orphans and self esteem , the study 

did not include all orphans and also the study did not investigate the 

relationship between duration of orphan hood and self-esteem. Moreover, the 

study did not find the self-esteem levels of the orphans living in different 

localities and with different people. As such, this study is set to fill these gaps 

of knowledge 

 

1.2 Statement of the Problem   

Orphans experience a lot of hardships ranging from psychological torture to 

physiological needs and emotional needs which are likely to challenge the 

development of self ïesteem. With psychological problems, they suffer from 

discrimination, absence of parents, being insulted for parentsô mistakes etc 
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On physiological needs, orphans lack food, clothing, and housing including 

their properly being grabbed by guardians. 

 

Theories also put forward that development of secure attachment is very 

important for personal growth, and some of the orphans may not develop this 

attachment for parents are missing. Maslow (1954) indicated that there are 

levels of needs and one has to meet the needs of lower level, before moving to 

the needs of the next level. Esteem needs have been placed above physiological 

needs, secure needs and love and belonging needs. Therefore with orphans 

suffering from lack of enough physiological needs, no security and love and 

belonging needs, it was important to assess whether orphans move to the level 

of esteem needs in order for them to have the same level of self-esteem with 

non orphans.  

 

Psychological stages of Erikson, starting with trust versus mistrust, it is 

possible that orphans develop mistrust as there are no parents to trust. Self 

theory of Rogers stresses the presence of conducive environment Self-esteem 

influences the whole of individualôs day-today activities. It affects thoughts 

and beliefs about the world and affects all relationships. The individuals with 

low self-esteem achieve far less than their potentials in many aspects of their 

lives and lower the quality of life (Muchinsky, 1989). Self-esteem has a 

bearing on learning in school because the individuals with higher self-esteem 

find it easier to make friends, and are more likely to assume an active rather 

than a passive role (Rainey & Rainey, 1986).  
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With all the sufferings that orphans endure, Government of Kenya, Non-

governmental and society at large, is concerned with economic aspects such 

providing bursary and free primary education. In most cases, psychological 

aspect has been overlooked more so the self-esteem and this too is very 

important in ones life. It will be interesting to find out if orphans develop self -

esteem levels equal to that of students from two parent families.  

1.2.1 Purpose of the Study 

The purpose of the study was to investigate the self-esteem levels of orphan 

and non orphan students among secondary school students in Kirinyaga and 

Nyeri Counties in Kenya. Among factors of investigation was; gender and self-

esteem, socio-economic status and self-esteem and others. Another purpose for 

the study was to confirm the theories put forward by scholars and also to 

provide information to other scholars who might be interested in a similar 

study. Moreover this study was to investigate whether the orphans living in the 

institutions do have the same level of self-esteem level with those living with 

relatives.  

 

1.3 Objectives of the Study 

The main objective of this study was to determine whether there are any 

differences in self-esteem level between students from two parents and to the 

total orphans. The study also sought to find out the relationship between gender 

of total orphans and self-esteem. In addition, this study would determine the 

relationship between total orphanôs socio-economic status and self-esteem. 

Moreover, this study was to determine the relationship between duration of 
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orphanhood and studentôs self-esteem. Another objective of the study was to 

find out whether there were any gender differences in self-esteem levels among 

total orphans and students from two parent families. Lastly, the study was also 

to raise more questions in this area to generate further research. 

` 

1.4 Research Questions of the Study 

This research was guided by the following questions: 

1) Are there significant differences in self ïesteem level between orphans 

and non orphan students? 

2) Is there significant relationship between gender and self esteem levels 

of orphans? 

3) Is there any significant relationship between orphansô self-esteem and 

social economic status? 

4) Is there any significant relationship between orphansô self-esteem and 

duration of orphanhood?  

5) Are there significant gender differences in self-esteem levels among 

orphans and non-orphan students? 

1.5 Hypothesis of the Study 

Ho1 There is no statically significant difference in self-esteem between 

orphan and non-orphan students. 

Ho2 There is no statistically significant relationship between gender of the 

orphan student and self-esteem 

Ho3 There is no statistically significant relationship between orphanôs socio-

economic status and self-esteem. 
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Ho4 There is no statistically significant relationship between duration of 

studentôs orphanhood and self-esteem 

Ho5 There is no statistically significant gender difference in self-esteem 

among  orphan and non-orphan students 

 

1.6 Justification of the Study  

The justification of this study was to assess the relationship between studentsô 

self-esteem, orphanhood and education performance in Nyeri and Kirinyaga 

Counties, Kenya. There was certainly a lack of information regarding self- 

esteem levels of orphans. So far, self-esteem literature has shown that 

investigations, to this effect only target the youth with parents. The study was 

interested in filling this knowledge gap in order to clear this silence concerning 

self-esteem of orphan students in secondary school.  It was also evident that the 

area of self-esteem of orphans was poorly researched in Africa and Kenya in 

particular. Orphans have continued to increase in number in Africa and Kenya 

due to HIV/AIDs and other causes of orphanhood and since orphans are normal 

children like others, it is important to assess levels of their self ïesteem. This 

study intended to provide data that could shed light to teacher-counsellors and 

teacher-trainers on understanding the psychological needs of orphans. The 

findings may enable the teacher counsellors to design intervention measures of 

enhancing self-esteem of orphans. This study may help the government and the 

ministry of education in understanding needs of the orphans in order to develop 

appropriate training for teachers dealing with orphans. In addition, the 

government may also intervene in economic needs with orphans by developing 
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policies that would protect the properties of orphans from being grabbed by 

guardians.   

 

At the same time, community-counseling personnel from churches, Non-

Governmental Organizations and Youth Organizations may use this 

information to offer psychological, social and economic support to orphans.  

The orphan students ultimately benefit from these interventions and develop 

high self-esteem necessary for good academic performance and personal 

growth. 

 

1.7 Scope of the Study 

The population is supposed to represent the Kenyan population but because of 

difficulties in terms of expenses and time, the study was conducted in 

Kirinyaga and Nyeri Counties only. The study was limited to specifically 

selected public secondary schools. Private schools were not included in the 

study. The scope of the study was limited to matters of issues related to 

measuring self-esteem. The students to be studied were in secondary schools 

whose concept of education and job aspirations could be limited and probably 

tick any option in the questionnaire to satisfy the researcher. This was checked 

by asking the students to be sincere in responding to the questionnaire.  This 

study involved total orphan and non-orphan students from biological parents 

only. 

1.8 Delimitations of the Study 

Study findings were subject to at least two delimitations. First, due to some 

logistic considerations, the study was limited to Nyeri and Kirinyaga counties 
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only. This may have implications for the generations of study findings. 

Secondly due to ethical technicalities, it was not possible to segregate orphans 

from non orphans. As a result it was not recorded whether orphans had 

emotional disturbance with the remembrance of the dead parents during data 

collection. Further, the data applied only to secondary school students orphan 

and non orphan.  

 

Therefore although the researcher selected the key characteristics found in the 

study area, caution will have to be exercised in generalizing study findings to 

all students in primary, college and university levels of education.  

 

1.9 Assumptions of the Study 

The study assumed that socio- cultural factors influence the feelings of all 

orphans and non-orphan students in Kirinyaga and Nyeri Counties uniformly. 

It was also assumed that orphans experienced same conditions with their 

guardians, relatives and in orphanage. 

 

1.10 Theoretical Framework 

This study was guided by the following theories: - 

¶  Hierarchy of needs by Maslow (1954). 

¶ Attachment theory by Bowlby (1969). 

¶ Psychosocial theory of development by Erikson (1950). 

¶ Self theory by Carl Roger (1961) 
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Theory of Hierarchy of Needs 

 Maslowsô theory of hierarchy of needs guided this study. Figure 1.1 describes 

the levels of needs in an individual according to Maslow.  

Figure 1.1: Theory of Hierarchy of Needs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Adopted from Santrock (1981) p. 529 

 

Source: Adopted from Santrock (1981) p. 529 

 

 

This theory was developed by Maslow (1954). According to Maslow, people 

have needs that follow a hierarchy and once we have satisfied needs at lower 

levels, we seek satisfaction of needs at higher levels. Maslowôs first level 

Physiological (hunger, thirst and maintenance 

of internal state of body) 

Safety (to feel secure and safe, to seek 

pleasure and avoid pain) 

Love and belonging (to affiliate with others 

be accepted and give and receive attention) 

Self-esteem (to achieve, be 

competent, gain approval and excel) 

Self-

actualization 

(to find self 

fulfillment and 

realize one 

potential) 
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addresses our basic physiological needs such as food, water and oxygen. If we 

do not have these needs, our lives are threatened immediately.  

 

The second level addresses the needs for safety and security, for shelter and 

protection. The third level is the need to belong, to feel that other people love 

and care about us and to be part of a meaningful group. The importance of this 

is reflected in the bond between children and their parents. The fourth level is 

the need for self-esteem, to feel worthwhile. The highest level is the need for 

self-actualization.  

 

The characteristics of self-actualization are finding self-fulfillment and peace 

with oneôs own life, realizing oneôs full self-potential and feeling content with 

that. A self-actualized adolescent has an open manner, is not defensive, loves 

himself or herself, feels no need to manipulate others or be aggressive toward 

them. 

 

From this theory, a student has to attain the first three levels before attaining 

self-esteem level which is the subject under study. The students from intact 

families may attain these levels but the orphansô first three levels may be 

compromised. It is then important to investigate the self-esteem levels of the 

two groups of the students to establish whether there is any difference. 
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Attachment Theory 

This theory was developed by Bowlby (1969) and later adopted by Ainsworth 

(1979) in Santrock (1981). Bowlby and Ainsworth argue that the first 

attachment begins at birth and is usually fully commented within several years. 

They observed that babies form long-term emotional attachment to their 

parents especially their primary caregiver usually the mothers. Bowlby (1969) 

in Sternberk (1998) contends that an infantôs attachment pattern has long-term 

effects on the childôs development.  

 

Sternberk continues to say that infants who are securely attached at age 12 or 

18 months approach problems with greater interest, enthusiasm and tend to be 

more active in school than insecurely attached ones. Secure attachment is 

positive bond that develops between the infant and the caregiver. The bond is 

believed to promote healthy exploration of the world because the caregiver 

provides a secure base to which the infant can return if stress is encountered. 

Bowlby (1969) and Ainsworth (1979) in Santrock (1981) argue that secure 

attachment in infancy is central to the development of social competence. 

 

Insecure attachment is the relationship between the infant and the caregiver in 

which the infant avoids the caregiver. Bowlby (1969) in Santrock (1981) 

believes that insecure mother-infant attachment; a lack of love and affection in 

childhood creates a negative cognitive set. From Bowlbyôs view, early 

experiences, especially those involving loss, produce a cognitive scheme that is 

carried forward to influence the way later experiences are interpreted. When 
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these new experiences involve further loss, the loss serves as the immediate 

precipitant of depression.  

 

This theory guides this study in that the students from intact families may 

enjoy the secure attachment while the orphans may find themselves in insecure 

attachment. With the discussion of this theory, then, it is important to assess the 

self-esteem level of the two groups of the students since according to 

Coopersmith (1967) in Wells and Marwells (1976) love, affection and success 

are determinants of the development of self-esteem. 

 

Theory of Psychosocial Stages of development 

This theory was developed by Erikson (1950) as cited in Santrock (1981). In 

this theory, each stage represents a development challenge that the 

psychologically healthy person meets. According to Ericksonôs theory, the 

unhealthy person fails to meet one or more challenges and must continue 

throughout life trying to cope with the conflicts that emerge because of this 

failure. The first stage is trust versus mistrust (birth to 1 year). In this stage 

infants learn either to trust or to mistrust that their needs will be met. They 

come to view the world as their basically friendly or basically hostile. 

Successful passage through this stage leads to the development of a hopeful 

attitude toward life. 

 

The second stage is autonomy versus shame and doubt (ages 1 ï 3). At this 

age, children learn to exist within the expanded horizons of the environment. 



 23 

Those who do not master this stage doubt themselves and feel shame about 

themselves and their abilities. Successful passage through this stage leads to 

the development of the will, a sense of control and master of over their own 

emotions, thoughts and behaviours.  

 

The third stage is initiative versus guilt (age 3 ï 6). In this stage, children learn 

how to take initiative and to assert themselves in socially acceptable ways. 

Those children whose independence leads to excessive or unresolved conflict 

with authority figures may feel guilty and may have difficulty in taking 

initiative. Going through this stage successfully creates a sense of purpose in 

life.  

 

The fourth stage is industry versus inferiority (ages 6 ï 12). In this stage, 

children learn a sense of capability and of industriousness in their work. Those 

who do not develop this sense develop feelings of incompetence and low self-

worth, may feel unable to do many things well. The child who successfully 

passes through this stage develops a sense of competence. 

 

The fifth stage is identity versus role confusion (adolescence). At this stage, 

adolescents try to figure out who they are, what they value and who they will 

grow up to become. They try to integrate intellectual, social, sexual, ethical and 

other aspects of themselves into a unified self-identity. Those who succeed 

develop a sense of fidelity to themselves while those who do not remain 

confused about who they are and what to do with their lives. This theory guides 
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this study because in every stage, those who succeed have feelings of self-

worth, competence and trust that their needs are going to be met while the vise 

versa is also true. Those feelings are said to affect self-esteem development 

(Coopersmith, 1967 in Wells and Marwells, 1976). It is thus important to 

investigate the levels of self-esteem of students among intact families and 

orphans.  

 

Rogers’ Self Theory 

Rogersô (1961, 1964, 1969, 1973, 1983) theory of ñselfò focuses on the 

relationship between the self and other aspects of life. He argues that your self 

is the centre of experience. Man is to some extent the architect of ones self who 

shapes himself/herself through freedom of choice and action. This choice is 

made on the basis of his/her values and ones values are also part of oneself. 

According to Rogers, the sense of self is innate and unique. The self provides 

the experience of being human by viewing the world from his/her own frame 

of reference. Each individual uses a different set of dimensions in defining 

oneself and judges oneself according to different sets of values. 

 

This theory stresses the importance of an individual to experience directly and 

fully all the stages of development. He reckons that the ñselfò is the best judge 

of what is good or bad of any experience. As such, he stresses the importance 

of an individual to use his/her natural urge to try out new experiences and 

judge its value. Rogers (1973), states that the basic nature of the human beings 

when functioning fully is constructive and trustworthy. When one is freed of 

defensiveness and open to experience, his/her reactions are bound to be trusted 
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as positive, forward moving and to be constructive. Such a person is able to 

socialize because of his/her need to affiliate and communicate with others. 

 

He points out the importance of a healthy development of the self which takes 

place in an environment that the child has full experiences, accepts oneself, and 

is accepted by its parents regardless of the childôs behaviour. The actualization 

of the self is a concept of great importance in Rogersô approach to the 

understanding of personality. He argues that one needs to maintain and 

enhance the self, in order to become a fully functional person which is the main 

goal of all human beings. 

 

Rogers (1973) sought to determine whether a childôs behaviour was healthy, 

constructive or unhealthy, destructive and delinquent. He had the childôs case 

history and had the child rated on eight factors that he believed were capable or 

influencing behaviour. These factors include the childôs family, environment, 

and health, intellectual development, economic-cultural influences and social 

and educational background. 

 

He also investigated a potential internal influence to the childôs self 

understanding or self insight which encompasses the acceptance of self, and 

reality as well as responsibility for the self. Findings of this study revealed that 

self understanding predicated latter behaviour. Rogers believed that people are 

motivated by the basic tendency to actualize, maintain and enhance the 
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experiencing self. To him this innate tendency is the major human need which 

includes all the physiological and psychological needs.  

 

By attending to physiological needs and providing security, the actualization 

tendency then provides for sustenance and for survival itself. The actualization 

tendency is responsible for all maturation process of the self. Rogers postulated 

that even though such changes are genetically determined, the individualôs 

progress towards full maturation is not automatic. It involves a series of 

struggle and pain at each and every stage. This is basically so because the 

tendency to actualize, to move forward and to develop grow stronger than any 

other urge brought on by the pains of growth. 

 

According to Rogers, (1973) a self actualized person is one who is not 

defensive, but free and open to experience, who is more emotional, have the 

ability to live fully and richly in each and every moment, trusts oneself and 

feels free to move in any direction. To enhance healthy development of the 

self, a conducive environment must be provided that is a climate in which the 

child can experience fully, can accept itself and can be accepted by its parents 

even if they disapprove of particular types of behaviour.  

 

This theory guides this study because Rogers shows that every child, including 

orphans, requires acceptance from the parents. They also require climate and 

good environment for actualization. From the background information, it is 

clear that orphans experience difficulties in life which are likely to affect the 
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development of self-esteem. It is then important to investigate the self-esteem 

levels of orphans having in mind Rogersô theory of self. 

 

The connection between theoretical framework and the study under 

investigation is that orphans and non-orphans live in different circumstances 

which may affect developmental stages thus affecting development of studentôs 

self-esteem. According to Maslowôs hierarchy of needs, physiological needs, 

safety needs and love needs before attaining self-esteem to which orphans may 

not get while non-orphans may get. Some of the orphans may not get 

attachment while the non-orphans may get. Maslow and Rogers indicate the 

importance of physiological needs in development of self which orphans attain 

with difficulty.  

 

The theory of attachment by Bowlby stresses the development if secure and 

insecure attachment. The foundations of self-esteem are laid early in life when 

infants develop attachments with the adults who are responsible for them. 

When adults readily respond to their cries and smiles, babies learn to feel loved 

and valued. Children come to feel loved and accepted by being loved and 

accepted by people they look up to. As young children learn to trust their 

parents and others who care for them to satisfy their basic needs, they gradually 

feel wanted, valued, and loved. This theory guides this study since orphans 

may not have caretakers to love and value the orphans thus do they develop 

secure leading to high self-esteem or develop insecure attachment leading to 

low self-esteem. It was then important to measure the orphansô self-esteem. 
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The psychosocial stages of development by Erikson indicates that children 

develop trust or mistrust that there needs would be met as the first stage. Due to 

the problems orphans experience as put in the background information, one is 

left to ask whether orphans develop high self-esteem. Trust is a requirement for 

one to develop self confidence which is a characteristic of high self-esteem. It 

was therefore important to measure the orphansô self-esteem. 

 

Rogersô self theory put emphasis on conducive environment for self 

exploration resulting to better growth. The orphans may not live in conducive 

environment as shown in the background information. It was thus needful to 

asses the levels of orphanôs self-esteem to establish they explore and achieve 

the personal growth to which self-esteem is part of the individual. In summary, 

most of the orphans live with siblings live with grandparents live with aunts 

and uncles and others live in childrenôs homes. In such situations, orphans are 

likely to suffer discrimination, lack of physiological needs and rejection. All 

these are expected to have impact on self-esteem of the orphans. It is from this 

understanding that the conceptual framework is drawn. 
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1.2 Conceptual Framework 
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Figure 1.2: The relationship between the variables of the study. 

Figure 1.2 shows the interaction between the variables. Independent variable is 

one that is antecedent. It is the presumed cause of the changes in the values of 

the dependent variable. In this research the independent variable is orphanhood 

which is the presumed cause for changes on self-esteem of the orphans 

(dependent variable).  

 

A dependent variable is one that changes in the level or amount of the 

independent variable. The self-esteem of the orphans is the presumed effect 

which varies concomitantly with changes or variations in the conditions of the 
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orphans. Self-esteem is therefore the variable to be measured. Once the self-

esteem level changes, this is projected to education and job aspirations which 

are consequently expected to change.  

 

An intervening variable is one that surfaces between the time the independent 

variables start operating to influence the dependent variable and the time their 

impact is felt on it. In this study, once the students become orphans, the 

discrimination, lack of physiological needs and societal rejection (intervening 

variable) surface and they influence the dependent variable (self-esteem). To 

the non orphans, as they operate, they have societal acceptance, presence of 

parents and familiar norms (intervening variable) that influence the self-esteem 

(dependent variable). The parents provide the first environment that the child 

encounters and they also provide the warmth and acceptance at early stage 

(Krider, 2002). With this understanding, orphanhood or presence of both 

parents may affect the development of self-esteem differently on the students. 

 

Moderating variable is one that has a strong contingent effect on the 

independent variable and dependent relationship. That is the presence of a third 

variable modifies the original relationship between the independent and 

dependent variables. In this study, the presence of school category and socio-

economic status (moderating variables) may affect the studentsô self-esteem 

since the attitudes, opinions and experiences of the students may stem from 

these moderating variables. 
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1.12 Relationship between the Theories and Conceptual Framework 

The four theories in this study show the conditions required for personality 

growth and one of the component for personality is self-esteem. Maslow 

(1954) put forward that one requires physiological, safety and love and 

belonging before developing self-esteem. The subjects in the study are orphans 

and non-orphans and in this case, orphans may not meet physiological needs, 

safety and love and belonging. The research is therefore set to find out whether 

what Maslow put forward is correct or not by measuring the self-esteem non-

orphan students and making inferences from the findings. 

  

Bowlby (1969) developed attachment theory. Bowlby reflected the importance 

of attachment of a child to the parents as central to the development of social 

competence. With loss as in case of orphans, there might be precipitation of 

depression and might affect the self-esteem of the individual. 

 

Erikson (1950) in his psychosocial stages of development, proposed what is 

likely to happen if a child misses in each of the stages. It is true that the 

orphans might not go through some of stages successfully while the students 

from two parents might go through these stages with ease. The question in the 

mind of the researcher is, do these total orphans develop self-esteem level 

equal to the non-orphan students? At the same time do the total orphans have 

the same job aspiration as non-orphan students?  
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Rogers(1973) in Self Theory stressed the constructive and trustworthy are basic 

requirement for fully functioning of human beings. The orphans may not have 

constructive and infact, there lives may experience malfunctioning. The 

orphans may not experience trustworthiness. The orphans may not experience 

acceptance and a good climate and infact, from the model, the orphans may 

experience difficulties. The researcher then asks whether the orphans then 

develop high self-esteem levels.   
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1.13 Definition of Terms 

Attachment: Refers to a strong and relatively long lasting emotional tie 

between two humans. 

Boys Secondary school: An institution that provides secondary education for 

boys only. 

Double orphan: refers to children whose both parents are deceased or one 

parent is deceased and the other parent is unknown. 

Duration of orphanhood:  In this study, it refers to the period of time the 

student has lived without biological parents. 

Form one, two, three & four: refers to the system of secondary school levels 

in Kenya. 

Gender: refers to a male or female. 

Girls Secondary School: An institution that provides secondary education and 

 accommodation for girls only. 

Mixed Secondary School: An institution that provides secondary education 

that enrolls both boys and girls. 

Non-orphan: Students livi ng in intact families  

 

Orphan: this is a child whose mother /father or both have died. 

Parent: this term refers to biological father and mother  

Parental Education:  It will mean the level of formal education of the parent 

ranging from primary, secondary, college and University. 

Parental Occupation:  An income generating activity of studentôs parent that 

ranged from unskilled, semi-skilled and professional.  



 34 

Secure attachment: Refers to the positive bond that develops between the    

infant and the caregiver. 

Self-concept: An individual view of her or himself. 

Self-esteem: Refers to the degree which a person values himself or herself. 

This refers to high regard for oneself, good opinion for oneself. It also refers to 

the positive thoughts and feelings a student has about himself or herself in 

relation to others and environment. 

Self-understanding: Refers to the way individuals comprehend themselves. 

Socio-economic status: familiesô status which is as a result of the combination 

of both social and economic factors which includes parental education,  

occupation and income  

Self-esteem levels:    

 Scores: 95-125-High 

  60-94-Moderate 

  25-59-Low 
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CHAPTER TWO : LITERATURE REVIEW  

2.0 Introduction  

 

This chapter reviews the related literature in order to put this study in context 

of other similar studies.  The chapter focuses on literature from various authors 

as well as other researchers, on orphaned, socio-economic status of orphans, 

duration of orphanhood, self-esteem, orphans gender and self-esteem, parental 

influence on self- esteem and theoretical frame work of study. 

 

2.1 Orphanhood and children’s self-esteem 

Orphanhood is widely viewed as a circumstance which causes not only grief 

and psychological trauma but also anti-social behavior in childrenôs life. Gen 

(2002) in Potts (2006) observed that orphaned children have traditionally been 

cared for within the extended family, often by elderly grandparents.  Moreover, 

Kelly (2006) said that the rise in orphanhood is overwhelming the ability of 

families, communities, civil societies, and governments should help the 

orphans. 

 

As such, orphaned adolescents may have less supervision and monitoring of 

their activities with peers (Kelly, 2006). The studies conducted by Gen (2002) 

in Potts (2006) showed that orphans were more unhappy and worried than the 

children with parents. Gen further contends that children orphaned by causes 

other than Aids reported more depression and anxiety and are prone to low 

self-esteem.  
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In addition, Kelly (2006) pointed out that orphans had greater risk of anxiety, 

depression, anger, fear, stigmatization, stress, irritability, fugue, offending and 

hyperactivity. Orphans were also more likely to perceive themselves as not 

having any good friends, reflecting symptoms such as detachment, avoidance 

and difficulties in forming close relationships (Gen, 2002 in Potts, 2006). 

 

These findings suggest that orphaned children may have unmet psychological 

needs. As such, orphans have been found to experience low self efficiency 

associated with feeling of lack of control over oneôs sexual health and may lead 

to higher risk taking behavior. Kelley, (2006) adds that the risks from these 

negative psychosocial outcomes can continue after orphans move to foster 

families as they may experience loneliness, hopelessness and being 

discriminated against in school attendance, in the distribution of labour and 

household chores or in the allocation of food. All these experiences are likely 

to affect the development of self-esteem in orphans. 

 

2.2 Definition of Self-esteem and its effects on children. 

Self-esteem is one of the major variables in this study. A survey of the 

literature available shows that there is no universal definition of` the term self-

esteem. According to Wylie (1961) self-esteem is composed of such elements 

as the perceptions of ones characteristics, attitudes, preferences, ideas, feelings, 

abilities, percepts and concepts of the self in relation to others and to the 

environments. Vurughese (2003) adds that self-esteem is a wide-ranging term 
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for it is intimately connected with our relationship with us and that this 

relationship determines everything about our lives. 

 

There are several definitions by different scholars and schools of thought.  

According to Bee (1981), self-esteem is the positive or negative quality of self-

concept.  Damon (1989) said that self-esteem is an effective evaluation of 

oneôs self in terms of positive or negative traits.  Muchinsky (1989) defines 

self-esteem as the extent to which people see themselves as competent and 

need satisfying. 

 

According to Maslowôs (1954) theory of hierarchy of needs in Muchinsky 

(1989), self-esteem needs include self-confidence, recognition, appreciation, 

and the respect of oneôs peers.  Satisfaction of these needs results in a sense of 

adequacy, thwarting them produces feelings of inferiority and helplessness. 

Self-esteem is widely recognized as a control aspect of psychological 

functioning and well-being. Self-esteem has been shown to be related to many 

psychological as well as behavioral variables.  For instance, compared to 

adolescents with low self-esteem, high self-esteem youth are less depressed, 

more satisfied with life and rank lower on psychological and psycho-

physiological measures of anxiety, on overt aggression and irritability (Hall & 

Lindzey, 1985). 

 

Broadzinskey and Ambron (1986) observed that childrenôs self-esteem is 

essential for their self-judgment of their abilities, influence, and popularity.  To 
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an extent, it is a mirror image of the judgment of others.  Their degree of self-

esteem will affect their behavior by limiting or extending the range to which 

they will attempt to do whether in academic task, sports or friendship. 

 

Nemours Foundation (2005) observed that self-esteem is the collection of 

beliefs or feelings that we have about ourselves hugely influences our 

motivations, attitudes and behaviors. Nemours foundation also gave another 

definition of self-esteem as the definition of capability with feelings of being 

loved. A child who is happy with her achievement but does not feel loved may 

eventually experience low self-esteem. Likewise, a child who feels loved but is 

hesitant about her own abilities also ends up feeling poorly about herself. 

Healthy self-esteem results when the right balance is attained.  This definition 

stresses the individualsô perception of what he/she is really like or the actual 

self. 

 

Another definition of self-esteem was given by Friedman (1995), who defines 

self-esteem as a psychological construct which refers to how the self (body and 

mind) is viewed and valued; that is basically how one feels about himself, how 

he judges himself in terms of skills, talents, abilities and attributes; and how 

much he values and respects himself. 

 

A more elaborate definition of self-esteem was given by Krider (2002), who 

contends that self-esteem steps beyond the initial descriptive phase of self-

concept and becomes a feeling of internal worth; that is after evaluating 
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themselves based on the personal values and ideals they have developed, 

children evaluate themselves in relation to how other people perceive them.  

 

In addition to the individualôs perception which he/she has, this definition puts 

emphasis on two other important elements, the perception of others about the 

individual and what one thinks he/she ought to be and would like to be. To 

elaborate further, having high self-esteem is important because it helps one to 

hold the head high and feel proud of oneself and what one can do. It gives one 

the courage to try new things and the power to believe in oneself. It lets one 

respect himself, even when he makes mistakes (Nemours Foundation, 2005). 

 

According to Child Development Institute (2005), people with high self-esteem 

are more co-operative, enthusiastic, considerate, assertive, and respective and 

tend to be at less risk for depression and hopelessness. High self-esteem is also 

believed to be one of the fundamental traits of high performance managers and 

leaders. People with high self-esteem are known to act independently.  

 

It has also been suggested that people with low self-esteem avoid trying new 

things, feel unloved and unwanted, pretend to feel emotionally indifferent, are 

unable to tolerate a normal level of frustration and are easily influenced. High 

esteemed people act independently, assume responsibility, take pride in their 

accomplishments, tolerate frustration, attempt new tasks and challenges, handle 

positive and negative emotions and give assistance to others.  
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Branden (2002) in Potts (2006) adds that healthy self-esteem correlates with 

rationality, realism, intuitiveness, creativity, independence, flexibility, ability 

to manage change, willingness to admit and correct mistakes, benevolence and 

co-operation. Branden says that poor self-esteem correlates with irrationality, 

blindness to reality, rigidity, fear of the new and unfamiliar, inappropriate 

conformity, compliant or controlling behavior and fear or hostility towards 

others. 

 

Psychologists agree that low self-esteem is related to weak ego boundaries. An 

ego boundary is internal strength by which a person guards her inner space 

without which a person has no protection thus ego problems arise from low 

self-esteem (Vurughese, 2003). 

 

It is therefore true that the level of our self-esteem has profound consequences 

for every aspect of our existence, that is, how we operate in the workplace, 

how we deal with people, how high we are likely to rise and how much we are 

likely to achieve. 

 

2.3 Self-esteem development in Children 

Self-esteem has been referred to as the survival of the soul as it is the 

ingredient that gives dignity to human existence. It grows out of human 

interaction in which the self is considered important to someone (Rice, 1984). 

As such, it has been observed that human infants form an emotional attachment 

to their primary caretakers (usually the parents) and there is a critical period 

during which this must occur for healthy development (Coon, 1986). Indeed, 

Dehert, Sroute and Cooper (2000) say that children are born with inherited 

tendency to seek social stimulation and to form strong attachment to 
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caregivers. Moreover, Weiner (1992) suggests that the association between 

internal ascriptions for outcomes and self-esteem is an integral part of everyday 

interactions. These interactions may be through words, visual or through 

actions. Infact, Morris (1991) says that babies hear before they are born. He 

observes, 

ñThe last two or three months of womb-life, the growing baby is 

already a listening baby, hearing the rhythmic sounds of its mothers 

body and even relating to noises from the outside worldò pp 54 

 

As such, babies can hear the words of praise which are soothing. In addition, 

Seifart and Hoffnung (1991) contends that infants can indeed organize the 

sounds they hear and this sense, they can hear as well as perceive what they 

hear. He gives an example of infants 2 days old and can locate sounds. If the 

sounds are not soothing, the infants cry indicating distress and threat to the ego 

development.  

 

Morris (1991) also says that a new born baby is perfectly attuned to its focus, it 

eyes and to concentrate them on the object in front of its face that is the 

mother. He argues that soon as the baby and mother recover from the trauma of 

delivery, they will spend up to an hour starring intently at each other if given a 

chance before falling asleep. This mutual gazing at close quarters, starts to 

form a bond of attachment right from the first moment. Moreover, Seifert and 

Hoffnung (1991) suggest that new borne just two days discriminates between 

human faces and abstract patterns and they look at faces longer than at eight 

patterned disks. 
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Indeed, secure attachment has been described as a fundamental factor to the 

development of self-esteem. (Bowlby, 1969 Hothersall 1985, Coon 1986, 

Amstrong 1986, Morris 1991 and Gerow 1995). Amstrong (1986) observed 

that secure attachment thrives when parents are affectionate, caring and 

sensitive to the babyôs needs. 

 

It has been observed that the sense of self begins in infancy with the 

recognition that one is a separate individual, (Butterworth, 1992, Pervin, 1992 

in Peplan & Seers, 2000). Moreover, Serfert and Hoffnung (1991) adds that 

from the beginning of infancy through the end of toddlerhood, children achieve 

a growing sense of basic trust, autonomy, competence and ultimately self-

esteem. As such, very young children have fairly clear conceptions of their 

personal qualities and what they do or donôt do well.  

 

Moreover, many changes occur in middle and late adulthood that may 

influence the self-conceptions that people hold. Harter (1993) in Zastrow and 

Kirst-Ashnon (2001) postulates that children develop a sense of global self-

worth in two ways, one; he says that self worth is based on how competent 

children perceive themselves to be and second, self-esteem depends on the 

amount of social support they receive from those around them. According to 

Cooley (1902) in Zastrow & Kirst-Ashanen (2001), people develop their sense 

of who they are in terms of the ways that others relate to them. 
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In his research, Harter in Zastrow and Kirst-Ashanen (2001) found out that 

most significant variable contributing to self-esteem was how much positive 

regard children felt from people around them and the most important people 

were parents and classmates, followed by friends and teachers. The 

development of self-esteem may be referred to as a life-long process that 

begins in infancy and adolescence and young adulthood acts as a pivot. It has 

been observed that by age four, children demonstrate that they have developed 

a sense of self-esteem although they are unable to describe this sense in words 

until about age eight (Papalia, et al 1998 in Zastrow and Kirst-Ashman, 2001). 

 

2.4  Socio- economic status of Orphans and their Self-esteem.  

The Kenyan constitution defines children, as being persons under the age of 18 

and most policy makers would agree that children under this age should not be 

expected to be self-supporting. (Bradshow, Schneider, Bourne and Dorrington, 

2003) in Reinglich (2006) observed that limited or constrained resources may 

prevent orphaned children from attending school making them extremely 

susceptible to exploitation and abuse at the hands of people who appear to be 

well meaning. 

 

Also, orphans are more vulnerable and have lower standard of living than an 

average person. Their future is likely to be quite uncertain and the negative 

implications are intensified with lack of education as well as financial scarcity 

(Charoensuk, Wonukhan, Chancharat, Kuptapa and Rattagorn, 2004). The 
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socio-economic status may be assigned on the basis of the parentsô 

occupational status.  

 

Potts, (2006) points out that wealth is typically a factor to measure socio-

economic status and health outcomes have become blurred in the face of 

HIV/AIDS. As such, most work on orphans concentrates on basic needs. This 

is understandable as AIDS affected households are characterized by economic 

deprivation, often exacerbated by economic medical costs with frequent lack of 

sufficient food, shelter, schooling and medical care, and are at risk of abuse and 

economic exploitation (Gen, 2002 in Potts, 2006).  

 

Danlead (2004) in Potts (2006) observed that economic hardship can deprive 

adolescents of much needed recreation and participation in community 

activities.  Economic hardships arising from conditions of orphanhood also 

results to interrupted schooling, which have long-term effects of household 

poverty (Atwinea, 2005). These economic hardships are likely to influence the 

self-esteem of the orphans. 

 

Hence orphans are likely to have fewer opportunities to acquire human capital, 

are vulnerable, and will have more difficulty securing gainful employment 

when they become youths and young adults, (UCW Working Paper, 2004). It 

has also been put forward that vast numbers of children are forced into 

precarious circumstances, exposing them to exploitation, violence, the risk of 

abuse and disease (Viva Network, 2005). It is clear then that orphaned children 
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undergo hardships which may affect psychological and emotional balance thus 

necessitating, the investigation of their self-esteem level. This study is then 

designed to measure the self-esteem level of the orphans. 

 

It is also evident that concerns about the socio-economic impact of AIDS on 

orphaned children in low-income countries have overshadowed the 

psychological impact and as such, psychological and safety needs may require 

more immediate attention (Atwinea, 2005). It is for this purpose that the 

researcher wishes to measure the self-esteem of the orphans. 

 

2.5 Duration of orphaned and children’s self-esteem. 

The death of parents may have negative effects on the children.  According to 

Freudôs psycho-sexual stages of development, a child between 0 ï 1 year 

required to suck at the motherôs breast in order to satisfy the need for food and 

pleasure.  If a child is denied gratification, such a child develops personality 

problems which include mistrust of others, rejecting others love, fear of and 

inability to form intimate relationships. Then the orphaned children may 

develop these problems pointing to negative evaluation and low self-esteem. 

At age one to three years, the child is learning and accepting personal power.  

At this point orphans may experience harsh conditions making them to 

experience feelings of inferiority and withdrawal.  At age three to six years, 

there is the male phallic stage known as Oedipus complex and the female stage 

known as Electra complex.  In case of orphans, the two parents are not present 
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for proper identification thus the children may develop the feelings of 

inadequacy. 

 

Age six to 12 years is time of socialization as the child turns outward and 

forms a relationship with others.  The first people to socialize a child is the 

parent thus if the parents are dead, the child may develop some problems. At 

age 12 ï 18 years, the themes of phallic stage are revived.  If a child did not go 

through the phallic stages, such a child may not form friendship and invest 

sexual energy in socially acceptable activities (Meyer, 1979).  This is because 

each of the parents is needed to provide parental acceptance, intercept, warmth, 

respect and closeness which have been noted to be positively associated with 

childrenôs self-esteem (Scherman, 1996).  It is then possible that children 

experiencing orphanhood at different ages may develop different levels of self-

esteem.  

 

Erikson (1938) as cited in Meyer (1979) put forward psychosocial stages. He 

said that infancy, significant others provided basic physical and emotional 

needs, and develops a sense of trust if basic needs are not met, an attitude of 

mistrust towards the world is the result. One would want to know what happens 

to orphans who do not have the parents to provide physical and emotional 

needs and if they develop mistrust, what happens to their self-esteem. 

 

In early childhood, Erikson says it is a time to develop autonomy or shame and 

doubt. This is age one to three years and with this, one would want to know 
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self-reliance which would lead to positive evaluation or they would develop a 

sense of self-doubt which would point to negative self-evaluation. 

 

At age three to six years, it is initiative and guilty. Children who are given 

freedom to select personally meaningful activities, they tend to develop a 

positive view of self and this would point to high self-esteem. Those children 

who are not allowed to make own decisions, they tend to develop guilt and this 

would point to negative self-evaluation. 

 

Between six and twelve years, this is industry and inferiority. In this, the 

children develop appropriate sex role identity and learn the basic skills required 

for school success. Failure to achieve this results in a sense of inadequacy. The 

children who are orphaned at this stage then may suffer from inadequacy. 

 

At age 12 to 18 years, there is identity or role confusion. Major conflicts center 

on clarification of self-identity, life goals and lifeôs meaning. Failure to achieve 

a sense of identity results in role confusion. As such, the children orphaned at 

this stage may develop role confusion due to experience they undergo of grief, 

no one to hold on and the society is discriminative against them. It is therefore 

expected that if the parents died at different stages of the child development, 

there is likelihood of that child not successfully going through these stages. 

This would be reflected through negative self evaluation pointing to low self-

esteem and influencing performance and job aspirations. Age 18 to 35 is 
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intimacy versus isolation. This age is not included in the study since it is past 

school age. 

 

 2.6 Parental influence on children’s Self-esteem.                  

Parents are probably the greatest influence on the development of ones self-

esteem. They are childrenôs primary advocates and they provide the first 

psychological situation in which the children must survive and thrive. 

Bornstein (1988) observed that childhood is the phase of the life cycle when 

parents provide experiences that are believed to exert significant and salient 

influences. This is so because the parentsô attitudes, feelings and actions are 

always recorded in the childôs mind and form a basis of the childôs self-image.  

 

Ayub in his unpublished thesis (2005) observes that a dysfunctional family 

system yields a bruised and weak ego, with the consequent low self-worth. 

This makes the individual less assertive, have low confidence in dealing with 

peers and the outside challenges. 

 

It has been suggested that the level of self-esteem is a product of the extent to 

which the child was praised, encouraged or relentlessly criticized (Rainey & 

Rainey, 1986). Moreover, stability of the mother-father relationship either 

creates in children a sense of security or insecurity. The children who are 

emotionally secure tend to exhibit a high self-esteem and vice-versa. The 

parents who withhold unconditional love and acceptance create a child who 

must perform to be accepted and looks to others for the missing approval.  
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According to Newman (1993), parents impact on the childôs self-esteem in that 

any negative communication lowers their self-esteem. Those children who 

have experienced a lot of love and fair discipline have high self-esteem. They 

accept who they are because they have been accepted as cherished beings by 

the parents. Conversely, children who have been pushed around, ignored, 

physically abused, live in uncertainty and fear. Those children who are 

separated from their parent for long periods develop a low self-esteem. Parents 

who are over permissive, over protective or label their children as óstupid 

dummies who cannot do anything right make their children develop low self-

esteem. 

 

Parents influence their childrenôs career choices. The careers that children 

chose are considered to be reflections of self-esteem. If parents encourage 

independence and they provide emotional support, the child is more likely to 

make use of available information for good career choice (Morrison & 

McLntyre, 1973). 

 

A study done by Coopersmith (1967) in Ambron (1986) examined the 

characteristic behavior of the parents of the boys in his study. He found that 

certain child rearing practices were related to high self-esteem in their children. 

Such parents were more accepting, affectionate towards their children, and 

took interest in their children (Ambron, 1986). However, in case of orphans, 

what would happen since there are no parents to offer such characteristics?  
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Parents who had child-rearing practices related to high self-esteem were strict, 

setting clear limits on behavior, and enforced them in a firm decisive manner. 

Even though they are strict, they did not use coercive kinds of discipline to 

enforce their rules. They were more likely to punish their children by denying 

privileges than using physical punishment and withdrawal of affection to 

control their children.  

 

Another characteristic of parents of high self-esteemed boys was that they 

allowed their children greater individual expression (Ambron, 1986). 

According to Coopersmith (1967) in Ambron (1986), parents who have 

definite values, who have clear idea of what they regard as appropriate 

behavior and who are able and willing to present and enforce their beliefs are 

more likely to rear children who value themselves highly. Indeed, a follow-up 

of the sample into adult life has shown that the high self ïesteem boys were 

more successful than low self-esteem boys, both educationally and in their 

careers. (Birch and Malim, 1988).  

 

2.7 Orphan’s Gender and their self-esteem. 

According to Datta, (1984) the stereotyped expectations in relations to sex 

roles may tend to be reflected in the attitudes of parents and society toward the 

child.  Such differences in attitudes, treatment and expectations may influence 

the self-esteem of male and female orphans. A girl in the stage Freud calls 

phallic stage (4 - 5 years) realizes that she is missing a penis and assumes that 

she a mutilated male hence inferior to men and thus dominated by men 
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(Stockard and Johnson, 1980 in Ndambuki, 1987). In this view then the self-

esteem of girls is likely to be affected more than the boys. 

 

Rogers (1969) contends that it is in the first identification of both male and 

female children with the mother in a long dependency relationship that the 

basic superego may develops for both boys and girls in case of material 

deprivation and this may not apply to orphans since their parents are not 

present. 

 

Moreover Block and Robins (1993), Kling (1999)) in Heinonen and Mattmiller 

(2003) observed that gender may play an important role in the development of 

self-esteem.  In addition, Josephs, Markus & Tafarodi (1992) in Heinonen and 

Mattmiller (2003) noted that womenôs self-esteem is more dependent on 

significant others, whereas menôs self-esteem depends more on independent 

achievements. 

 

Of note worth, is that social cultural expectations are gender dependent and 

there are gender differences in their associations between temperament and 

family factors. Therefore, it is acknowledged that the development of self-

esteem may differ according to the gender of the child (Block, 1983 in 

Heinonen, at el 2003). 

 

In studies conducted by Mattmiller (1999) showed that males have only 

slightly higher levels of self-esteem than females across most ages.  He also 
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explains that girls are having their self-esteem systematically destroyed by 

sexism, harassment and stifling stereotypes. In addition, Ahamed and Qachar 

(2004) observed that the deterioration of orphan girlsô school competence was 

a significant gender difference against improvement of boysô activities. 

2.8 Development of Self-Esteem in Children  

Coopersmith (1967) in Nadalman (1982) emphasized four basic factors in the 

development of self-esteem which includes interaction between parent and 

child with respect to acceptance, the importance of clear definition of firm 

rules and limits of behavior, the necessity of mutual respect and basically non 

coercive relationships and the relevance of the parentsô own self-esteem. 

Another view of how children develop an overall favorable opinion of 

themselves comes from Harter (1990) in Papalia (1995) which suggests that 

self-esteem comes from two major sources which include how competent 

children think they are in various aspects of life and how much social support 

they receive from other people. Papalia adds that children as young as 4 years 

old already seem to show by their behavior that they possess a sense of self-

worth..  

According to Erikson (1963) in Papalia (1995) the important determinants of a 

good self- image is a childôs view of his or her competence as they learn skills 

depending on what is important in every culture. This is the view of the self as 

able to master skills and complete tasks. As children compare their own 

abilities with those of their peers, they construct a sense of who they are. 

Moreover, Leavy et al (1995) in Cloninger (1996) observes that we learn to 



 53 

evaluate ourselves positively or negatively as a result of social experience. 

When others thinks well or ill or us, those messages often become internalized 

aspects of our own sense of self and that we often strive to make a positive 

impression on others, putting our ñbest foot forwardò in an attempt to create 

positive impressions on others which in turn enhances our own sense of self-

worth (Cloninger, 1996). In his research, Papalia (1995) shows that the most 

vital contributor of the development of self-worth is the degree to which a child 

feels regard from the significant people in his or her life of which the most 

important people are parents, then classmates, followed by friends and 

teachers.  

Rogers (1961) in Hayes (1994) believed that self-esteem develops through 

childhood as well we internalize social standards, or conditions of worth, 

which we learn about through everyday social interaction. Jourard and Remy 

(1955) sited what is most critical in development of childrenôs self-esteem is 

perceptions of their parentsô appraisals. If the children feel that these appraisals 

are positive, they will find pleasure in their bodies and in their selves. If they 

feel that those appraisals are negative, they will develop insecurity and 

negative appraisals of their bodies. Apparently, the kinds of appraisals that 

parents make of their children largely reflect the parentsô own degree of self-

acceptance. Mothers who are self-accepting also tend to accept their children 

(Medinnus & Curtis, 1963 in Pervin & John, 1997).  

According to Pervin and John (1997) there are three areas in which the parental 

attitudes and behavior are important in the formation of self-esteem. The first 
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one is the degree of acceptance, interest, affection and warmth expressed 

towards the child. The interest on the part of the mother appear to be 

interpreted by children as an indication of their significance, that they are 

worthy of the concern, attention and time of those who are important.  

The second area is permissiveness and punishment. The parents who make 

clear demands those are firmly enforced and reward as a preferred mode of 

affecting behavior. In this, the parents establish and enforce the guidelines for 

their children. The third area is democratic practices. In this, parents establish 

extensive set of rules and are zealous in enforcing them but treatment is within 

the defined limits of non coercive and recognize the rights and opinions of the 

child.  

Kohut (1971) in Cridar (1983) says that the self begins in early childhood as 

the nuclear self, (a sense of self-esteem). It grows out of the motherôs treatment 

of the child. If the mother responds to the childôs behaviour warmly, the child 

experiences him or herself as joyful, happy and worthy. If the mother  is 

rejecting, the child experiences him or herself as unworthy and empty. These 

initial experiences of oneôs self as worthy or unworthy are the first aspects of 

the self-esteem. Moreover, Corsini (1977) said that a sense of bodily self, self 

identity and self-esteem are the earliest developments of the prorium, all 

evolving by the time the child is three. 

According to Freud (1930) in Liebert and Wicks-Nelson (1981) identification 

is an emotional tie based on the need to love. This love is the basis for the 

formation of self-esteem. The cognitive developmentalists have considered the 



 55 

relations of cognitive development to self-development, for instance children 

who are more proficient in conversation than their age mates are also likely to 

be more objective in their self- evaluation (part of self-esteem) (Liebert and 

Wicks-Nelson, 1981).  

According to Maslow (1970) in Liebert and Liebert (1998) self-esteem has 

needs from others and from within. Self-esteem needs from others include 

desire for recognition, appreciation, attention, prestige, reputation, status, and 

fame, that is, individualsô needs to feel respected and valued by others for their 

accomplishments and contributions. Self- esteem needs from within involves 

personal desire for feelings of competence, mastery, achievement, confidence 

and independence. When these needs are met, people feel worthy, confident, 

capable, useful and necessary. If these needs are frustrated, they feel inferior, 

weak, and helpless, meaning that there is no development of high self-esteem. 

2.9 Factors Influencing Self-Esteem in Children  

Self-esteem may depend to a large extent on the way others perceive and react 

to our behavior. In effect, Sullivan (1953) in Nadelman (1982) contends that 

early growth of self is tied to emerging idea of good me/bad me based largely 

on interactions with the mother.  

Nadelman observed that children understanding of the familyôs perception of 

them certainly seem crucial in the ideas children develop about themselves. 

Another factor influencing self-esteem is the pattern of identification with the 

same sex parent and cross-sex identification with opposite sex parent which is 
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apparently influenced to some extents by the nurturance, affection, competence 

and power notions that children have about their respective parents. 

Apparently, parents are probably the greatest influence on the development of 

oneôs self-esteem. Parents are the childrenôs primary advocates and they 

provide the first psychological situation in which the children must survive and 

thrive. This is so because the parentôs attitudes, feelings and action are always 

recorded in the childrenôs mind and form a basis of his or her self-image.  

The level of self-esteem is a product of the extent, to which the child was 

praised, encouraged or relentlessly criticized (Rainey & Rainey, 1986). 

According to Hollinger and Fleming (1985, 1988) in Cloninger (1996), malesô 

self-esteem is more influenced by task success but femalesô self-esteem 

depends more on social relationships and personal qualities. They also pointed 

out that self-esteem is enhanced by both traditionally feminine abilities such 

ability in the performing arts, and activities that are traditionally masculine 

such as athletics and mechanical ability.  

Another factor that influences self-esteem is the society. If society evaluates 

males according to their individual accomplishments, they will be socially 

approved on this basis and they will learn to think well of themselves for their 

individual accomplishments. On the other hand, by expecting females to be 

more involved in shared efforts, society teaches them to base their self-esteem 

on interdependence and interpersonal connectedness. This shows that self-

esteem depends in part, on living up to the gender norms of oneôs society 
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(Josephs, Markus and Tafarodi, 1992 in Cloninger  

1996).  

Apparently, children are influenced in their self-judgments through a process 

of reflected appraisal in which they take the opinions of them expressed by 

others who are important to them and then use these opinions in their own self-

judgments (Pervin and John, 1997). Lambert and Menally (1968) also indicated 

that feelings of personal worth are influenced by performances, abilities, 

appearance and the judgment of significant others. It has also been put forward 

by Fagel (1993), Youniss, (1994) in Malim and Birch (1998) that interactions 

with other people is of great importance in the development of self-esteem. 

Fagel and Youniss further observe that through these interactions, the child 

becomes aware of the judgments parent make such ñnaughtyò, ñgoodò, 

ñbrightò, ña bit slowò, ñvery feminineò and others. It is from these labels that 

children develop a sense of who and what they are and this lays the foundation 

of the development of self-esteem. These labels influence the development of 

self-esteem.  

2.10 Factors Undermining Self-Esteem in Children  

Pervin and John (1997) observe that the parents of children with low self-

esteem gave little guidance and were harsh and disrespectful in their treatment. 

These parents did not establish and enforce guidelines for their children, were 

apt to use punishment rather than reward and tended to stress force and loss of 

love. They continued to explain that parents of children with low self-esteem 
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set few and poorly defined limits, and were autocratic, dictatorial, rejecting and 

uncompromising in their methods of control.  

According to Erikson (1963) in Shaffer (1989), the young adolescents are 

likely to experience a decline in self-esteem because they are now reevaluating 

themselves and their goals as they search for stable identity. Mendelson and 

White (1985) in Shaffer (1989) in their studies revealed that youngsters who 

are noticeably overweight are likely to suffer a precipitous decline in self-

esteem early in adolescence. Moreover, Ausubel (1952) in Western (1985) 

indicated that satellization (identification) will not occur appropriately if the 

child is rejected by the parents or valued only for achievement in which the 

parents can bask. He noted that the level of generality of a judgment of self-

esteem depends upon the level of generality of the component of ideal self that 

has been activated, and as a general rule, the higher the level of generality, the 

more powerful the affective response. 

Maslow (1970) in Liebert and Liebert (1998) says that there is progression 

through the need hierarchy in which the individuals satisfy their needs at one 

level and then progress up to the next level. If a need has been frustrated, one 

has to suspend the needs at higher level and resolve the frustration. If this is 

true then, the hierarchy starts with physical needs (food, water, oxygen, 

elimination and rest), safety needs (shelter, warmth and psychological well 

being derived from stability, predictability and structure in our daily routine), 

belongingness and love needs (affiliation and affection), esteem needs (esteem 

from others: recognition, appreciation, attention, prestige, reputation, status, 
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and fame. Self-esteem: personal desire for feelings of competency, mastery, 

achievement, confidence, and independence. If these needs are met, people feel 

worthwhile, confident, capable, useful and necessary. If these needs are 

frustrated, they feel inferior, weak, and helplessness), and self-actualization 

needs (to become everything that one is capable of becoming).  

2.11 Importance of High Self-Esteem in Children  

High self-esteem and the self-serving attributions that maintain it contribute to 

emotional well-being and protect us against depression and anxiety (Greenberg 

et al 1992, Haaga, Dyck & Ernst, 1991 in Luther & Blatt, 1993). Under most 

circumstances, people with high self-esteem set appropriate goals and are 

effective at meeting their goals. (Benneister, Heatherton & Tice, 1993 in 

Cloninger 1996).  Crocker (1993, reports that subjects with high self-esteem 

are likely to defend themselves.  

Baumeister, Tice & Hutton (1989) suggest that people with high self-esteem 

are especially concerned with presenting an enhanced and successful self-

image. Those with higher self-esteem more actively seek to repeat their 

successes, risking the possibility of failure but also making possible the 

rewards that require sustained success and not simply promise. Cloninger 

(1996) says that high self-esteem is associated with persistent efforts to reach 

goals.  

Shaffer (1989) observed that children with high self-esteem generally feel quite 

positive about their perceived characteristics. In effect, people who feel good 
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about themselves have fewer sleepless nights, succumb less easily to pressures 

to conform, are less likely to use drugs, are more persistent at difficult tasks, 

are less shy and lonely and are just plain happier (Crocker & Wolfe, 1999, 

Leavy, 1999, Fafarodi & Vu 1997, in Myers 2001).This is in agreement with 

Harter (1990) in Papalia (1995) who contends that children who like 

themselves tend to be cheerful, confident, curious and independent, trusts 

his/her own ideas, approaches challenges and initiates new activities with 

confidence, describes herself/himself positively and is proud of her/his work, 

adjusts fairly easily to change, tolerates frustration, perseveres in pursuing a 

goal and can handle criticism.  

It has also been suggested that possible views of the self are generally adaptive, 

even though they are often not wholly realistic (Taylor & Brown, 1988). Most 

people with positive illusions about the self, believing that they are better off 

than others, healthier, happier are more likely to succeed in life. When people 

are expected to succeed, they are more persistent in working toward goals 

when they encounter obstacles and they are more effective without the 

distractions of self-doubt (Cloninger, 1996)  

 

2.12 Disadvantages of Low Self-Esteem in Children  

Sedikides (1992) in Cloninger (1996) says that the mood and self -evaluation 

influence each other and when people evaluate themselves negatively, they 

experience unpleasant emotions such as shame, embarrassment and feelings of 
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inferiority. Brown & Mankowski (1993) in Cloninger (1996) pointed out that 

when people with low self-esteem are in a negative mood, they are more likely 

to criticize themselves which may put them at increased risk for depression. 

At the same time, low self-esteem influences social interactions in various 

ways. Jealousy is more common among people with low self-esteem and they 

are also more swayed by messages aimed at influencing them. (Stewart & 

Beauty 1985; Rhodes & Wood, 1992 in Cloninger 1986). According to Myers 

(2001), those with low self-esteem do not necessarily see themselves as 

worthless but they seldom say good things about themselves. Unhappiness and 

despair often coexist in them. Low self-esteem is said to come in different 

forms. Those vulnerable to depression often feel they are falling short of heir 

hopes. Those vulnerable to anxiety often feel they are falling short of what they 

ought to be (Higgins, 1987 in Myers 2001). For such people, the pain of 

anticipated social rejection, experienced as low self-esteem, is sometimes 

adaptive. (Leavy & others 1995 in Myers 2001). 

Coopersmith, (1968) in Malim and Birch (1998) contends that low levels of 

self-esteem may indicate feelings of worthlessness possibly resulting in 

depression and anxiety. In agreement is also Herter (1990) in Papalia (1995) 

who observed that the children with low self-esteem do not trust their own 

ideas, lack confidence, hangs back and watches instead of exploring on their 

own, withdraws and sits apart from other children, and describe themselves 

negatively, without pride in work, give up easily when frustrated and reacts 

immaturely to stress and inappropriately to accidents. Herter continues to point 
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out that children with low self-esteem are more likely to be depressed and a 

depressed mood can lower a personôs energy level which in turn can affect 

competence.  

 

2.13 Summary of Literature Review 

Orphanhood (death of parents) is likely to affect the development of self-

esteem of the orphans since the orphans experience grief, are unhappy and 

worried. Orphans also experience fear, stigmatization with symptoms of 

detachment. These factors may affect the personal evaluation of the orphans, 

educational performance and job aspirations. From the definition of self-

esteem, self-esteem is the positive evaluation of oneôs self. 

  

The socio-economic status of orphans is likely to jeopardize the well-being of 

orphans while it may be different with children living with their parents. 

Orphans experience insufficient food, shelter, schooling and medical care. 

These factors are expected to have effects on development of self-esteem of the 

orphans. 

  

According to psychoanalytic and psychosocial stages of development, if one 

has not undergone through these stages successfully, he/she develops 

personality problems. It is possible that some of the orphans develop 

personality problems due to lack of parents who would enable them to be 

successful in developmental stages. 
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Parents are said to have the greatest influence on the development of a childôs 

self-esteem. This is because parent form the first environment that the child 

encounters, speak to the child either positively or negatively and this enables 

the child to form an opinion on the self. It is noted that social cultural 

expectations are gender dependent and there are gender differences in 

associations. As such, self-esteem may differ according to the gender of the 

child due to cultural influence. 
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CHAPTER THREE : RESEARCH METHODOLOGY  

3.0   Introduction  

This chapter describes the research design employed in this study. It also 

describes where the study was conducted, the subjects of the study, the tools 

for data collection and analysis procedures. 

 

3.1 Research Design 

The research design for this study was survey, which employed casual-

comparative approach. This study design was found suitable for this study 

since the phenomenon under investigation was already in existence. The study 

was to establish the causative factors and justify the existence of the same.  As 

such, in this study, the status of the student (orphanhood and having parents) 

was already in existence and the students found themselves in the situation.  At 

the same time, no manipulation of the variables was done.   

 

This research design uses questionnaires or interview schedule to collect data 

from participants in a sample about their characteristics, options, and 

experiences, in order to generalize to the population (Gall, Borg & Gall, 1996, 

Mugenda and Mugenda, 1999). Surveys are conduced with the intention of 

describing the nature of existing phenomena so as to employ the data to explain 

or justify current conditions and practices (Cohen & Marion, 1994). This 

design therefore suited this study as the study set to get opinions and attitudes 

of orphans and non orphan students. 
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3.1.1 Independent and Dependent Variables 

The Independent variables in this study were orphanhood and non orphan 

students. The change in the independent variable influences the dependent. The 

dependent variable is self- esteem which is influenced by orphanhood or 

presence of parents thus affecting academic performance and studentsô 

aspirations. 

In Ho1, the independent variable is student status (orphan and non-orphan and 

the dependent variable is self-esteem. 

In Ho2, the independent variable is the gender of the orphan while the 

dependent variable is studentôs self-esteem. 

In Ho3, the independent variable is socio-economic status while the dependent 

variable is studentôs self-esteem. 

In Ho4, the independent variable is duration of orphanhood and the dependent 

variable is studentôs self-esteem. 

 

3.2    Location 

The study was supposed to cover the whole of Kenya but due to financial 

constrain, it was carried out in Nyeri North, Nyeri South and Kirinyaga 

districts of Central Province, Kenya. This location was chosen because it was 

convenient in terms of the available resources. The province has provincial and 

district secondary schools. The students enrolled in these schools are drawn 

from the whole country. 
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3.3 Target Population  

The study targeted form one to form four students in secondary school, both 

male and female enrolled in public secondary schools in Nyeri and Kirinyaga 

Counties, Kenya as shown in the Table 3.1. According to the registration of 

schools Kirinyaga and Nyeri Countiesô Education offices 2006, the total 

population of students was 58,492. 

Table 3.1: Population of Secondary School Students in Nyeri and  

Kirinyaga Counties 

     

Stratum/

cluster 

Provincial Schools District Schools Totals 

 No. of 

Schools 

Population No. of 

Schools 

Population Total No. 

of Schools 

Population 

Boys 13 7,583 11 4,749 24 12,332 

Girls 17 10,191 19 6,020 36 16,211 

Mixed - - 144 29,949 144 29,949 

Total 30 17,774 174 40,718 204 58,492 

Source: Nyeri and Kirinyaga Counties Education Offices. 

 

3.4 Sampling technique and sample size  

The schools were stratified into two categories as provincial schools and 

district schools. Also the schools were sampled by type that is girlsô schools, 

boysô schools and mixed schools since self-esteem may differ by gender. The 

total population of students in the registered schools is 58,492.  

 

3.4.1 Sampling Technique  

The sampling techniques used in this study included purposive, used to sample 

the schools and the orphans. The schools were purposively sampled according 

to the high number of total orphans registered. The researcher picked 11 

provincial and district secondary schools to participate in the study. The 
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orphans were also purposively selected by use of class register. Another 

sampling method used in this study was simple random sampling. Students 

from two parent families were sampled using simple random sampling 

 

3.4.2 Sample Size  

The school sample size was 11 provincial and district secondary schools picked 

to participate in the study. Out of the 11 schools, students from two parent 

families were sampled using simple random sampling technique while orphan 

students were purposively selected. In random sampling, the researcher wrote 

yes or no on the papers which were mixed and stirred properly and asked the 

class teacher to pick any depending on the number required in every school.  In 

every school, the number of students from two parent families was to match the 

number of total orphans thus the sample size was 426 as indicated on Table 

3.2.  With the help of class register, the class teachers identified the orphan 

students. These techniques were necessary considering the characteristics of 

the schools and respondent needed for this study. Table 3.2 shows how 

sampling was done and the schools are reflected on appendix F of this study. 
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Table 3.2: School Sample by Population and Number of Orphans 

Provincial  District   Total 

Boys 2,180 910 3,090 

 

Girls 2,130 758 2,888 

 

Orphan: Boys 65 56 121 

 Girls 51 41 92 

 

Two Parent: Boys 65 56 121 

 Girls 51 41 92 

 

 

 

3.5 Construction of Research Instruments  

A questionnaire (Appendix C, D & E) were used to collect the data for this 

study.  The questionnaire was divided into three sections, that is section C 

(Personal data), section D (self-esteem scale) and section E (studentsô 

education and job aspirations. Section C contained 13 items that were used to 

collect personal data. These items showed information on studentôs gender, 

school category, whether the student was an orphan or not and amount of 

pocket money given to the student per term among others. 

 

Section D is a self-esteem adopted from Barksdale Foundation (2002). It 

contains 25 positive items. Each item was responded to as strongly agree (5), 

agree (4), not sure (3), disagree (2), and strongly disagree (1). The self-esteem 

scores were125 which were divided into high, moderate and low. The 

maximum mark was 125 while the minimum was 25. The students who scored 

between; 95-125 were said to have high self-esteem, 60-94 will be moderate 

and 59 and below will be low self-esteem.  
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Section E contains 21 items. These items have been divided into part one and   

two. Part one contains five items that enquires on academic aspiration of the 

students and part two contains 16 items that enquires on job aspirations of the 

students.  

 

3.6 Pilot Study 

Before the instruments were used for actual study, they ware pilot-tested in two 

secondary schools, which were not among those used for the actual study.  One 

of the schools was boys provincial and the other girlôs district. In each of the 

above schools orphans were eight and non-orphan seven students making a 

total of 30. This was done for the purposes of estimating the reliability 

coefficient of the research instruments. Cronbachôs Coefficient Alpha was used 

to determine the internal consistency of the items. This is a method of 

estimating reliability of the test scores by the use of a single administration of a 

test. Consequently, it provides a good measure because holding other factors 

constant, the more similar the test content and conditions of administration are, 

the greater the internal consistency reliability (Mugenda & Mugenda, 1999). 

According to Henerson, Morris & Fitz-Gibbon, (1987), the items were 

considered reliable if they yield a reliability coefficient of 0.70 and above. In 

this case, the reliability coefficient of 0.76 thus the instruments were 

considered reliable for data collection. 

3.6.1 Validity  

Validity is the accuracy and meaningfulness of inferences, which are based on 

the research results, in other words it is the degree to which results obtained 
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from the analysis of the data actually represent the phenomenon under study 

(Mugenda & Mugenda, 1999).  The researcher will develop the instruments in 

line with objectives of the study. After developing, adopting and modifying the 

research instruments, the validation was sought by having the researcherôs 

supervisors and other research experts review the items. 

 

 The experts used content validity to evaluate the instruments. Content validity 

is a measure of the degree to which data collected using a particular instrument 

represents a specific domain of indicators or contents of a particular concept 

(Mugenda & Mugenda, 1999). In this study, the experts evaluated the 

questionnaire that is; whether the use of student personal data, self-esteem 

scale and educational and job aspirations would be used to assess the 

relationship between studentsô self-esteem and orphanhood and relate the 

findings with the variables. 

 

3.6.2 Reliability  

The study instruments were taken to two schools for pre-testing. The data 

collected was analyzed to get the internal consistency of the instruments. This 

was done by computing the data using Cronbachôs coefficient Alpha. Due to 

the nature of questions (instruments), which were more concerned with 

perceptual attitude and feelings, Cronbachôs coefficient Alpha was considered 

best for the study. This is because it has been known to yield high level of 

reliability in such questions as compared to others. 
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3.7 Data Collection Technique 

The researcher collected the necessary data for the study from orphan and non-

orphan students in Kirinyaga and Nyeri Counties. The data collected using the 

studentôs questionnaires for personal data and self-esteem scale. Before the 

commencement of the study, the researcher sought permission from the 

Ministry of Higher Education Science & Technology.  Upon the granting of 

permission, the researcher visited the 11 schools to seek permission from the 

school heads with a letter of introduction and explained the purpose of the 

study.  

 

The researcher and the head teacher of all the participating schools set dates for 

data collection exercise. On the specific date for each school, the researcher 

took the questioners to the students with the help of the class teachers in the 

schools for the purpose of identifying the targeted students. During the data 

collection exercises, the questionnaire was collected immediately after the 

students completed filling the questionnaires. The questionnaires had serial 

numbers for the purpose of identification and possible follow up. This exercise 

took 25 days. The researcher then scored and coded the data for analysis. 

 

3.8 Data Analysis  

The independent variable in this study is orphans and non-orphan students. The 

dependent variable is self-esteem. The data was analyzed using descriptive and 

inferential statistics. Descriptive statistics included frequencies, percentages 

and standard deviation to describe raw data. The inferential statistical 
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techniques such as chi-square and t-test ware used to test the hypotheses posted 

in this study. These statistical techniques were used to test the significance of 

the quantitative data that determined whether to reject or to accept the stated 

hypothesis of the study. The data was analyzed by use of computer programme, 

Statistical Package for Social Science (SPSS) version 11.5. All tests were done 

at 0.05 level of significance. 

This research was guided by the following questions and the null hypothesis: 

1)         Are there significant differences in self ïesteem level between orphans              

and non orphan students? 

Ho1 There is no statically significant difference in self-esteem between 

orphan and non-orphan students. For this hypothesis, t test was used. 

2) Is there significant relationship between gender and self esteem levels 

of orphans? 

Ho2 There is no statistically significant relationship between gender of the 

orphan student and self-esteem. For this hypothesis, Chi-square was 

used 

3) Is there any significant relationship between orphansô self-esteem and 

social economic status? 

Ho3 There is no statistically significant relationship between orphanôs socio-

economic status and self-esteem. . For this hypothesis, Anova was used 

4) Is there any significant relationship between orphansô self-esteem and 

duration of orphanhood?  
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Ho4 There is no statistically significant relationship between duration of 

studentôs orphanhood and self-esteem. For this hypothesis, Anova was 

used 

5) Are there significant gender differences in self-esteem levels among 

orphans and non-orphan students? 

Ho5 There is no statistically significant gender difference in self-esteem 

among  orphan and non-orphan students. For this hypothesis, t test was 

used  

 

3.9 Logistical and Ethical Considerations 

To address the ethical concerns, the orphans and non-orphan students were 

taken to the same room and subjected to the same type of questionnaire. The 

students were also given freedom to sit anywhere they want in the room. 
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CHAPTER FOUR: DATA ANALYSIS, RESULTS AND DISCUSSION 

4.0 Introduction  

The data analyzed in this chapter was on relationship between studentsô self -

esteem and orphanhood. Self- esteem is an essential factor to success in life. As 

such, the development of a healthy self-esteem is extremely important to the 

happiness and success of children. Since it is known that parents play a major 

role in the development of self-esteem, it is not surprising that withdrawal of 

parental relationship would have an effect on that development (Krider, 2002). 

With this understanding, it was therefore very needful to assess the self-esteem 

level of orphans. The research data obtained was presented using both 

descriptive and inferential statistics. In addition, the content of the findings 

were presented in form of tables, pie charts and graphs and their implications 

discussed.  

 

During the data collection, the total number of students indicated in the sample 

was 426, but the number of questionnaires filled up was 400. Of noteworthy is 

the fact that some orphans had dropped out of school either due to lack of 

school fees, child labour for maintenance of other siblings or forced to marry 

by economic and social circumstances they found themselves in. This explains 

the difference in the number of orphans presented in the sample and actual 

number of orphans that participated in the study. Therefore, the number of 

students who participated in this study was 400. 
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4.1. Students Distribution by Demographic Characteristics. 

Analysis of studentsô distribution was done by their school category.  Table 4.2 

gives the detailed analysis. 

 

Table 4.1: Student’s Distribution by School Category. 

School Category  Frequency (f) Percentage (%) 

Provincial 264   66 

District 136   34 

Total 400 100 

 

from Provincial Secondary Schools. This resulted as most of the orphans were 

found in Provincial Schools than in District Schools which indicated high drop 

Table 4.1 indicates that more students to participate in the study were drawn 

outs of orphans. The students were also distributed by class level. Table 4. 2 

shows the detailed analysis. 

 

Table 4.2: Students Distribution by Class Level. 

Class level Frequency (f) Percentage (%) 

Form 1 107   26.8 

Form 2   96   24.0 

Form 3   92   23.0 

Form 4 105   26.2 

Total 400 100.0 

 

From Table 4.2, itôs explicitly clear that the distribution of students by class 

level was well indicated. This was necessary in order to eradicate the biasness 

of one class level probably if their self-esteem was being influenced by 

unknown factors (a certain class level being influenced by certain 
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circumstance). This was a good distribution since students from all class levels 

participated in the study in all eleven schools. Besides students distribution by 

age was done. Figure 4.1 presents the findings. 

Figure 4.1: Students’ distribution by Age 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Source: Researcher 

                                Figure 4.1: Age of Students 

                                  

From Figure 4.1, it is clear that the students who participated in the study, the 

highest percentage was between 14 ï 16 years followed by 17 ï 19 years. The 

lowest percentage was of the age of 20 years and above. The figure indicated 

that most of the participants of the study were adolescents (11-20 years). The 

students were also distributed by gender. Figure 4. 2 indicate studentsô 

distribution by gender. 
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Figure 4.2: Students Distribution by gender. 

 

Source: Researcher 

Figure 4.2 

From Figure 4.2, it is clear that more girls participated in the study than the 

boys. This could be probably attributed to the cultural factors existing in the 

area of the study. The orphan boys may decide to quite schooling to look for 

casual job to cater for the other siblings since boys are taken to be hardy than  

girls lead to the girls orphan persisting in school and this may explain the 

imbalance of the gender in the study. The distribution of students by status 

(orphan and non-orphan) was done. Results are shown on Table 4 3. 

 

Table 4.3: Student’s Distribution by Status 

Students status Frequency (f) Percentage (%) 

Orphans  170 42.5 

Non-Orphans 230 57.5 

Total 400 100.0 

 

Table 4.3 indicates that in this study, non-orphans were more than orphans. As 

explained earlier it was noted that during the period between the writing of the 

55.0% 

45.0% 

    

     Male 
 

     Female 
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proposal and the actual data collection, some of the orphans were not available 

for this study thus were not investigated. The principals in schools of the study 

gave reasons for the change of the numbers of orphans as indicated in 2007 in 

District Education offices and the actual numbers in their schools by the time 

of the study (2009) as due to lack of school fees since some orphans had no one 

to cater for them and the Constituency Development Fund (CDF) was not 

enough to cater for the fees of these total orphans. 

 

Other orphans would be cheated by men for prostitution after which, they 

became pregnant and dropped from school. Some of the orphans were also said 

to have left schooling to cater for their siblings, others had no basic necessities 

such as food and clothing and the list of reasons was enormous. One would 

tend to believe such reasons since were given by the school administrators. The 

orphans were also requested to indicate where they lived or whom they lived 

with. Table 4.4 indicates the response of the orphans or where they live 

 

Table 4.4: Orphans Distribution by Where They L ived. 

Living  Frequency (f) Percentage (%) 

Living with siblings 14   3.5 

Living with grandparents 81 20.8 

Living with aunts and uncles 61 15.3 

Childrenôs homes 14   3.5 

Total  170 100.0 

 

From Table 4.4 the highest number of the orphans lived with grandparents, 

followed by the number of orphans that live with aunt & uncles and the lowest 

number live with siblings and childrenôs homes. This picture may be explained 
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by the cultural factors of the area of study. Most people in this area believe that 

the children of their sons and daughters should perpetuate the name of the 

family since the parents have died especially the old grandparents, would not 

allow the children of their sons and daughters to go elsewhere and leave the 

family. Orphans living with siblings and in childrenôs homes, probably their 

relatives and more so their grandparents have also died. At the same time, it is 

possible to find a few aunts and uncles refusing to live with the children of 

their dead brothers and sisters either due to economic hardships or due to 

unknown reasons. It was important to have the studentsô distribution by 

parental and guardian level of education. Table 4.5 indicates the results. 

 

Table 4.5: Students Distribution by Father’s Level of Education. 

Educational level No of fathers Percentage % 

No schooling    6    2.0 

Primary level 33 14.0 

Secondary level 73 32.0 

College level 75 33.0 

University  43 19.0 

Total  230 100.0 

 

Table 4.5 shows the educational level of the fathers who had the students in 

schools that participated in the study. The education level of the fathers was 

important since it was a variable that contributed to their socio-economic 

status. The variable of the socio-economic status was to be investigated in 

relation to studentôs self-esteem. From this Table, it is only 2% of the fathers 

that did not have educational background at all. The highest percentage was of 

the fathers who attained secondary and college level of education. It was 
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assumed that fatherôs level of education affects his behaviour towards the 

students or the economic status resulting from the level of education he has 

some influence on the development of studentsô self-esteem. It was necessary 

to distribute the students according to motherôs level of education. Table 4.6 

gives the findings. 

 

Table 4.6: Students distribution by Mother’s Educational level. 

 Educational level No of Mothers Percentage % 

No schooling  11  5 

Primary level  48 21 

Secondary level  74  32 

College level  72  31 

University   25  11 

Total  230 100 

 

From Tables 4.6, 5% mothers of the students who participated in the study did 

not have educational background. The highest percentage of mothers attained 

secondary school and this was 32% while those who attained university level 

were 11%. The attained level of education by mothers was taken to change or 

to influence the economic status of the parent. This is because the level of 

education determines the kind of job that the parent will acquire. The level of 

education of the mother may also determine the behavior of the mother towards 

the students which may have some implications on the studentôs self-esteem. 

The level of education of guardians in case of orphans was also important. 

Table 4.7 indicates the results. 
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Table 4.7: Orphans Distribution by Guardian’s Level of Education. 

Guardians Educational Level No of Guardians Percentage % 

No schooling   55  32.0 

Primary level   39  23.0 

Secondary level   25  15.0 

College level   33  19.0 

University    18  11.0 

Total  170            100.0 

 

Table 4.7 shows the educational level of the guardians of the orphans involved 

in the study. From this Table, it is clear that the highest percentage (32%) of 

the guardians did not attain any formal schooling. This was closely followed by 

primary level of education which the guardians registered 23%. However, 

some of the guardians had attained college level (19%) and others university 

level (11%). The education of the guardians was expected to have some 

implication on the studentôs self-esteem since education brings in change. It 

was therefore assumed that some guardians with education would have some 

understanding and skills on how this probably may influence the self-esteem 

level of the students. Students were also distributed by who gives their pocket 

money. Table 4.8 indicates these results. 

 

 

 

 

 

 

 

 



 82 

Table 4.8: Distribution by Who Gives Pocket Money. 

Who gives pocket money Frequency (f) Percentage % 

Parent  230 59.5 

Guardian  156 39.0 

Non  14    3.5 

Total  400 100.0 

 

Table 4.8 indicates information on who gave pocket money to the students 

participating in the study. It was also noted that there was a group of orphans 

who did not get pocket money from anyone. This group probably is the one 

that live with siblings and probably attended day schools. Students were also 

distributed by the amount of pocket money they received per term. Table 4.9 

shows the results. 

 

Table 4.9: Students Distribution by Amount of Pocket Money per Term 

Amount Of Pocket Money Frequency (f) Percent (%) 

Less than 200  80  20.0 

201-300 134  33.5 

301-400  45  11.3 

401-500  73  18.3 

501 & above  68  17.0 

Total 400 100.0 

 

From Table 4.9; it is clear that a high percentage of students who participated 

in the study received 201-300 and the lowest percentage received 301 ï 400 

per term. This picture probably was due to the hardship of the parents or 

guardians where they think giving a lot of money to students may act as 

distracters to academic progress. However; 17% of the students received 501 
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and above and probably this indicates that their parents or guardians did not 

look at money as influence to bad behavior. The students were also asked to 

indicate who paid their school fees and the responses are indicated in Table 

4.10. 

 

Table 4.10: Students Distribution by Who Paid the School Fees. 

Who paid school fee Frequency (f) Percentage % 

Parent  230  57.5 

Guardian  156  39.0 

Others    14    3.5 

Total  400 100.0 

 

The information on Table 4.10 shows that parents paid the school fees of their 

children and guardians paid the school fees of the orphans. However, another 

pointer emerged that had not been indicated in the study that a section of 

orphans received school fees from others who may include well wishers and 

bursary from the government. This section of the orphans is quite small and 

this may point out that many orphans who do not have guardians to pay their 

school fees and do not have any one to enable them access the government 

assistance may loose the education opportunity. Students were also grouped 

according to their guardianôs occupation. Table 4.11 indicates the results. 
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Table 4.11 Orphan Students’ Distribution by Guardian’s Occupation. 

Guardians Occupation No of Guardian Percentage % 

Unskilled    72   42.4 

Semi ïSkilled    43   25.3 

Professional    55   32.4 

Total  170 100.0 

 

From Table 4.11 it is clear that the highest percentage of orphans lived with 

guardians who were unskilled (42.4%). This was followed by the number of 

guardians who had professional jobs and the lowest percentage was registered 

by the guardians who did semi-skilled jobs (25.3%). The guardianôs occupation 

was necessary for it was one of the indicators of socio-economic status. Of note 

worthy was the high percentage of the unskilled guardians of the orphans who 

participated in the study and this was suspected to have some influence on 

studentsô self-esteem. The parental occupation for non orphan students was 

also discussed. Table 4.12 indicates the results. 

 

Table 4.12: Student’s Distr ibution by Parental Occupation  

Parental Occupation No of parents Percentage % 

Unskilled    58  25.2 

Semi ïSkilled    63  27.4 

Professional  109  47.4 

Total  230 100.0 

 

Table 4.12 indicates clearly that parents with professional jobs constituted the 

highest percentage (47.4%) while the parents who occupied unskilled jobs 

comprised the lowest percentage (25.25). the parental occupation was one of 

the items that constituted socio-economic status. Parental occupation was 
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thought to have some influence on studentsô self-esteem thus the importance of 

being discussed. 

 

Table 4.13:Students Distribution by Educational Aspirationn. 

Educational aspiration  Frequency (f) Percentage (%) 

Form four    8   2.0 

Certificate  25   6.3 

Diploma college  29   7.3 

Degree  202   50.4 

Post graduate  136   34.0 

Total  400 100.0 

 

From Table 4.13, most of the students who participated in the study expected 

to attain degree level of education, followed by the students who aspired to 

attain a post graduate level of education. It was also clear that there were those 

students who aspired to attain form four level of education. It was also 

important to enquire of the job expectation from the students. The results are 

presented on Table 4.14 
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Table 4.14: Students distribution by Job Expectation. 

Job expected Frequency (f) Percent (%) 

Nursery & Flower Garden  1 0.3 

Bus Driver   5 1.3 

Economist  55 13.8 

Hair Dresser 18 4.5 

Professional Architect 38 9.5 

Meteorologist  14 3.5 

Shoe factory worker    7 1.8 

Civil aircraft pilot  41 10.3 

Baker   4 1.0 

Dry cleaner   3 0.8 

Veterinarian  15 3.8 

Butcher  2 0.5 

Neurosurgeon  98 24.5 

Manager (construction firm)  7   1.8 

Manager in a finance company 68 17.0 

Electrician  24    6.0 

Total  400 100.0 

 

It was clear from Table 4.14 that the highest percentage response was on 

Neurosurgeon (24.5%) followed by manager in a financial company (17.0%). 

However, it was also noted that there was only one student who preferred t be a 

nursery and flower gardener and two students who wished to be butchers. 

 

4.2 Relationships between Student’s Self-esteem and Orphanhood. 

The researcher came up with five objectives for the study. In order to achieve 

the objectives, both descriptive and inferential statistics were used. The section 

that follows indicates each objective and how it was achieved 
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4.2.1 (A) Data analysis 

The first research question stated, Are there was any statistical significant 

differences in self-esteem level between orphans and non orphans students? To 

investigate this, the hypothesis stated that there was no statistically significant 

difference in self-esteem level between orphans and non orphan students. The 

independent variable was orphanhood and the dependent variable was self-

esteem. The data was scored and coded. Analysis was done by running t test. 

Tables were used in data presentation. It was necessary, first to identify 

significant attributes that relate to self-esteem from the four theories that guide 

the study and refer to items in section B which is the self-esteem scale.  

 

4.2.1 (B) Results 

As such the attributes were identified from the theory of hierarchy of needs by 

Maslow, theory of attachment by Bowlby, theory of self by Rogers and theory 

of psychosocial stages of development by Erikson. The attributes were 

identified and grouped as follows; 

(a) Psychological needs (needy of praise, recognition) these were reflected in 

terms of 1, 4, 5, 11, and 20 from section B of Appendix C. Table 4.15 indicates 

the responses on orphan students and non orphan students. 

 

Table 4.15: Responses of Orphans and Non Orphans on Psychological 

Needs. 

Attribute  Orphanhood N Mean ( ) 

Psychological needs  Yes 

No 

170 

230 

11.02 

14.20 
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Table 4.15 shows that the non-orphan students had a higher mean score of the 

items reflecting psychological need ness. It can then be induced that the non 

orphans have their psychological needs met while on the other hand, the 

orphans scored a lower mean, pointing to psychological needs not met. 

Probably the orphans feel inadequate or not stable psychologically either due to 

problems they encounter in life or because they never went through stages of 

development successfully. This is an indication that their self-esteem is 

affected in a negative way. 

 

(b) Safety needs; protection and stability in the systems, laws and other in day 

to day life. The items that relate to this attribute in section B of Appendix C are 

9, 19, 23, 25, 12, 2, and 24. The orphans and non orphans responded according 

to the results in Table 4.16. 

 

Table 4.16: Responses of Orphans and Non Orphans Students on Safety 

Needs. 

Attribute  Orphaned N Mean ( ) 

Safety needs  Yes 

No 

170 

230 

13.7 

16.7 

 

From Table 4.16, orphans had a lower mean of the scores than the non orphans 

on safety needs. It can therefore be inferred that non orphans achieve the safety 

needs which probably influence their self-esteem positively. The orphans 

scoring lower mean indicates that they are lacking in safety needs to a certain 

extent. This is interpreted to mean that the self-esteem of the orphans is 

influenced negatively by the failure to achieve the safety needs. 
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(c) Love and belonging (affection, are people bad or good) in section B, the 

items relating to loving and belonging are 3, 10, 2, 7 and 8. Table 4.17 gives 

the responses of orphans and non orphans. 

 

Table 4.17: Responses Of Orphans And Non Orphans On Love And 

Belonging. 

Attribute  Orphaned N Mean ( ) 

Love and belonging  Yes 

No 

170 

230 

10.1 

10.9 

 

From Table 4.17, non-orphans scored a higher mean on love and belonging 

than orphans. This may be interpreted to mean that non orphans have their 

needs on love and belonging met. On the other hand, we may say that orphans 

are in need or wanting in love and belonging needs. This is so especially if the 

guardians, do not provide love. The people around the orphans may not also 

provide love and this probably makes the orphans to miss affection and term 

other people as bad. This need may point to a negative effect on their self-

esteem. 

 

(d) Secure attachment (you and significant others like parents). Items 14, 17, 

22 and 25 in section B of Appendix C reflect secure attachment. Table 4.18 

gives the responses of orphans and non orphans on secure attachment. 
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Table 4.18: Responses of Orphans and Non Orphans on Secure 

Attachment. 

Attribut e Orphaned N Mean      ( ) 

Secure attachment needs  Yes 

No 

170 

230 

 9.3 

11.7 

 

Table 4.18 indicates that non orphans scored a higher mean on secure 

attachment. This may mean that the non orphans have their needs on secure 

attachment met either by parents or significant others. This points to a better 

development of self-esteem. On the other hand, the orphans seen to suffer from 

secure attachment since they scored a lower score than non orphans. It may 

therefore reflect lack of secure attachment to their parents before they were 

dead, since secure attachment is achieved in early stages of life. This may infer 

a lower self-esteem of the orphans. 

 

(e) Development of mistrust (do you have a hate list) 

This attributes reflected in the following items 6, 9, 13, 16 and 23 in section B 

of the instruments. The responses of orphans and non orphan are given in Table 

4.19 

Table 4.19: Response of Orphans and Non Orphans on Development of 

Mistrust. 

Attribute  Orphaned N Mean ( ) 

Development of trust  Yes 

No 

170 

230 

11.6 

14.3 

 

Table 4.19 shows that orphans scored a lower mean than non-orphans on the 

development of trust. This may imply that non orphans have developed trust. 
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This has an effect on their self-esteem positively. On the other hand the 

orphans seem to have developed mistrust indicating inadequacy in the 

development of the self esteem. This points to a low development of self ï

esteem for orphans. 

 

(f) Control (are you responsible for your life/ to what extent as opposed to 

power of other people on your life) from section B, the items relating to control 

are 20, 10, 15, 18 and 19. Table 4.20 gives the responses of orphans and non 

orphans. 

 

Table 4.20: Responses of Orphans and Non Orphans on Control . 

Attribute  Orphaned N Mean ( ) 

Control Yes 

No 

170 

230 

11.6 

14.3 

 

From Table 4.20, it is clear that non orphans scored higher mean on control. 

This may mean that the non orphans have power to control themselves, 

competent in making decisions and not influenced by other people on various 

aspects. This indicates high self-esteem. On the contrary, the orphans scored a 

lower mean indicating that they may not have power of decision making. The 

orphans may be influenced by other people, and may be weak in control thus 

pointing to a low self-esteem. In addition, t-test was carried out for the groups 

to compare the differences of the groups. Table 4.21 indicates the results. 
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Table 4.21: Analysis of Attributes to Compare the Differences of the 

Group Responses. 

Attribute  t value Df P value 

Psychological needs 

Safety needs 

Love and belonging 

Secure attachment 

Development of trust 

Control   

- 8.171 

- 5.300 

- 1.600 

- 6.300 

- 5.800 

- 5.800 

398 

398 

398 

398 

398 

398 

0.000 

0.000 

0.000 

0.000 

0.000 

0.000 

 

Table 4.21 shows the results of all the attributes for first hypothesis. Given that 

the p values were less than alpha at 0.05, then the results indicated significant 

differences for the groups. This can be interpreted that for every attribute tested 

for orphans and non orphans, there was significant difference in self-esteem 

levels. It was important to show the self-esteem levels of orphans and non 

orphan students. Table 4.22 shows the self-esteem levels of orphans and non 

orphans. 

 

Table 4.22: Distribut ion of Orphan Students by their Self-Esteem. 

 

 Self-esteem level Frequency (f) Percentage (%) 

Orphans Low 118  69.4 

 Moderate   49  28.8 

 High     3    1.8 

 Total 170 100.0 

Non Orphans Low    39   17.0 

 Moderate 108   47.0 

 High   83   36.0 

 Total 230 100.0 
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Table 4.22 shows clearly, that most orphans registered low self-esteem (69%) 

while the orphans with moderate self-esteem were 28%. However, 1.8% of the 

orphans registered high self-esteem. This may be explained by the fact that 

orphans live in different environment which may influence the development of 

their self-esteem differently.  Table 4.22 also indicates clearly that the highest 

percentage of non-orphan students registered moderate level of selfïesteem 

(47%) while 17% of the non orphan students registered low self-esteem. The 

36% of non orphans registered high self-esteem. This scenario may be 

explained by the fact that not all non orphans live in an environment that 

influence their self-esteem positively. There may be some parents who might 

mistreat their children impacting negatively on their ego development leading 

to development of low self-esteem as indicated in literature review. 

 

After considering the attributes, t-test was ran for the two groups of orphans 

and non orphans, as the main test indicated to test the first hypothesis. Table 

4.23 shows the results of the analysis. 

 

Table 4.23: Analysis of Self-Esteem Levels of Secondary School Students 

by Status 

Status  N Mean 

( ) 

Mean Difference Df SD 

Orphans  

Non orphans  

170 

230 

55.6 

67.3 

11.7 398 

398 

.21 

.32 

 

Table 4.23 shows that there was difference in self-esteem between the two 

groups which was significant (t = -6.243, P< 0.05). The self-esteem mean of 

non orphans falls under moderate category while the self-esteem mean of 

orphans falls under low category.  
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4.2.1 ( C ) Discussion 

The first research question stated, Are there any differences in self-esteem level 

between orphans and non orphans? The hypothesis stated, there are no 

statistically significant differences in self-esteem level between orphans and 

non orphans. The results indicated that there was statistically significant 

difference in self-esteem level between orphans and non orphans (t = -6.243, 

p<0.05). Therefore, Ho1 suggesting that there was no statistically significant 

difference in self-esteem levels between orphans and non orphan students was 

rejected. This difference could be attributed to a number of factors as portrayed 

by the theories guiding this study.  

 

 The Maslowôs theory or hierarchy of needs guided. The principle in this theory 

is that one has to meet the needs of lower level in order to move to the next 

level. In view of this theory, the lowest level is physiological needs. (Clothes, 

food, water and maintenance of internal state of body). The second level is 

safety (to feel sure and safety, to seek pleasure and avoid pain). The third level 

is love and belonging (to affiliate with others, be accepted and give and receive 

attention).  

 

The fourth level is self-esteem (to achieve, be competent, gain approval and 

excel while the fifth is actualization. As the orphan experience difficulties in 

meeting the physiological as indicated in the background information, it might 

be true that the orphans could not move to the esteem needs thus registering 

low self-esteem. Probably , even the safety, and love needs were not also met 
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in the incase of orphans, that is orphans could be feeling insecure, have no 

pleasure and experience pain due to the death of their parents.  

 

Moreover, orphans might not be affiliated with others especially those that 

lived with siblings and those that lived childrenôs homes in order to be 

accepted and give and receive attention. Therefore, all these might explain why 

the orphans registered lower self esteem in comparison to no-orphans.  

 

On the other hand, the non orphans have the parents who provide the 

physiological needs, provide safety needs to the non orphans and love and 

bringing needs thus enabling the non orphans to move on to the level of esteem 

needs. In the view of these investigations, then the theory of hierarchy of needs 

might be considered to be true.  

 

In addition, the other theory guiding this study was theory of psychosocial 

stages of development. According to Erikson (1950) as indicated in theoretical 

framework, each stage represents a developmental challenge that 

psychologically healthy person meets.  Erikson pointed out that unhealthy 

person fails to meet one or more challenges  and must continue throughout life 

trying to cope with the conflicts that emerge because of this failure.  

 

In his theory, the first stage is trust versus mistrust that their needs will be met. 

In this study, the results indicated a statistically significant difference in self ï 

esteem level of orphans and non orphans. In the reflection of the psychosocial 
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stages of development, the orphans could be said to be unhealthy 

psychologically owing to the psychological torture, distress, and emotional 

disturbance they experience with the death of their parents.  

 

Moreover, with the first stage of trust versus mistrust that their needs will be 

met, orphans may develop mistrust for their parents are not present to meet 

there needs. As it was indicated in literature review, some of the orphanages do 

not have enough personnel to meet the needs of the orphans to develop trust.  

This might then explain why the orphans registered low self esteem. Moving 

on to the second stage of autonomy versus  shame and doubt , those who do  

not master this stage doubt themselves , and feel shame about themselves and 

their ability.  The results of failure in this stage are characteristics of low self-

esteem as indicated in background information.  

 

As such, the results of this study are in agreement with this developmental 

stage as orphans registered low self-esteem. Apparently, the non orphans enjoy 

the healthy exploration of these psychosocial stages of development as their 

parents to meet their needs and thus developing trust that their needs will be 

met. Moreover parents are also present to encourage autonomy in the second 

stage of psychosocial stage of development. It is therefore evident that there 

was bound to be a difference in self- esteem level of the orphans and non 

orphans.   

 



 97 

Erikson argues that age of one to three; a child develops the will, a sense of 

control and master over their own emotions. It is possible that the orphans 

suffer in this stage where most of them may face challenge of developing 

emotions and a sense of control which point to low self-esteem as indicated in 

the findings of this study. The theory of psychosocial stages of development 

may explain therefore the differences in self-esteem mean of orphans and non 

orphans in this study. 

 

As indicated by Bowlby (1969), in his theory of attachment, the development 

of secure attachment is very important in the development of self-esteem. 

Secure attachment is a bond that promotes healthy exploration of the world to 

which the infants return to if they encounter stress. In the view of this, it is then 

possible that the orphans may not have developed secure attachment and 

instead developed insecure attachment reflecting a lack of love and affection in 

childhood and this creates a negative cognitive set.  

 

This probably might be the reason as to why orphan students registered a lower 

mean of self-esteem than the non orphan students. These results indicates that 

parents perhaps contributes to the development of self-esteem as the primary 

care takers of the children to which some of the orphans had not had a chance 

especially if their parents died in early childhood. 

 

Sarafino and Armstrong (1986) say that secure attachment thrives when parents 

are affectionate, caring and sensitive to the babyôs needs. In such a case, it 
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might mean that orphans may not had a chance to develop secure attachment 

pointing to low self-esteem. In addition, Steinberg (1999) put forward that 

parents influence their childrenôs self-esteem through the genes they pass on as 

well as through environment they provide. Indeed, scholars have indicated the 

importance of the two parents in the development of self-esteem. Also, Seifart 

and Hoffnung (1991) points out that parentôs interaction with their children 

sensitively and appropriately help in development of secure attachment 

relationship leading to early emergence of a strong sense of self-esteem. 

 

As such, it is possible that the non orphan students developed secure 

attachment with their parents while the orphans may have failed to develop the 

bond between their parents especially if the parents died when the orphans 

were young. 

 

Moreover, to account for lower self-esteem mean for orphans and a higher self-

esteem mean for non orphans in this study, there is the self theory propagated 

by Carl Rogers (1969). Rogers points out as indicated earlier, the importance of 

a healthy development of the self-esteem which takes place in an environment 

that the child has full experiences, accepts oneself, and is accepted by its 

parents. Indeed, Rogers argues that to enhance healthy development of the self, 

a conducive environment must be provided, a climate in which the child can 

experience fully. With the view of Rogers in mind, this research shows a 

difference in mean of self-esteem between orphans and non orphan students 

probably because orphans do not have good climate to experience full growth 

and to feel accepted. 
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 Rogers also brings in the issue of parents to accept their children even if they 

disapproved their behavior. In this case again, the orphans have no parents. 

Indeed as indicated in demographic characteristics, some orphans live with 

guardians in a bad relationship and this may hinder the growth of self-esteem. 

As also indicated in the literature review, Rogers (1969) contends that it is in 

the first identification of both male and female children with the mother in a 

loving-dependency relationship that the basic super ego is laid down. 

 

 Rogers continues to say that the boys who fail in this identification are liable 

to find themselves at variance with very strong held moves and the stress of 

this is likely to endanger unhappiness. This indeed points to the importance of 

having the parents and probably explains why the non orphan students 

registered a higher mean of self-esteem than orphans. 

 

4.2.2 (A) Data analysis 

The second research question stated, Is there any significant relationship 

between gender of the orphans and students self-esteem? It had been 

hypothesized that there was no statistically significant relationship between 

gender of the orphans and studentsô self-esteem. The variables were orphans by 

gender and self-esteem. Chi-square was used analyze the data. Tables were 

used in data presentation. 

4.2.2: (B) Results 

The second research question stated, Is there any significant relationship 

between gender of the orphans and students self-esteem? It had been 
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hypothesized that there was no statistically significant relationship between 

gender of the orphans and studentsô self-esteem. It was important to get the 

self-esteem mean of orphans by their gender. Table 4.24 indicates the results. 

 

Table 4.24: Orphans Self-Esteem Mean by Gender. 

Gender N Self–esteem mean () 

Male    68 59.25 

Female  102 53.11 

 

Table 4.24 indicates that male orphanôs students had a higher mean of self-

esteem than female orphan students. These results necessitated analyzing the 

self-esteem of orphans by gender and the category of self-esteem. Table 4.25 

shows the self-esteem of orphans by self-esteem categories. 

 

Table 4.25: Orphans by Self-Esteem Category.  

Gender  Self –esteem category 

 Low % Moderate % High % Total % 

Male  31 45.6 45.58 51.5 2 2.9 68 100 

Female  65 63.7 63.70 52.3 1 1.5 102 100 

 

From Table 4.25, 45.6 percent of male orphans had low self-esteem, 51.5 

percent had moderate self-esteem level while 2.9 percent had high self-esteem 

level. The female orphan studentôs 63.7 percent registered low self-esteem 

while 1.5 percent recorded low self-esteem while 1.5 percent recorded low 

self-esteem. Among the female orphan students 52.3 registered a moderate 

self-esteem. These findings are in agreement with Brack, Orr & Ingersoll 1988 

in Pole ï Lunch, Myers, Kilmertin, Forssman Falk & Kliever (1998) who 
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found out that gender differences were reported in adolescent self-esteem with 

boys reporting relatively higher levels of self-esteem than girls. Chi ï square 

run and the results of the analysis are shown on Table 4.26 

 

Table 4.26: Orphans Self-Esteem by Gender  

Variable c
2
 Df Sign 

Orphans 6.589 1 .010 

 

The findings in Table 4.26 indicate that there is a statistical significant 

relationship between gender of the orphan and the self-esteem (c
2
 =6.589, 

p<0.05).  

 

4.3.2 (C) Discussion 

The research question stated, Is there any significant relationship between 

gender of the orphans and students self-esteem? The hypothesis stated that 

there was no statistically significant relationship between gender of the orphans 

and studentsô self-esteem. The results indicated that there was a statistical 

significant difference between gender of orphans and studentsô self-esteem  

 

Based on the result, the hypothesis (Ho2) suggesting that there was no 

statistically significant relationship between gender of the orphans and self-

esteem was rejected. There seems to be difference on gender, both male and 

female orphans seem not to suffer similar environmental, social and cultural 

influences (society where males are highly esteemed preferred and more 
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respected than females- patriarch society) and are not affected comparatively to 

a similar extent. 

 

Moreover, the attachment theory guided this study as indicated on theoretical 

framework. In this study, the importance of development of secure attachment 

is emphasized for better growth and development. The significant relationship 

on the self esteem of orphans by gender could mean that female orphans are 

more affected by lack of secure attachment than the male orphans.  

 

In addition the theory of psychological stages of development guided this 

study. The first psychosocial stage is trust versus mistrust that their needs 

would be met. There was a statistical significant relationship on self-esteem of 

orphans by gender. By female orphans registering a lower self-esteem mean 

than male orphans could be interpreted to mean that female orphans were more 

affected by lack of trust that their needs were to be met than male orphans.  

Moreover, the second psychosocial stage is autonomy versus doubt and pain, 

the female orphans might have developed a doubt that their needs would be 

met. 

 

The other theory guiding the study is the self theory by Carl Rogers as 

indicated in the theoretical framework. Rogers contends that to enhance 

healthy development of the self, a conducive environment must be provided. 

This is a climate in which the child can experience fully, can accept itself and 

can be accepted by the parents even if they disapprove of particular types of 



 103 

behaviour. Since the female orphans registering lower self-esteem than male 

orphans, it might suggest that female orphans suffer from factors inhibiting self 

exploration. This might mean that the female orphans are more affected by lack 

of conducive environment than male orphans. This probably hinders a healthy 

development of self-esteem in orphans.  

 

The gender difference in self-esteem of orphans may be explained by different 

socializations (Guthman et al 2002 in Potts 2006). Though orphaned, boys 

registered a better self-esteem than the girls, probably boys still feel that they 

are the most valued in the society where the study was conducted as the society 

view the boy child with esteem while the girls are looked down upon. Indeed, 

Segal and Yahrees (1978) observed that social devaluation comes self-

devaluation and self crippling damage self-esteem.  

 

This might be true with the orphan girls who registered low self-esteem 

probably after devaluation by the society. As indicated in literature viewed on 

development of self esteem, approval of others and specifically the parents is a 

factor that enhances the development of self- esteem of the child. Moreover, 

Robinson (1995) in Steinberg (1999) in his studies found that self-esteem is 

enhanced by having the approval of others especially of parents and peers. 

 

As discussed in chapter two, probably a girlsô self esteem is inhibited by what 

she assumes at phallic stage (4-5 years). Freud (1930) put forward that at this 

stage, a girl realizes that she is missing a penis and assumes that she is a 
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mutilated male thus becomes inferior to boys, therefore being dominated by 

boys (Stockard and Johnson, 1980 in Ndambuki 1987). This assumption 

probably happens to all girls whether orphans or non orphans for even Freud 

did not put a difference on orphans or non orphans. 

 

Therefore, something of importance to note is that social cultural expectations 

are gender dependent and there are gender differences in their association 

without discrimination of orphans or non orphans. It might also be true that 

girls are having their self-esteem systematically destroyed by sexism and 

harassment as put in chapter two. 

 

On the other hand, boys are said to be encouraged by the society to take 

responsibilities as they are taken to perpetrate the name of family. Indeed 

Elegbellye and Okeke (2004) put forward that the gender variations of self 

esteem are likely to distinguish the types of influence exerted by the society.     

Girlsô self-esteem tends to be lower and more vulnerable than boysô (Watkins, 

Dong & Xia 1997); Byrne 2000, Miyamoto at al 2000 in Fildman (2007). 

Societyôs stereotypical gender expectations may lead boys to feel that they 

should be confident, tough and fearless all the time thus influencing the 

development of self-esteem. 

 

4.3.3 (A) Data analysis 

The third research question was, is there any significant relationship between 

orphansô self-esteem and socio-economic status? The hypothesis stated that 
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there is no statistically significant relationship between orphansô socio-

economic status and self-esteem. The independent variable was socio-

economic status while the dependent variable was self-esteem. The indicators 

of socio-economic status were parental/guardian education, parental/guardian 

occupation and the amount of pocket money given to the students per term.  

 

Once the data was collected, scoring and coding were done. It was necessary to 

identify the important attributes from the four theories that guide the study and 

relate them with section B of the instrument that measure self-esteem. These 

attributes were used in assessing the means.  A one way analysis of variance 

with a 0.05 level of significant was computed. Tables were used to present the 

results. 

 

4.2.3 (B) Results 

The third research question was, is there any significant relationship between 

orphansô self-esteem and socio-economic status? The hypothesis stated that 

there is no statistically significant relationship between orphansô socio-

economic status and self-esteem. The attributes were analyzed first for the 

means. These attributes were 

(a) Physiological neediness, (promote forgiveness/generosity towards fears that 

is food, shelter and clothing). In section B, the item that reflects physiological 

needs include 8, 9, 13, 14, 17 and 24 Table 4.28 shows the responses of 

orphans and non orphans towards physiological neediness. 
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In an attempt to address hypothesis three, attributes reflecting Socio-economic 

status were included in Section B. The responses of orphans and non orphans 

would indicate how orphans were affected in various aspects. 

 

Table 4.27: Responses of Orphans and Non Orphans on Physiological 

Neediness. 

Attribute  Orphan hood N Mean ( ) 

Physiological needs  Yes 

No 

170 

230 

12.4 

14.5 

 

From Table 4.27, non-orphans had a higher mean than orphans. This is 

interpreted to mean that non orphans had their physiological needs met while 

orphans physiological needs are not met. This is probably so as the orphans do 

not have parents to provide them with physiological needs and may be even the 

guardians deny them access to the physiological needs. This is then seen to 

have a negative effect on the way orphans evaluate themselves. It means that 

the physiological needs have some effects on psychological needs and 

especially so with students. Having physiological needs of non orphans met it 

affected how they responded to attributes relating to self-esteem 

(psychological), and reflected positive effect. 

 

(b) Healthy exploration / social competence get along and work with others. In 

section B of the instruments, the items that relate to healthy exploration include 

10, 11, 22 and 23. Table 4.28 indicates the results. 
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Table 4.28: Responses of the Orphans and Non Orphans on Healthy 

Exploration. 

Attribute  Orphanhood N Mean ( ) 

Secure attachment   Yes 

No 

170 

230 

10.1 

12.7 

 

Table 4.28 indicates a mean difference in responses. The orphans registered a 

lower mean while the non-orphans recorded a higher mean. This means that the 

orphans may not have developed secure attachment to the guardians and 

probably could be as a result of socio-economic status. If the guardians are not 

in a position to provide materially may result to abuse emotionally (as 

indicated in literature review) and this leads to development of insecure 

attachment. On the other hand non orphans seem to have developed secure 

attachment probably as a result of their parents providing to their material 

needs. 

 

(c) To what extent has one taken responsibility of their lifeôs 

action/inaction/choice determines oneôs condition. The items in section B that 

relate to this are 4, 5, 15, 18 and 19. Table 4.29 shows the responses. 
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Table 4.29: Responses of Orphans and Non Orphans on Responsibility of 

the Condition. 

Attribute  

 

Orphaned N Mean ( ) 

Responsibility of oneôs own life/action  Yes 

No 

170 

230 

12.0 

14.7 

 

Table 4.29 shows a mean difference of mean of responses of orphans and non 

orphans. This difference may be interpreted to mean that non orphans take 

responsibility of their life or action probably because their parents can support 

them materially due to socio-economic status they are in. It therefore indicates 

that socio-economic factors of the parent may influence the way the students 

take responsibility of their lives positively. On the other hand, the orphans 

recorded a lower mean in the responses indicating that they are inadequate and 

feel that they may not take responsibility of their life and action. This may be 

an indicator that the orphans lack material and probably the guardians are not 

able to provide to them. 

 

(d) Is oneôs behaviour healthy / positive/ constructive and to what extent or 

unhealthy, destructive, delinquent. These behaviours are influenced by family 

environment, economic & cultural issues. The items in section B that relate to 

this are 3, 12, 20 and 21. The responses of orphans and non orphans are shown 

on Table 4.30. 
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Table 4.30: Responses of Orphans and Non-Orphans in Healthy Behavior. 

Attribute  Orphanhood N Mean (  )  

Behavior/healthy/ 

positive/constructive  

Yes 

No 

170 

230 

8.1 

10.1 

 

Table 4.30 shows that there was a difference in mean ( ) of responses on 

behavior/healthy/positive/constructive on orphans and non orphans. The non 

orphans recorded a higher mean and this may be interpreted to mean that non 

orphanôs behavior is healthy, positive and constructive. This probably 

developed because their parents are able to provide to them or even an 

association with the property of their parents. This may influence the behavior 

of the students positively and this seems to have a positive effect on self-

esteem of the students. To the orphans, since they undergo difficulties 

economically and probably the socio-economic status of their guardians is not 

high, this may have contributed negatively to healthy, positive and constructive 

behavior of the orphans leading to low self-esteem. 

 

(e) Psycho-social issues. Ideally a person should be non defensive, free, open 

to new experience and trust the self. The items relating to this in section B 

include 1, 2, 6, 7, 16 &25. Table 4.31 indicates the responses. 

 

Table 4.31: Responses of Orphans and Non Orphans on Psychosocial 

Issues. 

Attribute  Orphaned N Mean (x) 

Physiological Yes 

No 

170 

230 

12.5 

15.4 
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 From Table 4.31, it is clear that there was a mean difference of the responses 

between orphans and non orphan students. This may mean that orphans have 

difficulties in dealing with psychosocial issues that is being defensive, not free, 

not open to new experience and not trusting themselves pointing to low self-

esteem. This probably comes as a result of their guardians not been able to 

provide to them materially thus suffering economically.  

 

The suffering economically no doubt will have negative effects on 

psychological issues like self-esteem. With non orphans, they were better in 

psychosocial issues and probably this is as a result of the socio-economic status 

of their parents thus students develop trust and that they can rely on their 

parents economically. 

 

As such, the analysis was done with socio-economic status as the independent 

variable and studentôs self-esteem as the dependent variable. As indicated 

earlier, socio-economic status was indicated by occupation of the parents or 

guardians of the students, educational level of the parents and pocket money 

given to the students per term. It was then necessary to get the mean of self- 

esteem from each group. Table 4.32 indicates the non orphan students 

distribution by parental occupation and their self-esteem mean. 
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Table 4.32: Orphans and Non Orphan student’s distribution by  

Parental/Guardian Occupation and Mean of Self-esteem. 

 

Status Parental/Guardian 

Occupation 

Frequency 

(f) 

Percentage 

(%) 

Mean of 

Self-esteem 

( ) 

Non Orphan Unskilled  58 25.2 66.28 

 Semi Skilled  63 27.4 64.43 

 Professional 109 47.4 69.59 

Orphans Unskilled  72 42.4 55.76 

 Semi Skilled  43 25.3 52.51 

 Professional  55 32.4 57.80 

 

From Table 4.32, the students with highest mean were from parents with 

professional occupation. The students from parents with semi-skilled 

occupation had the lowest mean among the groups. This may imply that the 

parents with professional occupation may be learned hence having some skills 

on how to interact well with children resulting to better self-esteem. The 

parents with unskilled occupation may have stayed with their children for long 

hours and the comfort they give to their children may have contributed to 

improving their self-esteem.  

 

The parents from semiskilled occupation may have failed to give attention to 

their children and this may have affected the development of their childrenôs 

self-esteem. From Table 4.32, non orphansô self-esteem levels in relation to 

parental occupation falls under moderate category. In relation to occupation, it 
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was necessary to have the self-esteem mean of orphans in relation to guardian 

occupation.  

 

Table 4.32 also indicates that the students living with semiskilled guardians 

had the lowest mean of self esteem and the students with the leading mean of 

self-esteem in this group were orphans living with guardians with professional 

jobs. To acquire professional jobs means that this person is educated and 

probably has knowledge on how to interact with orphans. However, the mean 

of orphansô self-esteem falls under low category (low self-esteem).  

 

The other index for socio-economic status was parental/guardian educational 

level is educational level of the individual determines the kind of job and the 

category of the salary for that person. Table 4.33 shows the educational level of 

guardians and the self-esteem of the orphans. 
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Table 4.33: Orphans and Non orphans distribution by their Guardian’s 

Educational Level and Orphans Mean of Self-esteem. 

 

Status Educational Level of 

Guardian 

Frequency (f) Mean of Self- 

esteem () 

Orphans No Schooling 40 53.0 

 Primary 39 53.0 

 Secondary 33 56.0 

 College 41 57.0 

 University 17 57.0 

Non Orphans No Schooling   6 61.3 

 Primary 34 74.2 

 Secondary 65 63.8 

 College 79 65.7 

 University 46 70.8 

 

Table 4.33 indicates that the orphans who lived with guardians who had formal 

schooling and primary level had the lowest mean of self-esteem (  =53) while 

the orphans living with guardians with college and university level had the 

highest mean of self-esteem ( =57). Something worthy noting is that the mean 

of self-esteem of the orphans fall under low category of self-esteem. The mean 

of self-esteem for non orphans was also analyzed. Table 4.33 also shows that 

the non orphans who lived with parents who had no formal schooling 

registered the lowest mean of self-esteem among the group. This might be an 

indication that they are involved much in ways of survival like looking for food 

and other necessities and in the process neglect the children who require their 

presence and interaction. The non orphans from parents with primary education 
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had the highest mean of self-esteem followed by the students from parents with 

university education.  

 

These are two contrasting groups. Probably the parents with primary education 

are available for their children thus developing better self-esteem while those 

with university educational level not only have knowledge on how to handle 

their children but also have money and may be their children do not lack the 

physiological needs. This situation might have contributed to the development 

of a healthy self-esteem. It was also noted that non orphan students registered a 

moderate mean of self-esteem. The other factor comprising socio-economic 

status was amount of pocket money given to students per term. It was assumed 

that parents may not give pocket money to students if they did not have the 

money. Table 4.34 indicates the findings 
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Table 4.34: Orphans and Non orphans distribution by Amount of Pocket 

Money given per Term and their Self-esteem Mean. 

 

Status Amount of pocket 

money given 

Frequency (f) Mean of self-

esteem () 

Orphans Less than 200 54 53.0 

 201-300 69 56.0 

 301-400 14 51.0 

 401-500 16 61.0 

 501 and above 17 54.0 

Non Orphan Less than 200 26 63.3 

 201-300 65 74.2 

 301-400 31 73.2 

 401-500 57 67.2 

 501 and above 51 58.3 

 

From Table 4.34, it was noted that the orphans who were given 401 ï 500 

amount of pocket money attained the highest mean of self-esteem among the 

group and indeed, in the category of moderate self-esteem. However, those 

who were said to get the highest amount of pocket money per term had a lower 

self-esteem mean. Self-esteem of non orphan was also analyzed by amount of 

pocket money they received per term.  

 

From Table 4.34 it was clear that the students who received 201 ï 300 and 301 

-400 and higher self-esteem then all the groups. The non orphans who had the 

lowest self-esteem mean (58.3) received the highest amount of pocket money. 

This phenomenon was common on orphans and non orphans, thus someone 

else may investigate why those students who received the highest amount of 
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pocket money had the lowest self-esteem mean among orphans and non 

orphans. It was important to analyze self-esteem of orphans by guardiansô 

socio-economic status. Table 4.35 presents orphans self-esteem levels and 

guardianôs socio-economic status. 

 

Table 4.35: Orphans and Non orphans’ Self-esteem Mean by 

Guardian/Parental Socio-economic Status. 

 

Status Parental/Guardian 

socio-economic 

Status 

Frequency 

(f) 

Percentage 

(%) 

Mean of 

self-esteem 

( ) 

Orphans Low 84 49.4 54.29 

 Middle 67 39.4 56.99 

 High 19 11.2 56.53 

Non Orphans Low 54 23.5 68.89 

 Middle 95 41.3 67.25 

 High 81 35.2 66.42 

 

Table 4.35 indicates clearly that the highest percentage of orphans lived with 

guardians within low socio-economic status. The orphans living with guardians 

from low socio-economic status had the lowest mean of self-esteem. 

Something to note is that even the orphans living with guardians from high 

socio-economic status did not attain high self-esteem mean. This may mean 

that even with socio-economic status of where a child lives, there are other 

factors that influence the development of self-esteem. Self-esteem mean of non 

orphans was also a factor of importance thus Table 4.35 shows the results. 

From Table 4.35, it is clear that non orphans from parents living in low 

economic status had a higher mean of self-esteem. The studentôs from a higher 
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parental socio-economic status had the lowest mean of self-esteem. Of 

noteworthy, is the fact that the mean of self-esteem from low, middle and high 

parental socio-economic status fellow under moderate category of self-esteem. 

The mean of self-esteem from low parental occupation probably interact with 

their children sensibly and perhaps provide affection since they are always with 

their children. This may have contributed to their children registering a higher 

mean of self-esteem.  

 

The parents in high socio-economic status may have not been involved with 

their children a lot owing to the nature of their occupation. This may have 

contributed to their children registering a lower mean of self-esteem than their 

counterparts. It was also important to find out whether there was difference in 

self-esteem mean by gender and parental/guardian socio-economic status. 

Table 4.36 gives the results of self-esteem mean of orphan boys by guardian 

socio-economic status. 
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Table 4.36: Orphan Boy’s and Girls’ Self-esteem Mean by Guardian 

Socio-economic Status. 

 

Gender Guardian Socio-

economic Status 

Frequency 

(f) 

Percentage 

(%) 

Mean of 

self-esteem 

( ) 

Orphans Boys Low 31 45.6 54.81 

 Middle 24 39.7 52.04 

 High 10 14.7 57.10 

Orphans Girls Low 53 52.0 55.15 

 Middle 40 39.8 60.33 

 High    9    8.8 55.89 

 

Table 4.36 shows that the orphan boys who lived with guardians from high 

socio-economic status had a higher mean of self-esteem than those boys who 

lived with guardians from low and middle socio-economic status. This may 

mean that orphan boys are affected or influenced positively or negatively by 

guardian socio-economic status. The guardian in high socio-economic status 

influence positively the self-esteem of the boy and vice versa is also true. Table 

4.36 also indicates the results of self-esteem mean of orphan girls by guardian 

socio-economic status.  

 

Table 4.36 also indicates that the highest percentage of orphan girls who 

participated in the study lived with guardians from low socio-economic status 

and the orphan girls living with guardians from high socio-economic status 

registered the lowest percentage. The orphan girls living with guardians from 

middle socio-economic status recorded the highest self-esteem mean. And 
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orphan girls living with guardians from low and high socio-economic status 

registered almost the same mean of self-esteem. From these results, it is clear 

that the self-esteem of orphan girls is not influenced by the guardianôs socio-

economic status the same way orphan boys are. The self-esteem mean of non 

orphan students by gender and socio-economic status was also analyzed. Table 

4.37 indicates the results for non orphan boys. 

 

Table 4.37: Non orphan boy’s and Girls’ self-esteem Mean by Parental 

Socio-economic Status. 

 

Status Parental 

Socio-

economic 

status 

Frequency 

(f) 

Percentage 

(%) 

Mean of 

self-

esteem () 

Non Orphan Boys Low 31 27.7 63.13 

 Middle 40 35.7 63.93 

 High 41 36.6 67.00 

Non Orphan  Girls Low 23 19.5 68.93 

 Middle 55 46.6 69.67 

 High 40 33.9 70.65 

 

From Table 4.37, non orphan boys from low parental socio-economic status 

registered the lowest mean of self-esteem while the non orphan boys from 

parents in high self-esteem recorded the highest mean of self-esteem.  The 

deduction may be that non orphan boyôs self-esteem is influenced positively by 

parental socio-economic status. Moreover, non orphan girlôs self-esteem mean 

was analyzed and the results are presented on Table 4.37. It is clear that non 

orphan girls from parents in low parental socio-economic status registered the 
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lowest self-esteem mean followed by non orphan girls from middle socio-

economic status and the highest self-esteem mean was recorded by non orphan 

girls from high parental socio-economic status. It can therefore be inferred that 

non orphan girls are influenced positively or negatively by parental socio-

economic status. From these results, the lower the parental socio-economic 

status the lower the self-esteem means and vice versa. 

 

After analyzing the mean of orphan and non-orphan students, a one way 

analysis of variance with a 0.05 level of significance was computed. The 

results indicated that there is statistically significant relationship between 

orphansô socio-economic status and orphansô self-esteem (F= 0.691, p<0.0.05). 

As a result, we reject Ho3 that there was no statistically significant relationship 

between orphansô socio-economic status and self-esteem was rejected. 

 

4.3.3 (C) Discussion 

The research question was, is there any significant relationship between 

orphansô self-esteem and socio-economic status? The hypothesis stated that 

there is no statistically significant relationship between orphansô socio-

economic status and self-esteem. The results indicated that there is statistically 

significant relationship between orphansô socio-economic status and orphansô 

self-esteem (F= 0.691, p<0.0.05). As a result, we reject Ho3 that there was no 

statistically significant relationship between orphansô socio-economic status 

and self-esteem. 
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One of the theories guiding this study was Maslowôs theory of Hierarchy as 

indicated in background information. As discussed earlier, the first level is 

physiological needs. These include food clothing and shelter as reflected in 

background information as being inadequate to the orphans. According to 

Maslow, one cannot move to the next level the needs of the lower level are not 

met.  From the results, the orphans registered a low self-esteem even when the 

guardians were from high social-economic status. From the background 

information, the orphans experience difficulties in meeting physiological 

needs. This implies that lack of physiological materials to the orphans coupled 

with denial of the same by their guardians affected self-esteem development of 

the orphans. 

 

Moreover, the attachment theory emphasis development of secure or insecure 

attachment. In secure attachment, the care giver provides a secure base to 

which the infant can return if stress is encountered. Incase of orphans, the 

guardians may have failed to provide a secure base when the orphans encounter 

stress of lack of physiological needs from outside thus leading to insecure 

attachment and consequent low self esteem. On the other hand, the non orphans 

have the physiological needs met by their parents as the social-economic status 

dictates. 

 

 Rogerôs self theory put emphasis to a conducise environment that points to the 

family as a factor for healthy exploration leading to high self-esteem. With 
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orphans living environment that is not healthy economically, this probably 

hinders the development of self-esteem among orphans.  

 

In addition, the psychosocial stages of development stress trust versus mistrust 

that their needs will be met as the first stage. From the views of the social-

economic status of orphans from the background information, then it is obvious 

that they develop mistrust that their needs will be met and this impact 

negatively on the development of their self ï esteem. 

 

This study is in collaboration with Steinberg (1999) who contends that 

adolescentôs socio class as indexed by his or her parentôs occupation, education 

and income is an important determinant of self-esteem. This was evident 

especially to the non orphan students since their self-esteem mean increased 

with parentôs socio-economic status. However, it was a different case with 

orphans. The orphans registered low self-esteem even with high socio-

economic status of the guardians. Probably the orphans are affected negatively, 

emotionally by the living conditions they find themselves in with the death of 

their parents.  

 

As such, Charoensuk, Wonsukhon, Chancharat, Kuptapa and Rattagorn (2004) 

says that living in extremely harsh conditions not only affects physical and 

material terms but also emotionally and mentally. Moreover, Charoensuk et al 

(2004) observed that orphaned children are vulnerable to property grabbing by 

relatives in absence of guardian or the guardians themselves confiscates the 

deceased properties from orphaned children.  
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Due to absence of clear and appropriate local norms and national policy, laws 

and effective enforcement mechanisms, children property and inheritance 

rights remain vulnerable and are subject of confiscation which drives some 

orphans to destitution, early marriages, separation of siblings, poverty, lack 

food, insecurity, lack of education opportunity, sex work all of which will 

contribute to orphanôs low self-esteem. 

 

It is important to note that such children are among the future generation of the 

societies in Kenya but with minimum opportunities to come out of poverty, 

food insecurity and inhuman suffering which have been found in this study to 

affect positively or negatively the self-esteem. We should then as a country 

find ways of helping orphan children in socio-economic ways in an attempt to 

help them develop healthy self-esteem which is the survival of the soul and 

ingredient that gives dignity to human existence (Rice, 1984). 

 

4.2.4 (A) Data Analysis. 

The research question stated, Is there any statistically significant relationship 

between orphansô self-esteem and duration of orphanhood?  There is no 

statistically significant relationship between duration of studentôs orphanhood 

and self-esteem. The mean of self-esteem was investigated depending on where 

the orphans lived. The mean of self-esteem was also investigated depending on 

the duration that one had spent in orphanhood. A one way analysis of variance 

was computed. 

 



 124 

4.3.4 (B) Results 

The research question stated, Is there any statistically significant relationship 

between orphansô self-esteem and duration of orphanhood?  There is no 

statistically significant relationship between duration of studentôs orphanhood 

and self-esteem. The means ware investigated for the orphans living in 

different areas. Table 4.38 gives the analysis. 

 

Table 4.38: Orphans Self-esteem Mean by Areas of Living. 

 

From The 4.38, the orphans living in childrenôs home had the lowest mean of 

self-esteem. This might be interpreted to mean that these orphans had problem 

in childrenôs homes where the employees might not have had time for effective 

interaction, providing warmth and care required for the development of self-

esteem as put in the literature review.  

 

Indeed, Dehert, Sroufe and Cooper (2000) observed that as many as twenty 

children may be cared for by one nurse, and the care is perfunctory, directed 

only to the childrenôs basic physical needs. They are thus socially deprived. 

There is no playing with the children and almost no face to face interaction. As 

a result, the children are listless and emotionless and as such, these children 

Place of living Frequency (f) 

 

Mean of self-esteem 

( ) 

Siblings 

Grandparents 

Aunts and uncles 

Childrenôs home 

11 

86 

59 

14 

54.33 

60.73 

57.75 

50.36 
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show a higher than usual rate of insecure parent-child attachment relationships. 

The orphans living with siblings had the second last self-esteem mean 

indicating probably they have suffered emotionally leading to low self-esteem.  

 

Indeed, Charoensuk et al (2004) confirms that some orphans are left to become 

child headed house holds without any care and taking responsibilities that are 

beyond the power of their mind. As a result, these orphans may have imbalance 

in development including emotional development affecting their self-esteem 

negatively. The orphans living with grandparents had the highest self-esteem 

mean. This can be interpreted to mean that grandmothers are able to interact 

with grandchildren sensitively and positively leading to positive self-

evaluation.  

 

After analyzing the selfïesteem mean of orphans living in different 

backgrounds, it was important to analyze the self-esteem of orphans by 

duration. The duration of orphanhood was dividend into 3 categories, that is 0-

5 years, 6-10 years and 11 and over years. Table 4.39 indicates the results. 
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Table 4.39: Orphan Distribution b y Category of Orphanhood and Self-

Esteem Mean 

Category of 

orphanhood 

Frequencies (f) Percentage 

(%) 

Mean of self-

esteem 

( ) 

0-5 years 79 46.5 59.4 

6-10 years 64 37.6 55.0 

11 years and above 27 15.9 50.1 

 

From Table 4.39, duration of orphanhood category of 0-5 years registered the 

highest self-esteem mean (=59.4. this may imply that they are not affected the 

same way with orphans who have lived for 11 years and over who registered 

the lowest self-esteem mean ( =50.1). Table 4.39 also showed that the mean of 

self-esteem for orphans fell under category of low self-esteem even with 

putting the duration of orphanhood under three categories. However, the 

orphans in 0-5 years, self-esteem mean was close to moderate level. 

 

A one-way analysis of variance at 0.05 level of significance was computed. 

The results indicated a statistically significant relationship between duration of 

orphanhood and studentsô self-esteem (F=26.739, p<0.05). As a result the Ho4   

stating that there is no statistically significant relationship between duration of 

orphanhood and studentôs self-esteem was rejected.  

 

4.2.4 (C) Discussion. 

The research question stated, Is there any statistically significant relationship 

between orphansô self-esteem and duration of orphanhood?  There is no 
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statistically significant relationship between duration of studentôs orphanhood 

and self-esteem. The results indicated a statistically significant relationship 

between duration of orphanhood and studentsô self-esteem (F=26.739, p<0.05).  

These findings are in agreement with Hartley and Hartley (1957) who found 

out that a long period of orphanhood without individual attention and personal 

relationships leads to mental atrophy slowing down or arresting the 

development of the emotional life thus inhibiting self-esteem development and 

normal intellectual development.  

 

The theory of hierarch of needs guiding this study indicates the first level of 

needs of physiological. According to this theory, physiological needs must be 

met before moving to the next level of safety and the level that follows safety 

needs is love and belonging needs. After these then one moves to esteem 

needs. From the results, where there is a statistically significant relationship 

between duration of orphaned and studentsô self-esteem implies that if the 

duration is long, then that orphan has been suffering lack of physiological 

needs for that time as it is also reflected in background information. This study 

also revealed that those who had lived for short duration in orphanhood had 

their self-esteem mean better than those who had long duration in orphanhood. 

 

The attachment theory stresses the development of secure and insecure 

attachment. Those orphans who had long duration of orphanhood probably 

their parents died while they had not developed secure attachment and the 

guardians were unable to provide the secure base. As such, they developed 
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insecure attachment impacting negatively on the development of their self-

esteem. 

 

Rogers emphasis a conducive environment for self exploration. The orphans 

with long duration of orphanhood lived an unconducive environment hindering 

self exploration hence interfering with the development of self ï esteem. 

 

From psychological stages of development point of view, it was possible that 

the orphans in long duration of orphanhood, their parents died before 

developing trust thus developed mistrust that their needs would be met. This 

probably impacted negatively on their self esteem. 

 

In addition, Warden (2008) observed that at one year children had significant 

difference in self-esteem after the death of the parents. At the same time the 

children showed disturbed behaviour and low self-esteem two years after the 

death of their parents. Sarafino and Armstrong (1986) contend that at 

separation children have feelings or frustrations and anxiety. He adds that long 

term separation of children and parents produce much more dramatic and 

perhaps long-lasting effects.  

 

With these in mind, it is therefore important to come up with ways of helping 

these orphans, enhance self-esteem as one would wonder what the future of 

Kenya will  look like when the children who have lost parents and experiencing 

low self- esteem with duration of orphanhood grow up. It has also been put 

forward by many scholars that the age of the child is an importance factor in 
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the development of self-esteem. This then might have some effects on orphans 

depending on what age was the child by the time the parents died. 

 

Friedman (1995) contends that the foundation of self-esteem is established in 

very early stages of child development. This is because before the child can 

understand the words of praise, he is aware of admiring twinkle in the parentôs 

eyes. This idea is supported by Church of Large Fellowship (2002) which 

noted that foundations of self-esteem are laid early in life when infants develop 

attachment with the adults who are responsible for them.  

 

When adults ready to respond to their cries and smiles, babies learn to feel 

loved and valued. This implies that early stages of a child are very important 

for the development of self- esteem. In addition, Solomon , Judah and Carol 

(1999) in Wades World (2005) observed that the infant who had experienced 

parental separation when they were under 18 months, exhibiting alarming 

levels of emotional insecurity and poor ability to regulate strong emotion 

which points to low self-esteem when they were adolescents.  

 

Moreover, Monte (1980) in Wades World (2005) postulated that selfïesteem is 

an essential aspect of self-hood which begins to acquire importance near the 

end of the second year of life and becomes critical for healthy development in 

third year. This points to Eriksonôs stage of initiative versus guilt in which if a 

child successfully goes through this stage develops ways of initiating actions 

which is a characteristic/feature of high selfïesteem. If a child fails to go 

through this stage successfully, develops guilt from action and thoughts which 
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is also a pointer to low self ï esteem. As such, if the orphans lost their parents 

at this stage and probably failed to go through this stage successfully, it might 

explain then the reasons for their low self ï esteem. 

 

4.2.5 (A) Data Analysis. 

The fifth  research question stated, Is there was any gender difference in self- 

esteem among orphans and non orphan students. The hypothesis stated that 

there is no statistically significant gender difference in self-esteem among 

orphans and non orphans by gender. The mean of self-esteem for both genders 

was investigated. The t test was then computed. 

 

4.2.5 (B) Results 

The fifth research question stated, Is there was any gender difference in self- 

esteem among orphans and non orphan students. The hypothesis stated that 

there is no statistically significant gender difference in self-esteem among 

orphans and non orphans by gender. The mean of self-esteem of male orphans 

and non orphans was done. Table 4.40 indicates mean of male orphan and non 

orphan students. 
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Table 4.40: Self-Esteem Mean of Male Orphan and Non Orphan Students 

Orphaned Frequency Mean ( ) 

Yes   68 53.13 

No 112 64.95 

 

From Table 4.40, male orphans had the lowest mean of self ï esteem against 

their counterparts whose self- esteem mean had moderate category of self ï 

esteem. A t test was run and the results are indicated on Table 4.41. 

 

Table 4.41: Self–Esteem Mean of Orphan and Non Orphan Students by 

Gender. 

Orphaned N Mean 

( ) 

DF SD t ï value Sig 

Yes   68 53.13 29.0 0.95 - 4.312 0.000 

No 112 64.95     

 

The results on Table 4.41, show that there is statistically significant gender 

difference in self-esteem between orphans and non-orphan students (t = -4.372, 

P< 0.05). Therefore, Ho5 which stated that there is no statistically significant 

gender difference in self-esteem among orphans and non orphans by gender 

was rejected. Moreover, analysis of self-esteem of orphan and non orphan 

female students is indicated on Table 4.42. 
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Table 4.42: Self-Esteem Mean of Orphans and Non Orphan’s Female 

Students. 

Orphan N Mean ( ) 

Yes 102 57.25 

No 118 69.61 

 

From Table 4.42, it is clear that the non orphan female students registered a 

higher self-esteem mean than orphan female students. It was also noted that 

non orphan female studentsô mean of self-esteem fell in moderate category of 

self-esteem while the mean of self-esteem for orphan girls fell under low self-

esteem category. As such, t-test was ran and the results showed a statistically 

significant difference in self-esteem between female orphan and female non 

orphan students,(t=-4.755, P <0.05) As a result Ho5 that suggests that there is 

no statistically significant gender difference in self-esteem between orphan and 

non orphan students was rejected. 

 

4.2.5 (C) Discussion 

The fifth research question stated, Is there was any gender difference in self- 

esteem among orphans and non orphan students. The hypothesis stated that 

there is no statistically significant gender difference in self-esteem among 

orphans and non orphans by gender. When t test was computed for the boys, 

the results showed that there was statistically significant gender difference in 

self-esteem between orphans and non-orphan students (t = -4.372, P< 0.05). 

Also, when the t test was computed for the orphan girls and non orphan girls, 

the results indicated a statistically significant difference in self-esteem between 

female orphan and female non orphan students (t=-4.755, P <0.05) As a result 
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Ho5 that suggests that there is no statistically significant gender difference in 

self-esteem between orphan and non orphan students was rejected. 

 

These findings correlate with the study by Bebredt and Mbaye (2008) who 

observed that orphan boys are more likely to present a suicide risk than non-

orphan boys. The suicidality points to low self- esteem since it is one of 

characteristics of low self esteem. 

 

The first theory guiding this study is the hierarchy of needs by Maslow. 

Maslow showed that the first level of needs must be met before moving to the 

next level. On comparison of self-esteem of orphans and non orphans by 

gender, the results indicated statistically significant gender difference by self-

esteem. The orphan boys registered a lower self ï esteem mean than the non 

orphan boys. This may imply that the non ï orphan boys received 

physiological needs, safety needs and love and belong needs enabling them to 

move to the next level of esteem needs. On the other hand, the orphan boys 

failed to adequately receive the physiological needs, safety needs and love and 

belonging thus not getting to esteem needs. This also happened to the orphan 

girls and non orphan girls. 

 

The attachment theory stressing secure and insecure attachment also guided 

this study. Most probably the non orphan boys and girls had the secure base 

from their parents thus developing healthy self-esteem while orphan boys and 
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girls developed insecure attachment since the parents were not present to 

provide secure base thus pointing to low self esteem. 

 

The self theory emphasized conducive environment for self growth. In view of 

this then non orphan boys and girls might have had good environment provided 

by the parents (parental advise, love and warmth) leading to self growth and 

self-esteem. The orphan boys and girls might have failed to have good 

environment thus no proper growth thus indicating low self-esteem. 

 

Psychosocial stages of development show trust versus mistrust of the needs to 

be met as the first stage. The non orphan boys and girls might have developed 

trust that their needs were going to be met by their parents thus becoming 

healthy persons with hopeful attitude toward life and this is a characteristic of 

high self-esteem. The orphan boys and girls may have developed mistrust 

viewing the world to be hostile leading to having conflicts within themselves 

which is a characteristic of low self-esteem. 

 

Moreover, Science Blog (2004) contends that boys with married parents had 

high self-esteem overall. In addition, Rogers (1969) found out that a positive 

relationship with the father relates to selfïconfidence, assertiveness and skills 

in the peer group, initiation of friendship, success influence and non 

dependency which are all characteristics of high selfïesteem. It was also noted 

by Neeman (2000) who conducted a study which showed that boys coming 



 135 

from families with a father scored higher in a self-esteem test than did boys 

from families without fathers.  

 

Again, it has been suggested that lacking a fatherôs influence, boys begin to 

seek male role models elsewhere and more so, the absence of a father seems to 

lead to low self-esteem since fathers expect more from their sons. Neeman 

(2000) points out that it is not just self-esteem that is damaged by the absence 

of a father but also personality characteristics. This may explain why the non 

orphaned boys registered a higher self-esteem mean ( =64.95) than orphan 

boys who indicated low self-esteem mean (  =53.13). 

 

Moreover, this study is in agreement with studies conducted by Gen (2002) in 

Potts (2006) which showed that orphans were unhappy and worried than the 

children with parents. These findings are in compatible with results of Rice 

(1984) who contends that girls who feel close to their mothers and to some 

degree experience maternal identification influences self-esteem. This shows 

that in case of orphans, there is no maternal identification leading to low self-

esteem. Rice continues to explain that with girlôs development, a rewarding 

father-daughter relationship plays a vital role in helping the girl to value 

herself. This situation then favours girls with two parents but the orphans are 

disadvantaged.  

 

The education aspirations were also analyzed for all students involved in the 

study. Table 4.43 gives the results. 
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Table 4.43: Self-Esteem Mean of Students by Educational Aspiration. 

Aspired educational level Frequency (f) Mean of self-esteem () 

Form four  8 46.13 

Certificate  24 49.21 

Diploma  29 59.28 

Degree  202 66.25 

Post Graduate  137 60.50 

 

From Table 4.43, it is clear that the students who did not aspire for higher 

educational level registered a low self-esteem mean. In the same way, the 

students who aspired to attaining a degree and post graduate level of education 

recorded a higher self-esteem mean. These findings are in agreement with 

Adams and Gullotta (1989) who observed that high academic ability and 

performance were both predictors of high self-esteem. 

 

Moreover, Rice (1984) suggested that those with high self-esteem consider it 

important to get ahead but those with low self-esteem are less likely to expect 

they will succeed. He pointed out that those who aspire to upward mobility also 

have a strong sense of self-esteem, whereas downwardly children indicate self-

rejection. It can therefore be said that with high self-esteem, students aspire 

high level of education and vise versa is also true. 

 

It was also important to analyze the job aspiration of the students and their self-

esteem. Table 4.44 indicates the results. 
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Table 4.44: Student’s Distribution by Job Expectation and Mean of Self-

Esteem. 

 

Aspired Job Frequency (f) Mean of self-esteem () 

Nursery & Flower Garden   1 43.00 

Bus Driver   5 44.00 

Economist  55 78.22 

Hair Dresser 18 54.11 

Architect 38 63.63 

Meteorologist  14 73.71 

Shoe Factory Worker    7 52.84 

Civil Aircraft Pilot  41 56.12 

Baker    4 47.75 

Dry Cleaner    3 43.67 

Veterinarian  15 66.47 

Butcher    2 44.50 

Neuro-surgeon  98 62.30 

Construction    7 51.86 

Finance  68 58.10 

Electrician  24 60.50 

 

From Table 4.44, it is vivid that the students aspiring for lower jobs that do not 

require high level of education and professionalism registered low self-esteem 

mean (  =43.00).  

 

On the other hand, the students who aspired higher jobs with high level of 

education and high quality training recorded a high self-esteem mean (  

=78.22). 
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These findings are in collaboration with Adams and Gullotta (1989) who 

postulated that educational accomplishment and high occupational status are 

predictive of high self-esteem. 

 

In addition, Rice (1984) contends that those with low self-esteem want to avoid 

both positions in which they will be forced to exercise leadership but be in jobs 

in which others dominate them. 

 

They want to be neither power wielders nor power subjects. Their low self-

esteem makes them anticipate failure and very likely helps to produce failure. 

Self-esteem can therefore be recognized as a powerful motivational force for 

job aspirations.  
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CHAPTER FIVE : SUMMARY, CONCLUSIONS AND 

RECOMMENDATIONS  

5.0 Introduction  

The present study entailed the studentôs self-esteem. The chief aim was to 

determine the relationship between studentôs self-esteem and orphanhood 

among secondary school students. This chapter therefore recounts the summary 

of the major findings, the conclusions reached and the implications of the 

findings. Also, some recommendations and areas that require further research 

are highlighted. 

 

5.1 Summary of the Major Findings. 

In this chapter, results of the study were used to collaborate the hypothesis 

posited with regard to the self-esteem of students and orphanhood. The 

findings have clarified that missing parents determines the development of 

childrenôs self-esteem level. In addition, the qualitative findings have also 

elaborated that missing parents not only injures the sense of self-worth but also 

determines the childrenôs dispositions.  

 

The total psychological characteristics are developed at childhood and the 

parents are the primary caretakers through which secure attachment is 

developed which is essential for the development of childrenôs self-esteem. 

Secure attachment in infancy is said to lead to sociability, high self-esteem, 

better relationships with siblings, fewer tantrums, more empathy and concern 

for the feelings of others, fear behavioral problems at late ages and better 
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attention span, and more confidence in solving problems (Bee, 1992 in Gerow, 

1995) 

 

The findings of this study have generally demonstrated that there is a 

significant difference in self-esteem level between orphans and non orphan 

students. This was evident because the inferential statistics showed that the 

difference between the mean score of self-esteem obtained from orphan and 

non orphan students on all dependant measurers were statistically significant at 

0.05 level of significance. This therefore, is an indication that the two parents 

are important in the development of childrenôs self-esteem. 

 

This study showed that there is relationship between self-esteem and gender of 

the orphan. Self-esteem of the student seems to be influenced by his or her 

gender. The findings showed that the male orphans registered slightly higher 

self-esteem mean than the female orphans. This was probably due to different 

socialization given to the children by the society. 

 

The parental socio-economic status and the guardian socio-economic status 

seem to influence student self-esteem. The student from parents of high socio-

economic status had higher self-esteem mean than the student from low socio-

economic status. This was also true with orphans. The orphans living with 

guardians of high socio-economic status had higher self-esteem mean than 

orphans living with guardians from low socio-economic status. 
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It was also indicated that duration of orphanhood had some impact on studentsô 

self-esteem. The findings indicated that the more the time of orphanhood, the 

less the studentsô self-esteem. These findings may indicate that those orphans 

who lost their parents in recent time, probably they had already their self-

esteem established for their parents had provided a conducive environment for 

development of self-esteem. This shows a difference that the orphans who had 

their parents dying long ago, their self-esteem was more damaged than the 

orphans whose parents died in recent times. 

 

With comparison of means between male orphans and male non-orphans, male 

non orphans had a higher self-esteem mean than male orphan students. It was 

also the same for female orphans and female non-orphans where the female 

non orphans indicated a higher self-esteem mean than the female orphans. 

Finally the findings in this study are consistent with research findings 

indicating that orphanhood does play a negative role in development of self-

esteem. 

 

5.2 Implications 

A close scrutiny of the findings of this study advance several implications. 

First, it was noted that the non orphan students had higher self-esteem level 

than orphan students. This implies that there are specific psychological 

characteristics that students acquire from the two parents in the process of 

development that enhance self-esteem. Indeed, the more parental care and 

interest there is, the more likely the adolescent is to have high self-esteem. This 
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also goes along with proper combination of warmth and firm discipline. It 

seems that the family of two parents provides a sense of cohesion or emotional 

bending that creates the conditions for identification with parents hence 

enhancing emotional development leading to high self-esteem. 

 

Moreover, the two parents create a good ground for secure attachment which is 

said to lay the basis of development of self-esteem. It may also imply that the 

two parents provide a good condition for a healthy exploration.  

 

Second, the orphaned student registered low self-esteem. This implies that 

probably the theories of Self by Rogers, Attachment by Bowlby, Hierarchy of 

needs by Maslow and Psycho-social stages by Erikson might be true. 

According to Rogers, the world of the person is a world of experience that is 

the field which is really the whole panorama of the personsô consciousness at a 

given moment. 

 

For one to experience a healthy exploration there must be a good condition to 

which the orphans lack. It might point that the orphans are troubled, thwarted 

or dominated by threats that hinder the realization of self-esteem as part of the 

self. From the back ground information, the orphans experience so much 

trouble and pain indicating that self-exploration may be next to impossible. 

 

With the theory of attachment, the orphaned children may suffer especially if 

the parents died while the students were young. This implies that probably 
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secure attachment did not develop leading to low self-esteem. With the low 

self-esteem of the orphans, then the theory of attachment especially secure 

attachment may be confirmed by this study to be true that secure attachment 

leads to high self-esteem without which vise versa is also true. 

 

In addition, with low self-esteem of the orphan, it is possible then to say that 

the theory of hierarchy of needs by Maslow is true. From the background 

information, the orphans lack physiological needs making it difficult to move 

to the next level of security needs and love and belonging before reaching the 

level of self-esteem. The findings of this study that orphaned students had low 

self-esteem imply that this theory is true concerning the orphans. 

 

Also, with psychological stages of development, the first stage of trust versus 

mistrust may imply that the orphans who did not have parents at that stage may 

have developed mistrust impacting negatively to the self-development with 

fear and concern regarding others.  

 

With this, then the self is injured already leading to negative evaluation that is 

low self-esteem. This may therefore imply that this theory is confirmed by the 

findings of low self-esteem of the orphans. With this information, it may 

therefore require the orphans to be trained in self-esteem enhancement. The 

guardians also living with the orphaned students may be required to be 

enlightened on how to handle orphans without negative words that would put 

orphans down. 
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Third, parental/guardian socio-economic status has influence on studentsô self-

esteem. This implies that Maslowôs hierarchy of needs is true, for with better 

socio-economic status, physiological needs are met. Without deficit in the 

physiological level, then the student move to the next level. The results indicate 

that self-esteem increased with socio-economic status implying that those from 

low socio-economic status of their parents may be lacking physiological needs 

thus leading to low self-esteem. It is therefore important that the orphans and 

those students from low socio economic status be fed so as to move to the next 

level leading to enhanced self-esteem. 

 

Fourth, orphans self-esteem seems to be influenced by gender. This may be an 

indicator that they are living in an environment in which the individual is 

associated with a societal low group or possesses some characteristics or traits 

that are devalued and this diminishes self-esteem. This is because societal 

devaluation comes individual devaluation leading to low self-esteem. With low 

self-esteem by gender is an indication that the process of socialization is 

different upon children and one of the genders is devalued. The society should 

therefore be enlightened that it is important to treat both gender with regard 

and without discrimination for the psychological wellbeing and development of 

self-esteem. 

 

Fifth, even with low self-esteem of orphans, there were a few who recorded 

high self-esteem and a good number registered moderate self-esteem. This 

implies that some orphans may have the inborn urge that moves all living 
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things forward which is embedded in our very genetic fiber. Therefore, even 

with all the bad experiences that act as barriers to development of self-esteem, 

the inner potential continue to seek to release and finally develop high self-

esteem. 

 

Sixth, some few students from two parent families recorded low self-esteem. 

This implies that, probably their parents failed to have positive perceptions and 

parental interest in the childô welfare which are prerequisites for the 

development of high self-esteem. 

 

Seventh, the study demonstrated that the duration of orphanhood has a 

relationship with a childôs self-esteem. The orphan students who have lived for 

many years in orphanhood portrayed a lower level of self-esteem than the 

orphan students who have lived in orphanhood for lesser years. This implies 

that the orphans in orphanhood for many years started problems and difficulties 

in childhood. This then implies that child-hood is the phase of life cycle when 

parents provide experiences that are believed to exert their most significant and 

salient influences to which the orphans lack. Child-hood is also the stage when 

human beings are particularly susceptible and responsive to external 

experiences. The guardians therefore should provide a good role model and 

these orphans should be exposed to significant others for better formation of 

personality. 
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Eighth, notable from this study was the self-esteem level of those orphans who 

lived with their grandparents. This is the only group of orphans that had 

moderate self-esteem. This implies that grandparents buffer the children 

against the negative effects of insensitive parents or absent parents. It may be 

therefore better for the orphans to live with their grandparents especially 

maternal grandparents for self-esteem enhancement. 

 

Ninth, it was also noted that all the orphans living in childrenôs homes 

registered low self-esteem. This implies that these orphans have been neglected 

with no positive interaction which would have led to the development of secure 

attachment. Probably the care givers are few and thus not able to provide 

attention which would lead to psychological growth. Probably even 

physiological needs are also not met. This may imply that even when these 

children would be taken for adoption, they may exhibit delinquent behaviour 

stemming from low self-esteem as proper care was not taken upon them when 

young in orphanage. It is therefore necessary for the care givers in orphanages 

to undergo training to enable the children under their care attain normal 

development and high self-esteem. 

 

Tenth, the pocket money given per term had some effect on self-esteem of the 

students. The students who had less pocket money and those who had excess 

had low self-esteem. This implies that those students with less amount of 

pocket money were psychologically disturbed for lack while those students 

with excess pocket money had psychological disturbances on thinking how to 
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spend that amount of money. It is therefore important to give students not too 

much pocket money or too little of the same. 

 

Eleventh, education aspirations seem to have some relationship with self-

esteem of the students. The students who did not aspire for higher level 

education had the lowest mean of self-esteem and those who aspired for a 

degree and postgraduate level of education had the highest mean of self-

esteem. This implies that academic ability and performance are predictive of 

high self-esteem. 

 

Twelve, job expectations were found to be influenced by self-esteem. The 

students who expected a professional job registered moderate category of self-

esteem mean while the students who did not aspire professional jobs recorded 

low self-esteem mean. This implies that educational accomplishments and 

occupational status are predictors of high self-esteem. Although these findings 

may have such implications, more studies covering the whole country should 

also be conducted in order to realize meaningful conclusions. 

 

As such, these implications should be taken with great importance as they 

relate to human beings who are the resources for every nation and every 

continent. If human resource has low self-esteem, the productivity of a nation 

is less and the opposite is also true, thus self-esteem should be enhanced by all 
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5.3 Conclusion  

Based on the analysis of data presented in Chapter Four, the following 

conclusions have been reached: 

 

(i) The overall self-esteem levels of orphan students and non orphan students 

have a difference. The non orphan students seem to have higher level of 

self-esteem than orphan students. Therefore, the society should be 

enlightened to offer a better environment for the orphans where they 

should derive comfort and love. The guardians taking care of orphans 

should try and act like their parents where possible. 

(ii)  A few orphans indicated high self-esteem levels. Probably this group had 

experienced secure attachment before their parents died which is 

necessary for development of high self-esteem. Also, may be the 

guardians living with this group have provided a conducive environment 

for healthy exploration. 

(iii)  Studentsô self-esteem is influenced by his or her gender. This implies that 

since self-esteem is a psychological construct which refers to how the self 

is viewed and valued, probably the society devalued the orphans and 

from the societal devaluation comes individual devaluation. 

(iv) Studentsô self-esteem is affected by parents/guardiansô socio-economic 

status. This may indicate that studentsô feelings of worth may be 

influenced by the environment which includes what the parent/guardian 

has at home or in the society. 
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(v) Studentsô self-esteem is affected by the duration of orphanhood. This may 

mean that the developmental stages of the child seem to be affected by 

the separation of the child and parent. 

(vi) Female orphans were most affected in self-esteem. They had the lowest 

level of self-esteem in comparison with the other groups. This points to 

the fact that the society despises women and this is not less even to the 

female orphans. 

(vii)  The students who received the highest and the lowest amount of pocket 

money given per term registered the lowest mean of self-esteem. The 

other groups indicated moderate self-esteem mean. This may mean that 

those students with very little pocket money probably come from 

parents/guardians with low economic status which was shown to affect 

the self-esteem of students. The students given a lot of money probably 

have other factors disturbing them thus not registered high self-esteem 

mean. 

(viii)  The students who aspire to acquire a degree and post graduate level of 

education registered the highest self-esteem mean while those who 

expected to attain form four and certificate level of education indicated 

the lowest mean of self-esteem. It may then be deduced that the students 

with high expectations of education have high self-esteem and feel 

accomplished. 
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It can therefore be generally concluded that parents contribute greatly to the 

development of self-esteem in their children. On the other hand, missing 

parents damages self-esteem development in children. 

 

One of the fundamental psychological processes that occur during infancy is 

the formation of attachment or a strong emotional and social bond with the 

parents. The significance of this attachment process has been vividly 

demonstrated in research on the negative effects of breaking early parent infant 

bonds consequently leading to negative emotional development, pointing to 

low self-esteem (Hothersall, 1985). 

 

Parents are the first people that the child comes into contact with, and in the 

process of development, the child experiences the feelings of love or hate 

which significantly contributes to the development of self-worth. In fact, before 

the child can understand the words of praise, he is aware of the admiring 

twinkle in the parentôs eye (Child Development Institute, 1998). Furthermore, 

the parents provide the first ground of socialization. In essence, the parents 

provide the unconditional love and acceptance which are vital for development 

of self-esteem. This then explains why the orphans registered a low self-esteem 

while the non-orphans indicated a healthy self-esteem.  

 

5.4 Recommendations 

From the findings of this study, it is evident that the orphans exhibit a lower 

self-esteem level as compared to non orphans. This parallels recent studies by 

Atwinea, Center et al (2005) in Behrendit and Mbaye (2008) indicating that 
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orphans have greater level of anxiety, depression and anger characteristics of 

low self-esteem compared to non orphans. In addition, another study by Kiirya 

(2005) in Behrendit and Mbaye (2008) compared orphans and non orphans on 

self-esteem where orphans scored notably lower than non orphans. It can 

therefore be recommended that 

  

(i) The orphans recorded a lower self-esteem level than the non orphans. The 

government should come up with comprehensive policies to promote the well-

being of the orphans either reaching the orphans through local administrators 

or teachers in schools. This would contribute to self-esteem enhancement of the 

orphans. 

 

(ii) There was a significant difference in self-esteem of orphans by gender 

where orphaned girls registered a lower self-esteem mean than the boys, 

therefore, there is need to focus on attitudinal change as well as changes in 

values and behaviour towards girl child and the processes of socialization so as 

to enhance self-esteem of orphaned girls. As such both sex should be treated 

the same in the society in attempt to enhance self-esteem of the girls. 

 

(iii) Orphans lived in different settings and with different environments. This 

probably led to painful experiences, resulting to low self-esteem. Therefore, 

specific advocacy programmes are needed which include awareness raising 

campaigns, programmes that stress self-esteem enhancement and healthy 

explorations of the orphans. 
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(iv) Since socio-economic status influences self-esteem, communities should 

have regulated mechanisms and social structures that allow well organized 

assistance to orphan children. 

 

(v) An operational network for child protection at community level should be 

set. There can be psychosocial mobile units to refer the severely affected 

children or orphans. These units should be made up of professional or 

paraprofessionals for assisting the orphans in difficult situations. 

 

(vi) As some orphans develop low self-esteem due to socio-economic factors, 

there should be clear and appropriate local norms and national policy laws and 

effective enforcement mechanisms on childrenôs property and inheritance 

rights. This would prevent confiscation of childrenôs property by other 

guardians or other grabbers. 

 

(vii) Orphans exhibited low self-esteem due to mistreatments they undergo as it 

is indicated from the background information. Therefore, child rights can be 

used as foundation to protect the orphans. Child rights cover four general 

principles, that is, elimination of discrimination, development to full potential, 

the best interests of the child and child participation. If the government officers 

concerned with child rights are not corrupt, then the orphans may be protected 

against mistreatments by aunts, uncles and guardians. 
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(viii) Orphans registered a low self-esteem probably due to lack of secure 

attachment more so if the parents died while the children were young. 

Therefore, orphans should be incorporated into comprehensive child protection 

policies and programmes that would enlighten the caregivers on requirements 

for psychological development. The government officers should assess 

orphanage to establish the conditions orphans are put by the managers of 

childrenôs homes. This can be done at the national and local levels. 

 

(ix) The government should revise the laws concerning property inheritance to 

enable judicial arm properly protect the orphans. The law should allow 

registration of property under the children to prevent grabbing. The children 

should be allowed to obtain burial order and death certificates assisted by local 

administrators. This would enhance livelihood perspectives for the orphans. 

 

(x) It would also be important to offer counselling, trauma healing and crisis 

intervention such as relocation of orphans to a safer environment in case this 

represents the only solution to protecting the orphans. 

 

5.5 Suggestions for Further Research 

During the course of this study, some issues came to light which may warrant 

further research. In effect, the following are the suggestions for further 

research; 

1. Even though this study makes available precious information on 

relationship between orphanhood and self-esteem, the researcher took into 
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consideration that the small sample size of three districts represents a 

limitation therefore further studies investigating larger samples are 

recommended to explore further the influence of orphanhood on self-

esteem. 

2. The orphans in orphanage registered the lowest level of self-esteem 

therefore further a study investigating relationship between orphanhood and 

self-esteem with a longitudinal approach is recommended. 
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APPENDIX B 

 

LETTER OF INTRODUCTION  

 

MARGARET WANJIRU GITUMU,  

P. O. BOX 304, 

KIANYAGA.  

 

THE PRINCIPAL,  

SCHOOLS IN NYERI AND  

KIRINYAGA COUNTIES , 

P. O. BOX 

NYERI /KERUGOYA.  

 

Dear Principal, 

 

RE: LETTER OF INTRODUCTION  

My name is Margaret Wanjiru Gitumu a Ph.D student at Kenyatta University. I 

am currently undertaking a research on relationship between studentôs self-

esteem and orphanhood in Kirinyaga, Nyeri North and Nyeri South Districts. 

Due to your position as the principal in the school, I kindly request you to 

allow me collect some information from the students to enable me complete the 

study. 

 

I assure you that the information I get from the students shall be treated as 

confidential and used for academic purposes only. 

Thank very much for your cooperation. 

 

Yours Faithfully, 

 

Margaret Wanjiru Gitumu. 

 

CC. 

The District Commissioner 

Kirinyaga, Nyer i  counties. 

 

The District Education officer 

Kirinyaga , Nyeri Counties.  

 

The Principals 

Secondary Schools 

Kirinyaga , Nyeri  Counties. 
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APPENDIX C 

(STUDENTS’ QUESTIONNAIRE)  

Section A: Personal Data 

 

Instructions: Put a tick only where appropriate e.g. 

1. Indicate the category of your school: 

     Provincial       district 

2. Your class form1         form.2         form3           form4   

3. Your age (years)11-13           14-16   17-19   20 and over 

4. Sex: male   female 

5. When at home I live with both my biological parents Yes          No  

6 If your answer in question 5 above is No, indicate when your parents passed 

away (Years) Mother      Father 

7. Where are you liv ing? 

Á Living with siblings 

Á Living with grandparents  

Á Living with aunts and uncles 

Á Living in childrenôs homes 

Á Any other specify ____________________________ 

8. How long have you lived with the persons above? Years 

9. How is the relationship with parents or guardian? Very Good     Good 

Bad         Worst 

 

 

√ 
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10. What is/was the education level of your parents/guardian? 

Father Mother Guardian 

(i) No formal schooling  

(ii)  Primary level 

(iii)  Secondary level 

(iv) College level 

(v) University 

11. What is/was the occupation of your parent/guardian? 

 

12. Who gives you pocket money? Parent  Guardian  

 

13. Indicate below the amount of pocket money you are given per term. 

(i) Below Kshs. 200/=  (ii) Kshs 200-300/=   

(iii) Kshs 301-400/=  (iv) Kshs 401-500/=   

(v) Kshs 501 and above 

14. Who pays your school fees? Parent Guardian.   
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Section D: Self-esteem Scale 

Instructions:  

Read each statement carefully and indicate how it describes the feelings you 

have about yourself. Do not omit any statement. If you STRONGLY 

AGREE circle SA; if you AGREE, circle A; if you are NOT SURE, circle N 

if you DISAGREE, circle;  D if you STRONGLY DISAGREE , circle SD. 

1. I donôt feel anyone else is better than I am. SA    A    N    D    SD 

2. I am free of shame.  SA    A    N    D    SD 

3. I am a happy person.  SA    A    N    D    SD 

4. I have no need to prove I am as good as  

or better than others.  SA    A    N    D    SD 
 

5. I do not have a strong need for people to  

like what I do.  SA    A    N    D    SD 

6. Losing does not upset me.         SA    A    N    D    SD 

 

7. I feel warm and loving towards myself  SA    A    N    D    SD 

8. I do not feel others are better than I am because they 

can do things better.  SA    A    N    D    SD 

9. I make friends easily.           SA    A    N    D    SD 

  

10. I speak up for my own ideas. SA    A    N    D    SD 

11. I am not hurt by othersô opinions or attitude. SA    A    N    D    SD 

12. I do not need praise to feel good about myself. SA    A    N    D    SD 

13. I feel good about othersô good luck and 

winning.  SA    A    N    D    SD 

14. I do not find fault with my family 

 SA    A    N    D    SD 

15. I do not feel I must always please others.  SA    A    N    D    SD 

16. I am open and honest 

 SA    A    N    D    SD 

17. I am generous towards others. 

 SA    A    N    D    SD 

18. I do not blame others for my problems.  

 SA    A    N    D    SD 

19. I enjoy being alone with myself. SA    A    N    D    SD 

20. I accept compliments and gifts without feeling  
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uncomfortable. SA   A   N   D   SD 

21. I admit my mistakes without feeling ashamed. 

 SA   A   N   D   SD 

22. I feel no need to defend what I say.  SA   A   N   D   SD 

23. I do not need others to agree with me or tell me 

Iôm right.  SA   A   N   D   SD 

24. I do not brag about myself, what I have done, or  

what my family has or does. SA   A   N   D   SD 

25. I do not feel ñput downò when criticized by my  

others.  SA   A   N   D   SD 
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Section C: Students’ Education and Job Aspirations 

 

Instructions: Put a tick only where appropriate e.g. 

 

1. What is the highest education level that you expect to obtain? 

i Form Four  

ii  Certificate 

iii  Diploma college 

iv Degree 

v Post graduate 

2. What job would you like to get when you leave school? 

i Nursery and flower gardener 

ii  Bus driver 

iii  Economist 

iv Hair dresser 

v Professional architect 

vi Meteorologist 

vii  Shoe factory worker 

viii  Civil aircraft pilot 

ix Baker 

x Dry cleaner 

xi Veterinarian 

xii  Butcher 

xiii  Neurosurgeon 

xiv Manager in a construction firm 

xv Manager of a finance company 

     xvi Electrician in own business 

√ 
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                                         APPENDIX D: 

 

SCHOOL SAMPLE BY POPULATI ON AND NUMBER OF ORPHANS 

School         Category    Population     Orphans        Two Parent 

   Boys       Girls  Boys        Girls 

Kenyatta High Provincial (B) ï N.S 720   - 30              - 30 

 

Kagumo High Provincial (B)-N.S    900      - 18              - 18 

 

Muruguru Girls Provincial (B)-N.S     -        720 -             18 18 

  

Mahiga Girls Provincial (B)-N.S     -        540 -             15 15 

 

Kiamutugu Boys Provincial (B) -K      560 - 17              - 17 

 

Karoti Girlsô Provincial (B)-K          -        870 -             18 18 

 

Kagio Mixed District (B&D) -K     417     252 12             10 22 

 

 

Karatina Mixed District (B)- N.N        180     180 12               8 20 

 

Njogu-ini Mixed District (D)-N.S            90        90 9            10 19 

 

Kiamaina Mixed District (D)-K              133    146 11              7 18 

 

Gathathini District (D)-N.S            90       90 12              6 18 

 

Totals                                                    3,090     2,888   121            92 213 

      

Key  

B ï Boarding 

D ï Day 

BD ïBoarding & Day 

N.S ï Nyeri South 

N.N ï Nyeri North 

K ï Kirinyaga 
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APPENDIX E:  

 

SCHOOLS IN NYERI NOR TH, NYERI SOUTH AND KIRINYAGA  

 

DISTRICT FROM WHICH THE SAMPLE OF SCHOOL S IS MADE . 

 

NYERI PROVINCIAL BOARDING SCHOOLS  

  

 

    SCHOOL 

NAME  

ACTUAL 

ENROLMENT  

  

   Boys Girls Total Total 

Orphans 

1 PGB B.G Ngandu   580 580 7 

2 PGB Tumutumu   673 673 1 

3 PGB South Tetu   349 349 4 

4 PGB Chinga Girls   720 720 5 

5 PGB Othaya Girls   525 525 7 

6 PGB Mahiga Girls   599 599 15 

7 PGB Kangubiri Girls   770 770 11 

8 PGB Dr.Kamundia G   404 404 11 

9 PGB Muruguru Girls   702 702 14 

10 PGB Naro Moru Girls   374 374 11 

11 PGB Moi Equator   480 480 13 

12 PGB Gataragwa Girls   576 576 8 

13 PBB Kirimara Boys 534   534 8 

14 PBB Kanjuri Boys 419   419 11 

15 PBB Kaheti Boys 512   512 10 

16 PBB Karima Boys       5 

17 PBB Kenyatta High 409   409 30 

18 PBB Chinga Boys 720   720 12 

19 PBB Othaya Boys 529   529 5 

20 PBB Nyeri High 733   733 14 

21 PBB Kagumo High 807   807 18 

22 PBB Endarasha High 623   623 11 
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  SCHOOL 

NAME  

ACTUAL ENROLMENT   

Boys Girls  Total Total 

Orphans 

1. DMB Karatina 182 112 294 20 

2. DMB Kabiruini 70 126 205 6 

3. DMB Gikondi 287 227 514 7 

4. DMB Mweru 147 94 221 7 

5. DMB Kimondo 41 109 15 6 

6. DMB Mihuti 178 70 178 12 

7. DMB Giathugu 98 65 163 4 

8. DMB Kihome 148 61 209 5 

9. DMB Aguthi 175 91 266 5 

10. DMB Munyu 185 211 396 6 

11. DMB Mugunda 170 147 317 7 

12. DMB Kiarithaini 412 140 552 8 

13. DMB Ndathi 116 318 470 13 

 

  

SCHOOL NAME  ACTUAL 

ENROLLMENT  

 

      Boys Girls Total 

Total 

Orphans 

1 DGB Mathaithi _ 298 298 10 

2 DGB Ngorano _ 138 138 5 

3 DGB 

Gathungururu 

Girls _ 358 358 7 

4 DGB Birithia Girls _ 364 364 5 

5 DGB Gatugi Girls _ 452 452 8 

6 DGB Wamagana _ 329 329 1 

7 DGB 

St.Monica 

Munyaka _ 446 446 8 

8 DGB Ruthagati 396 _ 396 13 

9 DGB Kiangoma 409 _ 409 6 

10 DGB Kimathi 299 _ 299 3 

11 DGB Giakianja 575 _ 575 1 

12 DGB 

Naromoru 

Boys 296 _ 296 13 
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SCHOOL NAME  ACTUAL 

ENROLLMENT  

 

      Boys Girls  Total 

Total 

Orphans 

1 DMD Gikumbo 109 107 216   

2 DMD Magutu 105 133 238 3 

3 DMD Gatondo 71 250 321 13 

4 DMD Kiamariga 250 115 365 11 

5 DMD General China 58 71 129 4 

6 DMD Ngaini 111 65 176 6 

7 DMD Giakaibei 198 102 300 10 

8 DMD Itundu 64 58 122 5 

9 DMD Hirirga 99 116 215 8 

10 DMD Ngunguru 179 153 332 7 

11 DMD Icuga 93 214 307 6 

12 DMD Kanyama 122 153 275 7 

13 DMD Kianjogu 118 123 241 9 

14 DMD Ngaini 111 65 176 8 

15 DMD Kangocho 205 114 319 9 

16 DMD Miiri  36 30 66 1 

17 DMD Kiamariga 205 11 216 10 

18 DMD Gakunyu 92 84 176 7 

19 DMD Iruri 93 81 174 6 

20 DMD Kiangoma 140 100 240 5 

21 DMD Kiamabara 99 87 186 5 

22 DMD Tambaya 192 195 387 9 

23 DMD Kiangoma Krt 140 100 240 6 

24 DMD Ndiani 68 179 247 11 

25 DMD Karindi 73 64 137 3 

26 DMD Kaharo 146 181 327 10 

27 DMD Kihuti 226 75 301 7 

28 DMD Wamutitu 158 157 315 8 

29 DMD Ngoru Orthodox 118 130 248 8 

30 DMD Rutune 101 115 216 8 

31 DMD Thangathi 90 92 182 7 

32 DMD Kiuu 70 71 141 4 

33 DMD Njiruini  133 111 244 9 

34 DMD Ngamwa 65 56 121 10 

35 DMD Kibutio 47 55 102 11 

36 DMD Gaikundo 21 14 35 8 

37 DMD Kiaguthu 86 78 164 9 

38 DMD Munyange 104 81 185 6 

39 DMD Kiamuya 152 114 266 4 

40 DMD Kariko 114 92 206 3 

41 DMD Kairuthi 98 91 189 3 
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42 DMD Gathera 190 135 325 2 

43 DMD Thunguri 37 190 227 5 

44 DMD Irindi 44 46 90 6 

45 DMD Kagonye 194 69 263 8 

46 DMD Witima 160 148 308 7 

47 DMD Ihuririo 94 109 203 9 

48 DMD Gakuyu Mahiga 117 117 234 6 

49 DMD Muirungi 130 81 211 2 

50 DMD St Marys Karuthi 47 36 83   

51 DMD Kiandu 222 171 393 12 

52 DMD Mathakwaini 113 77 190 4 

53 DMD Gachatha 185 168 353 2 

54 DMD Kiriti  497 342 839 6 

55 DMD St. Paul Githakwa 60 216 276 3 

56 DMD Muhoya 78 68 146 4 

57 DMD Wandumbi 89 112 201 3 

58 DMD Gaki 138 138 276 9 

59 DMD Gathathini 49 31 80 18 

60 DMD Huhoini 48 108 156 7 

61 DMD Ngooru 50 105 155 2 

62 DMD Ihithe 90 72 162 3 

63 DMD F.T. Nyamo 105 96 201 4 

64 DMD Ithekahuno 66 72 138 7 

65 DMD Kiagonde 105 153 258 9 

66 DMD Njogu-Ini 102 80 182 19 

67 DMD Gichira 71 85 156 3 

68 DMD Karangia 92 84 176 3 

69 DMD Muthuaini 76 139 215 2 

70 DMD Gachika 82 160 242 7 

71 DMD Ihwa 112 86 198 5 

72 DMD Kahiga 137 103 240 3 

73 DMD Moi Complex 331 203 534 9 

74 DMD Riamukurwe 148 172 320 12 

75 DMD Kihuyo 69 51 120 4 

76 DMD Kihatha 139 131 270 3 

77 DMD Githathini 42 51 93 2 

78 DMD Warazo Jet 91 226 317 12 

79 DMD Mwichuiri 92 79 171 1 

80 DMD Gakwa 76 49 125 10 

81 DMD Naromoru Mixed 175 124 299 1 

82 DMD Gatuamba 35 37 72 2 

83 DMD Amboni 148 87 235 3 

84 DMD Mweiga 140 175 315 2 

85 DMD Watuka 168 157 325 3 

86 DMD Charity 45 72 117 4 

87 DMD St.George 80 48 128 2 



 174 

88 DMD Karameno 100 120 220 4 

89 DMD Embaringo 57 65 122 4 

90 DMD St.Jude Mugunda 113 81 194 5 

91 DMD Mwiyogo 65 66 131 4 

 

 

 

 

 

 

KEY: 

PGB ï PROVINCIAL GIRLS BOARDING 

PBB ï PROVINCIAL BOYS BOARDING 

DGB ï DISTRICT GIRLS BOARDING 

DBB ï DISTRICT BOYS BOARDING 

DMB ï DISTRICT MIXED BOARDING 

GB ï GIRLS BOARDING 

BB ï BOYS BOARDING 

MB ï MIXED BOARDING 

DMD DISTRICT MIXED DAY. 

 

 

 

 

 

 

  SCHOOL 

NAME  

ACTUAL ENROLMENT  

Boys Girls  Total Total 

Orphans 

1. DMD Observation Hill 76 52 128 4 

2. DMD Karundas 71 54 125 3 

3. DMD St.Joseph Mbiriri 97 73 170 4 

4. DMD Burguret 53 49 102 2 

5. DMD Quality School 48 66 112 3 

6. DMD Gatugi Mixed 100 86 186 5 

7. DMD St. Thomas 

Gatura 

53 59 102 4 
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KIRINYAGA DISTRICT  

 

  ENROLLMENT  ORPHANS 

  Girls  Boys Total Girl  Boy Total 

1.  Kanjinji 50 79 129 3 1 4 

2.  Gatuguru 46 56 102 3 2 5 

3.  Kiamuruga 87 56 145 6 4 10 

4.  Gaciongo 17 30 47 1 2 3 

5.  Kiambui 30 47 77 2 2 4 

6.  Bishop Ngoru 26 20 46 2 3 5 

7.  Muragara 12 20 32 1 1 2 

8.  St Louis 

Nyagithusi 

25 27 52 1 3 4 

9.  Getuya 26 24 50 1 _ 1 

10.  Kiarugu 12 15 27 _ _ _ 

11.  Kabonge 101 105 206 _ 4 4 

12.  Mukangu 36 66 102 _ 2 2 

13.  Good Samaritan 

sec 

38 56 94 1 _ 1 

14.  Rukenya mixed 39 52 91 1 2 3 

15.  Karimaini sec 130 110 240 3 _ 3 

16.  Karucho 121 81 210 2 2 4 

17.  Ngawama 47 63 110 1 1 2 

18.  Kiandieri mix 109 145 254 1  1 

19.  Karia 31 114 145 1  1 

20.  St johns thaita 45 64 109 3 6 9 

21.  Mutitu sec 163 57 120  1 1 

22.  Mugwadi 91 77 169 4 3 7 

23.  Kiangai sec 136 152 287 4 2 6 

24.  Gakoigo mix 35 43 78 - 2 2 

25.  Tebere sec 18 46 64 - - - 

26.  St peters 

difathers 

51 66 117 4 1 5 

27.  Ndindiruku sec 68 58 126 2 - 2 

28.  Ngangati 42 34 76 1 1 2 

29.  Murinduko sec 115 148 263 1 9 10 

30.  Nganga 23 33 56 1  1 

31.  Thiba 113 93 206 6 5 11 

32.  Kagio 252 417 669 4 18 22 

33.  Rwambiti 99 146 245 3 3 6 

34.  Kianguenyi 84 123 207 - 1 1 

35.  Ngungu 33 30 63 2 1 3 

36.  Kavote 92 116 206 1 2 3 

37.  Kiaga sec 16 26 42 1 1 2 

38.  Gatwe sec 51 51 102 1 - 1 

39.  Kabonge 148 190 338 3 3 6 
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40.  Sagana sec 63 94 157 2 1 3 

41.  Kiine mix 79 66 145 2 2 4 

42.  Thumaita west 52 77 130 - 1 1 

43.  Kiamaina 146 133 279 4 7 11 

44.  Kiandagae sec 68 69 137 - 2 2 

45.  Mukangu 34 66 100 - 2 2 

46.  Kagumo Girls 368 - 368 3 - 3 

47.  Ngaru Girls 432 - 432 4 - 4 

48.  Njega Boys - 371 371 - 3 3 

49.  Mutige Boys - 402 402 - 2 2 

50.  Mwea Boys - 370 370 - 3 3 

 

 

 

 

PROVINCIAL IN KIRINYAGA  

 

  Boys Girls  Total 

Orphans 

1.  Karoti girls  870 18 

2.  Kiamutugu boys 560  17 

3.  Mutira girls  640 4 

4.  Kianyaga boys 688  14 

5.  Kerugoya girls  715 9 

6.  Kerugoya boys 509  11 

7.  Ngiriambu girls  552 12 

8.  Kabare   662 8 

9.  Baricho 975  12 
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APPENDIX F: 

STATISTICAL ANALYSIS  

 

 Hypothesis Independent 

Variable 

Dependent 

Variable 

Test 

Statistics 

Ho1 There is no 

statistically 

significant 

difference in 

self-esteem level 

on orphan and 

non- orphan 

students 

Student status 

(orphan and 

non-orphan)  

Self-esteem t-test 

Ho2 There is no 

statistically 

significant v/ship 

between gender 

of the orphan 

and students 

self-esteem level 

Gender of the 

orphan 

Studentôs 

self-esteem 

Chi-square 

Ho3 There is no 

statistically 

significant r/ship 

between parental 

socio-economic 

status and self 

esteem 

Parent socio-

economic 

status 

Studentôs self 

esteem  

Anova 

Ho4 There is no 

statistically 

significant r/ship 

between duration 

of orphanhood 

and studentôs 

self esteem 

Duration of 

orphanhood 

Self-esteem 

of the student 

Anova 

Ho5 There is no 

statistically 

significant 

gender 

difference in 

self-esteem 

between orphan 

and non-orphan 

students. 

Gender of the 

student 

Self-esteem 

of student 

t-test 

 

 


