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OPERATIONAL DEFINITIONS OF TERMS

Literacy-Rich Environment: A setting that stimulates pupils participate in

Reading skills acquigion:

language and literacy activities and gives them
an understanding of the usefulness and purpose
of oral and written text.

Refers to the process of acquiring the skills

necessary to form meaning from written text.

School Contextual Dynamics Refers to school factors which influence the

acquisition of reading skills. Such athe physical
facilities such as buildings, tdaers, school
policies, and literacy environment and

information technology among others.

School literacy environment An environment comprising ofwritten

materials, electronic and broadcastdiaand

information and communications technology,
which encouage literacy acquisition, a reading
culture, improved literacy retention and access

to information.

Teacher demographic characteristics These a qualitiesf eac h e

qualifications and behavior. For this study
teachersd gender jonsmndof es s

experience was assessed.
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School s0 r e a dhesegre the stracturesgthatesshools have put in
place to enhance the acquisition of reading skills
among pupils.

Teacher pupil ratio: These are the number of pupils enrolled in Standard

three.
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ABSTRACT

Reading is the most significant basmademic skill that infllenceslearning at

all levels and ther acalemic subjects. It ishe most indispensable skill learners
attain as they advance through Standar8. Globally, readinghas been
recognized as a fundamental skill contributing to academic success in the
formal education systenHowever, in Kenya, a significant number of pupils
are unable to read at the primary school level. In Kisii Countparticular,
reading levels amw pupils is less than 30% of the National Standards. Thus,
the purpose of this study was to assess the influence of school contextual
dynamics on the acquisition of reading skills amongst Standard Il pupils in
Kisii County. The objectivesf this studywere; to assess the levels of reading
skills amongst Standard Il pupils, to establish the influence of school literacy

environment, teacher sopilratio anrtree acgusitions t i ¢ s
of reading skills and to find out the strategies sch@uapt to promote the
acquisition of reading skills. The s

Ecological Systems Theory attlt a Fr i t h 6 sTheSstudygdoptddlae or vy .
mixed methodapproach and thus applied descriptive survey research design.

The targepopulation was 3234 consisting of 77 head teachers, 77 Standard I
teachers and 3080 Standard Il pupils from which a sampl80% was
selected.A Questionnaire an interview guide observation checklist and

pupil sbé readi ng t aa Validityevaseestdisbed througlo c o | |
expert judgmenandReliability was established using testest technique and

reliability coefficient, r = 0.817 was obtained using Cronbach Alpha Method

which indicated high internal reliability. Data was analysethlualitatively

and quantitatively. Qualitative dataaganalysed thematically along the study
objectives whereas the quantitative data was analysed descriptively using
frequencies and percentages and inferentially using ANOVA to test the
hypotheses angresented using tables and charts. This study found ouh#hat
schoolliteracy environment influenceabe acquisition of reading skills. Female
teachers were better at teaching reading than their male counterparts, while the
teachersé qual ipfoisddtiivensi mpadt on | ea
acquisition. Higher pupiteacher ratio negatively affectade acquisition of

reading skills among pupils andadequateof training of teacherin reading

skills greatly led to poor reading skills among pspirhe study recommends

that the Ministry of Education and other educational agencies should ensure

that there are adequate learning facilities in primary schools that enable pupils

to adequatelyacquire reading literacy skilllanguage teachers should digen

regular capacity building courses on reading ti&entaem cope with changing

time and the government and other educational agencies should ensure that the
teacheiPupil ratio is as low as possible in order to promote reading skills
aquisition in primary schools.

XV



CHAPTER ONE
INTRODUCTION AND BACKGROUND TO THE STUDY
1.0Introduction
This chapter focuses on the background to the study, statement of the research
problem, the purpose of the study, objectives of the study and the research
guestions. It &o covers the significance of the study, limitations, delimitations
and assumptions of the study. It further provides the theoretical and conceptual

framework and a list of operational definition of terms.

1.1 Background to the Study

Reading is the mostgiificant basic eademic skill that infllenceslearning at

all levels and ther acalemic subjects It is considered as the most
indispensable skill learners attain as they advance through Standard 1
(Mullis, Martin, Foy & Drucker, 2012Alfassi, 2013. Globally, reading has
been recognized as a fundamental skill contributing to academic success in the
formal education systeniReading skillsform the basis upon which all other
learning and academic skills are basdtuduloglu, 2012. Ehri (2013)
indicatedthat early acquisition of reading skills forms the foundation upon
which language and literacy learning is buittirther, Teale (2013) concedes
that Learners need to be versed in reading in their earliest years of formal
schooling to build a better founian for all formal learning, otherwise, they

will struggle to catch up in the successive grades.

Failure to acquire reading skills early affects learners gréediging to low

academic performance and increased high school dropout iedsers et al



(2012)regard readings thebestindicator for measuring educational success.
Calderon, Slavin and Sanchez (20tdpfirm that when pupils fail to acquire
reading skills early, their academic achievement and lives after school also get
affected. Consisteénwith the assertion®f Calderon et al (20)1 Shapiro
(2011)reported that learners with low reading levels usually have difficulties in

the acquisition of several other concepts leading to low academic outcomes.

Reading is a complex and activetelledual process that involves
understanding of written text, developing and deducing meaning appropriate to
the type of text, situation and purpose (National Institute of Child Health and
Human Development (NICHD), 2013)Unlike language which seems
automatic¢ children required skilled instructions in learning to read and to
developing strong reading skill8ates, (2011) argues that before a child
acquires the skills to read and write, she/he needs to gain thekiislfor
reading, that is, the ability topseak, listen, understand, watch and draw.
Armbruster (2010) and Bainbridgsk2016) assert that as the child gets older,
he/she also needs to learn about the connection between letters on a page and
speechsounds. For this to happen, the child nealknov how to blend
different sounds andyllables into words and vice versgail and Cavanaugh
(2016) indicates that components of reading includes phonemic awareness,

vocabulary, fluencyand comprehension.

Multiple ecological factorsinfluence the developmen of reading skills
differently and that each of these factors plays a significant role and none can

succeed on its own (DEraja, Oliveira & Zanchi2010). Kluczniok, Lehr,



Kuger and Robbach (2018)dicates thathe home environmenthe familyd s

socio€e onomi ¢c status, parent soé echldaati onal
the preschool age greatly influenced puprsading. The World Bank Brief

(2016) alsareportsthat congestedlassroors, poor teacher training, and little

family supportforpupile | ear ning are some of the ¢
among children.Further, Kimberly (2013) reports that poorly designed
classrooms with empty walls and few text books and other materials contribute

to less pupil interactions and engagement withaether and text

Many strategies have been found to influence the acquisition or reading skills
among learnersLearners neeckeffective reading instructions grounded in
professional knowledge to help them learn to read and to develop strong
reading skils (Mc Ewan, 2013; Calderon Slavin & SancheéX)11). In
Malaysia, for example, there has been a growing need for elementary school
teachers to apply such appropriate instructional methods at an early stage,
which has consequently resulted in improved acaceperformance on
language subjects in higher academic grades. Likewise, in the US, the
government provides teachers with the necessary infrastructure for the
implementation of lower primary education programmes designed for the
devebpment of reading sk amongearners in lower primary (Whitehurst &
Lonigan, 2006). Further, in Australia, effective use of literacy materials has
seen an increase of 2.9% in lower primary school learner autonomy and

improved development of reading skills (Hall, 200).



Devebpi ng <chi |l dr e ims@great chalehgeragd cangern Ifol ®th
developed and developing nations in spite of incredible improvements achieved
over the past 55 year$Vagner, 2015)According to Strickland and Riley
Ayers (2006), literacy is at theenter of the public policy debate all over the
world. Save the Children US (2018%serts that most gent reading initiatives
emphasies more on supporting reading skills in the early primary levels.
Promoting reading skills for a 100 million primargh®ol pupils has been
given the first priority among the recently established goals ofUthiéed
States Agency for International DevelopméfSAID). Literacy was a top
priority on the development agenda among the six goals of Educatid¥l! f
World Contrence of 1990 and still a among the Sustainable Development
Goals Vision 2030 (goal No. 4). Therefore, this means that reading is
considered as the most fundamental component of basic education that is

linked to academic success of learners.

The acqustion of reading skillss a problenthat existsalmostin all countries

in the world. Globally, around 10% of the youth still emerge outtioé
education systems with no basic reading skills despite a general increase in
literacy rate among the youth (Wa Bank, 2013). Sanford (2015) indicates
that nearly 30 million Americans adults are considered functionally illiterate
and the cause of this can be traced to bajoade level reading at the
elementary school levelBespite the fact that Europe and Amarare English
speaking countries, 20% of children aged 11 years are not confident readers of

the English language (Davis and Braun, 20Rfrica has the lowest rates of



reading skills as compared to other developing regions (The World Bank

(2013) and heMillennium Development Goalk011).

WhereasKenya is one of the bestucated countries in St8aharan Africa

still a big number of her pupils have low levels of reading skHerifald,
Jakiela, Ozier, 2006 While Uwezo (2011) conducted a study ohether our
children are learning across the three East African countries. Uwezo (2011) and
NASMIA (2010) reveal that reading and numeracy levels in Kenya are still
below average. These two reports also indicated that in Kenya, approximately
50% of the lemers are not able to read at their Standard level. Further, it was
revealed that about 32% of the Standard Il pupils were able to read a Standard

two passage in English and Kiswabhili.

In Kisii County, the acquisition of reading literacy skills amongilsuig low.

Ouko (2015) reported that pupils performed better in numeracy compared to
literacy in the Gucha district in KenydJwezo (2014) showed that in 2011,
only 8% of Standard three pupils in Kenyenya-salnty (former Gucha
South district)could read a Standard two level story in Engliahd kiswahil

while in 2013 only 11%ould.In comparison with other regions in Kenya and
the rest of the world, these figures are wanting and require urgent action to

reverse the trend.

Recent studies continue thiasv low levels of reading skills among school
learners all over the world. For instan&anford (2015) carried out a study on
fundamental aspects influencing reading comprehension among Secondary

school students with Disabilities in Americ@eske and Oza (2008) also

5



conducted an analysis dactors affecting reading skills at the primary school

level in Latvia in Northern Europe. In Zambia, Tamara (2014) conducted an
experiment al study on the home environ
reading skis. While Uwezo (2011) conducted a study on whether our children

are learning across the three East African countries.

In Kenya, Mwoma (2017) conducted a study oract or s af fectin
reading ability in early primary schooling in the Narok CountyKenya.
Similarly, Piper and Zuilkowski (2015) did an analysis based on the results of
the Primary Math and Reading Initiative in Kenyaurther, Ouka2015) also
conducted a study on determinants of
literacy and numery in the Gucha District (Current Kenyenya Stdunty) in

Kenya. Whereas many of these studies focused on the acquisition of reading
skills, they did not contextualize on school contextual dynamics and its
influence on acquisition of reading skills amotitge Standard Ill pupils.
Therefore, it is on this basis that the researcher sought oassessthe
influence of school contextual dynamics on the acquisition of reading skills

among standard three pupils in Kisii County.

1.2 Statement of the Problem

Whereas an incredible rise in enrolment has been realized at primary school
levels due to free primary education in Kenya, still a big number of pupils have
low levels of reading skills. In Kisii County and Kenyenya Solbinty in
particular, reading levels amg pupils is less tha 30% of the national

standardgUwezo 2014). In Kenyenya Swdounty inin 2011, only 8% of

6



Standard Illpupils could read a class two level story in English while in 2013
only 11% could readOuko (2015)also reveled that in Kenyeny&ubcounty

pupils performed better in numeracy compared to literacy.

Efforts to mitigate these problems have not yielded much and have failed to
register remarkable progreddany studies have been conductedreading as

stated earlierDespite these fidings, few empirical studies have interrogated

the extent to which school contextual dynamics influence the acquisition of
reading skills among$&tandardhree pupilsFurther little is knownabouthow
school |l iteracy envi rce anthdeachgupiltrai@a c her s
influence ability ofStandardhree pupils to acquire reading skilherefore, it

is on this basis that the researchedertook this study in order to fill these
research gaps and give recommendations that could promoteythsitean of

reading skills among the Standard Il pupils and other lower primary levels.

1.3.1 Purpose of the Study
The purpose of thisstudy focused on assessing thefluence of school
contextual dynamics on the acquisition of reading skills an®taglardthree

pupils of Kisii CountyKenya.

1.32 Research Objectives

This study was guided by the following objectives:

I.  To assess the levels of reading skills amoBgmshdardll pupils;
ii.  To examine the influence of school literacy environment on acquisitio

of reading skills among&tandardll pupils;



iji. To establish the influence of teact
reading skills amon&tandardll pupils;

iv. To deermine the influence of teacheupil ratio on acquisition of
reading skills among$StandardlIl pupils; and

v. To establish the different strategies employed by schools in promoting

the acqusition of reading skills amon§tandardll pupils.

1.23 Research Questionand hypothesis

The following research questioaadhypothesigyuided his study.
i.  What is the level of reading slslamongsStandardIl pupils?

ii.  What strategies do schools employ in promotthg acqusition of
reading skills amon&tandardll pupils?

iii.  Hox There is no significant influence of school literacy environment on
acquisition of reading skills amondstandardll pupils;

iv.  Hoz There is no significant i nfluer
acquisition of reading skills amor&andardlIl pupils; and

V. Hos: There is no significant influence of teacher/pupil ratio on

acquisition of reading skills amondstandardll pupils.

1.3 Significance of the Study

It was antedated that the findings of this research may be utilized to create
awareness about school factors that influence the reading skills acquisition
among Stadard three learners. Specifically, the findings are hoped to be useful
to the Ministry of Education, Science and Technology (MoEST) which could

use the outcomes of this study in making policies regarding the instruction of

8



literacy skills. These policiesiclude those that could advocate for the early
teaching of reading skill and that these skills to be taught by teachers who have
been trained on the same. The MOEST wo
to conduct seminars and workshops on improving @cfaxtors influencing

the acquisition of earlyreading literacy skills and learning outcomes of

Standard three pupils.

The findings of this study may also help the government through MoOEST to

refine its approach to instructions and the assessment gfreading skills.

The Teachers6é Service Commission (TSC)
when posting teachers to primary schools to ensure that sufficient teachers are
available to alleviate the TeackHeupil Ratio (TPR). The TSC may also use
thisstu¢ 6s findings to identify areas of |
readingliteracy. Further, the TSC may use the findings of this study to develop

more effective ways of ensuring teacher effectiveness like performance

appraisal that is objective.

Similarly, it i's hoped that this stuc
advance their teaching skills and capacity to handle efficiently challenges that
contributeto the poor acquisition of reading skills among learners and would
significantly boost h e teacherséo cont ent knowl ed
required to promote the acquisition of reading skills by pupils. Further, the

other stakeholders that may benefit from the findings of this study include
Non-Governmental Organization (NGOs), FaBasedOrganizations (FBOSs)
andCommunityBased Organizations (CBOs). The results of this study may be

9



helpful to these organizations when conducting needs assessment and
prioritization in the community in order to give sensitization on school factors
that affet acquisition ofliteracy skills. Finally, it was hoped that the study
findings could form a basis for further research by academicians interested in

conducting further studies in a similar area.

1.4 Limitations and Delimitation of the Study
In this sectim, the study highlighted the limitations and delimitations of the

study.

1.4.1 Limitations of the Study

This study covered only one Sabunty (Kenyenya) in Kisii County due to

time and financial limitations. However, the sample size of the study was larg
enough (30% of the target population) to be representative of the larger County
(Mugenda & Muenda, 2003). This study also focused only on Standard three
instead of all the lower primary levels. However, an adequate sample was used
to provide a broader giure of the lower primary. Some schools were not easy
to access since they were situated in the interior. The researcher, therefore,
used motorbikes and sometimes walked to ensure that all schools where

reached.

There could be other dynamics which ughce the acquisition of reading skills
amongst Standard Il pupils other than instructional strategies and thus the
findings of this study may not be generalized to all schools. In this case, the

researcher recommended that further studies be conducteshding skills,

10



but with focus on different variables other than those under investigation. Head
teachers, Standard Il teachers and Standard Il pupils sampled in the study
could not reflect the entire target population in the in Kisii County. In tlgs,ca

the researcher sampled as many respondents as possible to make the findings
credible. ®me of the respondents werewilfing to volunteer for fear of
victimization. In this case, the researcher explained to them that the study
aimed at complementing elr efforts of improving reading skills amongst

Standard lll learners.

1.4.2 Delimitations of the Study

This study was delimited to primary schools in Kenyenya-&uinty in Kisii
County. The study focused only on school factors that influence the aicouisi
of readingliteracy skills. The study was also delimited to Standard three pupils
in Kenyenya Sultounty. Further, the study was delimited to pupils reading

skills acquisition in the English subject only.

1.5Assumptions of the Study

This study madehe following assumptions:
I.  That the respondents would-operate and provide genuine feedback
that would register a 100% return rate of the questionnaires.
ii.  That all the Standard Il teachers were professionally trained and taught
the language.
iii. That paaqpisitibnd &f reading skills was influenced by other

factors other than the actual teaching process and

11



iv.  That the ability of the pupils to learn and acquire the reading skills was

more or less at the same level.

1.6 Theoretical and Conceptual Frameworls
This section presents the theoretical underpinnings which guided the study. It
also provides the conceptual framework showing the relationship between the

variables of the study.

1.6.1 Theoretical Frameworks

This study was guided by two theories. TheoHBco gi ¢ a l Syst emso
the Uta Frithdéds Stage theory (1985).
Theory focused on the school |l iteracy
Theory (1985) emphases on the acquisition and development of reading skills
amory learners.

Bronfenbrennerés Ecol ogi cal Systems Th
This study was based on Bronfenbrenner
also referred to as the Barological theory. Bronfenbrenner argued that the

chil dés own bi ol o gtheceavironnteht anrwhicht he/she st i c
grows in together influences on how the child develops. Bronfenbrenner
defined the natural environment as a set of layered structures one within the
other, similar to a set of Russian toys. According to him, a childtieatentre

being surrounded by several environmental systems. These systems postulated

by Bronfenbrenner Il ncludes t he Mi cr «
environment), the Mesosystem (the interactions between different aspects of

the Microsystem such ase¢h chi |l dés school , church

12



family), the Exoesystem (encompasses aspects of structures within the
Microsystem that does not directly affect the child), the Macro system (the

i ndividual 6s et hni ci t-systemrfwhichiacludles the e )

an

transitions and shifts in one's |ifesp

biological makeup and the environment in which she/he lives in will affect
how she/he grows and develops. Further, he explained that both the child and
the enwonment affect one another-8irectionally and changes or confliat

any one layer affects all the other environments. The way in which these five

systems interact with the child determ

In a school environment, there are mpadynamics that when working in
harmony influences how the pupils learn. In the school context, there are many
Dynamics that influence pupils acquisition of reading skills. These dynamics
include physical design, the school literacy environment and thétyqof
teachers among others. This theory was relevant to this study because it

showedhow the school environment affects how pupils.

Uta Frithdés Stage Theory (1985)

Frith (1985) is one of the Stage Model theorists. Frith proposed three stages of
how chidren develop reading skills. The first stage is the Logographic (whole
word) skills, at this stage, the child processes words in the same way as any
other visual object or symbol and recognizes them instantly. At this stage, only
some letters of a wordre recognizedtherefore,children can make errors
when they see words with similar letters (e.g. strain and stamp). At this level,

children can also read by recognizing a whole word from a group of letters, but

13



when given new words they cannot read thenbikeaking them into different

sounds.

The second stage is the Alphabetic stage. At this spags startto acquire

an explicit knowledge of sounds and their corresponding letters. Consequently,
the pupils get to know that words are made of letterstaesk letters represent
sound. Therefore, the pupils are able to blend sounds to form words. The third
stage is the orthographic stage. During this stage, children start to recognize
written words as a whole and do sound out the new words only. Reatldss at
stage are able to identify a large number of words spontaneously and promptly
access their meaning, matching them to an internal vocabulary that they have

learned in the previous stages.

This theory postulates that learning to read progresses fnddren learning

the parts of language (letters) to understanttegvhole text. It explains how
children become readers by learning the-skibls first (being able to identify

letter names and letter sounds), progress to blending whole words, theo how t
connect word meanings to comprehend texts. This theory was found relevant to
this study since reading is a complex process that requires one to learn the
different reading suBkills in order to be able to read. These components of

reading include decon, vocabuley, fluency and comprehension.

1.6.2 The Conceptual Framework
The conceptual framework was based on school contextual dynamics reflected

through school |l iteracy environment
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ratio and strategies for preting reading skills which constituted independent
variables whereas the acquisition of reading skills among Standard Il pupils
was the dependent variable. The intervening variables for this study were peer

influences, teacher attitudes and competenshawn in Figure 1:1.

The conceptual framework (Figure 1.1) demonstrates the envisioned
relationship between the study variables. These factors can influence the
acquisition of reading literacy both positively or negatively. When the effect is
positive, itleads to thelevelopment of good reading skills which in turn leads

to good performance in all subjects hence better overall academic achievement.
On the other hand, these same variables can also impact negatively on the

acquisition of reading skills reling in poor academic performance.
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Independent Variables

School Contextual
Dynamics

v

School Literacy
Environment

1 Physicalclassoom |

environmet
1 Schoolliteracy
environment

Teacher sbo

Characteristics

1 Gender

1 Professional
gualifications

Teacher/Pupil Ratio
1 Standardsize

—

Reading Strategies

1 Professional
training on reading
skills

1 Instructional

methods

School culture

Extra time for

slow learners

1 Parental
involvement

= =4

Dependent Expecte
Variables Outcomes
Acquisition of Improved
Reading Skills Reading
-Decoding Levels
-Vocabulary -» Comprehension
-Fluency -Fluency
-Comprehension -Academic
improvement
-Smooth
transition

Peer influences

Learner

differences

f Teachers
attitudes

1 Management
support

1 Family factors

= =4

Intervening Variables

=N

Figure 1.1: The ConceptudFramework Showing Influence ofSchool
Contextual Dynamics Influencing Acquistion of Reading Skills

Source: Researcher (2017)

16



CHAPTER TWO

LITERATURE REVIEW
2.0Introduction
This chapter highlights the literature related tee ttopic of study. The
researcher provides divergent views that are critical to different authors who
raised various versions related to the issues being investigated. The review is
based on the assessment of levels of reading skills among Standardl$ll pup
the concept of school contextual dynamics and the influence of school literacy
environment, teachersd characteristics
for acquisition of reading skills among Standard Il pupils. It also provides a
summary 6the literature review citing the research gaps identified during the

review.

2.1Reading Skills of Standard Three Pupils

Reading is the making of meaning from a written t#t involves wadl
recognition, vocabulary, fluency and comprehension. Baird et al. (2011)
defined reading as reflecting on, understanding of, using and getting involved
with texts in order to develop the potential, knowledge and achieve goals in
oneds | i fe atoparticipatt ;m societyn Bant@ and Hamilton
(2012) defined reading as thee of written text in society &chieve goals and
develop potential and knowledge. Similarly, Kail and Cavanaugh (2016)
assertedhat reading includes a number of componeiitssguch as knowing
letters and the sounds associated with them, showing phonemic awareness,

word recognition, fluency in reading as well as comprehending a reading task.
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Further, Roe, Smith and Burns (2011) indicated that effective reading teaching
addresses five significant areas. These areas comprise of phonics,
comprehension, vocabulary, phonemic awareness, and fluency. All these sub
skills are interrelated in terms of development, teaching, and evaluation (Kane,
Taylor, Tyler & Wooten, 2011). The aly to read is a major determiner of

pupils' academic success or failure. Early acquisition of reading skills lays a
firm foundation for future success in reading and other subjects which are

linked to later school achievement.

Successful acquisition okading skills during the lower primary levels is a
good indicator of later literacy achievement (Lonigan, Allan & Lerner, 2011).

A good reader has a better opportunity for greater achievement (Karuoya,
2015). According to Leipzig (2001), reading fluentlgdacomprehending a
reading task suffers when poor readers fail to attain the alphabetic principle
because they have not developed phonetic awareness. Standard three learners
with the ability to read at an early age, experience quite a lot of exposure to
print media and eventual advancements in a variety of knowledge domains

(Cutting & Scarborough, 2006).

On the contrary, pupils who delay in acquiring reading abilities obtain little
preparation in reading compared to other learners. At the same time,idsey m
chances to improve reading comprehension approaches and regularly come
across reading material which is above their skills. Subsequentypubpils

may developnegative attitudes towards reading (Anderson & Freebody, 2001).

Such processes may lead wdhat Ouellette (2006) termed as tMatthew
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effect, in which little reading skills hamper learning of further academic
subjectswhich progressively rely on reading over the school periodehdas
reading is a single actiomthe mind is essentially involved in many different
chores concurrelyt, whenever pupils are readinghere are five aspects to the
process of reading: phas, phonemic awareness, vocabulary, reading
comprehension and fluency. The five facets work together to generate the

readingskill.

Data from the Uwezo assessment (2010 & 2011) estimates that only around
50% of children in grael IV are capable of readingt Sandard 2 level.

Ascertaining substantial delays in the acquisition of reading competency
among children in Kenyan primary schools. Indeed, studies have established
that a significant number of learners complete the primary school cycle without

havingachieved the basic levels of reading and comprehension (Uwezo, 2011).

Lerner (2006) noted that reading difficulties among scigoahg children
should be considered as a serious handicap in life in that learners who failure to
acquire read skills might mdlourish in life. Standard three school learners
with such developed vocabulary, thus; acquire effective fluency in their
communication, that is, the readers acquire the aptitodecad aickly,
accurately and with expression. Therefore,rteed for the that the Standard Il
school learners to pool and use numerous reading abilities at the once which
eventually improves their comprehension. According to Kail, and Cavanaugh
(2016) componets of reading skills are identifying letters and the sounds

related to them, showing phonemic awareness, word recognition, fluency in
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reading as well as comprehending a written passage. These skills are discussed

as follows.

2.11 Levels ofStandardlll Pupi | sd6 Decoding Skills

Decoding is the capacity to distinguish between sounds and letters of a
language (Ehri, 20331t is the ability to relate lettesound associations, to
know letter patterns and to accurately articulate written text. Pupils cadedeco
when they know that every alphabetical letter has a corresponding sound.
DiLorenzo, Rody, Bucholz and Brady (2011) likewise advocated that children
should be taught decoding skills early because they are the foundation upon
which other reading skills arbased. These skills of decoding are a vital
constituent of the development of early literacy skills. Neuman and Dickinson
(2011) and Bainbridgeke (2016) reported that teaching of phonological
awareness and systematic phonics early enhances pupils @mouwsreading

abilities.

Many studies have been dome decoding skillsln Sydney, Cologne, Cupples
and Wyver (2011) conducted an evaluation on the effectiveness of reading
instruction for Down syndrome children. The study assessed phonological
awarenss, language, vocabulary, comprehension, oral and reading abilities and
cognition, among the children. The study used a sample of children ranging
from 2 years, 11 months to ten years. The 23 participants showed that phonic
reading instruction was generalan effective method in improving reading
skills among learners with Down syndrom@ologne, Cupples and Wyver

(2011) conducted an evaluation on the efficiency of reading teaching but the
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current study intended to assess the levels of reading skillssaimuamong

Standard Il pupils.

In South Africa, De Sousa (2011) carried out a study to compare monolingual
English and bilingual ZukiEnglish standard Il learners in learning how to read

in English. The diverse blends of phonological pieces weredstexs of word
decoding and reading comprehension. The study observesirbatthe skills

that were required for reading in Zulu and English varied, principally at the
stage of rime, dependnoa letterby-letter decoding approach was not an
effectiveapproach. De Sousa (2011) observed that the ineffectiveness was as a
result of the fact that English waspartially phonetic langgg and most words

could not to be read using sound alohee ar ner 6 s better wor
compared to reading comprehension ability suggested that the predominant
phonological decodingoriented approaches could be sufficient for word
decoding, though not fully successful because English was more predictable at
the level of groups of letters than individual letter sequentile De Sousa
(2011) conducted his study in South Africa, the aurmesearch was done in

Kenya.

In the UK, a longitudinal study carried out by Corson (2000) asserts that
learners who start school with less reaefisgociated abilities stand at a high
chance of being eligible for special education facilities. In othendgy their

poor reading skills cannot allow them to transit to other levels. This study
affirms the fact that reading skills and emergent literacy strategies enhance the

|l earnersé abil it yasadevelapmgntaicongnudmiwithets a c y
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originates early in the life of a child, rather than aroathone phenomenon
that begins when children stddrmal schooling. Corson (2000) study was a
longitudinal one carried out (2000 IUK and did not concern itself with

establishing the levels of decoding among learners.

Share (2004) conducted a longitudinal study in Nigeria among 111 respondents
to find out the relationship amid early literacy and academic success among
learners. Sha (2004) confirmed positive associations and longitudinal
steadinesbetween individual differences in oral language skills and phonemic
awareness and later differences in readifige stug further asserted that
learners with wetdeveloped phonemic and phonological awareness register
impressive transition rates. This research supports the fact that the capacity of
pupils to distinguish sounds and symbols and establish the connectionrbetwee
them enable the learners to acquire- peguisite skills for transitions to other
levels of study. Whereas this was a longitudinal study conducted in Nigeria, the

current study is a descriptive survey done in Kenya.

Likewise Johnston, Anderson and Hgédin (2006)conducted a study in
Tanzania to assess the influence of phonological sensitivityanguage
development. The study found othat phonologicalawarenessplays a
fundamentabnd ainstrumentalpartin the acquisition of readingkills. Pupils
who are proficient at identifying and manipulating syllablesshymes, or
phonemes are quicker to learn to read, and this relation is present even after
variability in reading skill owing to factors such as 1Q, receptive voeaipul

memory skills, and socialtandard is partied outlohnston, Anderson and

22


javascript:openDSC(954492204,%202209,%20'36086');
javascript:openDSC(954492204,%202209,%20'36086');
javascript:openDSC(954492204,%202209,%20'36100');
javascript:openDSC(954492204,%202209,%20'36100');
javascript:openDSC(3387163463,%201840,%20'8865');
javascript:openDSC(3387163463,%201840,%20'8865');
javascript:openDSC(28246694,%2037,%20'89012');
javascript:openDSC(28246694,%2037,%20'89012');
javascript:openDSC(954492204,%202209,%20'36111');
javascript:openDSC(954492204,%202209,%20'36111');
javascript:openDSC(954492204,%202209,%20'36111');
javascript:openDSC(954492204,%202209,%20'36111');
javascript:openDSC(954492204,%202209,%20'36111');

Holligan (2006) observed the effects of phonologiesatarenes®n language
development and did not unearth the levels of reading skills among Standard

Il pupils.

While the strong relationshipetweenoral language and reading is clear for

reading written text, vocabulary skills also have a substantial bearing on
decoding skills initially in the development and acquisitionredd skills

(Wagner, Torgesen, Rashotte, Hecht & Barker, 2003). Studies of Standard llI
pupils have shown simultaneous and | on
vocabulary skills and their phonologi@varenesd-urther, sudies of children

with special needs and porgaders indicate that there is a core phonological

deficit in nearly all poor readers, regardless of whether theirrrgaabilities

are consistent or inconsistent with their general cognitive abi(fbslips &

Torgesen, 2006).

In Kenya, teaching reading ability is taught at primary school levelyRitego
Standard 8) as a basic skill, in addition to listening, ldpgaand writing
(Dubeck, Jukes & Okello, 2012). After 9 years of age, which in Kefgees

pupils in grade 4, the learners are expected to learn all the subjects in the
school curriculum without any difficulties, using the reading ability as the
instructon medium through communication. Information about the stages of
reading development indicates that learners starting at this level should read to
learn, wherethey use reading as a purpadeinstrument to acquire new

knowledge(Mugo, Mwoma & Limboro, 2011).
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Piper, Schroeder and Trudell (2015) conducted a studyareading fluency

and comprehension ia multilingual locaton in Kenya. The study findings
indicated that reading comprehension is the result of both listening
comprehension and decodiagd that understanding of printasproduct of a
pupil s6 decoding and | Thedtudynaisonapserved mp r e f
that for firstlanguage readers, fluency afvord-decoding skilwas a strong
predictor of comprehensioithe study concluded thaticcessful reading skills
acquisition in a second language depends on phonological awareness, decoding
skills and oral readop fluency in the first language, along with oral fluency in

the second languag&Vhile Piper, Schroeder and Trudell (2015) focused on
acquisition oforal reading fluency and comprehensiommultilingual setting,

this current research sought to establisé levels of reading skills among

Standard Il pupils.

21 2 Levels of Standard | I Pupil sd Voc

Vocabulary is a list or collection of words or phrases of any given language.
These words can be in oral or print form. Algahtani (2015) defined vocabulary
as the words one must be familiar with to communicate efficiently. Vocabulary
plays a crucial role in the reading process (Hanson & Padua, 2014). In reading,
vocabulary knowledges necessary to understand a text. Apthorp et al. (2012)

concluded that vocabulary training leads to gains in comprehension skills.

According to Lehr, Osborn, and Hiebert (2004), there are two major groups of
vocabulary these are the receptive vocabukarg reproductive vocabulary.

The receptive vocabularies are the words comprehended through hearing and
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reading. On the other hand, productive vocabularies are the words we use to
express ourselves when writing aodspeakingHaving adequate vocabulary
ard understanding the meanings of the words is a key component of

comprehension.

Moses and Duke (2003) noted that V OC i
acquisition of reading skills and hence learners with larger vocabularies
generally have higher acadenaichievement, higher reading achievement and

higher 1Q. Acquisition of skills to read and understand vocabulary is another
component of reading skills which enhances the transition of children from
Standard one to Standard three. To be able to read vibisignperative that

the learners know their meanings.

According to Johnston et al (2006), as Standard three learners develop and
become better readers, they also learn to connect their oral vocabularies to their
reading prowess while at the same timmfagcing this subskill by adding

new words to theimglossaries Vocabulary isa strong indicator of reading
achievement (Proctor, Silverman, Harring and Montecillo, 2012). It has been
estb|l i shed that pupil sbé poor reading co
vocabulary knowledge that is basically caused by lack of learning

opportunities, and not their inability.

Duke and Block (2012) found out that underprivileged learners showed
declining reading comprehension due to their limited vocabulary leading to a
low understanding of texts. Having limited vocabulary can trap pupils in a

vicious <circle. This is due to the f ac
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passages lack an opportynib increase their glossaries and at the same time
lack approach for word knowledge. Lepola et al. (2012) indicated that verbal
valuation of vocabulary levels of-yearold pupils contributed to 30% of
reading comprehension variation at age 16 and pocabedary knowledge as

the primary causes of academic failure of disadvantaged pupils. This means
that learners with fewer vocabularies need early intervention to enable them to

become good readers.

In the US,Anderson and Freebody (200d9nducted a study to ascertain the
influence of vocabulary knowledge on the academic achievement of learners.
The outcomes of the study indicated that pupils who do experience reading
problems at lower gragare likely to continue to encountering reading issues
throughout the school yeaend into adulthood. The study further indicated
that the probability that pupils would ram poor readers at the end of
Standard IV without transiting to any other levkthey were poor readers at

the end of Standard | grade sv88%.Similar arguments were posed by Landi
(2010) in a study conducted in Malawi amongst 123 respondents to establish
the significance of understanding meanings of words in language learning. The
study indicated thatocabulary development among schagk pupilgs a key

element ofeading.

In Nigeria, Ahmad, Armarego and Sudweeks (2017) examined the effect of
using mobile assisted language learning (MALL) on vocabulary acquisition
among migrant women English learn@msAustralia. The study observed that

all participants had somewhat acquired the vocabwtiey they attended the
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sessionsThe study found out thahe appbased vocabulary exercises with
embedded audio and video components provided good visual and listening
exercises as thearners were exposed to a wide range of conversation topics
and characters with varied Australian accemtss study was done in Nigeria

whereas this current study was done in Kenya.

Nwabudike and Anaso (2013) conducted a stadythe impact of extensive
reading on ESL |l earner so st-duckish o f v
International Colleges. Th&tudy used a sampld 55 respondents, including

42 students and four teachers. The fingdirof the study showetiat extensive

reading programme was not implemented in Nigefiarkish International

College and students encountered some difficulties engaging in extensive
reading The study further showed that learners who were involved in extensive
reading had more vocabulary than those who did not engage in it. While this
study targeted college students in Nigeria, the current study targeted Standard

Il pupils in Kenya.

In Kenya, Piper, Schroeder and Trudell (2015) conducted a studgrain

reading, fluency and comprehension. Hbedy found outhat theassociation

between oral reading fluency and comprehension depended pruthei | s 6 ear
acquisition of vocabulary in the language being used. The study also revealed
that after three years gkedominantly English instruction, children were able

to recognize common words and had modest decoding skills, but lacked the
English vocabulary necessary to understand the meaning of the words.

Whereas many studies have been done on vocabulary feweeekamined the

27


javascript:openDSC(3070872696,%202909,%20'25004');
javascript:openDSC(3070872696,%202909,%20'25010');
javascript:openDSC(3070872696,%202909,%20'25010');
javascript:openDSC(3070872696,%202909,%20'25010');
javascript:openDSC(3070872696,%202909,%20'25010');
javascript:openDSC(362457235,%201394,%20'53212');
javascript:openDSC(362457235,%201394,%20'53212');
javascript:openDSC(362457235,%201394,%20'53212');
javascript:openDSC(362457235,%201394,%20'53234');
javascript:openDSC(362457235,%201394,%20'53234');
javascript:openDSC(362457235,%201394,%20'53234');
javascript:openDSC(51436256,%2037,%20'88694');
javascript:openDSC(51436256,%2037,%20'88694');
javascript:openDSC(51436256,%2037,%20'88890');
javascript:openDSC(51436256,%2037,%20'88890');
javascript:openDSC(51436256,%2037,%20'88895');
javascript:openDSC(51436256,%2037,%20'88895');
javascript:openDSC(51436256,%2037,%20'88895');

school contextual dynamics and it influence on acquisition of vocabulary

among the Standard Il pupils

21 3 Levels of Standard |11 Pupil sd FI u

Fluency maybe defned as the ability to read print with necessary speed,
correctly, with appropriate intonation, and excellent prosody. It is the capacity
to read at the same time speak and understand the passage, without stopping to
decode the word first (Schwanenflug&estmoreland & Benjamin, 2015).
According to Mraz et al. (2013), fluency also includes assemhingords
contained in a sentence into phrases, which makes it easier to understand what
is being read. Fluency is a developmental process that needs to eandin
relate a number of reading sekills at the same tim&evelopment of fluency

is formed and dictated by all the linguistic schemes that gives us information
about words (Good & Harn, 2001; Wolf, 2001). Fluency is usually assessed
through oral readimp though good readers also demonstration this skill when

reading inaudibly. Fluency develops from reading practice.

Kim, Samson, Fitzgerald and Hartry (2010) noted that frequent oral reading is

the best way for children to improve their fluency. Kim, Samd-itzgerald

and Hartry (2010) examined data from standaid Using structural equation

models. The outcomes of the examination revealed that reading fluency

i mproved as pupilsd reading madod i ci en
fluencyis not independently associated to reading comprehension yonder word
reading fluency and listening comprehension. Nevertheletize isecond grade

to fourth gradetext reading fluency totally showed the relation between word
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reading fluency and reading comprehension. Whef@asand Wagner (2015)
explored a varying role fotext reading fluency,ithey did not focus on

establishing the levels of reading among the learners.

In Kenya, Piper and Zuilkowski (2015) examined the importaridening in

assessing af reading fluency and comprehensi@mploying theEarly Grade

Reading Assessment (EGRA) tool to evaluatephpils, this study aimed at

timing in the assessment of oral reading flueniargeting 4385 pupils in 95
governments and 125 i nf or mal school s
performance was not related to the amount of time allocated. Whereas many
studies have been done thmency, fewer have contextualized on the influence

of the school contextual dynamics and the acquisition ofnflyeamong

Standard Il pupils.

21 4 Levels of Standard | I Pupil sd Con
Comprehension is the understanding and interpoetati written text. In order

for pupils to accurately understand written text, they should be able to decode;
associate what they read and what they already know; and reflect intensely on

what they have read. Readers with sturdy comprehension are abtawo d
conclusions about what they read. That is what is important, factual, and the
cause of an event. Comprehension involves combining reading, thinking and

reasoning at the same time.

Reading aloud is the foundation for literacy development and the main
considerable activity for reading achievement and gives pupils an opportunity

to demonstrate the phrased and fluent reading (Stoller, Anderson, Grabe &
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Komiyama, 2013). It unveils the returns of reading, promotes the listener's
curiosity in books and desi® be a reader (Anthony and Kaywell, 2016).
Children are more capable of listening to a higher language level than they can
read.Listening to othersead promotes key understandsiglls as well as the
admiration of how a story is written and assocratwwith book convention
(Machado, 2012). This means that reading aloud makes complex ideas easy to
comprehend and exposes pupils to vocabulary and language péiterase

not used regularly. This progressively aids pupils to comprehend and provides
slow readers with an opportunity to access same rich and engaging books that

fluent readers read on their own, and motivates them to become better readers.

Children of any age gain from listening to an experienced reader reading a
breathtaking book. Childrenemploy reallife experiences to enable them to
understand books, and books assist children to understand real life experiences.
Selecting books that make children respond with interest and understanding is
important. Search for books that have affluentglaage, meaningful plots,
compelling characters, and attractive pictutiesimportant (Gambrell &

Almasi, 2013).

Various studies have been conducted on comprehension. Kim, Petscher and
Foorman (2015) studied variability in reading comprehension achievement
existing among schools, Standards, learners iangrades B10. They also
investigatedf silent reading fluency addedretable inputto the estimate of
spring reading comprehension after keeping in mind fall spelling and reading

comprehension. The findings revealed a considerable amount of variance in
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reading comprehensionwhich was caused by the differences between
classooms (21 46 %). However, the current study focused on establishing

levels of comprehension among Standard Il Pupils.

Sanford (2015) sought to explore the factors affectiing reading
comprehension of secondary students with disabilitessample of 158
secondary students with disabilities in grades 9 to 12 from a large urban setting
took part in the study. The results from this study suggest that several mental
and affective factors imget on reading comprehension of secondary. Sanford
(2015) in his study focused on secondary students with disabilities in grades 9

to 12 but did not explore the comprehension levels among standard Il pupils.

Plocher (2016) alsdnvestigated the influence of readi comprehension
strategies on readingpmprehensionvhen reading Digital Informational Texts

in New Ulum. Fortyeight students from thé™and & grade with 36 or 75% of
those stdents having a reading comprehension ability at or above their grade
level as measured by Scholastic Reading Inventory softwamecomes from

this studysuggested that the three readicmmprehension strategies in this
study had the same effect on reading comprehension when digital
informational texts are read. While Plocher (2016) also examined the effect
reading comprehension strategies on Reading Comprehension when reading
Digital Informational Texts, the current study investigated the comprehension

levels among Standard three pupils.

In Turkey, Kocukoglu (2012) similarly conducted an action research on

improving reading skills through effective reading strategies. Fourteen students
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took part in the study. The study findings showed thatl¢laeners lacked

knowledge and practice in reading strategies.

In Kenya Piper (2016) carried out a study oral reading fluency and
comprehension reading skills in raultilingual environmentUsing reading
assessment data for 2,000 Kenyan pupils in twdaet languages: English,
Kiswahili and one of two mother tongues, Dholuo or Gikufucomparison

was done on the acquisition of fluency and comprehension among any of the
three languages. The results revealed that most mapild read English words
more easily than words in Kiswahili or their mother tongue. However, their
reading comprehension was considerably lower in English than in Kiswabhili,
Dholuo or Gikuyu. Piper (2016) focused ormoral reading fluency and
comprehension reading skills ia multilingual environment but did not
contextualize on school dynamics and their influence on the acquisition of

comprehension skill anmg the pupils.

Similarly, Kulo, Onhera and Indembukhani (2014) assessed the relationship
between the background knowledge of learners and reading comprehension
ability in secondary schools in Kenya. A systematically random sample of 256

from 16 secondaryschoolstook partin the study. The studyutcomes
revealedthast udent s background knowl edge a
mired their comprehension skill. While many researchers hawdiest the

factors that contributetpu pi | s 6 ¢ o mp, feedn lravesexplredtek i | | s
schod contextual dynamics and how thmfluences the acquisition of reading

skills among Standard Il pupils.
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2.2The Concept of School Contextual Dynamics

Schod contextual dynamics are schdmsed factors that involvehanges in

the social, technical, political, economic and cultural contexts of schools and
schooling influencéKeddie, 2013). Thee factors are influenced lajhanging
societal expectations and times, diverse student communities, school
environment and elements of school managementdaction making. The
schoolplays a fundamental role in the teaching of reading and the acquisition

of early readingkills.

Research shows that a combination of school factors impacts on the quality and
guantity of readig literacy (Reis et al, 2011). These school factors include the
presence of a demanding curriculum, professional qualified teachers, literacy,
environment, a quality system of assessment and additional help given to
struggling learnerand a positive and rpductive tassroom climate. The

physical environment and insttianal methods are other schdaktors that

play a great role among others. This study, however, aimed at examining the
school |l iteracy environment, dclemcher s
pupil ratio and the strategies used by schools to promote reading skills among

Standard three pupils.

22 1 School Literacy EAcquisition ofnReatding and F
Skills

School literacy environment is viewed from the room decor and atm@sphe

interactions with teachers and peers. A literdacli environment emphasizes the

usefulness of reading, writing and speaking in a learhditeracy environment
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encompasses the assortment of materials and equipment which facilitates language

and literacy opportunities, imaging and thought concerning the design of the

classroom (Jones & Bouffard, 20138chool Literacy Environmens reviewel in
the following subsections that ishe literacy material andnd te physical

environment

i). The PhysicaEnvironment and Acquisition of Reading Skills

The basic school environmental variables such as noise, lighting, good
ventilation, temperatures, physical equipment, housing reighbourhood
guality have strongly and consistently be proved to affect leguriBernelius

and Kauppinen (2012) indicated that the school physical setting deeply affects
both the developmental outcomes anddemic performance of pupilEhapa,
Cohen, Guffeyand HiggnsD 6 Al essandr o ( 2 0the3qualita | s o
of school amenities has an effect etucational outcomes and the wading

of the teacherand pupils.

Learners in weldesigned Clssrooms perform better than their counterparts in
poorly designed Classrooms (Nowicki et al., 2013). McNeil (2013) indicated
that the provision of and administration of sufficient school buildings and other
facilities are required for the success of anyaadional needs of pupils. The
physical setting of a school motivates the acquisition of literacy skills as well
as influencing the development and functioning of pupils. A gooking,

well- structured and an engaging environment encourages interaottmsen
pupils and can hasten literacy development and support good reading

behaviour and practice.
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The appropriate physicabrganizationof furniture, material selection, and the
attractive informative appearance of the classroom offer a setting that
contributes to teaching and learnigNESCO (2011) noted that literacich
classroom setting equipped with ag@propriate furniture and sufficient
lighting is necessary for the acquiringdageveloping of reading skills. Further,
UNESCO (2011) reported that the availability and organization of reading
resources in the classroom do influence learning and improve the achievement

of reading and writing skills by pupils.

The classroom designals has an i nfluence on pupils

Evans (2006) conducted a several on the influence gdhitgical environment

onp u p devedopment. The results of these studies revealed that the physical
environmenthas a profound influence on t
and developmentNoise level, overcrowding, housing and neighbourhood
guality affects the cognitive, soeemotional and academic development of
pupils. Whereas ¥ans (2006) focused on the influence of the physical
environment on pupilsé Devel opment,
environment and its influence on the acquisition of reading skills among class

[l pupils.

In India, Kekare (2015) conductedsaudy on Classroom designs and academic
achievement of learners. A sample size of 80 learners randomly sampled from
different colleges of the Aurangabad city participated in the study. Results
from the study were significant at 0.05 levels, indicating tihaite isthat there

is a close connection between Classroom physical environment and academic
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achievementof pupils. Whereas Kekare (2015) conducted a study on
Classroom designs and academchievement of learners, he did not focus on
classroom physical environment and it influence pm p iatqadisstion of

reading skills.

Learning environmenplays an important role in a@uteaching and learning.
Alimi, Ehinola and Alabi (2012)arried out a study on the interaction of
guality facilities, school environment, aréarners, achievement. The study
focused onhe proposal that part of the description may influence of the school
environment. Using 80 teachers from middle schools in Virginia a three
resource support items and sedtem quality of school infrastructures scale
was used. Results revealed a relatigmdbetween the school facility quality

and the achievement of the student in English and maths. The current study

focused on standard three pupils acquisition of reading skills.

Tiemensma (2009) in South African investigatedrétlationship between the
literacy environments at home, at school and in the community and the
development of voluntary readinghe study sample comprised 25 learners

from Grade 37 from schools in the Highveld Ridge and Gauteng East area
with approximately equal numbers of boys and girls (51.7% boys, 48.3%
girls).25This study also included learners from various racial groups (Black,
58.3%; White, 33.5%, the sbpal | ed fAcol ouredo 3.5%
study found out that many difficulties learners experienclides lack of and

limited access to libraries in schools and community and lack of appropriate
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reading materials, multilingualism, illiterate parents, and socioeconomic

conditions and lack of support from government at various levels.

Further, Wainaina (@15) examinedthe influence of physical Classroom
conditions on pupils learning in early childhogéntresin Engineer zone,
Nyandarua County. He found out that those pupils ffmmblic preschools

exhibit lower levels in grasping the four crucial skillseéding, counting,

drawing and memory) that were evaluated. The study observed that the
classroom conditions aff ecurdadourablei | dr e
conditions in the public preschools included congestion within the classrooms

due to highenolment fewer text books and fewer seats that were inappropriate

for learning among other factors. Findings showed that in classes with good
environments the children performed better in the skills evaluated in the study.
Whereas many studies have beemadare d out on the school
and its influence on academic achievement, little is known about, it influences

on the acquisition of reading skills among Standard Il pupils.

ii). Literacy Material and Reading Skills Acquisition.
A Literacy-rich environment has an important influence on what happens in the
Classroom. It sets the stage for interactions among pupils and also provides a
setting that encourages and supports acquisition of the four basic literacy skills
through print and digital medi(Kimberly, 2013)Learnerseed to access age
appropriate and interesting books in addition to instructions in literacy skills
that teachers provide in order to development of reading skills (Gambrell,

Malloy, & Mazzoni, 2007). The literacy material corgas of books, adequate
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age and language appropriate materials, school libraries, teacher training,
reading materials, reading both in school and at home, and scalable

technologies that improve reading.

Studies have reported that literatgh environments, both at home and at
school stimulate pupils to participate ianguage and literacy activities.
Reading materials of sudfent quantity, quality and variety serve a
considerable role in successful early grade literacy acquisition. Such materials
guide pupils through thé&earning of essential reading and wr@i skills and

also provide them with a crucial link between skills acquisition and meaningful

use of Iliteracy t((ADEA,RYRAOULt t he pupil sod

Several studies have reportigtht a gality literacy environment that provides
many opportunities and materials to promote language and literacy
development is linked to later readingor example, Fiskum and Jacobsen
(2012) noted thaenriched environments tend to arouse more challenging
activity, with a greater repertoire dkhaviourssuch as questions, responses,
and complexity of language interactioms.literacy-rich environment setting
stimulates pupils to participate imiguage and literacy activities in their day to
day lives. This gives them an understanding of the usefulness and purpose of

oral and written text (Fiskum & Jacobsen, 2012).

According to Wilcox, Gray, Guimond and Lafferty (2011) a literaich
environmentat school is important in promoting literacy and preventing
reading difficulties.Positive and rewarding interactions between the parents/

caregivers and children is assumed to create tigvation to learn literacy and
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to enjoy book readingwhich creates a greater interest in languaiated

activities (Berglund, 2011).

Goldenberg, Reese and Gallimore (196@hducteda study on theeffects of
literacy materials from school on Latino children's home experiences and early
reading achievementn the study, a yedong case studies of 10 Hispanic
kindergartenes was conductedlhe studyfindings indicated that the school

had a large impact onp u p iliteracy experiencesAlthough pupils in
classrooms using photocopied storybooks had hiditeracy achievement,
whereas work sheet use at home was strongly and positively related to

achievement.

Mol and Bus (2011) examing ung chi |l drends attitude:c
writing in relation to literacy environment in which they had been enrolled. Of

the 201 childrersampled, 59.7% scored at or below the fifty percent. The

results of the survey revealddh a t childrends attitude
writing tend to be distinctly more positive if they eattled a higiguality

preschool assroon than those enrolled in dassroom of lesser quality. He
observed that litemcy environments of l ow qualit
literacy learning ability as well as add to pessimistic attitudes that hamper

successful literacy development
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2.3.2 Teacher Demographic Characteristics and Acquisition of Reading

Skills
Teachers i@ wellknown as the backbone of the educational process and also
as the major determining school factor of excellence and efficiency of its
out come. Research evidence shows that
academic success and a significant partd that difference is attributed to
teachers (Fehintola, 2014). Adeyemi (2010) also indicated that teachers play a
fundament al part I n influencing the
educational systems at all levels rely on teachers for the implatioen of

their programs.

Better and i mproved | earner so acaden
recruitment of good and quality teachers. Adeogun (2001) reptrétcthe

guality of any education syem is depended on the eminence of its teachers.
Hanushek and Rivkin (2012) indicated that teachers are significant for the
development and success of any education system. Teachers possess a number
of characteristics t hatntat schobluTeactlree t he
characteristics are thoggialities of teachers which can be assessed by tests or

resulting from their academic or professional records competencies.

Teachersacademis, leadership, experience, commitment and resilience are
directly or indirectly associated with
(2008) examined teachers6é | mpaadorhs on
assignment experiment in Los Angeles Unified School District. They appraised

various norexperimental methods for valuing teacher effects on student test
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scores.lt was found out thaall of the teacher influence estimates considered

were significant predictors of student achievement under the random
assignment. The study concluded tidassroom characterss yielded the

best prediction accuracy. In both the experimental anderperimental data,

it was found that teacher effects faded out by roughly 50% per year in the two
years following teacher assignmeimhe current study examinelde influence

of teacher so professional gual iofitheat i on,

acqusition of reading skills among&hdard Il pupis.

). Teachersd Gender and Acquisition c
Teacher s gender plays a maj-gonceptsol e i
(Eccles & Wigfield, 2002). In primary education, pupils instructed by women
teachers tend to perform better (Neugebauer, Helbig & Landmann, 2011).
Women teachers are caring, offer a more encouraging classroom environment,
and are most likely to uskarnercentred instructional approaches which
emphasizes the significance of stimulation. Antecol, Erin and Ozbeklik (2012)
reportedthat female teachers have a positive influence on fematerdear s 6
performance. Theresence ofemale teachers hasnegative impact on female
pupils math performance in primary schdéwwever, he presence of female
teachers in primary schoolslwi enhance both girlsd enrt
success.

Dee (2007) studied the influence of t
success. Hanalyseddata from theNational Education @ngitudnal Survey of

1988. A selected sample of 25,000om 8th graders participated in the study
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the findings of thestudy found out that sargender teachers had a positive
infl uence on |l earner so academic SUuUCC ¢

influence ofteachergender was different on the different subject.

Similarly, Antecol, Erin and Ozbeklik (2012)xplored the outcomes of
teachbendsr on | earnersd6 academic perf
results of the study did not find any effect of having a female teacher on male
pupil s6é test scores on math or reading
seemed to rule out explanations pertaining to theohserved quality
differences betweae male and female teacheisastly, the negative effect
seemed to persist only in female pupil
with a limited math backgroundraditional male teachers are believed to be in

excellent math and feales are excellesit reading.

Antecol, Erin and Ozbeklik (2012) explored the outcomes of teacher gender on

| earnersd6 academic performance in pril
influence of teachersé6é Gender on acqui
three pupilsKueckeny and Valfortz (2013) observed the influence of learner

teacher gender interactions on academic results using data fro®aSakan

Africa. Eleven SuiSaharan African countries participated in the study, which
focusedon theinfluenceof primary school performance in math and reading.

The results indicated that both male and female pupils performed better in
reading when instructed by a female teacher than male teachers. All learners
performed better in mathematics with male teachers. While the above studies

focusedon theinfluenceof teached gender on academsuiccess, thisesearch
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aimed at finding out the association ¢

of reading skill.

il). Teachers' Professional Qualifications and Acquisition of Reading Skills

The teaching and learning of reading is a fadeted and highly skilled
professional task that demands haymlity literacy teachers. Professionally
gualified teachers ar e i kely t o f o
achievement including reading skills (Seebruck, 2015). Akinsolu (2010) and
Richadson (2008) concluded that the accessibility of trained teachers impacts

on the success of learners in schools. Fisher, Nancy, Douglas and Williams
(2002) indicated that teachers need continuous professional development for

growth in exports.

Harris andSass (2011¢stablished that teachers undertakingernvice courses

were highly efficient in Classrooms when compared to teachers who had no
further trainingkosgei, Kirwa, Odera and Ayu@2013) found out that teachers

who trained atth&K enya Sci ence Teachersé Coll e
oriented as compared with undergraduate degree holders from public
universities. Similarly, Lai, Sadoulet andDe Janvr (2011) reported a
significant positive association bet w
achievement The study also attributed good performance to excellent

instructions offered by qualified teachers in conjunctath other variables.

Many studies have been done on teache
(2009) explored the teachersodnlaowhar act

performing and highpoverty schools in a Midtlantic state in theUSA.
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Results indicated that teacherso qual.i

the for overall success.

Vesay and Gischlar (2013) conducted a study on the five major reading skills
which including; phonology awareness, accuracy and fluency, alphabets,
vocabulary and comprehension. Across all these critical domains of early
literacy, professioraraining was the most commoAlthough a number of the
teachers werantrained in the five key early litacy elements, they had the
most consistent training across all critical early literacy areas. Whereas this
study was done in the USA, the current study was done in Kenya among the

standard Il pupils.

In Kenya, Kirembu (2012) carried out a study of sedcteacher factors
related to performance in mathematics in Kirinyaga District. The findings
showed that with regard to teacher qualifications and students' performance in
mathematics, students taught by teachers with high academic and professional
training did well than those taught by the teacher with lower qualifications.
Considering students' scores in mathematies results indicated that teachers

in ternms of qualifications can be arranged in the following descending order
with students' marks in btkets' BEd (25.53%), Diploma (22.78%), Approved
(19.79%), Sl (19.75%), Graduate untrained (17.69%) athevel (8.92%. The

study thus indicated that teacher qualification highly influences student

performance.

Kosgei, Mise, Odera, and Ayugi (2013) contheca study on teacher

characteristics and t he | ear néwos 06
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teacher qualities (experience and qualification) were investigatedstlidyg
results indicatedthat 8% of teachers who participated in professional
development programs such as SMASSE showed better and improved student
performance. While many studies have explored on teapm@fessional and
academic performance, fewer have examined the sclambbré and their

influence on the acquisition of reading skills among Standard three pupils.

ii). Teachersdé6 Experience and Acqui sit
Teacher experience has a moment ous
achievement. Experienced teacheewvéh a lot of knowledge on the subject
matter. This helps them to give insight and ideas to pupils on the subject
learned. At the same time, these teachers are easy to correct and are friendlier
to pupils. Rivers and Sanders (2002) reported that learneghttddy more
experienced teachers scot@ghly. They also indicate that these teachers had
mastery ofsubject content and had gainddssroom management skills which
helped them handle learners with care. Experienced teachers are able to apply
different teaching approaches to teach different topics also to suit different
learners (Heacox, 2012). The focus, therefore, should be put on the most
appropriate approaches used in teaching specific topics to learners with

different abilities, prior knowledge armackgrounds.

Reading is a complex activity that requires highly skilled literacy teachers.
International Dyslexia Association (2010) reported that professionally qualified
teachers trained in reading instructions coupled with the understanding and

skills on how to use instructional practices can foster high pupil achievement.
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To promote reading skills, training and professional development of literacy
teachers are necessary. Teachers require continuous professional development

for growth in skills (Richteret al., 2011) Whereasmary studies have been

conduced on teachers experience and learners performdreeutrent study

intended to assess the influencetoh e t eac her s @cquesikiome r i e n «

reading skills among Standard Il pupils.

2.3.3 TeacherPupil Ratio and Acquisition of Reading Skills

Class size is an i mport an(Kruegke 2063) mi nan
Research has it that | destgeresSnthensdoar d s
run as well as their longun human capital formatioWith smaller classes the
atmosphere is best in tlobassroom, learners can receive more individualized
attention and teachers have more flexibility to use instructional approaches and
tasks. Small classes might perform well due to many reasons. These may
include better teachgaupil contact and more persanrelationships between

teachers and pupils. However, because classroom instruction is the most
powerful aspect of schooling for achievement, the effecStandard size on
achievement isnost likely to occur if Standard size is linked to instruction.
Blatchford, Bassett and Brown (20libdicatedthat classroom instruction is

more likely to improve in small class size as compared to large classes.

Arum and LaFree (200&nalysedhe unrekased U.S. census data to find out
the relationship between educational achievement and tegehmk ratios for
individual incarceration risk for fivgear birth cohorts, beginning in 1910.

Using the fixed effect control methodology, the result of thuelys indicated
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that educational resources measured as teapbpil ratios were linked with
reduced adult incarceration risk. Their study assessed the robustness of this
conclusion by repliding the analysis using schelelvel measures of
teacher/student ratios and longitudinal indicators of indivities!

incarceration from the National Longitudinal Study of Youth (NLSY).

A study by the Azim Premji Foundation (2006) focused on the gignife of

the pupitteacher ratio (PTR) and its direct association with learners and their
academic achievement. A sampledéfl,887pupilswere involved in the study

from 766 lower primaryschools. Marks obtained in Math by 61,709 pupils in
classes 1 to 4vere analysed The outcomes athe study showed that a PTR
lower than 30:1 had a high connection with the greater sclobad\e®ement. It

was alsdfound thatwith a PTR above 40:1, schools seemed to have less than
2% chance of high performance. Schools with a PTR of between 10 and 20
showed excellent performance. Performance decreased sharply as the PTR

increased, mostly frorB0 upwards.

Further,Kiumi, Kibe and Nganga (2013) sought to establish the influence of

PTR and the location of the school KICPE examination performance in

Olkalou Division in Kenya. Té results indicated that high PTR had a negative

i mpact on pupilsé progression throughec
poor achievement in KCPE examination.eythreported that the PTR haah

impacton pupil sd performance in KCPE exa
high PTR schoolavere less likely to perform better in KCPE examination

matched with learners from low PTRh®ols.While Kiumi et al. (2013) sought
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to establish the influence of PTR in regard to Standard 8 KCPE performance,
the currentstudy focused on the influence of PTR on the development of

reading skillsamong Standard three pupils.

2.3.4 Schools6é6 Strategies for Promot.
Skills

Knowing how to read is a fundamental skill to be learned in the early years of
primary instruction for early and continuous accastphent in school (Gove

and Cvelich, 2011). Therefore, developing a plan for integrating various
reading promotion strategies into a reading literacy programme through
engaging pupils with what they read is one of the most effective ways of
helping pupilsthink about and make sense of what they read (Lau & Warning,

2007).

Schools employ a diverse strategies and skills to develop reading skKills.
Calderon Slavin and Sanchez (2011) indicated that explicit instructions, teacher
modelling and regular monitoringiprove learners' reading skillEhe William

and Flora Hewlett Foundation (2014) also reported that improved instrgjction
strong teacher training and-gthool mentoring and community engagement in
learning improves reading achievement among pupilsEMan (2013) noted

that interventions with teacher-gervice training are consistently correlated
with better pupil learning. Further, Kremer, Brannen and Glennerster (2013)
indicated that adapting various teaching techniques to reach the diverse
learning levels is exceedingly effective in advancing pupils intellectual

realization.
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Offering excellent classroom reading instructions with certain research

aut henticated features can greatly i mp
study by Pressley (2001)ditated that early reading skills are promoted by
coaching in phonemic awareness, phonics, vocabulary, and comprehension
strategies. Similarly, Estyn (2007) accentuated on helpful learning and
instruction of early reading skills in many childcatentres ad primary
schools.Further, Estyn (2007) noted that the growth of betfeality pre

school, provision ofarly intervention and broader support to families as a

component of hard work to aance societal inclusion.

Teachers require ongoing professiog@velopmento enhance growth of skills
across departments coupled with years of teaching experience. All instructors
are required to study each approach, practicing it in the classroomgpeeit
support, and ultimately assume the duty of delivering future staff development
(Douglas, Nancy, Douglas & Williams, 2008uccessful efforts to improve
reading achievement emphasize adentification and implementation of
evidencebased practices that promote high rates of achievement. When used in
classrooms by teachers with diverse instructional styles with children who have
diverse instructional needs and interg&sllins, Brown& Newman, 1989).
Other essential strategieglude sufficient time dedicated to reading each day
to developing the strategies that build oral language, fluency, comprehension,

and motivationRasinski, 2003).

Cunningham (2008) also contended that the quality okay childhood

program has been found to be an important factor for positive effects on
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language and literacy slSliThe quality of care given to children at ECDE also
influences how children develom addition, classrooms that met professional
requirements in relation chilcadult ratios tendo havepupils with improved

language skills andealthiercognitive and receptive language skills.

The use of teaching and learning materials enhances the acquisition of reading
skills. Goldenberg (2011) concluded that acquisition of reading skills is
enhancedoy the teaching of phonemic awareness, phonics, vocabulary, and
comprehension strategies. Thee of real objects is best placed in teaching of
young children. This is because children learrstbthrough hands on
experiences with materials. Teachers should provide real objects in all reading
activities when teaching. Danielson (2011) posits that real objects enhance the
use of all senses, which is recommended in teaching young children as it
provides holistic growth and development. They also make the pupils more
active as they not only motivate them, but also encourage learning because they
are engaging during the learning process (Karuoya, 2015). Howeisesfudy
sought to explore the use of teaching and learmiatgrials and their effect on

the acquisition of reading skills among Standard three pupils.

Providing quality Classroom reading instructiom gaprove the acquisin of
reading skills among struggling readers. Many of the reading problems can be
prevented when pupils are in the lower primary. School need to be provided
with quality Classroom reading instructions, in addition to early interventions.
Daly, NeugebauerChafoulea and Skinner (2015) noted that pupils ddvoot

receive highquality instructions and early interventions, their early reading

50


javascript:openDSC(2895242708,%20304,%20'899');
javascript:openDSC(393255099,%20304,%20'14581');
javascript:openDSC(393255099,%20304,%20'14581');
javascript:openDSC(393255099,%20304,%20'14581');
javascript:openDSC(1279774609,%200,%20'5759');
javascript:openDSC(1279774609,%200,%20'5759');
javascript:openDSC(3700805212,%202209,%20'37981');
javascript:openDSC(3700805212,%202209,%20'37981');
javascript:openDSC(2291402232,%20943,%20'15123');
javascript:openDSC(2291402232,%20943,%20'15123');

problems usually develop into serious reading diffieslater on. Denton et

al (2007) reported that learners with severe reading problems can improve in a
short periodwhen they are provided with concentrated, powerful reading
instructians. Further, a study by Danielson (2011) found thdt when
provided with a quality reading program that included explicit, systematic
instruction in the alphabetwithin a printrich Classroom environment, 75%

of the F' graders who were in the bottoi20% of their Standards in reading

could learn to read words in the average range without additional intervention.

2.3Summary of Literature Review

From theliterature reviewed, it is being established that reading is the most
significant basic academic skill that influences learning at all levels and all
otheracademi c subjects. Reading is a <cr
development equally in school and thereafter. It is a major determiner of pupils'
academic success or failure. Reading is a complex process that combines
several associated skills conging of phonemic awareness, phonics, fluency,

vocabulary and comprehension which needs tabght effectively

Literature reviewed shows a number of factors influence the acquisition of
reading skills among pupils. School literacy environment spans from the
physical, infrastructural and the school environmental aspects that dictate the
acquisition of reading literacy skills in pupils. However, many empirical
studies have not interrogatédde extent to which different dynamics within
school environment influence acquisit

characteristics, studies by Kuckeney and Valfortz (2013), Kirembu (2012) and
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Kosgei, Kirwa, Odera and Alawgdristics 201 3)
such as experience, content mastery, teacher gender,ladidy and

qualification gr eat | vy deter mi ne |l earner so ac
empirical studies have not articul ate

influence acquisition afeading skills among standard three pupils.

Onteachep upi | rati o, a study by Kiumi, Ki
high teachep u p i | rati o i mpact negatively on
et al (2013) as did other empirical studies failedniicate how class size

i mpacts on pupilsé acquisition of read

On reading strategies, a study conducted by Kremer, Brannen and Glennerster
(2013) asserted that adapting various teaching approaches to read at the diverse
learning levels is exeed i ngl vy effective i n advanc
realization. However, Kremer et al (2013) failed to articulate the impact of

each specific teaching technigue in enhancing reading skills. It is not clear how

a number of strategies, including explicistruction, teacher modelling, and

regular monitoring can improve learners' reading skills.
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CHAPTER THREE

RESEARCH METHODOLOGY
3.0Introduction
In this chapter, the researcher presents the methodology and procedures applied
in this study. The chapteonsists of the research design, the target population,
sampling procedures and sample size. The researcher further describes the
research instruments, pilot study, validity, reliability, data collecting and data
analysis procedures. Lastly, described dtee logistical and ethical

considerations.

3.1Research Design

This study adopted a descriptive survey design since this design allows the
collection of extensive and intensive data and #ddpth examination (Bogdan

& Biklen, 2007). The acquisition ofeading skills is a complex process that
encompasses the interaction of many factors that can easily be understood
when such a design is in use. This design was chosen since it helped the
researcher in describing, analysing, and reporting existing corglitibhin the

schools that affect the acquisition of reading skills among Standard three

pupils.

According to Sekran (2007), descriptive survey research is suitable when
producing statistical information regarding facets of education that interest
strategymakers and educationists. The researcher employed descriptive survey

research design to explore and examine the influence of school factors such as
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school, schoel i t eracy environment, temmlherso

ratio.

For the purpose ofredibility, concurrent triangulation design was applied in
this study. This design involves the simultaneous, but different gathering and
analysing both quantitative and qualitative data to enable the researcher in
understanding the research problem. mhesearcher combined the three data
sets by bringing the distinct results together in the interpretation during the
analysis. The researcher collected both qualitative and quantitative data by use
of questionnaires, interview guide and observation sckealuthe same time

and with equal weight (Creswell, 2012). Quantitative data were derived from
guestionnaires and pupils’' reading test. Qualitative data were derived from

interviews with head teachers and observation.

3.11 Study Variables

There are two Mels of variables for this study. They comprise the independent

and dependent variables which are described below.

Independent Variables

This studyds independent variabl e was
was measured by focusing on the school ditgr environment, teacher
demographic characteristics, teachapil ratio and strategies used in schools

to promote acquisition of reading skills among pupils. The school literacy
environment took into consideration reading materials such as books and

libraries and the physical environment in which the pupils learn. The research
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sought to find out the availability and adequacy of these resources (Appendix
lll Section C, parts 1 & 2). Data on this variable were measured on a hominal

scale.

The t e acdygmphis Gharatteristics were measured by focusing on
teachersdé professional qgualification,
Section D, parts 1 & 2) while, teacheupil ratio was measured by focusing on

the number of pupils enrolled in Standard Il rglation to the number of
Standard three teachers (Appendix Ill, Section E, parts 1 &Rjally, the
different strategies for promoting the acquisition of reading skills were
considered. These strategies were measured by identifying the different
strudures that the schools have put in place to enhance the acquisition of
reading skills among pupils these structures include quality reading
instructional methods, the training of teachers on how to teach reading skills,
availability of resource centres,medial teaching and school reading culture.
Data on these strategies were measured using the Likert scale (see Appendix

lll, Section F, parts 1, 2 & 3).

Dependent Variables

The dependent variable of the study was the pupils' acquisition of reading
skills. This variable may vary considerably depending on the kind of the
manipulation done. Reading skills include; decoding, vocabulary, fluency and
comprehension. These variables were measured using a pupils' test on reading
skills (see Appendix V). Decoding waseasured by asking the pupils to read
both letters of the alphabet their corresponding sounds plus a few common

55



double sounds. Vocabulary was measured through dictation. Pupdsgwen

dictation of 10 words.

The aim was to check their mastery of gpgllof the words. Scores of 7 and
above were regarded as very goodl, §ood, 35 fair and below 3 as poor.
Fluency was measured through the reading speed which was rewarded as good,
average and below averagéluency was scored as to how many correcidsor

a pupil could read in a minute. Fluency was measured through the reading
speed which was rewarded as good, average and below average. At Standard
lIl children are supposed to read 65words per minute. Comprehension was
measured by giving Pupils a passageread and thereafter answer five
comprehension questions. The comprehension questions were 5 in number.
Learners who scored above 3 were regarded as good and below three as low

performers.

3.12 Research Methodology

This study employed both qualitatie@d quantitative research methods. In this
study, qualitative researchvas used to generate rich, detailed data that was
utilized to get indepth understanding of underlying causes, and sjieemd
inspirations of partakers. It also provided insights into the problem and to
uncover trends in thought and opinions, and went deeper into the problem
(Given, 2008). Likewise, quantitative research was employed to generate
numerical data which was tge transformed into useable statistics. It was used
to quantify attitudes, views, actions, and other stated variables. It also allowed

the utilization of measurable information, to put together facts and unearth
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patterns in researcht also allowed genalizations of results from a sample to

an entire population of interest (McLeod, 2008).

3.2Location of the Study

This study was carried out in Kisii County, Kenya. In Kisii County, education
Standard is wanting (See Appendix Xll). Among the nineculrties in Kisii
County, the Kenyenya SubCounty was purposefully sampled due to its low
academic performance in the KCPE exams. Studies by Uwezo in the years
2011, 2012 and 2013 indicated low performance in all of the three areas tested
that is, reading aStandard two English stories, reading a Standard two
Kiswabhili story and solving Standard two math problems. Kisii County also
recorded low performance of (30%) nationally, which is far below the pass

mark of 50%.

Further, the analysis of Kenya Certifieabf Primary Examination (KCPE)
results of the Kisii County by KNEC for the years 2011, 2012, 2013 and 2014
(see Appendix VII), indicated that the English subject was done poorly as
compared to other subjects. Further, recent studies show that in Kenyenya,
literacy competencies among primary school pupils are far from better. Ouko
(2015) and Kenya National Bureau of Statistics (2013) revealed that pupils do
better in numeracy as compared to literacy tasks an indication that pupils do

not understand word pioems.
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3.3Target Population

The study targeted all the Standard three pupils, their Standard teachers and
head teachers in all primary schools in Kenyenya-Gainty. Standard three
pupils were targeted in this study since at this level, pupils aretexp® have
gained the bas reading and writing skillsAccording to (Uwezo, 2011), by the
end of Standard Il, pupils should exhibit adequate reading fluency and
comprehension to read to learn. NASMLA (2011) also points out that the lower
primary classegrovide the foundation for the development of numeracy and
literacy skills, hence impacting subsequent levels of learning. There were 77
public registered primary schools in the Kenyanya-8uimty. The target
population for this study comprised of 77 He@achers and 77 Standard |l
teachers and 3080 Standard Il pupils all totalling to 3234 as shown in Table
3.1

Table 3.1: Target Population

Categories Target Population
Head teachers 77

Standard Ill Teachers 77

Standard Il Rpils 3080

Total 3234

Source: Kenyenya Sukcounty (2017)

3.4 Sampling Techniques and Sample Size
This section covered sampling techniques and sample size.

3.4.1 Sampling Techniques

This study employed purposive and stratified random sampling techrmues
choose the samplePurposive sampling was used to sel€éenhyenyaSub
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County in Kisii County. Saunders, Lewis, and Thornhill (2012) indicated that
purposeful sampling method is suitable when selecting a sample based on the
gualities of the targeted gip and the study objectives. Kenyenya-sohnty

was selected due to the fact that it has been recording low score in reading

among the Standard Il pupils.

Uwezo (2014) revealed that in Kenyenya Sctunty in 2011, only 8% of
Standard 3 pupils could reaal Standard twdevel story in English and
Kiswabhili while in 2013 only 11% read. Ouko (201&%0 indicated that pupils

in Kenyenya performed better in numeracy than literacy. Stratified sampling
was applied to create five strata based on the numberneszao Kenyenya
Subcounty. From each zone, five head teachers and five Standard Ill teachers
were selected using purposive sampling considering schools where pupils had

registered low performance in reading skills.

At the same time, from each zone, 18&r8lard Il pupils were sampled using
simple random sampling to eliminate feelings of bias and favouritism amongst
the respondents. Dougherty and Edward (2014) explicated that stratified
random sampling entails the splitting up of a population into smelllester

known as strata. Simple random sampling procedure enabled the researcher to
realize a sample of 23 head teachers, 23 Standard Il teachers and 924 Standard

[l pupils.
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3.4.2 Sample Size

A study sample of 30% of the schools in the -sabnty wasselected.
According to Kerlinger (1983), a sample of 30% is a fair representation of a
population. There were 77 public primary schools in KenyenyaClunty.
Therefore 23 public primary schools were selected. All the Standard Ill pupils,
their Standardeachers and head teachers in the sampled schools participated in

this study as shown in Table 3.2:

Table 3.2: Sampling Grid

Categories Sample Size
Head teachers 23

Standard Ill Teachers 23

Standard Il Pupils 924

Total 970

Souce: Kenyenya Subcounty (2017)

3.5Research Instruments

Data was collected using questionnaires, interview guide, observation
schedules and pupils' test. These instruments were considered most appropriate
in the gathering of hdepth and extensive datdhese instruments are

described below in detail.

3.5.1 Questionnaires for Standard Ill Teachers

The researcher used a questionnaire to gather information from the teachers
concerning the school contextual dynamics and reading skills acquisition
among Stanard three pupils. The questionnaires helped to collect a lot of

information from the respondent in a short time (Mellenbergh, 2008). It also
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allowed the participants to give data with less influence and biases of the
researcher. The questionnaire consistd#d both closed and opesnded

guestions.

The questionnaire (see Appendix Ill), was divided into five sections. Section

A: teachers6 demographic information a
B: levels of reading skills amongst Standard Il Pupi&hool literacy
environment and the acquisition of reading skills, Section D: Teacher
characteristics and acquisition of reading skills E: Teapherp i | rati o
influence on the acquisition of reading skills and F: Strategies used in schools

to promote lhe acquisition reading skills. The test items containegail®, 4

point and 5point Likert type of questions which were based on the research
objectives. According to Creswell (2012), the Likert scale illustrates a scale

with theoretically equal interV@among responses.

3.5.2 Interview Guide for Head teachers

An interview guide (Appendix Il), was employed to collect information from
the head teachers. The researcher employed interview schedules in order to
collect additional data for further clarifiégah on study items. This allowed for
in-depth probing of matters to do with the choices made and the reasons given
to the responses (Kaplan & Saccuzzo, 2009). The interview schedule served as

guide and questions were not asked directly as they appeatieel schedule.

The themes covered include schboi t er acy environmen!/

characteristics, teachpupil ratio and strategies used by schools in promoting
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the acquisition of reading skills. A notebook and voice tape recorder were used

to record respnses from the head teacher. The interview guide comprised of
five sections. Section A: teacherso de
reading skills, Section B: levels of reading skills amongst Standard Il Pupils,
Section C: School literacy envirorent and the acquisition of reading skills,

Section D: Teacher characteristics and acquisition of reading skills; Section E:
Teachep u pi | ratiobs influence on the ac

Strategies used in schools to influence the acquigiéiading skills.

3.5.3 Observation Schedule

Data concerning the school literacy and physical environment was collected
through the use of an observation schedule (See Appendix 1V). The
observation schedule consisted of three sections. Section A: leuwaadifg
skills, Section B: physical Classroom environment, Section C: Classroom
literacy environment. The information was rated using the Likert scale. The test

items contained a-goint, 3point and 4point Likert type of questions.

35 4 Pupil 3§63t Readi ng

A reading test was also prepared by the researcher and was administered to the
Standard Il pupils (See Appendix V). This aimed at testing Standard IIl pupils’
reading levels. These tests captured reading concepts such as decoding,

fluency, vocabularydictation and comprehension.
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3.6 Pilot Study

The piloting was conducted amongst three Standard Ill teachers and pupils
from a sample of primary schools in Kenyenya -8abnty. However, the
respondents in the piloting were not included during the adatal collection.
According to Kothari (2005) pilot sample should constitute 10% of the study
sample. Piloting helped to ptest the research instruments in order to validate
and ascertain their reliability. Piloting was also suitable in identifyingtglari
and suitable nature of the questions and relevance of the information sought.
This enabled the researcher to modify and test the reliability and validity of the

instruments.

3.6.1 Validity of the Research Instruments

The validity of research instrumentsas measured against construct and
content of the instruments. In this regard, instruments validity was measured
through consultation with experts and professionals in the department. This
was achieved by going through the questionnaires, interview dehaad the
sample pupilsd reading test one at a
research objectives. ltems that failed to measure the variables they are intended

to measure were modified and unnecessary items were discarded.

3.6.2 Reliability of the Research Instruments

In order to improve the reliability of the instrument, the researcher critically
assessed the consistency of the responses on the piloted instruments to make a
judgement on their reliability. The reliability of the instruments waatdished

using testretest technique where the researcher administered test items to a
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group of respondents twice. The results of the pilot study were compiled and
correlation calculated wusing Cronbach
coefficients wascalculated to ascertain the internal consistency of the
guestionnaire items. According to Rosen et al., (2000), the acceptable values of

al pha, range from 0. Alpha Foomul@ is gi¢en asThe C
under.

A'I\'Ir (_.
d=_ 5 —
VN =1)-C
N = Total number of itemsrespondents

C= Average inteitem covariance

V = Average variance

From the results of the piloting, Cronbach Alpha Method wasd tsebtain

reliability coefficient of r = 0.817, which indicated high internal reliability.

3.7 Data Collection Procedures

The researcher visited every school that had been sampled to seek for
permission and book appointments from the head teachers rio adr the
research and familiarize herself with the participants before the actual study.
During the actual data collection, the researcher visited the head
teacher/ principalds office to report
stages. First, thet&dard three teachers were given the questionnaires. Every
teacher was given 30 minutes to complete the questionnaires thereafter the
researcher collected the questionnaires. In the second stage, the researcher

interviewed the Head teachers. The researspent averagely one hour with
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each respondent. During the interview, the researcher took short notes and did

the audio recording.

During the third stage, the researcher administered the pupils' test with the help
of three research assistants and thexdétal teachers. The research assistants
with background knowledge on the teaching of reading skills were trained for
three days on how to administer the pupils' test. During the test, observations
on reading of letter names, letter sounds and fluency wexde. Lastly,
observations of school literacy and physical environments were done in the

sampled schools.

3.8 Data Analysis

Data analysis was guided by the research objectives. The collected data was
first edited. Questionnaires were coded, and cleanedesure the data
collected was clear and precise. Audio recordings were transcribed and
arranged thematically according to the objectives of the study. Qualitative and
guantitative data were analysed separately. Qualitative data were analysed
thematicallybased on the research objectives whereas the quantitative data was
analysed using descriptive statistics such as frequencies and percentages and
inferentially using ANOVA Test Analysis at 95% confidence interval (5%
confidence level) for testing the hypesies. Test Results were considered
significant only when the-palue of the test was less than 0.05. The qualitative
findings were presented in narrative forms, whereas the quantitative findings

were presented in tables and charts.
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3.9Logistical and Ethical Considerations

This section consists of logistical considerations and ethical considerations.

3.9.1 Logistical Considerations

The researcher obtained authority from the Graduate School of Kenyatta
University to carry out research. The researcher di$aireed ethical approval

from the Kenyatta University Ethics Review Committee (KUERGhe then
sought a permit to undertake research from the National Commission for
Science, Technology and Innovation (NACOSTI). She also sought an
introduction letter fran the Kisii County Director of Education and Kenyenya
sub-county Education OfficerThe researcher explained the nature of the
research and then through the head teachers with the help of the Standard
teachers, permission from parents to permit their ddmnldo take part in the

study was sought.

3.9.2 Ethical Considerations

The following ethical considerations were observed. The researcher obtained

the informed consent of all respondents to participate in the research study
before the commencement of thedy. Confidentiality of the information to be
provided and anonymity of the respond
names were not used (codes were assigned instead). The interviewed head
teachers were also informed about the audio taping and redjUestéheir

approval. In addition, the researcher ensured minimal interference with the

schoolprogramme during the study.
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CHAPTER FOUR
PRESENTATION OF FINDINGS, INTERPRETATION AND
DISCUSSION

4.0Introduction

This chapter presents the findings of the gtuebr clarity and chronology, it is
arranged according to the four research questions that the study sought to
answer . I n the first section, responde
since it might be pertinent in interpreting the data that gneyided. The study
sought to achieve the following research objectives:
i. to assess the levels of reading skills among Standard Il pupils;
i. to the influence of schoditeracy environment on the acquisition of
reading skills among Standard three pupils;.
iii. to assess the influence of teachers
acquisition of reading skills among Standard three pupils;
iv. to examine the influence of the teaclpeipil ratio on the acquisition of
reading skills among Standard three pupils;

v. to estdlish the different strategies employed by schools in promoting

the acquisition of reading skills among Standard three pupils;

4.1Response Rate

In this study, 23 questionnaires were administered to the Standard Il teachers.
In return, 20 were filled anceturned. The researcher also conducted interviews
amongst 20 head teachers and administered a sample reading test amongst 900

Standard Il pupils. This yielded response rates as shown in Table 4.1;
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Table 4.1: Response Rates

Respondents Sampled Those Who Achieved Return
Respondents Participated Rate (%)

Head teachers 23 20 87.0

Standard Ill Teachers 23 20 87.0

Standard Il Pupils 924 900 97.4

Total 970 940 96.9

From Table 4.1, head teachers, Standard Ill teachers and Standard IIl pupils
registered aesponse rate of 96.9%. However, 3.1% of the respondents never
participated in the study. This confirmed the findings of Creswell (2009) that a
response rate above 75.0% is adequate and of suitable levels to allow for
generalization of the outcomes to taeget population. These findings are also
consistent with the assertions of Massey and Tourangeau (2013) and Peytchev

(2013) that low response rates provide biased results.

This response was attained due to the fact that terms of anonymity and
confidentality were clearly articulated to the respondents. After the
guestionnaires were administered, respondents were given sufficient amount of
time to fill the survey after clear instructions on how to complete and submit
the survey were given. In addition.etlsurvey was designed such that it was

easy to read and follow.

42Respondent sé6 Demographic I nformation
The research instruments solicited demographic information of the

respondents. These included; gender, level of formal education and experience
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of the respondents.
4.21 School Category
The research instruments also elicited information on school category and the

results are indicated in Figure 4.1,

=

Frequency (%)
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—
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=

Figure 4.1: School Category

Figure 4.1 indicates that most (80.0%) of the public primary schooks casr
schools with only 20.0% being boarding. This information was consistent with
the assertions of Storch and Whitehurst (2001) that school category and type
play a crucial role in training of reading and the development of early reading
skills. Accordirg to Storch and Whitehurst (2001), a combination of school
factors impacts on the quality and quantity of reading literacy. These data were
also consistent with the assertions of Kim et al. (2015) which showed that a
substantial amount of variance in reaglicomprehension is attributable to
differences among schools and districts. Findings by Yeya (2002) and

Odhiambo (2006) revealed that students in boarding schools performed better
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in national examinations that their counterparts in day schools. Thertfere,
low reading skills acquisition could be due to the many day schools in the

study area.

4.2.2 Gender of the Respondents
Information about the distribution of the respondents by gender was collected

and the results are indicated in Figure 4.2:
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Figure 42: Distribution of the Respondents by Gender

Figure 4.2 indicates that the majority (76.0%) of the head teachers were male
with their female counterparts constituting only 24.0%. In the same vein, the
majority (75.0%) of the sampled Standard Il teashegere female with male
Standard Ill teachers constituting a quarter (25.0%). At the same time,
Standard 11l pupils were fairly distributed with slightly more than half (55.0%)
being male whereas female Standard 11l pupils constituted 45.0%. These data

reveal that there was gender disparity, though not at all levels of the study. This
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information attests to the fact that the influence of school contextual dynamics
on acquisition of reading skills by Standardll pupils in public primary
schools is appreated by all male and female stakeholders alike. These results
corroborate the assertions Btcles and Wigfield (2002) and Wigfield and

Eccles (2000) that teacherso6 gender

ct

achievement . | n ostgander playscarmdjasr role tn Bhaping e a ¢ h

pupils' ability of selconcepts. Further, these data lend credence to the
viewpoints held by Laird (2011) that, female teachers are more supportive,
offer a more positive Classroom environment, and are more likeigegupH

oriented methods of instruction emphasizing the significance of stimulation.

In the same vein, these results corroborate the findings of a study conducted by
Kueckeny and Valfortz (2013) which established that both male and female
pupils perfomed better in reading when instructed by a female teacher than
male teachers. Thus, thiata affirm the fact that there is a positive association

bet ween teacheroés gender, enroll ment

a

42 3 Head Teachersod6é Level of Educati on

Thersearch instruments also elicited
education since this variable could influence their ability to supply credible
information about the research objectives. The results are indicated in Figure

4.3;
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Figure 4.3:Head te a ¢ h leevesobEducation

Figure 4.3 indicates that 20.0% of the head teachers in public primary schools
had P1 Certificate, 30.0% had Dipl oma
Degrees, 15.0% had Master of Education qualification whereas 10.0% has

othe qualifications in education. These data are consistent with the assertions

of Neuman and Roskos (1990) t hat t |
gualifications are critical in understanding the relevance of literaby
environment which stimulates pupils participate in language and literacy

activities in their day to day lives. This information, thus attests to the fact that

level of education is an important characteristic in making the head teachers
understand the influence of school contextual dynaroitsacquisition of

reading skills amongst Standard Il pupils in public primary schools.
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42 4 Head Teachers6é Leadership Experien

|l nformati on was al so coll ected about h

the results are indicated in Figure 4.4;
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Figure44:Head Teachersd Leadership Experie
Figure 4.4 indicates that most (45.0%) of the head teachers in public primary
schools had leadership experience betweéf §ears, a quarter (25.0%) had
headship experience between-18 years, 20.0% had hesip experience

between 15 years whereas a paltry 10.0% had leadership experience stretching

well over 16 years. These results are in line with the assertions of Heacox
(2012) andKosgei et al Ayugi (2013jhat experience enables teachers and

head teacherto apply different teaching approaches to teach different topics

also to suit different learners. Hence, this points to the fact that leadership or
teaching experience are critical characteristics whaahforce the expectation

that the information theprovided is authoritative since plausible reasoning is
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expected from head teachers with such a wealth of experience. That is, their
experience could enable them to provide a trend on the extent to which school
contextual dynamics influence the acquisitioh reading skills amongst

Standard Il pupils in their respective primary schools.

4.3Levels of Reading Skills Acquisition amongst Standard Il Pupils

The first objective sought to establish the extent to which Standard Il pupils in
public primary schols manifest readings skills such as phoneme awareness,
vocabulary, comprehension, letter naming and fluency. Data was collected

from the standard Il teachers and the results are shown in Figure 4.5;

10 Rating of Pupils' Reading Skills
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Below Average 50 40 54 32 61
mFair 10 6 14 11 11
¥ Good 40 54 32 57 29
Figure 45: Ratingsof Pupi s & Readi ng Skill s

Figure 4.5 shows thdi7.1% of the Standard Il teachers indicated that their

Standard Il pupils could recognize and read alphabetical letters well, 10.7 %
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indicated fair and 32.2% indicated
below averageAt the same time, results in Table £28.6% of the sampled
Standard Il teachers indicated that their Standard Ill pupils had fluent letter
and sound recognition skills. More than 10% of the teachers indicated fair
whereas the majority (60%) admitted that their Standard Il pupils have
fluent letter and sound recognition skills which are below average. In the same
breath, the researcher also observed that most Standard 1l pupils were good

and fast in reading of letters of the alphabétisTwas evidenced by the sample

t

h

pupil sbé test where most | earners were

but could not differentiate the letters (A, B, C, D, etc.) and soua{sly, /c/,

/el etc).

Further, the researcher observed that a gaodber of Standard three pupils

had little knowledge on sounds. These findings corroborate the assertions of
Wolf (2016), thatearly teaching of decoding skills lays a firm foundation for
the acquisition of reading skills. In other words, successful atquisof
decoding skills during the lower primary levels is a good indicator of later
literacy achievement. This, further, points to the fact that the coaching of
phonics in the early grades, helps the pupils to be able to link sounds and letters

and lettes in wordg(Bainbridgeke 2016 &Brown, 2014).

The results in Table 4.2 also shows thlaghtly more than half (53.6%) of the
Standard Il teachers indicated thaa&lard 11l pupils in had competence in

dictation and vocabulary skills. About 7.1% of the Standard IIl teachers

observed that their Standard 111 pupi/l
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good, whereas slightly more than a third (39.6%) of thehixa indicated their

Standard 111 pupilsd dictation and voc

During the interviews, head teachers also alluded to the view that most of
Standard Il pupils in their schools were good indication, though not good in
comprehading vocabularies. One head teacher noted,

fiMost of Standard Il pupils in my school can write the words, such

as girl, house, umbrella, baby, school, blackboard and pencil

amongst others. However, they find it difficult to explain the

functions of itemsuch as umbrella, bicycle and house amongst
others .

This was corroborated by a sample Standard Il test where most Standard Il
learners could write dictated words such as girl, house, baby, teacher, school,
umbrella, blackboard, woman, pencil and bleywithout any difficulty, but
surprisingly could not explain the meaning of difficult terms. In the same
breath, the researcher also observed that majority of Standard Il learners were
able to spell and write the words fast, but could not write the wires
correctly. Some were not able to write the words at all. These findings are
consistent with the assertions of Hanson and Padua (2014)ababulary

plays a crucial role in reading process and that, in reading, vocabulary

knowledge is necessary toderstand text.

These findings also lend credence to the viewpoints held by The NICHD
(2000) and NRP (2000) that vocabulary training leads to gains in
comprehension skills. FurthefGlende, 2013) confirms that pupils with less
vocabulary are likely to gperience reading-dence, these findings affirm the

fact that the vocabulary is i mperative
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In other words, Standard Ill learners with less vocabularies need early

intervention to enable them to become good reader

Table 4.2 indicates that slightly more than a third (39.3%) of the Standard IlI
teachers admitted that most Standard Il pupils were good in fluent and fast
reading of words, 10.7% indicated that the Standard Il pupils were fairly good

at decoding, tat is, fluent, and fast reading of words whereas half (50.0%) of
the teachers noted that Standard |11
average. Similar assertions were also made by the head teachers during the
interviews. The interviewees noted,

i Myst of Standard 11l pupils in my school manifest good,
fluent, and fast reading of wordso.

The researcher also administered a sample test and the results were as shown in

Figure 4.6;
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Figure 4.6: Performance of Pupils in Readin&kills
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Figure 4.6 shows that most of the Standard Il pupils were very good in letter
naming. However, they had lots of difficulty in reading of sounds, vocabulary,
fluency and comprehension. The researcher also observed that the majority had
problems wih their fluent pronunciation of words. Worse still, the majority
found difficulty fluently pronouncing phrases like,
AMartin had seven white chicks. An
Martin was very angry. He wanted to trap the eagle. He did not

know how tdrap it. His friend Tom suggested they could use a
rat o

It was further observed that most Standard Il learners read words faster
without spending so much time figuring out sounds, were unable to recognize
letters when reading words, had a high degredifficulty with phonics
patterns and activities and stumbled a lot and loses their places when reading
aloud. These findings corroborate the assertionBadfl (2004) and Samuels
(2005) that fluency is usually measured through oral readings, although good

readers also demonstrate this skill when reading silently.

Fluency develops from reading practice. Frequent oral reading is the best way
for children to improve their fluency. These findings affirm the fact that skills
such as lettesound, letter combin@ns and the making of sense and
association of words need to be acquired first before the reader can read more
complicated comprehension skills. The findings affirm the fact that early
acquisition of reading skills lays a firm foundation for future sasée reading

and other subjects which are linked to later school achievement. In other
words, successful acquisition of reading skills during the lower primary levels

is a good indicator of later literacy achievement; skills which most Standard Il
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pupilsin Kenyenya Sulzounty, Kisii County lack. Furthermore, in acquiring

reading skills, knowledge of phonological structure is the central enabling
condition of reading in an alphabetical writing systeiikewise, only 32.1%

of the Standard Il teachers icdied the comprehension skills of their
Standard Il pupils are good, 14.3% indicated fair whereas slightly more than

half (53.6%) admitted that comprehension skills of their Standard Il pupils are

below average. However, 57.1% of the Standard Ill teacheted that their

Standard Il pupils are good at letter naming, 10.7% indicated fair while 32.2%
indicated that their Standard |11 pup

average.

Head teachers also responded in favour of the view that Standargbild pu
t heir school sé6 mani f e sl ©de head semchdr com
remarked,

fiMost of the Standard Il pupils in my school face numerous
challenges answering comprehension questions

This was evidenced from a sample test for Standard iradtered by the
researcher which revealed that majority of Standard Il pupils did not perform

well in the comprehension. For example, most of the learners could not recall

wh at the doctor used to clean Mr. Kus
what Mr. Kusahau wrote down when he got home. These findings were in

agreement with what the researcher observed.
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In other words, the researcher also observed that quite a number of Standard IlI
learners were not able to answer comprehension questions wellsanth@

more time answering comprehension questions. These findings were consistent

with the findings of a study conducted by Kim, Petscher and Foorman (2015)
which examined the variance in reading comprehension scores that existed
between learners, class schools and districts for children in gradés03

Kim, Petscher and Foorman (2015) affirms that many factors such as the
cognitive factors, fluency and semantic, spelling and a motivational factor,

reading and selfoncept knowledge matter in influeng comprehension.

441 nfluence of School Literacy Envi
Acquisition of Reading Skills

The second objective of the study sought to establish the influence of school

' iteracy environment aon of&adaaepskibsr Tehis 1 1 |

was measuresh terms of physicaldcilities andliteracy materialdy assessing

the availability, appropriateness and hli@racy they influence acquisition of

reading skills among standard three pupils.

4.4.1 Availability and Appropriateness of Physical Facilities

First, he study a sought to establish teailability and appropriateness of
physical facilities.The basic school environmental variables such as noise,
lighting, good ventilation, temperatures, physical equigméousing and
neighborhood quality have strongly and consistently be proved to affect

learning. This section sought to establible appropriateness of the physical
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facilities in the sampled schools. Data was collected from teachers and the
results are shwn in Table 4.2;

Table 4.2: Availability and Appropriateness of Physical Facilities in

Schools
Items Good Average Poor
f % f % f %

Lighting 8 286 6 214 14 50.0
Appropriate furniture for reading and 9 321 4 143 15 536
writing

Wall materialssoft boards 13 464 3 10.7 12 429
Ventilation 20 714 2 71 6 215
Physical layout of classroom 9 3215 179 14 50.0
Classroom management 12 429 6 214 10 357

Key: f-Frequency

Table 4.2 indicates that only 28.6% of the Standard Ill teachers heoldwv

that lighting in both public primary schools are good, 21.4% indicated that
lighting is average, whereas half (50.0) of the teachers indicated lighting in
primary schools is poor. Slightly less than a third (32.1%) of the Standard IlI
teachers indiated that furniture for reading and writing in public primary
schools are appropriate and good, 14.3% indicated average, whereas slightly
more than half (53.6%) indicated that furniture for reading and writing in

public primary schools are inappropriatelan poor conditions.

During the interviews, the majority of the head teachers concurred with the
teachers that the lighting systems within their primary schoolsatieergood
nor are the furniture for reading and writing appropriate. One head teacher

remarked,
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fiMy school has no lighting system at all, nor does my school
have the appropriate furniture for reading and writing. Chairs,
desks and classroom tables are in a dilapidated state and thus
not conducive for learniny .

The researcher also obseaive similar situation where most public primary
schools had no electricity and inappropriate furniture for reading and writing.
However, private primary schools had a semblance of improved lighting and
furniture. These findings corroborate the assertioh&JNESCO (2011) that
appropriate physical arrangement of furniture, material selection, and the
attractive, informative appearance of the classroom offer a setting that
contributes to teaching and learnigNESCO (2011) noted that literacich
classroomsetting equipped with age appropriate furniture and sufficient

lighting is necessary fahe acquisition and development of reading skills.

Further, UNESCO (2011)reported that the availability and organization of
reading materials in the classroom alsibe@ learning and improve the
attainment of reading and writing skills by pupils. Thus, these findings affirm
the fact that the physical setting of a school motivates the acquisition of literacy
skills as well as influencing the development and functgihpupils. This is
further indicative of the fact that a gotmbking, welkstructured and an
engaging environment encourage interactions between pupils and can hasten

literacy development and support good reading behavior and practice.

In the same vein46.4% of the Standard Il teachers indicated that wall
materials and soft boards in public primary schools are in good condition,

10.7% indicated average whereas 42.9% indicated that the wall materials are in
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poor conditions. On the contrary, the map(if1.4%) of the sampled Standard

lll teachers indicated that ventilation in both public primary schools is good,
7.1% stated average while 21.5% of the teachers indicated that ventilation is
poor. Only 32.1% of the sampled Standard Il teachers indicdiad the
physical layout of the classroom is good, 17.9% indicated that physical
classroom layout is average, whereas half (50.0%) of the teachers indicated that

the physical layout of the classroom is poor.

During interviews, head teachers also respomaéavour of the view that walll
materiatsoft boards, ventilation and physical layout of the classroom are in
poor conditions. The researcher also observed that wall magefiaboards,

ventilation and physical layout of the classroom are not condumivedrning.

These findings lend credence to the assertions of Evans (2006) that school and
classroom climate plays a mediating role in the relationship between facility
guality and student achievemeiitiese findings affirm the fact that the basic
school environmental variables such as noise, lighting, good ventilation,
temperatures, physical equipment, housing and neighborhood quality have
strongly and consistently be proved to affect learnkighe same time, 42.9%

of the sampled Standard Ill teachated that classroom management is good,
21.4% of the Standard Il teachers indicated that classroom management is
average, whereas slightly more than a third (35.7%) of the Standard Il teachers

indicated that classroom management is poor.

Head teacheralso alluded to the view that their teachers experience numerous

challenges in classroom management. One head teacher noted,
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fiMost Standard teachers in my school face challenges arranging
their learners for effective reading and writing, maintaining
classroom discipline, including learners with special needs and
making Standard Il earners be fully involved reading

The researcher also observed that most Standard Ill teachers lack classroom
management skills. Seating arrangements, maintaining classtsaipline,
inclusion of learners with special needs and adopting leasrdred
approaches are a great challenge for Standard Ill teachers. These findings are
consistent with the views expressedHgroon (1999) that the quality of school
amenities hasraeffect on educational outcomes and the \weihg of the
teachers and pupils. These findings further attest to the fact that the provision
of and administration of sufficient school buildings and other facilities are

required for the success of any ediaraal needs of pupils.

Teacher sé6 Vinfeiemse ofoSthod lhteracy Eenvironment on
Acquisition of Reading Skills amongst Class Il Pupils

The study also sought to examine the influence of school literacy environment
on acquisition of reading skél amongst class Il pupils. Data was collected

from class lll teachers and results are shown in Table 4.6:
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Tabl e 4 . 3: Standard [ Teacher so Vi

Literacy Environment on Reading Skills Acquisition

Test Items Ratings

SA A U D SD
% % % % %
The literacy environment is necessary 75.0 115 45 75 15
for literacy development

Availability and organization of readini 75.0 105 2.5 9.0 3.5
materials in the classroom affect

learning and improve the attainment o

reading and writing skills bgupils

Literacy environments of low quality 885 25 15 45 3.0
may 1 mpair pupils

ability that interfere with successful

literacy development

A quality literacy environment that 65.5 115 4.0 13.0 6.0
provides many opportunitiesd
materials promote literacy developme

Literacy-rich classroom setting 70,0 155 45 70 35
equipped with age appropriate furnitul

and sufficient lighting is necessary

acquisitionof reading skills

The physical school settj of a school 835 55 25 4. 4.0
motivates acquisition of literacy skills

A goodlooking, weltstructured and an 64.5 11.5 35 135 7.0
engaging school environment encoure
interactions between pupils and haste
literacy development and good readin

Appropriate physical arrangement of 65.0 105 3.0 11.5 10.0
furniture, material selection, attractive
and informative classroom appearanc
offer a setting for teaching and learnin

Table 4.3 reveals that the majority (75.0%) of the Standard Il teadhengly

agreed with the view that the literacy environment that comprises of books,
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language appropriate materials, school libraries are necessary for literacy

development as did 11.5% of the Standard Ill teachers giezd.

However, only a paltry 4.5%f dhe sampled Head teachers as well as 1.1% of
Standard Il teachers were undecided, 7.5% of Standard Il teachers disagreed
whereas 1.5% of Standard Il teachers strongly disagreed. During the
interviews, head teachers also responded in favour of thethvateracyrich
environment is critical in enhancing the reading skills amongst Standard Il

pupils. One head teacher remarked,

AANny school, which has adequate and appropriate reading
books, libraries and webtocked resource centres have their
Standhrd Il learners manifest a good grasp of reading skills

These findings corroborate with the assertions of Neuman and Roskos (1990)
that a literacyrich environment setting stimulates pupils to participate in
language and literacy activities in theiryda day lives. Neuman and Roskos
(1990) further indicated that literacich environment gives learners an
understanding of the usefulness and purpose of oral and written text. These
findings thus attest to the fact thatliteracyrich environment at $wol is

important in promoting literacy and preventing reading difficulties.

The study also revealed that the majority (75.0%) of Standard Il teachers
strongly agreed with the view that availabilignd organization of reading
materials in the classroomaffects learning and improve the attainment of
reading and writing skills by Standard 11l pupi@®n the same breath, 10.5% of

the Standard Ill teachers agreed? However, 2.5% of head teachers and 2.8% of

the teachers were undecided, 9.0% of Standarddthiers disagreed whereas
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3.5% of the Standard Il teachers strongly disagreed. Heacdetsaalkso echoed
similar views.
The interviewees noted,

fiThe ability of Standard Il teachers to effectively

manipulate the reading materials at their disposal always
have their learners acquired good reading skills

These findings lend credence to a report by ADEA (2012) which noted that
literacyrich environments, both at home and at school arouse pupils
participation in language and literacy activities. Hencesdahiendings affirm

the fact that reading materials of sufficient quantity, quality and variety play a
significant role in successful early grade literacy acquisition. Such materials
guide pupils through the learning of essential reading and writing skits

also provide them with a crucial link between skills acquisition and meaningful

use of literacy.

The majority (88.5%) of Standard Il teachers strongly agreed with the view
that | iteracy environments of | ow qual
ability and can contribute to negative attitudes that interfere with successful
literacy development paltry 2.5% of the Standard Il teachers agreed. At the

same time, 1.5% of the Standard IIl teaclveese undecided, 4.5% of Standard

lll teachers disaged whereas 3.0% of the Standard Ill teachers strongly

disagreed.

Similarly, a majority (65.5%) of Standard Ill teachers strongly agreed with the
view that quality literacy environment that provides many opportunities and

materials promote language antkracy developmentl1.5% of Standard Il
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teachers agreed. At the same time, 4.0% of the Standard Il teachess
undecided, 13.0% of Standard Il teachers disagreed whereas 6.0% of the

Standard Il teachers strongly disagreed.

The interviewing of heatkacher revealed similar outcomes. The head teachers
responded in faus of the view that literacy environments of low quality may
i mpair pupilsdé lIiteracy |l earning abild@
that interfere with successful literacyvddopment. The head teachers further
noted,

fQuality literacy environment that provides many

opportunities and materials promotes language and
literacy development .

These findings support the assertions of (Katims and Pierce (l895)
Kimberly (2013), that a literacyrich environment at school is important in
promoting literacy and preventing reading difficulties. This means that literacy
rich environment setting stimulates pupils to participate in language and
literacy activities in their day to dayvks. In other words, literaaych
environment gives learners with an understanding of the importance and

purpose of oral and written text.

The majority (70.0%) of the Standard Il teachers strongly agreed with the
view that Iteracyrich classroom setth equipped with age appropriate
furniture and sufficient lighting is necessaagquisition and development of
reading skillsas 155% of the Standard Il teachers agreed. At the same time,
4.5% of the Standard Ill teachewgere undecided, 7.0% of Standaldl

teachers disagreed whereas 3.5% of the Standard Ill teachers strongly
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disagreed. The study also established that the majority (83.5%) of the Standard
lIl teachers strongly agreed with the view tha physical setting of a school
motivates the acquison of literacy skills as well as influencing the
development and functioning of pupild paltry 5.5% of the Standard Il
teachers agreed. At the same time, 2.5% of the Standard Il teachess
undecided, 4.5% of Standard lll teachers disagreed wher@ds of the

Standard Il teachers strongly disagreed.

During the interviews, the head teachers also supported the view that
classrooms withequipped with age appropriate furniture; sufficient lighting

and good physical sdevelopnent @f reading skils.e | e a
These findings corroborate the assertiongyddele (2004) that the provision

of and administration of sufficient school buildings and other facilities are
required for the success of any educational needs of pupils. These fitldiags

affirm the fact thathe physical setting of a school motivates the acquisition of

literacy skills as well as influencing the development and functioning of pupils.

Besides, a gooebtboking, wellstructured and an engaging environment to
encourage imractions between pupils and can hasten literacy development and
support good reading behavior and practice. In other words, an appropriate
physical arrangement of furniture, material selection, and the attractive,
informative appearance of the classroofferoa setting that contributes to

teaching and learning of reading skills.

Majority (64.5%) of the Standard Ill teachers strongly agreed with the view
that agoodlooking, weltstructured and an engaging environment at school
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encourage interactions betre pupils, can hasten literacy development and
support good reading behavior and practide3% of the Standard Il teachers
agreed. At the same time, 5.5% of the Standard Il teaehers undecided,
13.5% of Standard Ill teachers disagreed whereas 0f0%e Standard Il

teachers strongly disagreed.

The study also found out that the majority (65.0%) strongly agreed with the
view that he appropriate physical arrangement of furniture, material selection,
and the attractive, informative appearance ofdlssroom offer a setting that
contributes to teaching and learnirg.the same time, 10.5% of the Standard
lll teachers agreed. However, 3.0% of the teachers were undecided, 11.5% of
Standard Il teachers disagreed whereas 10.0% of the Standard Héreac
strongly disagreed. This was supported by head teachers during their
interviews,
AAppropriate physical arrangement of furniture, material
selection, and the attractive, informative appearance of the

classroom offer a setting that contributes to teaghand learning
of reading skillg .

On the same breath, these findings further lend credence to the assertions of
McNeil, (2013) whoindicated that sufficient school buildings and other
facilities are required for the success of any educational needpits. ©On the

same noteJNESCO (2011yeported that the availability and organization of
reading materials in the classroom also affects learning and improve the
attainment of reading and writing skills by pupilsus, thephysical setting of

a school wih goodlooking, wellstructured and an engaging environment
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encourage interactions can hasten literacy development and support good

reading behavior and practice.

Inferential Findings on the Influence of School Physical Facilities on
Acquisition of Readng Skills amongst Class Il Pupils

To verify the possibility of variance between school physical facilities and

Standard [ pupil so acquisition of

pupil/ desk ratio and St and ar gfromhthd pupi

sample pupilsd test. The results are s
Table 4.4: Pupil/Desk Ratio andSt andard |1 I Pupil sdé P
Reading Skills
Pupil/Desk Ratio Reading Skills
FR DCT COM LN (25) MLS
(25)  (10) (5) (36)
3 4 1 1 14 3
4 9 2 1 20 7
5 11 4 2 22 11
6 15 5 3 24 19
8 20 7 4 25 22
10 23 9 4 25 28

Key: FR-Fluent Reading; DCT-Dictation; COM -Comprehension; LN-
Letter Naming; MLS -Mixing of Letters and Sounds

Table 4.4 indicates that public primary schools have few desks to
accommodaté¢heir Standard Ill pupils. In other words, in most schools, pupils
sit in overcrowded classrooms where learners congest the few desks available.
In such schools, Standard Ill pupils manifest poorly developed reading skills.

That is, such learners do notanifest fluent reading of letters, rarely perform
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well in dictation, comprehension, letter naming and register more cases of

mixing of letters and sounds.

These findings further corroborate the findings of Neuman and Roskos (1990)
and Kimberly(2013).Tha a literacyrich environment setting stimulates pupils

to participate in language and literacy activities in their day to day lives.
Neuman and Roskos (1990) further indicated that literaty environment
gives learners an understanding of the usefslreesd purpose of oral and
written text. These data further affirm the fact thditeracyrich environment

at school is important in promoting literacy and preventing reading difficulties.
These results were subjected to ANOVA to analyse the varianaesuits are

shown in Table 4.5:

Table 4.5: ANOVA Analysis of the Difference between the Means of the

Pupil / Desk Ratio and Standard 111 P
Skills
Sumof df Mean F Sig
Squares Square
Pupil/Desk Ratio 622.917 5 124.583
Fluent Dictation 1639.25 5 327.850 30.9 000
Reading Comprehension 0 78
Letter Naming 264.583 25 10.583
Mixing of Letters
and Sounds
Total 1903.83 30 63.461
3
Total 2526.75 35 72.193
0

Grand Mean = 10.5833
From the ANOVA Statistics in Table 4.5, the pessed data, which is the
population parameters, had a significance level of 0.000 which shows that the

data is ideal for making a conclusion
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of significance (pvalue of 0.000) is less than 5%, that isyvgue =
0.000<0.05. It also indicates that the results were statistically significant and
that there is a significant difference between pupil/desk ratio and Standard Il

pupil sé acquisition of reading skills.

These results were consistent with the findingdlefman and Roskos (1990)
which generated a-palue of 0.013<0.05. Thus, the Null Hypothedi::

There is no significant influence of school literacy environment on acquisition
of reading skills amongst Standard Il pupildese results affirm the fact that

in schools where the books are adequate, Standard Il pupils manifest excellent
reading skills. In other words, such learners manifest fluent reading of letters,
perform well in dictation, comprehension, letter naming and register few cases

of mixing of letters and sounds.

Thus, a literacyrich environment setting stimulates pupils to participate in
language and literacy activities in their day to day lives. In other words,
literacy-rich environment gives learners an understanding of the usefulness and
purpose of oral and written text. These data further affirm the factathat
literacyrich environment at school is important in promoting literacy and

preventing reading difficulties.

4.4.2 Availability and Adequacy of Literacy Materials in Primary Schools
The study also sought to assess the availability and adequacy of classroom
literacy or reading materials in schools. Data was collected from Standard Il

teachers and the results are shown in Table 4.6;
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Table 4.6: Availability and Adequacy of Literacy Materials in Schools

Items None Few Adequate Plenty
F % F % F % f %
Presence of readingbooks 2 7.1 17 60.7 5 179 4 14.3
Pupil book ratio classrooms 1 3.6 16 571 9 321 2 7.2
Library 8 286 15 536 3 10.7 2 7.2
Resource Centre 16 571 9 321 2 72 1 3.6
Presence and Use of 9 32116 5712 72 1 3.6
Technology
Age appropriate books 8 286 16 571 2 71 2 7.1
Charts on the walls 9 321 17 6071 36 O 0.0
Writing Opportunities 10 35.7 12 429 4 143 2 7.1
Recognizing Diversity inthe 11 39.3 13 464 3 7.2 1 3.6
classroors

Key: f-Frequency

Table 4.6 indicates that a small proportion (7.1%) of the Standard Il teachers
admitted that reading books are present in both public primary schools, 60.7%
indicated that reading books are few, 17.9% of témchers indicated that
reading books are present and adequate whereas 14.3% of the Standard llI
teachers noted that reading books are present and in plenty. Similar views were
expressed by the head teachers. The respondents also stated that their schools
had reading books. However, through observations, the researcher noted that

books were inadequate.

A small proportion (3.6%) of the Standard Il teachers admitted that pupil book
ratio is not adequate, slightly more than half (57.1%) of the Standard Il

teachers indicated that the pupil book ratio is fair, slightly less than a third
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(32.1%) indicated that the pupil book ratio is adequate whereas 7.2% indicated
plenty. Head teachers who were interviewed supported these views. One head

teacher further stade

fiReading books in my school are not enough for all Standard IlI

learners. Sometimes, we have three pupils sharing a book and

Sometimes, even faur.
The study also revealed that 28.6% of the Standard Ill teachers admitted that
their schools have no da libraries, slightly more than half (53.6%) indicated
that few schools have libraries, 10.7% indicated that their schools have
adequate libraries whereas 7.2% indicated that they have plenty libraries. The
study also revealed that slightly more than H&lf.1%) of the Standard Il
teachers admitted that their schools have no resource centres, 32.1% indicated
that few schools have resource centres, 7.2% indicated that their schools have
adequate resource centres whereas 3.6% indicated that they hawe plent

resource centres. During interviews, Head teachers also noted that their schools

do not have resource centres. One head teacher remarked,

fiResource centre is a rare occurrence in most schools. If
any school attempts to have, then it may not even have pre
requisite reading materiads .

The researcher also made similar observations. These findings are consistent
with the findings of a study carried out in South Africa in whigmensma
(2009)found out that many difficulties learners experience incluad; ¢d and

limited access to libraries in schools and community and lack of appropriate
reading materials, multilingualism, illiterate parents, and socioeconomic

conditions and lack of support from government at various leRelsvious
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studies have also dicated that a book rieBnvironment positively influences
the acquisition of literacy reading skills. For example, a study by Koskinen
al (2000) on thempad of using bookrich classroom®nvironments and home
reading on the eading maivation, comprehension, and fluency revealed that

reading comprehensionimprowed onthe bookrich classrooms

Reading books inthe homeschool condibns ircreased p u peading 0
mativation and pomoted parental invdvement. Therefore, the low reading

skills acquisitim in the study area could be due to low pupiéxtbook ratio
experienced in most schools that were sampléése findings are indicative

of the fact that resource centers with reading materials of sufficient quantity,
quality and variety serve a considble role in successful early grade literacy
acquisition. This implies that such materials guide pupils through the learning

of essential reading and writing skills and also provide them with a crucial link
between skills acquisition and meaningfuluséof t er acy t hroughou

life.

The study also established that 32.1% of the Standard Ill teachers noted the
presence and use of technology in teaching reading skills, slightly more than
half (57.1%) of the Standard lll teachers noted the few poesand use of

technology, 7.2% indicated that technology is adequately present and used in
teaching whereas a paltry 3.6% indicated that technology is present in plenty

and is used in teaching reading skills. The head teachers also indicated,

fUse of techology is a rare thing in most public primary
schools, and its use in teaching reading skills has not been fully
embraced .
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The researcher also observed that despite the scanty presence of technology in
some public primary schools, its use in teachingqh@&ed Il pupils reading

skills is yet to be realized. These findings lend credence to the assertions of
ADEA (2012) that lhe literacy material comprising of books, adequate age and

language appropriate materials and scalable technologies improve reading.

At the same time, 28.6% of the Standard lll teachers noted the availability of
age appropriate reading books, slightly more than half (57.1%) indicated that
age appropriate reading books are few, 7.2% indicated adequate whereas 7.1%
indicated that age apgpriate reading books are in plenty. Head teachers also
responded in favour of the view that, in most cases, their pupilsagek
appropriate reading books.

One head teacher noted,

Aln my school lower primarglassrooms are starved of adequate
readingbook such as story books, pacesetters and other reading
material® .

The researcher also observed the same. These findings are thus inconsistent
with the assertions of ADEA (2012) thaeading materials of sufficient
guantity, quality and variety serve arnsiderable role in successful early grade
literacy acquisition.Further, students need to access age appropriate and
interesting books in addition to instructions in literacy skills that teachers
provide in order to develop reading skills (Gambrell, Mall& Mazzoni,

2007). Such materials guide pupils through the learning of essential reading
and writing skills and also provide them with a crucial link between skills

acquisition and meaningful use of |
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In the same vein32.1% of the sampled Standard Ill teachers indicated that
there are no charts on walls for reading, a majority (60.7%) of the teachers
indicated that charts are available on the walls, though fewer, 3.6% indicated
that charts on the walls are adequate whey Standard 11l teacher indicated
that the charts are in plenty. During interviews, Head teachers also echoed
similar sentiments. They responded in favour of the view that most public
primary schools have very few chats on walls. One head teacher fidim pu

primary school noted,

fiMy lower primary classes, especially Standard I, lack
suitable and relevant teaching aids for improving reading
skills. My school lacks wall charts, maps, audisuals and
pictures which can harness reading skills for leasnén
Standard 11D .

In the same breath, the researcher also observed that most of the public
Standard Il has no charts, pictures, maps and reading materials on Standard
walls as one of the strategies that enhance the acquisition of reading skills
amongs Standard Ill pupils. These findings thus corroborate the views
expressed by Neuman and Roskos (1990) who asserted that enriched
environments tend to arouse more challenging activity, with a greater repertoire
of behaviours such as questions, responsed, @mplexity of language
interactions. These findings point to the fact that a quality literacy environment
that provides many opportunities and materials to promote language and

literacy development is linked to later reading.

In other words, a literaegich environment setting stimulates pupils to

participate in language and literacy activities in their day to day lives. The
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study also found out that 35.7% of the Standard lll teachers indicated that
Standard Il pupils are never offered writing opportiési and instruction,
42.9% indicated that few writing opportunities and instruction are offered to
Standard Il learners, 14.3% indicated adequately whereas 3.6% indicated
plenty. Head teachers also indicated that there are no writing opportunities and

instruction.

The study also established that 39.3% of the Standard Il pupils noted they do
not recognition of diversity in their classrooms, 46.4% admitted that they
recognize diversity in their classrooms on a few occasions, 7.2% indicated
adequately wheras 3.6% indicated that they recognize diversity in their
classrooms in plenty. However, head teachers offered a discounting view,

stating that all pupils are catered for devoid of their diverse backgrounds.

Inferential Findings on the Influence of Schddteracy Environment on
Acquisition of Reading Skills amongst Class 11l Pupils

To verify the possibility of variance between school literacy environment and

Standard I I pupil sdé acquisition of roe
book ratio and Stadar d | | | pupil sé performance
sample pupilsd test. The results are s
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Table 4.7.Pupi |l / Book Ratio and Standard
Reading Skills

Pupil/Book Ratio Reading Skills
FR DCT COM LN MLS
(25)  (10) ) (25)  (36)

1 4 1 1 14 3

2 9 2 1 20 7

3 11 4 2 22 11

3 15 5 3 24 19

4 20 7 4 25 22

4 23 9 4 25 28

Key: FR-Fluent Reading; DCT-Dictation; COM -Comprehension; LN-
Letter Naming; MLS -Mixing of Letters and Sounds

Table 4.7 indicates that plic primary schools with smaller pupil/book ratio
(PBR) have their Standard Il pupils manifest excellent reading skills. That is,
such learners manifest fluent reading of letters, perform well in dictation,
comprehension, letter naming and register fases of mixing of letters and
soundsThese findings further corroborate the findings of Neuman and Roskos
(1990) and Kimberly (2013). That a literacyrich environment setting
stimulates pupils to participate in language and literacy activities in thetoda

day lives. Neuman and Roskos (1990) further indicated that liteiccy
environment gives learners an understanding of the usefulness and purpose of

oral and written text.

These data further affirm the fact traafiteracyrich environment at schods
important in promoting literacy and preventing reading difficulti€hese
results were subjected to ANOVA to analyse such variance anegshks are

shown in Table 4.8:
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Table 4.8: ANOVA Analysis of the Difference between the Means of the

Pupi/lBookRat i o and Standard 111 Pupil sbé Pe
Sum of Df Mean F Sig
Squares Square
Pupil/Book Ratio 559.889 5 111.978
Fluent Dictation 1863.556 5 372.711 31.013 .002

Reading Comprehension
Letter Naming
Mixing of Letters 300444 25 12.018
and Sounds
Total 2164.000 30 72.133
Total 2723.889 35 77.825

Grand Mean = 10.06

From the ANOVA Statistics in Table 4.8, the processed data, which is the
population parameters, had a significance level of 0.002 which shows that the
dataisidal f or making a conclusion on the
of significance (pvalue of 0.002) is less than 5%, that isyghue=0.002<0.05.

It also indicates that the results were statistically significant and that there is a
significant differe c e bet ween pupil/ book rati o
acquisition of reading skills. These results were consistent with the findings of
Neuman and Roskos (199@hich generated a-palue of 0.013<0.05. Thus,

the Null HypothesisHo1: There is no significaninfluence of school literacy
environment on acquisition of reading skills amongst Standard Il puigils;
rejected. These results affirm the fact that in schools where the books are
adequate, Standard Il pupils manifest excellent reading skills. In wibrels,

such learners manifest fluent reading of letters, perform well in dictation,
comprehension, letter naming and register few cases of mixing of letters and

sounds. Thus,a literacyrich environment setting stimulates pupils to
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participate in languagand literacy activities in their day to day lives. In other
words, literacyrich environment gives learners an understanding of the
usefulness and purpose of oral and written text. These data further affirm the
fact thata literacyrich environment at chool is important in promoting

literacy and preventing reading difficulties.

45Teachersdé Characteristics and Acqui s
Standard Il Pupils
The third research objective sought t

charactestics influence the acquisition of reading skills amongst Standard Ili
pupil s. This was measured in terms of
teaching reading skills, gender and experience. Data was collected from

Standard |l teachers and the gs@are shown in Table 4.9;

Tabl e 4. 9: Extent to which Teacherso
I 11 Pupil sd6 Reading Skills
Teachersod6 Cha VO O S N
F % F % f % F %
Gender 11 393 4 143 12 429 1 35

Professional qualification for 16 57.1 8 286 3 10.7 1 3.5
teachng reading skills

Teaching Experience 15 536 4 143 8 286 1 3.5

Key: VO-Very Often; O-Often; S-Sometimes, NNever; f-FrequencyTable

4.9 indicates that slightly more than a third (39.3%) of the Standard Il teachers
noted tha t gender traits very often i nfl u
reading skills, 14.3% indicated that gender characteristics often influence their
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|l earnersod6 reading skills, 42. 9%, howev
whereas a paltry 3.5% dicated gender trait never influences acquisition of
reading amongst Standard IIl pupils. During interviews, head teachers also
indicated,

fiThe gender of Standard Il teachers has a way of
influencing | earners®d. acquisition o

These finihgs lend credence to the assertion®eé (2007) that sarrgender
teachers had a positive influence on
further established that the influence of teaajmrder was different on the

different subject. These findingsr e i ndi cati ve of t he f

gender plays a major role in shaping pupils' ability ofseifcepts.

On the contrary, slightly more than half (57.1%) of the Standard Ill teachers
noted their level of education very often influences theinlr ner s é acqui
of reading skills, 28.6% said it often influences, 10.7% indicated sometimes
whereas 3.5% indicated that level of education never influences acquisition of
reading skills amongst Standard Il pupils. Head teachers also expressed

similar views. They noted,

My teacherso | evel of education |
l earnersd ability to acquire readi
levels of education inspire their learners since they have the ability
to apply different teaching technigts t o I mprove | ear nei
skillso .

These findings corroborate the assertiongAKinsolu, 2010& Richardson,

2008)that availability of competent teachers influences the success of learners

in schools. These findings also lend credence to the \@gpiessed by Fisher,

Nancy, Douglas, and Williams (2002) whadicated thatteachers need

103



continuous professional development for growth in expertise. These findings
attest to the fact that teaching and learning of reading is a complex and highly
skilled professional activity that demands high quality literacy teachers. This
points to the fact that professionally qualified teachers are likely to foster high
pupil sbé overal/l academic achievement
and learning of readingg a complex and highly skilled professional activity

that demands high quality literacy teachers.

The study also revealed that slightly more than half (53.6%) of the Standard I
teachers believed that their teaching experience very often influence their

|l earner so acquisition of reading skil
influences t heir |l earner so acquisitioc
sometimes whereas a paltry 3.5% indicated never. During interviews, head
teachers also noted that teachiegc per i ence i nfluence St
ability to acquire reading skills. One headteahcer remarked,

fiStandard Ill teachers with teaching experience well over 10

years have their learners score impressively in different
concepts in reading skill 0 .

These findings are consistent with the assertions of Gibbons et al (1997) that
experienced teachers are able to apply different teaching approaches to teach
different topics to suit different learners. This was also consistent with the
views expressed by Stgfield and Teddlie (1991) that focus should be put on
the most appropriate approaches used in teaching specific topics to learners
with different abilities, prior knowledge and backgrounds. These findings

affirm the fact t hat ihd d uleearced o@x ppreu
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achievement in reading skills. Experienced teachers have a lot of knowledge on

the reading skills which helps them to give insight to pupils on subjects.

Further, the study sought to establ i st
on acquisition of reading skills among Standard Ill pupils and results are

indicated in Table 4.10;

Table 4. 10: Standard 111 Teachersodé6 Rat
Characteristics on Acquisition of Reading Skills

Summary of Test Items SA A Uu D SD
% % % % %

| mproved | earnersdéd 805 85 15 55 4.0
skills depends on the recruitment of qualit
teachers

Teacher behavioural traits are relatively 785 145 25 3.0 1.5
stable traits that influence, the way teache
practice their profession

Professionally qualified teachers are likely 69.5 12.0 2.0 10.0 6.5
to foster pupilsd r

Experienced teacher has a lot of knowled( 74.5 17.0 25 35 25
on the subject matter which helps in giving
insight and ideas to pupils

Experienced teachers apply different 67.0 115 55 85 7.0
teaching approaches to teach different tof
in reading

Pupils taught by female teacherstendto 88.5 25 15 45 3.0
perform better as they tend to provide a
more positive classroom atmosphere

Traditional male teachers are believedtot 70.0 10.0 3.5 145 12.0
good at math and females are good at
reading

Table 4.10 reveals that the majority (80.5%) of the Standard Il teachers

strongly agreed with the vi eweatinfgat i mj
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skills depends on the recruitment of quality teachers as did 8.5% grbeda

However, only a paltry 1.5% of the Standard Ill teachers were undecided, 5.5%
of the Standard Il teachers disagreed whereas 4.0% of the Standard Il
teachers strongly dagreed. The head teachers also echoed similar views. The

head teachers noted,

fQuality teachers are important if any, meaningful acquisition
of reading skills amongst Standard Ill pupils is to be reatized

These findings corroborate the assertionsHafiris and Sass (2011fhat

teachers on #uservice courses were highly efficient in classrooms when
compared to teachers who had no further trainfingese findings also support

the assertions ofAkinsolu, 2010& Richardson, 2008)reported a significant

posit ve <correlation between teachero6s ¢
These findings are indicative of the fact thhe tteaching and learning of

reading is a complex and highly skilled professional activity that demands high

guality literacy teachers.

This further means that professionally qualified teachers are likely to foster
high pupilsdé overall academic achievel
the teaching and learning of reading is a complex and highly skilled
professional activity that demds high quality literacy teachers. In other

wor ds, professionally qualified teache

academic achievement including reading skills.

The study also found out that majority (78.5%) of the Standard Il teachers

strorgly agreed with the view that teacher behavioural traits are relatively
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stable traits that are related to, and influence, the way teachers practice their
profession. At the same time, 14.5% of the Standard Il teachers agreed.
However, 2.5% of Standard téachers were undecided, 3.0% of the Standard

lll teachers disagreed whereas 1.5% of the Standard Ill teachers strongly

di sagreed. Head teachers also support
traits are relatively stable traits that are related to iafldence the way

teachers practice their profession. The head teachers noted,

ifTeachersd attitudes, conduct and c.
serve to enhance | earneéersd acqui sit

These findings are consistent with a report BGNESCO (D04) which
indicated that the teachersodébehavioral
related to and influence the way teachers practice their profe3sgienstudy

also revealed that the majority (69.5%) of the Standard Il teachers strongly
agresd with the view that professionally qualified teachers are likely to foster
high pupilsdé acquisition of reading s
Standard Il teachers agreed. However, 2.0% of the Standard Il teachers were
undecided, 10.0% of th8tandard IIl teachers disagreed whereas 6.5% of the

Standard Il teachers strongly disagreed.

Head teachers also expressed similar views during the interviews. These
findings lend credence to the assertion®Rotkoff, 2004; Rivkin et al, 2005;
Aaronson eal, 2007) Aaronson et al (2007) who noted that the most essential
schoolbased factor t hat determines | earn
teachers. Therefore, these findings are in agreement with the fact that the

guality of any education system esion the quality of its teachers. In addition,
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teachers are significant for the development and success of any education
system.The majority (74.5%) of the sampled Standard IIl teachers strongly
agreed with the view thaixperienced teacher has a lotkolowledge on the
subject matter which helps in giving insight and ideas to pupils on the subject
learned 17.0% of the Standard Il teachers agreed. At the same time, 2.5% of
the Standard Ill teachemsere undecided, 3.5% of the Standard Il teachers

disageed whereas 2.5% of the Standard Il teachers strongly disagreed.

In the same breath, majority (67.0%) of the Standard Ill teachers strongly
agreed with the view thaexperienced teachers apply different teaching
approaches to teach different topics eading.11.5% of the Standard Il
teachers agreed. At the same time, 5.5% of the Standard Il teachess
undecided, 8.5% of the Standard Ill teachers disagreed whereas 7.0% of the
Standard Il teachers strongly disagreed. During the interviews, hedtetea
also responded in favour of the view thatexperienced teacher has a lot of
knowledge on the subject matter which helps in giving insight and ideas to
pupils on the subject learned. One head teacher from a private primary school
remarked,

fiTeaches with long experience in teaching reading skills have

their learners manifesting excellent reading skills. For example,

in my school, Standard Il teachers who have taught reading

skills for over 5 years have their learners perform well in reading

test sores compared with their counterparts with little
experience .

These findings corroborate the assertiondRofers and Sanders (2002) and
Ferguson (1991) reported that learners taught by more experienced teachers

score highly.They also indicate that thegeachers had mastery of subject
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content and had gained classroom management skills which helped them
handle students with care. These findings affirm the fact thpereenced

teachers have a lot of knowledge on reading skills and are thus able to apply
different teaching approaches to teach different topics also to suit different

learners.

The majority (88.5%) of the Standard Il teachers strongly agreed with the
view that pupils taught by female teachers tend to perform better as they tend
to be more gpportive and provide a more positive classroom atmosphAere.
paltry 2.5% of the Standard lll teachers agreed. At the same time, 1.5% of the
Standard Ill teachersvere undecided, 4.5% of the Standard Ill teachers

disagreed whereas 3.0% of the Standartedthers strongly disagreed.

The majority (70.0%) of the Standard Il teachers strongly agreed with the
view that traditional male teachers are believed to be good at math and females
are good at reading. 10@of the Standard Ill teachers agreed. At shene

time, 3.5% of the Standard Ill teachersre undecided, 14.5% of the Standard

lll teachers disagreed whereas 12.0% of Standard Il teachers strongly
disagreed. During interviews, Head teachers also responded in favour of the
view that gender of Standhlll pupils plays a critical role in enhancing the
acquisition of reading skills amongst Standard Il pupils. One head teacher

observed,

Aln my school, learners taught by female teachers manifest a good
grasp of concepts in reading skills than their enabunterparts .
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These findings lend credence to the views held by assertioksabés and
Wigfield (2002) that the teacherdés gen
ability of seltconcepts. Eccles and Wigfield (2002) assert that, in primary
educdion, pupils instructed by women teachers tend to perform better. This

was also consistent with the assertions of Laird (2011) that women teachers are
more supportive, offer a more positive classroom environment, and are more

likely to use pupHoriented nethods of instruction emphasizing the

significance of stimulation.

These findings thus attest to the fact that the presence Female teachers in
primary school s wil/l enhance both girl
These findings further affirm theadt that there is a positive association

bet ween teacherés gender and enrol |l mer

for female learners.

|l nferenti al Findings on the Influence

Acquisition of Reading Skills amongst StandardIl Pupils

To verify the possibility of vari ance
Standard 111 pupil sdé acquisition of r
many times teachers have undergone professional training on how to teach

reading skills,hei r teaching experience and St
in reading skills fr owesultaeshavampdble pupi

4.11:
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Table 4.11: Teacher so Characteristics and
Performance in Reading Skills

Frequency  Experience in Reading Skills
of Training Years FR DCT COM LN MLS
(25) (10) (5 (25)  (36)

1 1 4 1 1 14 3
2 3 2 1 20

3 5 11 4 2 22 11
4 7 15 5 3 24 19
5 9 20 7 4 25 22
6 11 23 9 4 25 28

Table 4.11 indicates t hastdoedteea tedcleings 6 pr
in enhancing pupilsé acquisition of re
teacher is professionally trained and experienced, the fairer the performance of

their Standard 11l learners in reading skills. These results fudteoborate

the findings ofCoonen (1987) that teachers onsgrvice courses and with

enough teaching experience were highly efficient in Classrooms when
compared to teachers who had no further trainifgese findings also are in
agreement wittKirembu (2012) that learners taught by teachers with high
academic and professional training qualifications performed better than those
taught by teacher with lower qualificatiorniBhese results were subjected to

ANOVA to analyse such variance and the resultshosvn in Table 4.12:
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Table 4.12: ANOVA Analysis of the Difference between the Means of the
Teachersbo Characteristics and Standar
Reading Skills

Sumof df Mean F Sig
Squares Square
Teachersd Ch 660.000 5 132.000

Fluent Comprehension 1897.286 6 316.214 33.760 .001
Reading Letter Naming

Dictation Mixing of 281.000 30 9.367
Letters and
Sounds
Total 2178.286 36 60.508
Total 2838.286 41 69.226

Grand Mean = 9.57

From the ANOVA Statistics in Table 4.14et processed data, which is the
population parameters, had a significance level of 0.001 which shows that the
data is ideal for making a conclusion
of significance (pvalue of 0.001) is less than 5%, that is;gue=0.001<0.05.

It also indicates that the results were statistically significant and that there is a
significant difference between the fre
and experience and Standard | lotherpupi | ¢
words, despite significant relationship between training, experience and

reading skill acquisition, this is not the case in the Kenyenya Soibnty.

These results were consistent with the findings of a study conducted by
Krueger (2003)which geneated a pvalue of 0.013<0.05. Thus, the Null
HypothesisHo2: There i s no significant i nfl ue

on acquisition of readingregded! | s among
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4.5 Teacher/Pupil Ratio and Acquisition of ReadingSkills amongst
Standard Il Pupils

The fourth research objective sought to establish how the tepopgrratio
influences acquisition of reading skills amongst Standard Il pupils. Data was
collected on the number of learners per Standard and peretefiom 23

schools and mults indicated in Table 4.13;

Table 4.13: Teacher/Pupil Ratio in Standard I

Teacher/Pupil Ratio Respondents

F %
Between 2130 2 8.7
Between 3340 3 13.0
Between 4150 4 17.4
Between 5360 7 30.4
Between 6170 4 174
Over 70 3 13.0
Total 23 100.0

Data in Table 4.13 indicates that 8.7% of the Standard Il teachers indicated
that they had a teacher/pupil ratio of 221, 13.0% indicated a ratio of 1:31

40, 17.4% indicated a ratio of 14D, 7 teachers indicated a ratib1:51-60,

17.4% indicated a ratio of 1.:640 whereas (13.0%) of the Standard Il teachers
indicated that they have a ratio of 1: Over 70 learners. Head teachers also
indicated that most of their lower levels, especially Standard l1ll, are very large.

Onehead teacher from a public primary school noted,

fiMy Standard Ill size is quite large. It has well over 89 pupils
and sometimes becomes a problem to their Standard t@acher

The researcher also observed similar challenges with most Standard 1l in

public primary schools being very large.
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These findings lend credence to the assertions of Krueger (2003aripat
Standard size affects pupilsd test scc
run human capital formation. These findings, hence atteshdoféct that
Standard size is another i mportant de
effects of Standard size on achievement are most likely to occur if Standard

size is linked to instruction.

Tabl e 4. 14: Standard | theé Inflleace cch er s O
Teacher/Pupil Ratio on Acquisition of Reading Skills among Standard Il
Pupils

Summary of Test Items SA A Uu D SD
% % % % %

Class size is a de 780 11.0 25 55 3.0
learning outcomes in reading

When teachers have smaller classes, th¢ 69.5 255 15 20 1.5
atmosphere is better in the class, pupils

receive more individualized attention anc

teachers have more flexibility to use

institutional approaches and tasks.

A school in which the teacher/pupil ratio 745 195 15 3.2 1.3
low shows the best acqttisn of reading
skills

High PTR i mpact ne 675 235 20 40 3.0
acquisition of reading skills

Smaller classes in the early gradescan 77.5 145 15 40 25
boost pupil sd achi
scores

A class size of no more than 18 pupils pe 75.0 14.0 35 45 3.0
teacher is required to produce the greate
benefits

A lower pupitto-teacher ratio can 635 245 25 20 75
encourage greater participation in readin
in the Standard

Pupils in a smaller Staadd feel more 705 175 35 70 15
accountable or more comfortable
participating in Standard discussions
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Table 4.14 reveals that a majority (78.0%) of the sampled Standard Il teachers
strongly agreed with the view that Standard size is a determingmtuop i | s 6
learning outcomes in reading1.0% of the sampled Standard Il teachers
agreed. However, only a paltry 2.5% of the Standard Ill teachers were
undecided, 5.5% of Standard Il teachers disagreed whereas 3.0% of Standard

lll teachers strongly disaged. During the interviews, head teachers also
responded in favour of the view thatt andar d si ze is a det
learning outcomes in reading. These findings lend credence to the assertions of
Krueger (2003) that Standasikze is another impbrant det er mi nant
outcomesThese findings thus point to the fact theage Standard size affects
pupil sb6 test scores i n triméhumarhaapital r un
formation.

The study revealed that a majority (69.5%) of Standardedthers strongly

agreed with the view that when teachers have smaller classes the atmosphere is
better in the Standard, pupils can receive more individualized attention and
teachers have more flexibility to use institutional approaches and 2&sE#

of the Standard Il teachers agreed. However, 1.5% of Standard Il teachers
were undecided, 2.0% of Standard Il teachers disagreed whereas 1.5% of the

Standard Ill teachers strongly disagreed.

Head teachers also indicated that smaller and-eeeltlitioned Standard is
appropriate for |l earnersd acquisition
concurrent with th&rueger (2003) that, wh smaller classes the atmosphere is

better in the Standard, students can receive more individualized attention and

115



teacherdiave more flexibility to use instructional approaches and tasks. These
findings are thus indicative of the fact that small classes might perform well
due to many reasons. These may include better tepapédrcontact and more
personal relationships betes® teachers and pupil$he study also revealed

that the majority (74.5%) of the Standard Il teachers strongly agreed with the
view that a school in which the teacher/pupil ratio is low shows the best
acquisition of reading skillsOn the same breath, 5% of the Standard Il
teachers agreed. However, 1.5% of Standard Ill teachers were undecided, 3.2%
of Standard 1l teachers disagreed whereas 1.3% of the sampled Standard |l

teachers strongly disagreed.

In the same vein, the majority (67.5%) of the 8t Il teachers strongly
agreed with the view that high PTR i mp
reading skillsA small proportion of 23.5% of the Standard Ill teachers agreed.

In the same breath, 2.0% of the Standard Ill teachers undecided.0% of

Standard 1l teachers disagreed whereas 3.0% of the Standard Ill teachers
strongly disagreed. The study also found out that majority (77.5%) of Standard

Il teachers strongly agreed with the view that small classes in the early grades

canboostppi | s6 achievement in reading test

A small proportion of 14.5% of the Standard Il teachers agreed. At the same
time, 1.5% of the Standard Il teachevere undecided, 4.0% of Standard IlI
teachers disagreed whereas 2.5% of the Standard Il teadtemgly
disagreed. The study also found out that Huearters (75.0%) of Standard Il

teachers strongly agreed with the view that a Standard size of no more than 18
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pupils per teacher is required to produce the greatest bengfimall
proportion 0f14.0% of the Standard IIl teachers agreed. At the same time,
3.5% of the Standard Il teachergere undecided, 4.5% of Standard Il
teachers disagreed whereas 3.0% of the Standard Ill teachers strongly
disagreed. During interviews, head teachers alscesgpd similar views. They
noted,

fiPupil/teacher ratio is very important in handling learners.

Any class in which the teacher/pupil ratio is low shows the

best acquisition of reading skids.
These findings corroborate the findings of a study conduayetthe Asimov
Premji Foundation (2006) which revealed that a PTR lower than 30:1 had a
high connection with the greater school achievement. Azimv Premii
Foundation (2006) also found that PTR above 40:1, schools seemed to have

less than 2% chance of high flemance. In other words, schools with a PTR

of between 10 and 20 showed excellent performance.

The study also found out that majority (63.5%) of Standard Illl teachers
strongly agreed with the view that a lower pttpiteacher ratio can encourage
greate participation in reading in the Standafdsmall proportion of 24.5% of

the Standard Ill teachers agreed. At the same time, 2.5% of the Standard IlI
teacherswere undecided, 2.0% of Standard Ill teachers disagreed whereas
7.5% of the Standardllteaches strongly disagreed-he study also found out

that majority (70.5%) of the Standard Ill teachers strongly agreed with the view

that pupils in a smaller Standard feel more accountable or more comfortable

117



participating in Standard discussions.small promrtion of 17.5% of the

Standard Il teachers agreed.

At the same time, 3.5% of the Standard Il teacherse undecided, 7.0% of

Standard 1l teachers disagreed whereas 1.5% of the Standard Ill teachers
strongly disagreed. Head teachers also respondéavaur of the view that

pupils in a smaller Standard feel more accountable or more comfortable
participating in Standard discussiofi$iese findings support the findings of a

study carried out in the Olkalou Division by Kiumi, Kibe, and Nganga (2013)
whichr eveal ed that high PTR i mpacted ne
through the primary school curriculum and leading to poor performance in
KCPE examination. They reported that

performance in KCPE examination.

Particularly pupils in high PTR schools were less likely to perform better in
KCPE examination matched with learners from low PTR schools. Hence, these
findings attest to the fact that Standard size is an important determinant of
pupil s6 out c o metsstscdres sined wWitle smialler clpsses thé s 0
atmosphere is better in the Standard, students can receive more individualized
attention and teachers have more flexibility to use instructional approaches and

tasks.

Inferential Findings on the Influence of Teachr/Pupil Ratio on Acquisition

of Reading Skills amongst Class Ill Pupils

To verify the possibility of variance between teacher/pupil ratio and Standard

I 1 pupilsé acquisition of reading ski
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Standard Il pupils per t8ndard and their corresponding performance in

reading skills from the sample pupil so
Table 4.15:Teacher / Pupi | Rati o and Standard
Reading Skills
Teacher/Pupil Reading Skills
Ratio
FR (25) DCT (10) COMP (5) LN (25)  MLS (36)
21 23 9 4 25 3
33 20 7 4 25 7
41 15 5 3 24 11
56 11 4 2 22 19
60 9 2 1 20 22
73 4 1 1 14 28

Table 4.15 indicates that public primary schools with smaller teacher/pupil
ratio (PTR) have their Standhtfll pupils manifesting excellent reading skills.
That is, such learners manifest fluent reading of letters, perform well in
dictation, comprehension, letter naming and register few cases of mixing of
letters and sounds. These results further lend credemahe findings of
Krueger (2003) that, wh smaller classes the atmosphere is better in the
Standard, learners receive more individualized attention and teachers have

more flexibility to use instructional approaches and tasks.

These data further lendredlence to the findings of the Azimv Premiji
Foundation (2006) also found that PTR above 40:1, schools seemed to have
less than 2% chance of high performance. In other words, schools with a PTR

of between 10 and 20 showed excellent performance. This mieansnball
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classes perform well in reading skillthese results were subjected to ANOVA

to analyse such variance and the results are shown in Table 4.16:

Table 4.16: ANOVA Analysis of the Difference between the Means of the

Teacher/Pupil Ratio and Standard! 1 | Pupil sd Perfor manc
Skills
Sumof df Mean F Sig
Squares Square
Teacher/Pupil Ratio 30.472 5 6.094
Fluent Dictation 7908.139 5  1581.628 14.885  .000

Reading Comprehension
Letter Naming
Mixing Letters  2656.361 25 106.254

and Sounds
Total 10564.50 30 352.150
0
Total 10594.97 35 302.713
2

Grand Mean = 17.47

From the ANOVA Statistics in Table 4.16, the processed data, which is the
population parameters, had a significance level of 0.000 which shows that the

data is ideal formaking concl usi on on the popul ati
of significance (pvalue of 0.000) is less than 5%, that is;gbue=0.000<0.05.

Hence, the Null HypothesisHos: There is no significant influence of
teacher/pupil ratio on acquisition of reading Kki amongst Standard Il

pupils, was rejected. It also indicates that the results were statistically
significant and that there is a significant difference between teacher/pupil ratio

and Standard 111 pupilsd acquisition o

These results &re consistent with the findings of a study conducted by
Krueger (2003)which generated a-palue of 0.013<0.05. These findings

further affirm the fact thatwith smaller classes the atmosphere is better in the
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Standard, Standard Il pupils can receive enordividualized attention and
teachers have more flexibility to use ingttional approaches and task#is

further points to the fact that schools with a small PTR manifest excellent
reading skills. In other words, small classes perform well in reestitg.

47 School s6 Strategies for Promoting

amongst Standard Il Pupils
The fourth objective intended to find out different strategies Standard Il

teachers in primary schoasnployto promote reading skills amongst Stamtar
Il pupils. This was measured by how often teachers use such strategies and the
effectiveness of such strategies in promoting readingss&ittiongst Standard

Il pupils.

4.7.1 Frequency of Using Strategies for Promoting Reading Skills
Data was collectedrom Standard Il teachers on the frequency of usage of

such strategies and results are shown in Table 4.17.
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Table 4.17: Frequency of Use of Different Strategies for Promoting
Reading Skills amongst Standard 11l Pupils

Reading Strategies Frequently Rarely Never
F % f % F %

Direct instruction method 20 714 5 179 3 10.7
Using the phonics method 10 357 17 60.7 1 3.6
Look and say teaching method 19 679 7 250 2 7.1
The whole word teaching method 16 57.1 10 358 2 7.1
Language experient¢eaching 9 321 18 643 1 3.6
approach

School culture of reading 8 286 14 500 6 21.4
Teachettraining 6 214 16 571 6 21.4

Provisions of extra time for slow 5 179 11 393 12 42.8
readers

Involvement of parents in helping 7 25.0 17 60.7 4 14.3
pupils in reading

Table 4.17 indicates that majority (71.4%) of the sampled Standard Ill teachers
that they frequently use the direct instruction method to teach reading skills,

17.9% indicated that they rarely do whereas 10.7% indicated they never use
direct instruction method. Head teachers concurred with these findings and

admitted that most of Standard Il teachers treat all learners to direct method
without any special consideration. These findings lend credence to the

assertions of Estyn (2007) that dirénstructionof early reading skills in many

child care centers and primary schools. This means that directed oral reading is

critical in enhancing reading skills amongst pupils.
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However, the majority (60.7%) of the Standard Il teachers admittedhiat t
rarely use phonics approach while teaching reading skills, 35.7% indicated that
they frequently use phonics while 3.6% indicated that they do not use phonics
while teaching reading skills. The head teachers also echoed similar
sentiments. One head téac remarked,

fiMost Standard Il teachers are direct instruction teachers. They

rarely go into details while teaching reading skills such as

phoneme identification, substitution and other aspects of
phonological awareness.

These findings corroborate thassertions ofFoorman et al (1998 that
acquisition of reading competence is fostered by instruction in phonemic
awareness, phonics, vocabulary, and comprehension strategies. These findings
affirm the fact thaearly reading skills are promoted by coachin phonemic
awareness, phonics, vocabulary, and comprehension strafBggestudy also
revealed that the majority (67.9%) of Standard Il teachers indicated that they
frequently use look and say method while teaching reading skills, a quarter
(25.0%) ndicated that they rarely do while a paltry 7.1% indicated that they
never use look and say method of teaching reading skills. The Head teachers
also responded in favour of the view that most of their Standard 1l teachers use
look and say method. One hgadcher noted,

fiThe most common method of teaching reading skills is look

and say. The teacher points at an object with a corresponding
name and then learners read alaud

In the same breath, slightly more than half (57.1%) of the Standard Ill teachers
indicated that they frequently use the whole word method of teaching reading

skills, 35.8% indicated that they rarely do whereas 7.1% noted that they never
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use the whole word method of teaching. These findings were supported by the
views from the head tehers. These findings were inconsistent with the
assertions of Foorman et al (1998) thadvding quality classroom reading
instruction can make a big difference for struggling readers. This points to the
fact that many of the reading problems can be mteewhen pupils are in the
lower primary. In other words, the school needs to be provided with quality

classroom reading instructions in addition to early interventions

Slightly less than a third (32.1%) of the Standard Il teachers indicated that
they frequently use the language experience teaching method of teaching
reading skills, the majority (64.3%) indicated that they rarely do whereas 3.6%
noted that they never use the language experience teaching method. During the
interviews, Head teachers notéltat most Standard 1ll teachers rarely use
language experience teaching method. The study also revealed that 28.6%
admitted that there is frequently any school culture for reading, half (50.0%)
indicated rarely whereas 21.4% indicated that there is nookdulture of
reading. However, head teachers discounted this view. The interviewees stated,

fiWe do have joint reading school cultures which are often

conducted every week with neighbouring schools, both

publicd .
These findings are consistent with tassertions oEstyn (2007) who noted
that thegrowth of better quality prechool provision, early intervention and
broader support to families as a component of hard work to advance school

reading culture and societal inclusion. All instructors are requiv study each

approach, practicing it in the classrooms with peer support and ultimately
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assume the duty of delivering future staff developmé@nsmall proportion
(21.4%) of Standard Ill teachers indicated that they frequently undergo

professional traiing on how to teach reading skills.

Slightly more than half (57.1%) indicated that they rarely undergo such
training while 21.4% indicated that they have never undergone such
professional training. Head teachers also concurred and noted that most
Standad IIl teachers have not undergone any professional training on how to
teach reading skills. These findings corroborate the assertiddsugflas et al
(2002) thatteachers require ongoing professional progress to enhance growth

of skills across departmertsupled with years of teaching experience.

The study also revealed that 17.9% of the Standard Il teachers indicated that
they frequently provide extra time for slow learners, 39.3% indicated that they
rarely do, whereas 42.9% indicated that they nex@rige extra time for slow
learners. Head teachers confirmed the same sentiments.

One head teacher stated,

fiDue to congested school timetable and work overload,
sometimes Standard Ill teachers find it is very difficult to

A

create extra time to teach sldwe ar ner s 6 or,readi ng ski | |

These findings lend credence to the assertions of Rasinski (2003) that amongst
the essentiatrategies include sufficient time dedicated to reading each day
and to developing the strategies that build oral language, fluency,
comprehension, and motivatioA. quarter (25.0%) of the Standard Il teachers

indicated that they frequently involve parents in helping pupils in reading, the
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majority (60.7%) indicated that they rarely do whereas 14.3% admitted that

they never involve parés

During interviews, head teachers also affirmed the view that parents are rarely
involved in helping pupils with reading. These findings support the assertions
of the William and Flora Hewlett Foundation (2014) which also reported that
in-school mentang and community engagement in learning improve reading
achievement among pupils. These findings affirm the fact that higher quality
child care was related to higher measure of cognitive and language
development and communication skills across time even adjusting for

selected child and family characteristics.

Besides, these findings are further indicative of the fact that classrooms that
met professional recommendations regarding efdldlt ratios tended to have
children with better language skillClassrooms that met recommendations
regarding teacher education tended to have children with better cognitive and
receptive language skills.

4.7.2 Effectiveness of Strategies for Promoting Reading Skills amongst

Standard Il Pupils

The study also sa@int to assess the effectiveness of strategies for promoting

reading skills among Standard Il pupils and results are indicated in Table 4.18:
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Table 4.18: Views of Standard Ill Teachers on Effectiveness of Strategies

for Promoting Reading Skills among Standard Il Pupils

Summary of Test Items SA A U D SD
% % % % %

Explicit instructio 595 155 45 115 9.0
reading skills

Community engagement in learning improv 56.5 23.5 2.5 9.5 8.0
reading achievement among Standard IlI

pupils.

Beginning reading competence is fostered | 51.5 85 7.0 22.5 10.5
instruction in phonemic awareness, phonic
vocabulary, and comprehension strategies.

Teacherso training 685 155 35 85 4.0
enhances St an digitiodof |
reading skills

Teacher modelling and regular monitori 78.5 145 25 3.0 1.5
improve learners' reading skills

Implementation of evidenegased practices 60.5 16.5 4.0 12.0 9.0
promote high rates of reading achievement
among learners when usby Standard |11
teachers with diverse instructional styles
57,5 215 65 95 7.0
Sufficient time dedicated to reading each d:
to build oral language, fluency and
comprehension skills

The use of teaching and learning matergals 59.5 85 7.0 16.5 8.5
do real objects enhances the acquisition of
reading skills

Table 4.18 reveals that a fair majority (59.5%) of the sampled Standard Il
teachers strongly agreed with the view that explicit instructions improve
| ear ner skils. 156% dfithe gtandard Ill teachers agreed. However,

only a paltry 4.5% of the Standard Ill teachers were undecided, 11.5% of

Standard Il teachers disagreed whereas 9.0% of Standard Il teachers strongly
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disagreed. During the interviews, head teashalso stated thaexplicit
instructions i mprove | earnerso6 reading
AEXplicit instruction which is systematic, direct, engaging and
success oriented, promotes reading achievement for all
Standard Ill pupilsHowever, e ad t e ac hleighghlynot e d, A
practical and accessible resouroghich gives special and
general education teachers the tools to implement explicit

instruction in any grade level or content area in lacking
amongst most Standard Il teachers in primargesd .

The Head teachers further observed that, in explicit instruction, the teachers are
leading experts who provide clear guidelines for identifying key reading
concepts, strategies, skills, and routines teach; designing and delivering
effective lessos; and giving students opportunities to practice and master new
material. The head teachers further noted,

fiSample lesson plans, lively examples, and reproducible checklists

and teacher worksheets enhance the utility of the volume and thus
providesoppoi ni t i es f or promotiong | earner

These findings thus corroborate the assertion®arfs, Wasik, and Turner
(1991) indicated thaiexplicit instructions, teacher modelling and regular
monitoring improve learners' reading skills. These figdi point to the fact

that quality reading program that include explicit, systematic instruction in the
alphabetic within a printich classroom environmenthe study revealed that
slightly more than half (56.5%) of Standard Il teachers strongly agréed w
the view that community engagement in learning improves reading
achievement among Standard Il pupi®3.26 of the Standard Il teachers
agreed. However, 2.5% of Standard Il teachers were undecided, 9.5% of
Standard 1l teachers disagreed wherea$6o8df the Standard Il teachers

strongly disagreed. Head teachers also admitted,
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filnvolvement of members of the community is critical in
enhancing reading skills amongst Standard Il pupils

These findings thus lend credence to the assertiomsiroier (991) indicated

that explicit instructions, teacher modelling and regular monitoring improve
learners' reading skills. Thus, this means tingproved instruction, strong
teacher training and 4ischool mentoring and community engagement in
learningimprovesreading achievement among pupil$ie study also revealed
that slightly more than half (51.5%) of the Standard Il teachers strongly agreed
with the view that beginning reading competence is fostered by instruction in

phonemic awareness, phonics, vocatyland comprehension strategies.

On the same breatB,5% of the Standard Il teachers agreed. However, 7.0%

of Standard Il were undecided, 22.5% of Standard IIl teachers and 21.8% of

the teachers disagreed whereas 10.5% of the sampled Standardhirteas

did 7.9% of the teachers strongly disagreed. The head teachers also indicated,
fiTo develop reading competence amongst early learners is
determined wholly through effective instruction in phonemic

awareness, pinics, vocabulary, and comprehension
strategie® .

These findings are consistent with the findings of a study conducted by
Pressley (2001) which indicated that early reading skills are promoted by
coaching in phonemic awareness, phonics, vocabulary, and comprehension
strategies. These findinghus affirm the fact thalcquisition of reading
competence is fostered by instruction in phonemic awareness, phonics,
vocabulary, and comprehension strategi@es.the same vein, the majority

(68.5%) of the sampled Standard Il teachers strongly agrebdivei view that
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teachersodo training on teaching reading

of reading skills.

A small proportion of 15.5% of the Standard 1ll teachers agreed. In the same

breath, 3.5% of the Standard Il teacheese undecided, 8% of Standard Il

teachers disagreed whereas 4.0% of the Standard Il teachers strongly
di sagreed. During interviews, head tea
teaching of reading skills enhances St

skills. These findings lend credence to the assertioddcoEwan (2013) who

also noted that interventions with teacheis@mvice training are consistently
correlated with better pupil learning. This implies that, with the professional
training of Standard llteachers, they are able to adapt a variety of teaching
techniques to reach the diverse learning levels is exceedingly effective in

advancing pupils intellectual realization.

The study also found out that majority (78.5%) of the Standard Il teachers
strorgly agreed with the view that teacher modelling and regular monitoring
improve learners' reading skill&. small proportion of 14.5% of the Standard

lll teachers agreed. At the same time, 2.5% of the Standard Il teacbeys
undecided, 3.0% of Standardl teachers disagreed whereas 1.5% of the
Standard Il teachers strongly disagreed. These findings corroborate the
assertions of Turner (1991gacher modelling and regular monitoring improve
learners' reading skill§.his attests to the fact that improviedtruction, strong
teacher training and {ischool mentorinchas improved reading achievement

among pupils.
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The study also found out that majority (60.5%) of the Standard IIl teachers
strongly agreed with the view that implementation of eviddrased pactices
promotes high rates of reading achievement among learners when used by
Standard Il teachers with diverse instructional stykesmall proportion of
16.5% of the Standard lll teachers agreed. At the same time, 4.0% of the
Standard lll teachensere undecided, 12.0% of Standard Ill teachers disagreed

whereas 9.0% of the Standard Ill teachers strongly disagreed.

Head teachers also concurred with the views of the teachers. These findings are
thus in agreement with the views expressed by Collins €t1289) that
successful efforts to improve reading achievement emphasize identification and
implementation of evideneeased practices that promote high rates of
achievement in reading.he study also found out that slightly more than half
(57.5%) of Standrd 11l teachers strongly agreed with the view that sufficient
time dedicated to reading each day to build oral language, fluency and
comprehension skillA small proportion of 21.5% of the Standard Il teachers

agreed.

At the same time, 6.5% of the Sttmd 11l teachersvere undecided, 9.5% of
Standard 1l teachers disagreed whereas 7.0% of the Standard Ill teachers
strongly disagreed. During the interviews, Head teachers also alluded to the
view that sufficient time dedicated to reading each day tal lorél language,
fluency and comprehension skills. These findings are consistent with the views
expressed by Rasinski (2003) tafficient time dedicated to reading each day

help build pupilsd oral | anguage, f
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findings thus attest to the fact ttiae quality of time is an important factor for

positive effects on language and literacy skills.

The study also found out that slightly more than half (59.5%) of Standard Il
teachers strongly agreed with the view that ke of teaching and learning
materials as do real objects enhances the acquisition of readingAlatizall
proportion of 8.5% of the Standard Ill teachers agreed. At the same time, 7.0%
of the Standard Ill teachemsere undecided, 16.5% of Standard tdhchers
disagreed whereas 8.5% of the Standard Il teachers strongly disagreed. Head
teachers also responded in favour of the view that the availability and effective
use of |l anguage teaching and |l earning
of readingskills. One head teacher remarked,

fEffective use of teaching and learning materials for

reading has seen an improvement in reading skills amongst
Standard Il learners in my schabl.

These findings corroborate the assertions of Foorman et al (1998hd¢hase

of teaching and learning materials enhances the acquisition of reading skills.
These findings also corroborate the assertions of Karuoya (2015)etilat r
objects are the best placed to teach young children. This is because children
learn best though hands on experiences with materials. Karuoya (2015) further
noted that teachers should provide real objects in all reading activities when
teaching. These findings thus point to the fact that teaching and learning
materials or real objects enhance tise of all senses, which is recommended

in teaching young children as it provides holistic growth and development. In

other words, such materials also make the pupils more active as they not only
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motivate them, but also encourage learning because theangaging during

the reading process.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.0Introduction
This chapter presents a summary of the nmagearch findings, conclusions,
recommendations and suggestions for further researdms@sssed under the

research objectives.

5.1 Summary of Research Findings

This section provides a summary of the research findings based on the
objectives of the study. The research objectives were to assessing the levels of
reading skills among Standahd pupils; establishing the influence of school

|l iteracy environment, teachersdé char a
acquisition of reading skills amongst Standard Il pupils. It also entailed
finding out the different strategies that scho@séput in place to promote the

acquisition of reading skills amongst Standard Il pupils.

5.11 Reading Skills acquisition amongst Standard Il Pupils

The study established that most of Standard Il pupils in public primary schools
manifest good, fluenand fast reading of words. However, the majority of the
pupils had a difficult time when figuring out the sounds and letters nor were
they able to differentiate between letters and sounds. It was also evident that
most of Standard Ill pupils in primary swbls could write the words though

with a lot of spelling mistakes and at the same time found it difficult to explain

the functions of most items written.
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The study also revealed that Standard
dismal compression skidllas does majority who mix letters and sounds. These
findings affirm the fact that skills such as letssrund, letter combinations and

the making of sense and association of words need to be acquired first before

the reader can read more complicated camg@nsion skills.

5.12 School Literacy Environment and Reading Skills Acquisition

amongst Standard Il Pupils

The study established that, in most public schools, there are various dynamics
which influence the StandagskillsiThdse pupi |

include the physical design and literacy environment.

Physical Environment and Reading Skills Acquisition amongst Standard

11l Pupils
The study established that most public primary schools have no lighting system
at all, nor do they havehé appropriate furniture for reading and writing.
Chairs, desks and classroom tables are in a dilapidated state and thus not
conducive to learning. From the study findings, it is also evident that in most
public primary schools wall materigabft boards & missing and the few that
were there, they were not in good condition. Classrooms were characterised by
poor physical layout and classroom room organization though fairly good

ventilation.
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Literacy Environment and Reading Skills Acquisition amongst Stadard

Il Pupils
From the study findings, it is also evident that teaching and learning materials
in most public primary schools were inadequate. This indicates that most of the
Standard Il pupils lack access to classrooms libraries and resource cetfitres w
reading materials of sufficient quantity, quality and variety which serve a

considerable role in successful early grade reading literacy acquisition.

Use of technology is still a pipe dream and its use in teaching reading skills has
not been fully emiaced. In general, the study established a statistically
significant (p = 0.002.)relationship between school literacy environment and

reading skills acquisition among Standard three pupils.

5. 3 Teachersd Characteristicanongshd Rea
Standard Il Pupils

The study also established that Standard Il teachers have numerous
characteristics which impact on acquisition of reading skills amongst Standard

Il pupils. These include; level of education, gender, behaviour and experience.
Female teachers had a positive influe
skills. Pupils taught by professionally qualified teachers performed better in
reading skills. Further, teachersoé6 ex
pupil 6s ac hiingskilsné&he study establisbea that there was a
statistically significant difference b

skills acquisition among Standard three pupils.

136



5.14 Teacher/Pupil Ratio and Acquisition of Reading Skills amongst
Standard Il Pupils

The study established that teacpepil ratio in most public primary schools

was high. The number ¢f u p iedraémint in Standard Il in public primary

schools is quite large with well over 60 pupils. From the study findings, there

was a dtistically significant difference between teacher/pupil ratio and reading

skills acquisition among Standard three pupils.

5. 5 School sbd Strategies for Promotin

amongst Standard Il Pupils

The study established that moststgies adopted by Standard 1l teachers are
not effective in enhancing reading skills. Most of the Standard Ill teachers
commonly use look and say and whole word method without any special
consideration to phonics. The Standard Il teachers rarely acking methods

such as the Direct Instruction Model, phonics approach and the language
experience teaching method. Due to congested school timetable and work
overload, sometimes Standard Il teachers find it is very difficult to create extra

time to teactslow learners' reading skills.

5.2Conclusions

Drawing from the above findings, it is evident that reading is one of the best
indicators that measure a pupil és educ
not reflects a minimal level of successfully costpld schooling. Despite the

i mportance of reading, devel oping chil
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challenge. The study concluded that \Atdkigned classrooms equipped with
ageappropriate furniture and literacy materials promote the acquisiion o

reading skills among pupils.

Teachersd characteristics such as |
experience impact on acquisition of reading skills amongst Standard IIl pupils.
Teacheipupil ratio also influences how pupils learn and develoginggskills.
Further, the use of different strategies such as: the use of appropriate
instructional methods by teachers, professional development of teachers
especially on methods and techniques of teaching reading, availability of
quality and sufficientdachinglearning materials, access to resource centres
with reading materials of sufficient quantity, quality and variety, and
developing a reading culture among pupils enhance the development of reading
skills among pupils. Finally, the use of technolaggtill a pipe dream and its

use in teaching reading skills has not been fully embraced.

5.3Recommendations

The following are the recommendations of the study:

i. Objective one on reading levels; the study found out the most of the
Standard Il pipils had a difficult time when figuring out the sounds and letters
nor were they able to differentiate between letters and sounds. The study
recommends that pupils in lower grades be taught using phonics and how to
blend letters into words. These sskills form the basis upon which other

reading skills such as vocabulary and comprehension are built.
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ii.  On objective two (school literacy environment), the study established that
physical environment in public primary schools is not conducive to the
aquisition of reading skills nor is classroom literacy materials adequate and
relevant. The study recommends that stakeholders in the education sector, such
as the Ministry of Education, KICD, community and school administrators
should ensure that primargl®ols have quality schotteracy materials that
comprise of ag@appropriate books, language appropriate materials and school

libraries.

iii. On objective three, the study established that there was a statistically
significant difference between tédaer s6 char acteristics
acquisition among Standard three pupils. The study also established that most
Standard Il teachers have limited training on teaching reading skills as well as
little experience in teaching reading. The study thesommends that the
Ministry of Education should train and retrain teachers on teaching reading
skills through regular teacher professional training andemice courses,
workshops and seminars to ensure that teachers have the necessary skills to

teach rading at lower levels.

iv. On objective four, the study established that most primary schools have
larger teachepupil ratios. The study thus recommends that the Ministry of
Education should strive to lower teacipampil ratio in the country in ordeot
promote academic excellence in primary education including the adequate

acquisition of reading skills and
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V. Finally, on objective five, the study established that most strategies
adopted by class Ill teachers are not effective in enhancing ¢eaditis.
Therefore, the researcher recommends that: the provision of a good school
literacy environment by the stakeholders; the use of appropriate teaching
strategies by teachers such as the Direct Instruction Model and phonics
approach, teacher trainingn how to teach reading, introducing reading
cultures, the establishment of resource centers in schools, and use of
technology as strategies to be put in place in primary schools to enhance the

acquisition of reading skills

5.4 Suggestions foFurther Research

The study recommends that;

i. Further studies should be conducted to establish how adequate pupils at
higher primary and secondary have acquired literacy reading skills. This will
provide a basis conclude that poor reading skills at earlier stagehication
affect the entire academic life of a person.

ii. Further studies should be conducted on the effects of the poor acquisition of
reading skills in school life and after school. This will help in ensuring that

pupils adequately acquire readingliskat the early age of the educated.
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APPENDIX |

LETTER OF INTRODUCTION
Dear Sir/Madam,
RE: PERMISSION TO CARRY OUT RESEARCH
| am a student undertaking a course in doctorate studies in Early Childhood
Education at Kenyatta University. | am required to submit, as part of my
research work assessment, a resedtwsis oniil nf | uence of
Contextual Dynamics on Acquisition of Reading Skills amongs$tandard
Three Pupils in Kenyenya Subc o u nt y , Tdaehieyeahis, your school
has been selected to participate in the study. | kindly request for permission to
conduct the study. This information will be used purely for academic purpose
and your name will not be mentioned in the report. The findings of the study,

shall, upon request, be availed to you.

Your assistance and cooperation will be highly appreciated.

Thank you in advance.

Yours sincerely,

Teresa Binsari Ogetange
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APPENDIX I

RESPONDENTSO | NFORMED CONSENT FOR
Dear Esteemed Respondent,
The researcher is a student undertaking a course in doctorate studies in Early
Childhood Education at Kenyatta Uensity carrying out a research on
Influence of School Contextual Dynamics on Acquisition of Reading Skills
amongstStandard Three Pupils in Kenyenya Subcounty, Kenya. For this
study | will request you to give me some time as you will be asked some
guestims. | will maintain your privacy and confidentiality about your
information. Your name will not be written on any of the materials, and only
the researcher will have access to your information. Your participation is
totally voluntary and you may change yomind and withdraw at any time
before and during the study. We will not pay or give any incentives for this
participation. If you want to take part to participate in this research, please sign

the form below.

Participant:

Code of Participant Signature Date
Researcher:

Name of Researcher Signature Date
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APPENDIX [lI

QUESTIONNAIRE FOR STANDARD IIl TEACHERS

Pl ease Sir/ Madam tick (a) the most apt
each number. Remember that this information will not be disclosed to any

other party and onlyéused exclusively for the purpose of this study. Thanks a

lot for your time and willingness to participate in this study.

Section A: Background Information

. What is your Gender: Male [ ] Female [ ]

. School Category  Boarding [ ] Day [ ]

. What is your level of education?

P1 Certificate[ ] Diploma|[ ] Bed [ ]
MEd [ ] AnyOther [ ]
. Head teachersé | eadership experience

1-5 years [ ] 610years [ ] 1l-15years [ ]

Section B: levels of Reading Skills amagst Standard Il Pupils

. How would you rate the reading levels amongst your learners?

Reading Skills Good | Fair | Below Average
3 2 1

Decoding (fluent and fast reading

Vocabulary Dictation)

Comprehension

Letter naming

Fluent letter and smd recognition

Mixing of letters and sounds
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Section C: School Literacy Environment

1. Rate the levels of availability of reading instructional materials

Availability of Reading Non | Few | Adequate | Plenty
Materials 4 3 2 1
Pupil book ratio

Classroonibrary
Resourceentre
Presence and Use of
Technology

Age appropriate books
Charts on the walls

2. Rate the extent to which you agree with the following statements on the
influence of school literacy environment on acdgiga of reading skills

amongst your learners.

Test Items SA|A|U |[D |SD
3 |2

The literacy environment that comprises of
books, language appropriate materials,
school libraries are necessary for literacy
development

Avalilability and organizatiowf reading
materials in the&Classroomaffect learning
and improve the attainment of reading and
writing skills by Standardll pupils

Literacy environments of low quality may

i mpair pupilsdé lIite
can contribute to negativetiides that
interfere with successful literacy
development

A quality literacy environment that provides
many opportunities and materials promote
language and literacy development
Literacy-rich Classroonsetting equipped
with age appropriate faiture and sufficient
lighting is necessargcquisition and
development of reading skills

The physical setting of a school motivates
acquisition of literacy skills as well as
influencing the development and functionir
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of pupils

A goodlooking, wellstructured and an
engaging environment at the school
encourage interactions between pupils ang
can hasten literacy development and supp
good reading behavior and practice

The appropriate physical arrangement of
furniture, material sel¢ion, and the
attractive, informative appearance of the
Classroonoffer a setting that contributes to
teaching and learning

Section D: Teachersbo Characteristics and /
Standard Il Pupils
1. Rate how teachercharactée st i cs i nfluence your | ear

skills

Teachersoé6 Charact ¢VO

wio
N
il 4

Gender

Level of Education

Teaching Experience

Key: VO-Very Often; GOften; SSometimes, NNever; tFrequency

2. Rate the extent tavhich you agree with the following statements on the

influence of your characteristics on vy

Summary of Test Iltems SA |A | U D SD
5 4 |3 2 1

| mproved | earne
reading skills depends on the
recruitment of quality teachers
Teacher behavioral traits are
relatively stable traits that are
related to, and influence, the way
teachers practice their professior
Professionally qualified teachers
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are | i kely to f
acquisition of reaithg skills
Experienced teacher has a lot of
knowledge on the subject matter
which helps in giving insight and
ideas to pupils on the subject
learned

Experienced teachers apply
different teaching approaches to
teach different topics in reading
Pupils taught by female teachers
tend to perform better as they ter
to be more supportive and provid
a more positiv&Classroom
atmosphere

Traditional male teachers are
believed to be good at math and
females are good at reading

Strongly Agree-5, Agree-4, undecided3, Disagree2, Strongly Disagreel

Section E: Teacher/Pupil Ratio and Acquisition of Reading Skills amongst
Standard Il Pupils

. Tick the size of youStandardrom the list below

Between 2130 [ ]
Between 3340 [ ]
Between 4150 [ ]
Between 5160 [ ]
Between 6170 [ ]
Over 70 [ ]

. Rate the extent to which you agree with the following statés on the

influence of Teacher/ Pupil Rati o on yo
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Summary of Test Iltems SA | A

w|

N O

Standarsi ze i s a det
learning outcomes in reading

When teachers have smaltgassesthe
atmosphere is better in tis¢andard
pupils can receive more individualizeq
attention and teachers have more
flexibility to use institutional
approaches and tasks

A school in which the teacher/pupil
ratio is low shows the best acquisition
of readng skills

Hi gh PTR i mpact n
acquisition of reading skills

Smallerclassesn the early grades can
boost pupilsd ach
test scores

A classsize of no more than 18 pupils
per teacher is required to prazk the
greatest benefits

A lower pupitto-teacher ratio can
encourage greater participation in
reading in theStandard

Pupils in a smalleBtandardeel more
accountable or more comfortable
participating inStandardliscussions

Section F : School s6 Strategies

amongstStandard Il Pupils

f or

Promot i

1. Mark how frequently you use the following strategies to promote reading skills

amongst your learners

Teaching methods Frequently

Rarely

Never

3

2

Directinstruction method

Using the phonics method

Look and say teaching method

The whole word teaching method

Language experience teaching
approach
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2. ldentify the strategies that you use Standardio enhance the acquisition of

reading skilf among th&tandardll pupils.

School culture of reading

Teacher training

Provisions of extra time for slow reader
Involvement of parents in helping pupils
in reading

3. Rate the extent to which you agree with the following statementshen t

effectiveness of school strategies for
Summary of Test Items SA |A|U |D |SD
5 4 13 |2 |1
Explicit instructd.i

reading skills

Community engagement in learning
improves reading achievemearnong
Standardll pupils

Beginning reading competence is foster
by instruction in phonemic awareness,
phonics, vocabulary, and comprehensig

strategies
Teacherso training
enhanceStandard | | pupil s

of readng skills
Teachemodellingand regular monitoring
improve learners' reading skills
Implementation of evideneeased
practices promote high rates of reading
achievement among learners when use
by Standardll teachers with diverse
instructioral styles

Sufficient time dedicated to reading eac
day to build oral language, fluency and
comprehension skills

The use of teaching and learning mater
as do real objects enhances the acquisi
of reading skills

Thanks, Teresa Birsari Ogetange

163



APPENDIX IV
INTERVIEW SCHEDULE GUIDE FOR HEADTEACHERS

Section A: Background Information

. Gender of the head teacher

. What is the category of your school?
. What is your highest level of education?
. For how long have you been in a position of lealip?

Section B: Reading Skills amongsBtandard Il Pupils

. How would you rate the reading levels amongst y&tandardIl pupils?

Section C: School Literacy Environment

. What is level of availability of reading instructional materials?

. How does schooliteracy environment influence acquisition of reading skills

amongst your learners?

Section D: Teachersdé6 Characteristics a
Amongst Standard Il Pupils

. How do teachersbo demographi @ arcrhearrsacc t

acquisition of reading skills?

Section E: Teacher/Pupil Ratio and Acquisition of Reading Skills amongst

Standard Il Pupils

. What is size o5tandardll in your school?

. What is the influence of Teacher/ Pupil

reading skills?
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Section F: School s6 Strategies for Promoti
Standard Il Pupils
1. State some of the school strategies y®tandardll teachers adopt to promote
reading skills amongst your learners
2. Explain how effectte the stated school strategies are in enhancing your
Standard 1 I | earnersd6 acquisition of readi

Thanks,

Teresa Binsari Ogetange

165



APPENDIX V
STANDARD Il READING TEST
SECTION A: DECODING LETTER NAMES AND SOUNDS

a). Read the followirg letters

A v P W D
Q F L H N T
Y G B o) | J
D K R U C X
M

b). Read the following sounds

B C D f g
H I J K I n
©) P Q K S t
U v W X y a
Ch Sh Tch Ar ea ee
Al Ng Ay Oo th oy
SECTION B: DICTATION
Girl house baby teacher
school umbrella bicycle woman
blackboard  pencil
SECTION C: FLUENCY
Read the following
ball desk basket duster
baby mother pencil tree

river school

The cat is under the table
The baby is crying

My mother s washing cloths
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The teacher is writing on the blackbdar

The cow is eating grass

SECTION D: COMPREHENSION

Last week Mr. Kusahau was running to work. He turned right to cross the road.
There was a Zebra crossing, but there were no vehicles. Although he saw a
donkey coming, he thought he will cross fast. Bangte donkey hit Mr.

Kusahau. He fell down and he was run over by the donkey cart. He was

scratched and bruised all over his body. He was bleeding. He was taken to a

hospital where the doctor checked for
Mr. Kusahawl She c¢cl eaned Mr. Kusahauds woun
wi || keep your wounds <cl ean, she said

and wrapped a bandage round his head.
keep the wounds clean. She said. Mr. Kusahauduefiefrom the hospital and
went home. When Mr. Kusahau got home, he was tired to remember what the

doctor had told him. Ah! He said and wrote, Donkeys should be kept clean.

Answer these questions.

1. Where was Mr. Kusahau running to?

2. Why did Mr. Kusahau run in front of the donkey?

3. Wh at did the doctor use to clean M
4. What did the doctor tell Mr. Kusahau?

5. What did Mr. Kusahau write down whbla got home?
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APPENDIX VI

OBSERVATION CHECKLIST

la).Category of school : Boarding/Day

Section A: Levels of Reading Skills

Skills

Decoding

Abl

Not able
(a)

Learners are able to read letters

Learners are able tead sounds

Learners take a short time when figuring out
sounds and letters

Learners able to differentiate letters from sou

Vocabulary

Learners able to spell the words correctly

Learners able to write the words first

Learner not ald to write the words the correct

Learners not able to write the words at all.

Fluency

Learner reads faster and does not spend so
much time figuring out words.

Learners able to recognize letters when read
words

Learners have a high degref difficulty with
phonics patterns and activities.

Learners have trouble reading and spelling
phonetically

Learners stumble a lot and loses his place wi
reading something aloud

Learners seem to have a weak vocabulary.

Comprehension

Leamers were able to answer comprehensior
guestions well

Learners took a shorter time to answer
comprehension questions

Learners have problems in answering
comprehension questions

Learners not able to answer comprehension

guestions at all
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Section B: School Literacy Environment

Physical ClassroomEnvironment

Item Good | Average | Poor

Lighting

Appropriate furniture for reading ar
writing

Wall materialssoft boards

Ventilation

Physical Layout o€lassroom

Classroonmanagement

Section C:ClassroomLiteracy Environment

Item Non | Few | Adequate | Plenty

Presence of Books

Pupil book ratio

Classroonibrary

Resource Centre

Presence and Use of Technolog

Age appropriate books

Charts on the wks

Writing Opportunities and
Instruction

Recognizing Diversity in the
Classroom
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Score (25)

APPENDIX VII
SUBJECT AVERAGE SCORES BY YEAR

Subject average scores by year

Source; KNEC
50

’ 4\_.
4
44

42
English Swahili Math Science Ssr

2011 42012 2013 2014

elimuonline.com
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APPENDIX VIII

AUTHORIZATION FROM THE POSTGRADUATE STUDIES OF

KENYATTA UNIVERSITY
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